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Federal Policy Statements 

•Issued joint policy statements on matters of 
pressing concern to all early childhood 
programs regardless of setting or funding 
stream 

 
•Creates a common language and vision for 
States and local programs to work from across 
settings and funding streams 



Federal Policy Statements  
 

Expulsion and Suspension in Early  
Childhood Settings 

 
http://www.acf.hhs.gov/programs/ecd/child-health-

development/reducing-suspension-and-expulsion-practices 
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Why Focus on Expulsion and Suspension? 
 

•The importance and sensitive nature of the early years and expansion 
of early education  

 
•Children who are expelled or suspended are as much as 10 times more 
likely to drop out of high school, experience academic failure and 
grade retention, hold negative school attitudes, and face incarceration 
than those who are not. 

 
•Early expulsion or suspension predicts later expulsion or suspension. 
 

•By some estimates, early expulsion rates are 3 or 4 higher than K12. 
 
•Data consistently find large racial disparities, with young boys of color 
being suspended and expelled at disproportionately high rates. 
 



Context for Federal Policy Statement 
•Dr. Gilliam’s landmark studies identifying high rates of expulsion in 
early learning settings. 

 
•U.S. Department of ED’s Office of Civil Rights data on preschool 
suspension released in Spring of 2014. 

 
•My Brother’s Keeper Taskforce: President’s Report includes the goal 
of eliminating expulsion and suspension practices in early learning 
settings. 

 
•Department of Education and Justice’s efforts to improve school 
climate, including release of Guiding Principles: A Resource Guide for 
Improving School Climate and Discipline. 

 
•Advances in brain and developmental science and the 
Administration’s focus on increasing access to high-quality early 
learning programs. 



Federal Policy Statement  
   

•Raise awareness;  
 

•Provide recommendations to early childhood programs and States;  
 

•Highlight early childhood workforce competencies and evidence-
based interventions and approaches;  
 

•Identify free resources to support States, programs, teachers, and 
providers; and 

  
•Identify free resources to support families in fostering young 
children’s development, social-emotional and behavioral health, and 
relationships.  

  
 





Recommendations to Early Childhood 
Programs  

1. Develop preventive guidance and discipline practices  
–Social-emotional and behavioral health promotion practices  
–Developmentally appropriate discipline and intervention procedures, 
including specific guidance on what to do when a child demonstrates a 
challenging behavior 

–Practices and procedures should be used as learning opportunities to 
guide children’s behavioral development 

–Developmentally appropriate behavioral expectations 
–Clearly communicated to all staff, families, and partners 
–Implemented without bias or discrimination  

 



Recommendations to Early Childhood 
Programs  

2. Develop expulsion and suspension policies:  
–Establish policies that eliminate or severely limit expulsion, suspension, or 
other exclusionary discipline; 

–Exclusionary measures should be used only as a last resort in 
extraordinary circumstances where there is a determination of a serious 
safety threat that cannot otherwise be reduced or eliminated by the 
provision of reasonable modifications;  

–Appropriate transitions if the need arises; 
–Additional procedural safeguards for children with disabilities 
–Ensure that policies developed and implemented in accordance with 
applicable State and Federal statutes.  



3. Access TA in workforce development to build capacity in:   
–Promoting social-emotional and behavioral health;  
–Developmental and behavioral screenings and follow-up;  
–Collaborating with community-based service providers;  
–Family relationships;  
–Understanding culture and diversity;  
–Employing self-reflective strategies to correct all biases;  

 
•Access to Specialized Supports 

–Mental health consultation;  
–Early Childhood PBIS 

 
•Address Teacher and Staff Wellness 

–Stress, mental health, health,  
–Working conditions  

Recommendations to Early Childhood 
Programs  



Recommendations to Early Childhood Programs  

4. Set Goals and Analyze Data to Assess 
Progress: 

–Example goals:  
•Provide professional development on social-emotional 
and behavioral health to all staff in one year; ensure that 
50% of teachers have access to specialists or consultants in 
two years; ensure that all lead teachers have access to 
specialists or consultants in three years.  

 
•Reduce the number of total suspensions and expulsions 
program-wide by 50% in one year; eliminate all 
expulsions and suspensions, with exceptions only in 
extraordinary cases, in two years.  

 



Recommendations to States 
1. Develop and Communicate Expulsion and Suspension Policies 

 
–Establish statewide policies, applicable across settings, including publicly and 
privately funded early childhood programs, to promote children’s social-
emotional and behavioral health and eliminate or severely limit the use of 
expulsion, suspension, and other exclusionary discipline practices. 
 

–Appropriate transitions 
 

–Clearly communicated to all relevant parties 
 

–Under the CCDBG, States are required to disseminate consumer education 
information to parents, the general public, and child care providers, which 
may include policies on expulsions of children receiving support under CCDF.   



Recommendations to States 

2. Set Goals and Analyze Data to Assess Progress  
–Develop roadmaps to eliminating expulsion and suspension, 
informed by goals and data-driven progress monitoring.  

–Build capacity to collect and analyze statewide data.  
–Coordinate data systems across relevant systems.  

 



Recommendations to States 
3. Invest in Workforce Preparation and Development  

–CCDBG Act quality funds can be used to support on 
professional development that promotes social-emotional 
development and reduces challenging behavior and 
expulsions of young children served through CCDF.  
 

–Mechanisms to strengthen workforce include: 
•Statewide Early Childhood Mental Health Consultation  
•State Endorsements of Infant, Early childhood and Family Mental 
Health Specialists  
•State Entry Level Credentials 
•Higher Education 
•Statewide Models of PBIS  
•Establishing career pathways   



Resources 
http://www.acf.hhs.gov/programs/ecd/child-health-

development/reducing-suspension-and-expulsion-practices   
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Childcare and Pre-K Expulsion Data to 
Inform Quality Improvement 

Washington State 



Some Background 
• 2009 survey of parents with children entering Kindergarten  

in WA State (n=1,678)  
 

• Q: Was your child ever  
• asked to leave a  
• program due to problem  
• behavior? 

 
• Reported an expulsion  
• rate of 16.7 per 1,000    
•  (Joseph & Cevasco, 2011) 

 
• Same time we were piloting a QRIS, hearing concerns about 

behavior 



QRIS Logic model 

Assessment: 
Quality 

Standards  
Outputs: 

Star  ratings 
Demand 

for 
Quality 

Quality 
Improvement 

Improved child 
well-being 

Direct observation 
of classroom quality 

Focal Child 



Data collected on expulsion in WA 
QRIS 

 

•Quality point is awarded if:  
• There is evidence of “no expulsion” policy 
• Evidence of transition plans/policies for changes in 

settings and providers 
•Evidence of written policy to support referrals and 
transitions  
•Evidence for broad practices for supporting referral and 
transitions 
•Evidence that children who were removed from the 
program were supported 



QRIS Data from 2013-2014 

Director Interview: Have you removed a child 
from care for behavioral reasons? 
• 
 

removed child 
56% 

not removed 
44% 

FAMILY CHILD CARE 
(N=180) 

removed child not removed

removed child 
69% 

not removed 
31% 

CENTER CHILD CARE 
(N=281) 

removed child not removed



QRIS Data from 2013-2014 
•Is there a “no expulsion” policy as well as 
policies and practices in place for a referral 
for more support and supported transitions? 
 

Policy in place 
18% 

No policy 
82% 

FAMILY CHILDCARE 
(N=180) 

Policy in place No policy

Policy in place 
33% 

No policy 
67% 

CENTER CHILDCARE 
(N=281) 

Policy in place No policy



Encouraging 
Positive 

Behavioral 
Support 

through QRIS 



Quality Standards 



Providers need support  
•Professional Development opportunities 

–Coaching and consultation 
–Internships at Haring Center, UW 
–Early Achiever Institutes 
–Higher Education 
 



Early Achiever Institutes 
• Sessions on positive behavior support, 

individualizing, and resiliency & wellness 
• Positive Parenting Program (CSEFEL) 
• Lots of practical application and materials to 

support in make and take rooms 



Higher Education – Free EdX Course 

 



Regional Supports: Infant/Toddler Consultation 



Social/Emotional Supports embedded in 
Infant/Toddler Consultation  

Regionally based interdisciplinary supports include: 
• Early Learning coaching including Toddler CLASS 

supports 
• Quarterly Infant Mental Health Consultation from 

endorsed providers 
• Health consultation to include supports for 

developmental screening 
• Filming Interactions to Nurture Development (FIND) 



Filming Interactions to Nurture Development (FIND)  

• FIND is a video coaching program that is 
based in social learning theory, neuroscience, 
and attachment theory 

• FIND uses video to reinforce and strengthen 
naturally occurring supportive interactions 
between young children and the adults in their 
lives 

• Based on 5 elements of “Serve & Return” 
interactions  

 



Early Childhood Education and Assistance Program 
(ECEAP) 

• No Expulsion standard since 2006 
 
• Many ECEAP contractors had policies in place before this 
 
• E-9 No Expulsion 

– Contractors may not expel ECEAP children for behavioral reasons. Contractors must write and implement a 
policy to address the needs of children with challenging behaviors and prohibit expulsion. The policy includes 
strategies appropriate to the community served and timeframes for implementation. These four topics must 
be addressed: 
• Supporting classroom teachers. 
• Planning to meet individual needs of child. 
• Engaging community resources. 
• Choosing an alternative schedule or setting. 

– Transitions to an alternative setting, planned jointly by staff and parents, are not considered expulsion. Short-
term suspension must not be used as punishment, though receiving temporary services at home may be part 
of a child’s behavioral support plan. 

– If contractors have implemented their usual strategies and the classroom is still unsafe or excessively 
disrupted, they are encouraged to contact the State ECEAP Office for technical assistance. 



K-12 Social Emotional Policies 

• Dollars appropriated in the 2015-17 biennium 
for the Office of Superintendent of Public 
Instruction to convene a work group 
– Recommend comprehensive benchmarks for 

developmentally appropriate interpersonal and 
decision-making knowledge and skills of social 
and emotional learning for grades K-12 
• Must build upon what is being done in early learning  



Federal Policy Statement on 
Inclusion of Children with 

Disabilities in Early Childhood 
Programs 

 
www.ed.gov/early-learning/inclusion 

http://www.hhs.gov/


 
Policy Statement on Inclusion of Children with 

Disabilities in Early Childhood Programs 
  

• It is the Departments’ position that all young 
children with disabilities should have access to 
inclusive high-quality early childhood 
programs where they are provided with 
appropriate support in meeting high 
expectations 
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Importance of Early Childhood Inclusion 

•Being meaningfully is the first step to equal opportunity, 
and is every person’s right 
 

•Research indicates that meaningful inclusion is beneficial to 
children with and without disabilities   
 

•Meaningful inclusion in high-quality early childhood 
programs can support children with disabilities in reaching 
their full potential resulting in broad societal benefits 
 

•Inclusion in early childhood programs can set a trajectory 
for inclusion across the course of an individual's life 
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The Need to Focus on Inclusion in  
Early Childhood 

 
 

• Children with disabilities continue to face significant barriers 
to accessing inclusive early childhood programs 
 

• Too many preschool children with disabilities receive special 
education services in settings separate from their peers 
without disabilities  
 

• While States have worked to expand access to high-quality 
early learning programs, there has not been a 
proportionate expansion of inclusive early learning 
opportunities for young children with disabilities  

35 



Policy Statement on Inclusion of Children with 
Disabilities in Early Childhood Programs 

• A “high-quality” early childhood program is 
one that is inclusive of children with disabilities 
and their families and ensures that policies, 
funding, and practices enable their full 
participation and success 
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Policy Statement on Inclusion of Children with 

Disabilities in Early Childhood Programs 
 •The Policy Statement: 

•Sets an expectation for high-quality inclusion in early childhood 
programs; 

•Highlights the legal and research base for inclusion;  
•Provides recommendations to States and local programs and 
providers for increasing inclusive early learning opportunities for 
all children; and 

•Links to free resources for States, local programs and providers, 
and families that have been developed to support inclusion of 
children with disabilities in high-quality early education programs 

37 
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Inclusion of Children with Disabilities in Early 
Childhood Programs 

•Including children with disabilities in general early childhood 
programs together with their peers without disabilities;  
•Holding high expectations and intentionally promoting 
participation in all learning and social activities, facilitated by 
individualized accommodations; and  
•Using evidence-based services and supports to foster their 
development, friendships with peers, and sense of belonging.  

 
This applies to all young children with disabilities, from those with 
the mildest disabilities, to those with the most significant disabilities.  



Recommendations for State Action 

1. Create a State-Level Interagency Task Force and 
Plan for Inclusion 

2. Ensure State Policies are Consistent with High-
Quality Inclusion 

3. Track Data on Goals on Inclusion 
4. Review and Modify Resource Allocations 
5. Ensure Quality Rating Frameworks are Inclusive 
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Recommendations for State Action 

6. Strengthen Accountability and Build Incentive 
Structures 

7. Build a Coordinated Early Childhood Professional 
Development System 

8. Implement Statewide Supports for Children’s Social 
Emotional and Behavioral Health 

9. Raise Public Awareness 
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Recommendations for Local Action 

1. Partner with Families 
2. Adhere to Legal Provision of Supports and 

Services in Inclusive Settings 
3. Assess and Improve the Quality of Inclusion 
4. Review and Modify Resource Allocations 
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Recommendations for Local Action 

5. Enhance Professional Development 
6. Establish an Appropriate Staffing Structure and 

Strengthen Staff Collaboration 
7. Ensure Access to Specialized Supports 
8. Develop Formal Collaborations with Community 

Partners 
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Policy Statement on Inclusion of Children with 

Disabilities in Early Childhood Programs 
 

•Families, early childhood programs, schools, 
communities, and government at all levels must 
develop a robust partnership to build a culture 
of inclusion to ensure that all children have an 
equal opportunity to thrive 
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Tools and Resources 

•Policy Statement 
www.ed.gov/early-learning/inclusion 

 
•Resources for States 

www.ed.gov/early-learning/inclusion 
 

http://www.ed.gov/early-learning/inclusion
http://www.ed.gov/early-learning/inclusion
http://www.ed.gov/early-learning/inclusion
http://www.ed.gov/early-learning/inclusion


ELC TA – PDG TA 
Inclusion Resources 

 
 
 



Inclusion Stats  
• RTT-ELC expected grantees to 

identify targets for IDEA 619 and 
Part C programs to include 
children with disabilities in inclusive 
settings 
 

• Grantees are encouraged to 
include IDEA 619 and Part C 
programs in state level system 
planning 
 

• Analysis of APR data reflects little 
if any targets for inclusion 
 

• Analysis of APR data reflects a 
handful of grantees reporting any 
inclusion data 

• PDG requires grantees to support 
inclusive preschool in community programs 
by enrolling not less than either the 
current percentage of 4 year old children 
served statewide through IDEA 619, or 
the current national average, whichever is 
greater 
 

• Grantees were encouraged to include 
IDEA 619 staff in state level system 
planning 
 

• Discussion with PDG grantee coordinators 
reflects some involvement in system level 
planning though small 
 

• Braiding of funding to support inclusion 
beginning to occur on a small scale 
 























Inclusion Resource Links 

•https://elc.grads360.org/#Supporting 
 

•http://www.ectacenter.org/topics/inclusion/de
fault.asp 
 

•https://pdg.grads360.org/#program 
 
 
 
 
 

https://elc.grads360.org/%23Supporting
http://www.ectacenter.org/topics/inclusion/default.asp
http://www.ectacenter.org/topics/inclusion/default.asp
https://pdg.grads360.org/%23program


Table Discussions 

•Identify one State-level policy around 
suspension and expulsion and one around 
inclusion that you have implemented.  
 

•How can you use each policy statement to 
impact a State-level policy or practice? 



 

 
Shantel.Meek@ed.gov 

Nicole.Rose@del.wa.gov 
Christy.Kavulic@ed.gov 

Gstuber@ksde.org 
James.Lesko@aemcorp.com 
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