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PREFACE

In the May 2000 legislative session, the Office of School Readiness (OSR) was created in the
#1 xEUUOI OUwOl w"T POEUI OzUw 11T EPUUwWp#" K tate-Qifewsiniteru] 1 E
of school readiness, adopting a system for measuring school readiness, collecting and providing objective
data regarding the attainment of school readiness among 4year-olds, and using the data to serve
statewide school readiness goals An Advisory Committee and Evaluation Task Force were formed in
order to assist the OSR in accomplishing these tasks. Committee and Task Force members consistl of
representatives from public and private child care programs, health care agencies, state agncies, child
care management agencies, child advocacy groups, research organizations, public schools, colleges, and
universities.

In January 2001 ,the OSR Evaluation Task Force convened and began addressing issues related to a
statewide definition of sc hool readiness. Drafts of definition were developed and disseminated to
members of the Task Force, OSR Advisory Committee, Early Childhood faculty of colleges and
universities, parents, pre-kindergarten and kindergarten teachers, and other child care profe ssionals.
Revisions were completed and in December 2002, the Alabama Office of School Readiness adopted the
following definition:

22ET OOOw1i EEPOI UU2 uDUWEWEOOEDPUDPOOWPIT 1 Ul EAWwWET EOE

€)) An enthusiasm for learning,

(b) An ability to function in a social setting,

(c) Age-appropriate communication and problem solving skills,
(d) Age-appropriate physical and emotional skills, and

(e) Optimal health

School readiness is fostered through opportunities that promote child exploration, sociability,
curiosity, creativity, decision -making, independence, and responsibility, in combination with partnerships
among families, teachers, local, and state communities. A child who is ready to learn when entering
school will be able to obtain optimal benefits from learning exp eriences offered by the school and will
encounter fewl UWw OEUUEEOI UwUOwOl EUODPOT 8 w2UxxOUUDOT wET DOEU
attainment of:

(a) educational achievement and success,

(b) reduction of retention and remediation resulting i n financial benefits,

(c) higher individual economic status, and
(d) a positive sense of social responsibility,

thus creating a stronger, more healthy society.



In June 2003, the OSR began developing statewide performance standards for 4/ear-old childre n.
OSR Advisory Committee members read articles in professional journals and magazines, and reviewed
similar documents from other states. OSR staff and Advisory Committee members relied heavily on
National Head Start performance standards, drafts of the National Association for the Education of
Young Children (NAEYC) Accreditation Criteria, and Alabama Kindergarten Course of Study. Alabama
Performance Standards foryearOlds were drafted and disseminated across the state to over 200 early care
and education professionals for feedback. OSR Advisory Committee and Evaluation Task Force members
listened to and read suggestions from interested individuals and groups throughout Alabama, and
discussed each issue and standard. Advisory Committee members revised the standards, developed
examples for select standards, and disseminated therevised product across the state for additional
feedback.

OSR adopted theoriginal Alabama Performance Standards feydarOldsin July, 2004. The standards
represent a culmination of work from OSR staff, Advisory Committee, and Evaluation Task Force, and
incorporate an analysis of research, review of best practices andstandards used across the nation, and
early learning principles developed by NAEYC. The performance standards represent a common vision
for children in the state and establish a foundation for an accountability system. The revised Alabama
Performance Standards forYearOlds (200) provides the framework for 4 -year-old pre-kindergarten
x UOT UEOU WD Ow O and Brivdiezcbildi cate Eadtrg, family childcare homes, churches, Head
Start, public schools, community centers, colleges, and universities.
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The Alabama Performance Standards feydarOlds describe appropriate outcomes
for children at the end of their preschool experience and entering kindergarten. Therefore, when
reading the standards, an individual should think interms O wET DPOEUI Oz Uwi b PO U O
to entering kindergarten. As we focus on age appropriate expectations, it is important that individual
appropriateness is not overlooked. Young children vary in background experiences, language
spoken, abilities, health status, and zest for learning. Some children have conditions that limit the

ways they learn.

Standards in this document describe experiencesthat 4-year-old children should be exposed to
before entering kindergarten. Examples clarify the meaning of each standard. In order to achieve the
expectations set forth in this document, provisions should be made to help personnel understand the
role of standards. Professional development opportunities should also be provided to help teachers
and caregivers acquire the teaching skills essential for the tasks ofunderstanding individual growth
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succes$ul development and learning . Individuals or organizations interested i n training on the
standards should contact the Alabama Office of School Readines§OSR)

POSITION STATEMENT

The Alabama OSR believes that parents are the most important teachers of young
children. Increasing numbers of low -income parents in the workforc e has resulted in more young
children in childcare for more hours than ever before, being cared for and partially raised by
non-parents (Schumacher, R., Irish, K. & Lombardi, J. 2003Meeting Great Expectations: Integrating
early education program standard s in childcare. Washington, DC: Center for Law and Social Policy.
www.clasp.org) . Interactions between parents and children are becoming limited and place the
children at risk for low academic performance and limited school success.

Quiality out -of- home care increases the probabilities that atrisk children perform well in
school and experience high levels of school succesg¢High/Scope Educational Research
Foundation, www.highscope.org/Research/MsrpEvaluation/msrpmain.htm ; Schweinhart, L. J.,
Barnes,H. V., & Weikart, D. P. with W. S. Barnett and A. S. Epstein, 1993Significant Benefits: The
High/ScopePerry Preschool Study Through Age¥silanti, MI: High Scope Press). Research shows that
guality out -of-home care provides children with opportunities to develop warm and secure
relationships with other adults and peers. Studies also indicate that quality out -of-home care
provides children with learning experiences that they may not receive in the home and activities
that enhance their social, emotional, physical, and cognitive development. Young children
learn most effectively: (a) when they have warm and secure relationships with parents and
other caring adults, (b) through play -alone and with peers, (c) in environments that are rich in
language stimulati on, (d) through their interactions with other children and adults, (e) when
given opportunities to explore engaging materials, and (f) when their basic needs are met
P? &UPEI OPOI Uwi OUw xxUOxUPEUI w" UUUPEUOUOwAgEsBUIT OUw
3T UOUTT wW? 0w wxOUPUDPOOWUUEUIT OI O0UwOi wli Tl w- EUPOOEO
the National Association of Early Childhood Specialists in State Departments of Eduéatapied
November, 1990, Washington DC, www.naeyc.org) .

Quiality out -of-home care decreases the probabiliy that children will (a) engage in
crime, (b) drop out of school, (c) enroll in special education classes, (d) become teenage
parents, and (e) become recipients of welfare(Schumacher, R., Irish, K. & Lombardi, J. 2003.
Meeting Great Expectations: Integrating early education program standards in chiléi¢ashington,
DC: Center for Law and Social Policy. www.clasp.org; Schweinhart, L. J., Barnes, H. V., & Weikart, D.
P. with W. S. Barnett and A. S. Epstein 1993,Significant Benefits: The High/Scope Perry Preschool
Study Through Age 27Ypsilanti, MI: High Scope Press).
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Therefore, the mission of the OSR is to provide 4year-old children with access to high

quality appropriate pre -kindergarten experiences. The OSR also strives to promote excellence

and consistency of practice for all early childhood education programs and childcare facilities
in the state of Alabama.

GUIDING PRINCIPLES

There are a number of guiding principles on which the development of the Alabama

Performance Standards forYearOldsis based:

Children are active learners.

Children construct their own knowledge through physical, social, and mental activity (Piaget,
J. & Inhelder, B. 1969.ThePsychology of the chiliNew York: Basic Books. ; Bredekamp, S. &
Copple, C. 1997.Developmentally Appropriate Practice in Early Childhood Programs . Revised
ed. Washington, DC: NAEYC.) They learn through firsthand actions with objects and people in
their world.

As active learners, young children need opportunities to observe things and events in their
present world, form their own hypotheses, try them out, find out what happens, and
formulate their own answers (Dewey, J., 1944Democracy and Education: An Introduction to

.~ O S

Society, Experience, and InquiryhE U E E U b O O F=Oucdtidngl Eddearener; v. 30 (4). pp 3
14),

Children find out about their world through play. All types of play: manipulative play, play

with games, rough -and-tumble play, and socio-dramatic play provide children with

opportunities to try things out, see what happens, and learn (Rubin, K. H., Bukowski, W. M., &

/ EUOT UOw) 8 w& 36 OWwhNNWG w?/ 1 1 UwWwo & xinNUmanadh fseredRdud) | OE
N. Eisenberg (Vol. Ed.), Handbook of Child Psychology, vol. 3 Social, emotional, and personality
developmentsth ed., pp. 619700) New York: Wiley).

Owl I I PEDI OUwPEawUOwWOI 1 OwET POEUI Oz Ulednhgdacé wdOO
through centers of interest. Centers include thematic play and work areas that are clearly
delineated and organized. They encourage children to make decisions, learn new skills,
practice skills previously gained, and to interact with other children and adults.



Development and learning are interrelated.

Learning about self, developing social skills, and achievement motivation are related to

Ei POEUI Oz UwbOUI 001 EVUEOQWEIT Y1 OGxad]d sB0AEQwd | 1ERIGH G5l u
ideas about themselves affect not only interactions with others, but also how they perceive
themselves as learners(Ladd, G. W.,1990.? ' EYDOT wi UDPI OEUOwWOI 1 xDOT wi |
Eil DOT wOPOI EwEawx1 1 UUwhOwUT | & CEOIMEGENTDbIHY AJ 1 BB B W
Development, v. 67,pp 1081-11006 w" | POEUI Oz UwbOUI 001 EVUUEQWEEDO
are highly correlated with how they relate to and interact with peers. Children who use

language efficiently to negotiate social situatio ns or those who have theintellectual ability to
EOOUPEI UWEOOUIT 1 Uz Uwx OB OU wO istoNgesbchlGkilE UT wOOUIT wob

Learning to read and write depends in great part on how children feel about themselves and
their ability to achieve (Bandrua, A. 1997.Self-Efficacy: The Exercise of Control. Stanford
University, New York: W. H. Freeman & Company) .

Children who believe that they can learn, and expect to achieve, do so(Seefeldt, Denton,

Quarterly, v 14 (1), pp 99-109).

Young children are capable and competent.

All children are capable of positi ve developmental outcomes. Therefore, thereshould be high
expectations for all young children, regardless of their backgrounds, experience, physical, or
mental capacities.

There are individual differences in rates of development among children.

Each child is unique in the rate of growth and the development of skills and competencies.
Some children may have a developmental delay or disability that requires program staff
members to adapt expectations of individual children or adapt experiences so that children
can be successful in achieving a particularperformance standard.

Each child is raised in a cultural context that may affect the approach that the teacher uses with
each child.

Knowledge of child growth and development and consistent expectations are
essential to maximizing educational experiences for children and to developing and
implementing effective programs.

Early care and education program staff must agree on what they expect children to know and
be able to do (benchmark knowledge) within the c ontext of child growth and development.

10



With this benchmark knowledge, early childhood staff members can make sound decisions
about appropriate curriculum for the group and individual children.

Young children learn through active exploration of their envi ronment through

child -initiated and teacher-selected activities (Vygotsky, 1978. Mind inSociety: The
development of higher psychological proce€sasbridge, MA: Harvard University Press).

The early childhood environment should provide opportunities for ¢ hildren to explore
materials and engage in concrete activities, and to interact with peers and adults in order to
construct their own understanding of the world around them.

There should be a balance of child-initiated and teacher- initiated activities in order to
OERDPOPA&I wWETI POEUI Oz UwoOI EUODPOT &

Family involvement is necessary.

involvement between families and preschools is criticalto ET POEUI Oz UWEEEET ODE
later school achievement.

The close attachment between young children and their families demands family involvement.
Family members and teachers must work together to create continuity of learning. Preschool

experiences build on and extend what children learnatT OO01 6 w( OwUUUOOWET DOEL
school is extended and continued in the home.

"1 DPOEUI Oz UwoOl EUODPOT wEEOWEIT WEOEUDI Pl EOQwI O

Appropriate early educational experiences can extend, expand, and clarify the ideas, concepts,
language, and social skills children gain spontaneously.

With the guidance of highly knowledgeable, trained, and skilled adults who understand both
children and the knowledge, skills, and attitudes children need to acquire, children can learn
more than they could on their own (Vygotsky, L. S., 1986.Thought and Language. Cambridge,
Mass; MIT Press)
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DIRECTIONS FOR USE AND INTERPRETATION OF THE
ALABAMA PERFORMANCE STANDARDS FOR 4YEAR
OLDS

The Alabama Performance Standards feYydarOlds are based on wha is currently
known about four -year old children, including what they should know and be able to do along a
continuum of development. The Standards are grouped around eight areas of child development
including:

e Emergent Literacy

¢ Emergent Mathematics

e Creative Arts

e Science and Environmental Education
e Technology

e Social and Emotional Development

e Approaches to Learning

e Physical Health and Development

Early childhood professionals can use these performance standards in a number ofways:
I.  To identify the develo pmental goals most children should reach by age five,

Il.  To promote reasonable expectations and practical standards for parents andothers who
care for and teach young children,

lll.  To improve the classroom environment and integrate the curriculum mo re effectively, and

IV. To create the beginning of a continuum of learning that links early development to later
success in school and life.

The performance standards in this document are fundamental and specific but not
exhaustive. The Alabama Performance Standards 4YearOlds SHOULD be used as a guide for
teachers while planning pre -kindergarten experiences that will promote ET POEUI Oz Uwx UOT U
achieving benchmarks. All domains of development are considered equally important and should be
incorporated into EOOQWET POEUI 0z UwE E b O dausk\edr-blids Hriopveltpigudedl ET wx U
curricula, may include additional performance standards to address particular local needs or utilize
local resources with distinctive implementation guidelines and goals. This document does not

12



contain a comprehensive list of every skill or knowledge that a 4 -year-old child may exhibit and
SHOULD NOT be used as a checklist, curriculum guide, or assessment tool.

Y1 UAwWET POEwl EVUWEwWUDT T Year(he thhirdBy&hruHebhbs@ rightétd lite Bacidyiean O
with joy and seHulfillment. No one should ever claim the power to make a child mortgage his today for tt e sa
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Programs 39 edition, Copple and Bredekamp 2009).

ALIGNMENT OF ALABAMA PERFORMANCE
STANDARDS FOR 4YEAR-OLDSG6 ( 3' w + ! 12 7 -
PUBLIC SCHOOL STANDARDS

In 2004, early care and education professionals from OSR and State Department of Education
met and discussed alignment of the performance standards for 4- year-olds with the Alabama
Kindergarten Course of Study . The Alabama Kindergarten Course of Study was adapted to form the
first draft of possible standards for 4 -year-olds.

The six content aeas from the Alabama Kindergarten Course of Study (i.e. ReadingNumber
and Operations, English Language Arts, Arts Education, Science, Physical Educagicmghanged to
Emergent LiteracyEmergent Mathematics, Creative Arts Science and EnvironmentabEcation and
Physical Health and Developmedot the Alabama Performance Standards feYdarOlds document, and
to address specific needs of 4 year-olds, the TechnologySocial and Emotiond)evelopmentand
Approaches to Learningpntent areas were added. Criteria and format guidelines that were used to
create the Alabama Kindergarten Course of Study were also usedto develop the Alabama Performance
Standards for 4¥earOlds.

USE OF THEALABAMA PERFORMANCE STANDARDS
FOR 4YEAR-OLDS WITH SPECIAL NEEDS AND DIVERSE
CHILDREN

Reasonable accommodations to provide access for children with disabilities or developmental
delays are required under the Americans with Disabilities Acand the Individuals with Disabilities
Education Act This legal right reflects the awarenessthat young children with disabilities are best
served with their typically developing peersin EOOOQOUOPUa wUl UUPOT Udw?2" T POEU
not have to be in a particular place with particular materials or people in order to learn. Learn ing
opportunities abound for children in  their home and community environments ? w2 EOEE OO O w,
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Smith, 2000. DEC RecommendedPractices in Early Intervention/Early Childhood Special Education.
Colorado: Sopris West. p. 310).

The NAEYC revised positio n statement explicitly applies to all children. Developmentally
appropriate practice acknowledges the individuality of every child, including the child with
disabilities. The goal is to support the development of all children. This is more likely to occur when
the teacher knows each child as an individual and knows his/her strengths and needs. Preschool
classrooms have always had children who learn at different rates, who have different interests and
skills, and bring different backgrounds and experiences t o the learning environment. As children
with disabilities are included, the range of differences increases.

The guiding principles upon which the Alabama Performance Standards ferydarOlds are
based are necessary but may not be sufficient to meet theunique needs of young children with
disabilities. Disability is only one aspect of a child, not the whole child. The child with a disability is a
child first. Modifications and accommodations to classroom activities, routines, and learning areas
may be needed to enhance the participation of these children. Modifying curriculum and instruction
is appropriate for any learner, it demonstrates acceptance and respect for individual differences, and
should be the rule rather than the exception in quality prescho ol settings.

Teachers need to understand how children learn, recognize and respect individual differences,
have a repertoire of strategies, and be willing to try alternative approaches. A good practice is to
assess the environment. ldentify the obstaclesthat keep children with disabilities from participating
in activities across the day, and then identify accommodations or modifications. Use the least
intrusive, most natural accommodations first. Decreasethe accommodations when they are no longer
needed.

Due to increasing diversity among young children in pre -kindergarten programs, teachers
should use a variety of methods and approaches to stimulate growth and development. Children
with disabilities and special needs should be included in the classroom with the necessary supports
to ensure that their individual needs are met socially, intellectually, and physically. The Alabama
Performance Standards forYearOlds does not include specific accommodations and modifications.
However, it does support the inclusion of ALL children and collaborations with specialists trained in
early intervention and early childhood special education to provide assistance and consultation for
children with identified needs.

14
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Experts tell us that if by age four, a childdws eight nursery rhymes by hearthances are at age eiglttte

will be among the strongest readers in his class.
(Mem Fox)

Children need to hear 1000 books read aloud to them before they can read successfully.
(Mem Fox)

EMERGENT
LITERA CY

Besides agal language development, a number of other elements are essential to an
effective program. A fundamental goal is making literacy experiences meaningful,
interesting, and satisfying for children. In a literacy -rich environment, preschoolers enjoy
looking at books and being read to, and they see that reading and writing help people do
many useful and interesting things. Taken from Developmentally Appropriate Practice in Early
Childhood Programs3¢ edition, Copple and Bredekamp, 2009.

2311 wudol wbi WOEOk OEOU Wb OWET POEUI Oz Uwi OO6UDC
Children who have the language needed to identify, understand, and respond to their own
ECEwWOUT T Uz Uwl OOUPOOUWUOO! UEUI wi UUUUUEUDOOwWI:OHN
more positive ri OEUDOOUT DxUwbkPBUT wOUT T UU? wp#l OT EOQw6 ui6 |
Developmentally Appropriate Practice in Early Childhood Progreddsedition, Copple and
Bredekamp, 2009.
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Standard 1: Children will develop listening skills for the
purpose of comprehension.

Indicators Examples Supportive Practices
The child will: The teacher will:
1.1 Understand and follow . . . .
e Follow simp le spoken e Provide opportunities to listen
directions o .
directions or symbols for a variety of purposes (to
1.2 Answer questions e Repeat an instruction to a learn what happens in a story, for
friend instruction s, to talk with another
1.3 Show understanding of e Respond to questions in person, ete) . .
meaning of stories, conversation and questions e Provide oppo rtunities to listen
songs, informational o and respond
gs, from familiar adults and | OEA W 2D008W? &
texts and poems read children ° auw w
. o e Start hand-clapping patterns
aloud e SayO uhe Big billy g oat
OUBEO] EwOi 1 wdl e Prompt complex responses
1.4 Demonstrate progress with who, what, whe re, when,

in abilities to retell and
dictate stories from
books and experiences,
to act out stories in
dramatic play, and to
predict wh at will
happen next in a story

listening to The Three Billy
Goats Gruff

Choose to retell a story
during center time

Draw a picture depicting
some element of a story,
song, poem, etc.

and why questions

Read to children several times
a day in small or large groups
or to individual children

Use props to retell stories (e.g.

puppets, flannel board figures)
Write or perform plays based
on stories

PFairy Talesare more than true; not because they tell us thajaina exist, but because they tell us that
dragons can be beaten(G.K. Chesterton)
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Standard 2: Children will develop skills to discriminate
the sounds of language (Phonological Awareness).

Indicators Examples Supportive Practices
_ The child will: The teacher will:
2.1 ldentify words that rhyme _
¢ Repeat rhymes swch as e Read rhyming books and poems
2.2 |dentify words wi th the Humpty Dumpty e Repeat nursery rhymes
same beginning and ending e 2EaOw?' O1 wed e Play games with alliteration
phonemes Ul 1 wUEOI 2 e Read books with alliteration
_ e 2EaOw?! EEawWE e Play games with words
2.3 Hear syllables in words UT T wUEOI 2 beginning/ending with th e same
2.4 Isolate the beginning o (}Ia}p \sy’lla’bIeA:s\inAa\ , sound or specific sound
phoneme in a word EOEUUOEUI zUuw e Clap out the syllables in words
e Count number of such as the months of the year
2.5 Associate letters and syllables in a word e Count syllables as you clap
phonemes ¢ Identify sound a word e Have children line up by the
2.6 Createfinvent words by begins with ) beglnnlng sound |n‘ th~e|[ narPe"s
e Make word families e 2Eaw? ( whEOUWUOuWP

substituting one sound for
another.

have to listen to its first sound . . .
moon, what sound is that? What
Ol OUl UWwEOw( wol 1 E

23T 1T wOOUI wlT EV0wa OU wU 1 OB Ud wi 3uil @ Qud Guwd Tupdd TEWwwsa G B G
(Dr. Seuss)
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Indicator s

3.1 Increasevocabulary through
everyday communication

3.2 Usenew and challenging
vocabulary words correctly

within the context of play or
other classroom experiences

3.3 Connect new vocabulary
wit h prior educational
experiences

Examples
The child will:

In house center say,
2, EOEw( wlOi 1 Eu
for this spaghetti?
Participate in Morning
Message/Daily News
Express ideas heard in
stories

Help create a language
experience chart after
participating in a field trip
After reading about a sick
pet going to the doctor, say
2( WPEOQUWUOWEI
veterinarian when | grow
up?

Supportive Practices

The teacher will :

Identify/define un familiar
words in stories/books

Use arich vocabulary when
talkin g with children
Bring in familiar objects or

pictures

not know the word for such
as; colander, spatula, piers,
galoshes, spigot, tap,etc.
Write experiences stories,
poems, songs, make lists etc.
making sure to add
unfamiliar words

Repeat new words
throughou t the day in all
daily routines

that children may

2(UOAUwWPUwl Ul EUOWUT E0w( wEUUPEUOEUI y w
even squeak or squawk. When | wanna say something, | open up and talk, | can talk, | can talkdtalkyutali
6 POEUU Wi UOOuUI$SBUW G 0 1IDUU w BJIWE
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Standard 4: Children will develop and ex pand expressive
language skills (s peaking) .

Indicator s

4.1 Demonstrate ability to
express ideas for varied
purposes including asking
questions, making requests,
sharing information and
recounting events

4.2 Show progress in speaking
sentences of increasing legth
and grammatical complexity

4.3 Shav progress in speaking
English (for non-English-
speaking children)

4.4 Engagein conversations with
adults and children

Examples
The child will;

Say,? ( wbOUOE wOE
the computer next?

If non-English speaking
child ¢ say,? UBD Ol wi (
EI OUI UU-~

Retell The Frog Prince
sayinl Ow?"' 1 whEO
sleep on her pillow so he
jumped into the water to
get the ball?

Pretend with words or
actions

Tell real or make-believe
stories

Expand on ideas

Ask and answer questions
for information or to solve
problems

Supportive Practices
The teacher will:

Engage in corversations
with children daily, listening
to children and giv ing them
time to respond

Rea aloud several times
every day using different
voices and characters

Use effective
communication skills such as
speaking in complete
sentences and using
appropriate grammar
Engage in complex

U1 U0OPOODPOT wul
must have happened
PT1 O088y~2 Ow?EEQ
x OUUDPEOI wudou(

?80UwOEawl EYI wUEOT PEOI wkli E

Caskets of jewels and coffers of gold.

Richer than | you can never be
| had a mother [and hopefully ateachet wb T OQwUI EEwWUOwWOI & 2

(Strickland Gillilan)
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Standard 5: Children will develop age -appropriate writing

skills.

Indicator s

5.1 Usea variety of writin g
tools, materials and surfaces

5.2 Understand that print is
used to communicate ideas and
information (writing for a purpose)

5.3 Usea left to righ t pattern of
writing

5.4 Progressfrom using
scribbles, shapes or picturesto
represent ideas to using letters
or letter-like symbols, or writing
familia r words such as their
own names

5.5 Participate in writing
opportunities

Examples
The child will:

e Sign-in each day

e Draw or write with pencils,
markers, crayons, paint,
shaving cream, etc.

e Draw or write on paper,
cardboard, chalkboard, dry -
erase board,etc.

e Write a list in dra matic play,
make signs in block center,
draw a picture to represent
ideas, copy word cards, write

name and names of friends,
copy words from
environment

Supportive Practices
The teacher will:

Provide a wide variety of
writing tool s and paper in
a writing center

Provide props that
encourage writing in the
writin g center and all other
centers

(tablets, order forms, cards,

1 OY1 00x1 UOwBaifo (
boards, memo pads, sign-
making materials, etc.)

Provide materials for sign -
in

Provide opportunities f or
children to writ e a story or
letters as a group

Add vocabulary word

cards related to current
topic or interest to the
writing center

Add pictures or symbols to
help non-readers

Model appropriate writing
Create a morning message
daily
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Standard 6: Children will develop knowledge about the
various uses of print and characteristics of written
language (concepts about print).

Indicators

6.1 Show increasing awareness of
print in the classroom, home and
community

6.2 Demonstrate increasing
awareness of print concepts
including learning that print is
read from left to right and from
top to bottom on a page, that
speech can be written down and
that print conveys a message

6.3 Show progress in recognizing
the association between spoken
and written words by fol lowing
print as it is read aloud

6.4 Demonstrate increasing
awareness that: a word is a unit
of print; that letters are grouped
to form a word; and that words
are separated by spaces

Q@

Examples
The child will:

Point out a stop sign on the
way home from school

Look at books

appropriately, left to right,
top to bottom, turning one
page at a time, front to

back of book

Offer suggestions for a list
the teacher is making of
items needed for a field

trip

26 UDUI 2 wi UOGOU
Move hand along a printed
chart as the teacher reads it
to the class

Point to familiar words
suchas, E# OO BiO£L 7
menu

Arrange several letters and
EUOOw? 61T EUWE(

Supportive Practices
The teacher will:

Have textured letters to feel/trace
with fingers.

+PDOOWET POEBUI Oz Uuw
communication with written
language

Label materials in the classroom.
Make and post signs and charts in
Ol 1 wUOOOWEUVUWET PO
Read the signs/charts with children
Place familiar logos around the
classroom

Provide opportunities to count
words in a sentence, list, poems,
etc.

Invite children to dictate stories to
go with art work and write what
they say

Encourage interest and knowledge
in books and other print by placing
appropriate materials in all areas of

the classroom (cookbooks, telephone
books, menus, books related to each
center, etc.)

Model writing t let children see
teacher write their names,
attendancerecords, etc.
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Standard 7: Children will develop letter knowledge.

Indicator s

7.1 Show progress in
associating the names of lette's
with t heir shapes and sounds

7.2Demonstrate increased
ability to notice the beginning
letters in familiar words

7.3ldentify letters of the
alphabet, especially letters in
own name

7.4Know that letters of the
alphabet are a special category
of visual graphics that can be
individually named

Examples
The child will:

Recognize/identify letters
in own name
Identify other upper and
lower case letters
Hold up a letter and say,
PBEUZU0UwbOwbau
Recognize letters in
environmental print

®? U stopp O w
Say,? ,Yy hame begins like
EEU-»
2EaAaQwW?#EVYDEWE
have the same first letter?

Supportive Practices

The teacher will;

Take every opportunity to use

ET POEz O BOQET POEZ
photos, learning centers, cubbies.etc.)
When reading or writing charts,
lists, or stories dictated by

children ¢ call attention to words
that begin with the same letters,
allow children to find letters in

their own name

Read alphabet booksto the
children and place these in book
or writing centers

Display alphabet at the childrenz U
eye level

Provide alphabet puzzles

Provide opportunities and
materials for daily sign-in

Have a variety of letters for

ET D OE UlmBgnetitpibhidtter
cards, etc.)

Put name cards and cards with
familiar words (with pictures) in the
writing area

Use transition times to play

alphabet games(if your name
begins/ends with . . . could you find the
letter . . .etc)

/| OEaw?, aull Uauw+l
drawing elements of a letter one at
a time and have children guess
after each clue
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EMERGENT
MATHEMATICS

231 DOOWOI I UWEODSEWUT POOWUDPT T OWEOBEWUT DOOWOODP wBOE Ll

'l EEUUT waObUuOl wel POEUI Oz Uwl Bx1 UDI Gfewvawwi UOEEOI O
mathematics, an engaging and encouraging climate for chilE Ul Oz Uwi EUOa wi OEOUOUI U
is important. It is vital for young children to develop confidence in their ability to understand and

use mathematicst in other words, to see mathematics within their reach. (NAEYC & NCTM, 2002)

Preschoolers arebeginning to construct working concepts of numbers through interactions
with people and materials. They are developing an understanding of the essential and fundamental
properties of the number system and underlying assumptions about the nature and behavi or of
numbers. Classroom activities for 4-year-OOE UwUT OUOEWEExDUEODP&T wOOWET BC
need to understand the world around them by placing emphasis on numbers, shapes, sizes, and
patterns. (Hohmann, M. & Weikart, D. P. [2002]. Educating Young Children , second edition.
Ypsilanti, Michigan: High Scope Press).
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