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Purpose

The Alabama Standards for Early Learning and Development (ASELDs) are a critical
component of the state’s early childhood system and offer a unified vision for
responsive and developmentally appropriate, relationship-based learning experiences
for all of the state’s young children, birth to age 5.

The Alabama Standards for Early Learning and

Development have been revised and re-designed to The ASELDs offer a' set
support the state’s many early learning programs: of shared 8)(,0902‘82‘/0/75
child care, home visiting, Head Start, Alabama First fOfyOU/?g children’s
Class, and special education, as well as its early

childhood students in high school, career technical ngth 8/70’ d&l/@/Op/??é’/?l‘
schools or higher education programs. They are 3/70',0/’0!//0’6‘ a continuurm
designed to align practices across these settings, Of/eaf/?/hg for all
thereby promoting collaboration and consistency. 0/7/70'/’9/7, birth to age 5.
The ASELDs offer a set of shared expectations for te00000000000sssssccccccess

young children’s growth and development and

provide a continuum of learning for all children, birth

to age 5. They lay the foundation for what children should be able to know, do and
learn at age specific intervals.

7 The ASELDs are intended to guide professionals’ intentional
[ and purposeful practices with children, build connections

with K-3

.. partners, enhance family relationships, support pre-

service students’ learning, and inform the design of

professional

. development plans for those who are working in the field

~ and for those who attend high school and vocational

schools. The Standards reflect the states’ quality
initiatives and extend the community’s understanding
of the way in which young children develop and
learn.
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Alabama Standards : Alabama Standards are
* A universal language for a// A curriculum or assessment.
professionals who work with o A avEllUETer of
young children. professionals’ performance.
» A framework for the use of age « A means to exclude children
and culturally appropriate from program participation.

practices to provide high quality

: . » Atool to label, sort or
experiences for children.

diagnose children.
» A guide for the selection and use

. * Used in isolation.
of curricula and assessments.

* A common context of learning
to share with families,
supporting their understanding
of children’s
development and elements for school
and life success.

» The groundwork for training and
professional development, beginning
at the high school and college levels
and continuing with in-service.

* A means to raise public awareness
about the early childhood
profession.

“Education is the most powerful
weapon which you can use to
change the world.”

— NELSON MANDELA

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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Alabama Standards for Early Learning and Development

Reflect How Children Learn

Children are naturallearners. They are energetic, curious, and creative as they explore
and experiment with their surroundings to build new understandings and practice skills.
Children’s unique abilities are nurtured through strong relationships with adults and
peers and stimulating environments where they can practice and master their newly-
discovered skills and information.

Brain Development

Ayoung child’s brain grows at an amazing rate! At birth, the baby’s brain is about 25% of
an adult’s and has all the neurons or cells it will ever have. The brain size doubles in the first
year and by age 5 a child’s brain is about 95% of the size of an adult brain. The brain’s cells
or neurons communicate with each other and form connections or synapses that are the
foundationforlearning.

These connections begin before birth and grow faster
from birth through age 5 than at any other time. Young

Brain connections

children have more than twice the number of synapses bé’glh before birth and
(or connections) than adults, enabling them to learn at grow faster frrom birth

a faster rate than adults. The opportunities children
are given to interact with other people and their world,

through age 5 than

along with their experiences in safe and stimulating at any other time.
environments, influence children’s capacity to grow or eccecc0c000000000000000000

strengthen their synapses.

Children begin to prune or lose some of those synapses as they make sense of their
world. Dual language learners, for example, hear, use, and maintain sounds and words
that may be pruned or lost by those children who only speak English. The more a synapse
or connection is used, the more permanent it becomes, while those that aren’t used
disappear. A child’s experiences, then, impact what information is learned by determining
what information enters the brain and how the brain processes that information.

There are critical periods, or windows, when children are especially sensitive to learning
specific types of information and skills. Research tells us, for example, that the critical
period for language development begins to fade by age 5. High quality early childhood
programs that take a holistic approach, paying attention to all aspects of children’s
development and learning and supporting their families’ well-being, build on brain research
to ensure children are exposed to varied and stimulating experiences that are essential to
children’s brain development.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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Play: The Foundation

Children’s play is more than just interacting with toys. It is the way in which children learn
about themselves, others, and their world. The importance of play has long been
recognized as critical to children’s well-being. In fact, the United Nations High
Commission for Human Rights identifies play as a right of every child. It adopted the
1959 Declaration of the Rights during the 1989 Convention on the Rights of Children,
and that same proclamation has been reviewed and further promoted in2013.

The International Play Association Declarationof the Child's Right to Play, written in
coordination with Article 31, defines play:

* CHILDREN are the foundation of the world’s future.
* CHILDREN have played at all times throughout history and in all cultures.

* PLAY, along with the basic needs of nutrition, health, shelter, and education,
/s vital to develop the potential of all children.

* PLAY s communication and expression, combining thought and action;, it
gives satisfaction and a feeling of achieverment.

* PLAYsinstinctive, voluntary, andspontaneous.
* PLAY helps children develop physically, mentally, emotionally, and socially.

* PLAY is a means of learning to live, not a mere passing of time.

High quality early learning settings offer both exploratory (or free play) as well as guided
play to promote learning and development. Exploratory play allows children to be creative,
to find out about their own interests and abilities and to make decisions. Through play
experiences, children learn how to work in groups and get along with others, Adults guide,
but do not control, play experiences introducing new experiences as well as expanding
familiar play settings and activities. They ask questions to help children plan and make
sense of their play, and they capitalize on the teachable moment by using unplanned
opportunities that have captured children’s interests to facilitate new learning For more
informationabout the value of play and its stages, see Appendix One: The Wonder of
Play.

Relationships

Relationships are at the heart of children’s successful

growth and development. The adults and peers with

whom they interact help children to construct their own
meaning and understanding of the world around them. f
Children depend on nurturing relationships to help them g
feel safe, secure, and confident in the way in which they
learn about themselves and relate to others. L‘
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Holistic Learning

Children’s social-emotional, physical, creative, and cognitive learning are intertwined.
Every aspect of learning is equally important, and they work together to support children’s
growth and development. Although the Alabama Standards are divided into four sections,
and further into domains, learning occurs across these interconnected domains or
holistically. A single activity or experience offers opportunities to master content or acquire
skills from multiple domains. Children who are using play dough, for example, can be
experiencing multiple learning opportunities:

- Mathematical skills grow
L ‘ - when children roll or cut
- '(_ dough in different

lengths and sizes or
create different shapes.

Motor skills strengthen as
they roll, knead or shape
aough.

B | .

Scientific thinking
develops when children
explore the mixing of
colors or experience
what happens when play
dough dries out.

Social-Emotional skills
blossom when they share
the dough as children play
with others or work with
another child to make a
creation.

Language development
occurs when children talk
with each other about
what they're doing and
making.

=
Approaches to Play and
Learning skills grow when
they use the play dough in

. unique and different ways.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



Cultural Context

Children learn in the context of their unique heritage and family culture and values.
Children’s culture is the lens through which they experience activities and events, develop
relationships, and build knowledge. Children often reveal cultural differences in the way
they interact with adults and other children, how they use language, demonstrate
independence and self-reliance, or express emotions. Alabama’s Standards are culturally
relevant, respecting children and families’ differences.

Resilience

Young children are especially vulnerable to both positive
and negative experiences. Positive relationships, settings

Positive relationships,

where children feel safe, and quality experiences influence 56’17/7795 where children
children’s happiness, resilience, and success. On the flip f@@/ Safe, 3/70' QUé?//'ZL)/
side, when children experience trauma or threatening . .

or dangerous events in their lives, their learning and experiernces influence
development may be negatively impacted. They may have children’s /73,0,0//76’55,
difficulty with thinking and learning, memory, and attention. /'85/7/'@/706’, é?/?OI SUCCEsSs.

They may have trouble regulating their own emotions, have
overwhelming feelings of frustration and exhibit anxiety and
fearfulness.

0000000000000 000000000000000

Early learning professionals can help children who have experienced trauma by
establishing strong, positive relationships with both children and their families. Adults need
to maintain consistent routines and use positive guidance strategies. The Standards, and
in particular, the domains of Approaches to Play and Learning, Physical Development and
Health, and Social Emotional Development offer developmental trajectories and strategies
to guide adults’ understanding of development-specific strategies to support traumatized
children.

‘Every child is a different kind of flower, and

all together, they make the world a beautiful
garden.”

— UNKNOWN

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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Alabama Standards for Early Learning and Development

Embrace All Children

Every child is special. No two children are the same. Every child has unique personality traits,
temperament, and even physical appearances. Every child is a competent learner with
strengths, abilities, and interests. Every child grows and learns in his/her own way at a self-
defined pace; some children may need additional support to guide their learning and
development. Early childhood professionals must use their understanding of each child’s
uniqueness to adapt experiences and environment to best meet their needs and maximize
learning.

Children with Disabilities

Alabama’s young children with disabilities are best supported in inclusive environments that
ensure that all children have equal opportunities to participate in early learning programs. The
2015 Position Statement issued by the U.S. Departments of Education and Health and
Human Services defines inclusion, “children with disabilities in early childhood programs,
together with their peers without disabilities; holding high expectations and intentionally
promoting participation in all learning and social activities, facilitated by individualized
accommodations; and using evidence-based services and supports to foster their
development (cognitive, language, communication, physical, behavioral, and social-
emotional), friendships with peers, and sense of belonging. This applies to all young children
with disabilities, from those with the mildest disabilities, to those with the most significant
disabilities.”

The National Association for the Education of Young Children (NAEYC) and the Division
of Exceptional Children (DEC), in their joint position statement, Early Childhood Inclusion
(2009) have further described inclusion: “The desired results of inclusive experiences for
children with and without disabilities and their families include a sense of belonging and
membership, positive social relationships and friendships, and development and learning
to reach their full potential. The defining features of inclusion that can be used to identify
high quality early childhood programs and services are access, participation, and supports.
Access refers to children’s opportunities to experience varied learning situations,
activities, settings, and environments. Participation involves the individualized
accommodations that some children may need to fully engage in early learning activities.
Supports reflect the availability of a continuum of responsive services and programs that
meet the needs of both children who are identified and those who are at risk for
disabilities.

Early screening to identify possible disabilities followed by the development and
implementation of individualized treatment plans help professionals set realistic goals and
expectations based on their strengths and interests, ultimately supporting all children’s
growth and progress. For additional inforrmation on inclusive practices, see Appendix Three:
Inclusion in Early Learning Programs.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



Children with Disabilities

Research shows that children who are provided with instruction in their home language
experience significant gains in language, reading, and math. They also benefit from a
stronger cultural identity and demonstrate good executive function skills and positive
social emotional gains in comparison with those children who are not experiencing dual
language learning. “DLLs come to early childhood programs with richly varied
backgrounds, sets of skills, and cultural ways of knowing: they need teachers who
welcome them and recognize their unique abilities, what they know, and what they need to
learn. Teachers of young DLLs understand that children communicate their knowledge
using the safest method possible, and this may mean the use of their home language,
English, or a mixture of both.” (Magruder, et al 2013) Formore information about
supporting young duallanguage learners, see Appendix Four: Supporting Dual
Language Learnersin Early Learning Programs.

Children who are Advanced Learners

As early as birth some children may show signs of giftedness. They may be more alert,
reach their developmental milestones at a faster pace and demonstrate advanced
language skills. They typically are very curious with excellent memories, attention spans
and a capacity for abstract thinking. Gifted children may be exceptionally good with
mathematical concepts and are good readers. They are creative with good imaginations
and enjoy the creative arts. Advanced learners often devise unique solutions to problems
and you may find these children are leaders in a group. Research shows that gifted
children’s developmentis often uneven, with some areas of learning more advanced
than others. Thisis known as asynchronous development. For example, a child’s
mastery of language may be advanced while his mastery of emerging reading and
writing skills may be in the typical range. In other words, a gifted child may not be gifted
in all areas. This may result in social-emotional challenges with peer relationships, self-
identity, and the need for perfection. Professionals who work with gifted children need to
assure they are offered child-centered learning opportunities with opportunities to
address their curiosity and express their creativity and imagination. View additional
supportive practices on the domains’ Adaptations and Accommodations pages.

Children’s Learning Preferences

Responsive early childhood professionals recognize,
acknowledge, and individualize children’s learning to
accommodate their unique learning styles or preferences. Some
children may be visual learners who use their eyes to learn. They
may close their eyes to picture something or respond best to
pictures or demonstrations. Auditory learners use their ears. They
remember what they hear and may use rhymes, songs or
discussions to learn best. Tactile or kinesthetic learning occurs
through children’s engagement in physical activities; they learn by
doing, touching, and moving. While children may prefer one
learning modality over another, they typically combine them for
greater understanding and knowledge acquisition. Professionals
offer the strongest and most effective learning experiences when
they offer children opportunities to learn using all their senses.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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Alabama Standards for Early Learning and Development
Guide Early Learning Professionals’ Practices

ALL children are bornready tolearn! Their developmentand
skill mastery are dependent on caring adults who nurture
and support theirgrowth and provide them with experiences childhood professionals
that help them gather and build knowledge about their
world. Adults create the opportunities for children’s learning
by challenging them to acquire new understandings and and individualize
information, built on prior knowledge. Early childhood
professionals best support children when they understand .
the continuum of learning, the sequence in which skills accommodate their
emerge and are mastered, and develop learning un,‘que [earning SterS.
experiences that are based on children’s existing
understandings, while at the same time, challenge them to
acquire new information.

Responsive early
recognize, acknowledge,

children’s learning to

Alabama’s Measures of Quality

Many early learning programs incorporate frameworks and assessments to support their
high-quality program delivery. Resources such as the Environment Rating Scale (ERS) or
the Classroom Assessment Scoring System (CLASS) provide guidance and evaluation
tools that help professionals assess their own, and their programs’, learning environments
or adult-child interactions. Programs may also seek accreditation through organizations
such as NAEYC (National Association for the Education of Young Children), NAAPC
(National Accreditation Commission) or the National Early Childhood Program Assessment
(NECPA). These processes promote quality through the use of self-study, a set of guidelines
or assessment tools and a national certification. Alabama offers quality assessment
opportunities through the availability of Alabama Quality Stars, its quality rating and
improvement scale (QRIS), and its First Class Pre-K guidelines and standards.

Pre-service students as well as individuals who are working in the field may find additional
resources to support their career advancement as defined in Alabama’s Pathways. The Child
Development Associate (CDA) or NAEYC Professional Standards and Unifying Framework
provide guidance and certifications. Two and four year coursework and credentials round out
the educational opportunities.

All these documents are linked to ASELDs through the promotion of
E standards’ use to understand all children’s growth and development,
N the prioritization of developmentally appropriate and individualized
learning through play, and the importance of family and community
engagement.

Universal Design for Learning

Universal design for learning, often referred to as UDL, is a framework
or approach that ensures all children have equal opportunity to learn

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



and succeed. All children benefit from adults’ use of universal design, especially those
children with unique needs. Early childhood professionals who use UDL create flexible
and varied opportunities for learning that build on children’s strengths. They use the
three main principles: 1) representation; 2) expression; and 3) engagement to develop
multiple ways for children to access and participate in materials and activities, to
acquire and build knowledge as well as demonstrate what they know or have learned,
and to motivate children to learn.

Intentional and Purposeful Planning

Professionals facilitate children’s development and

learning when they are thoughtful and purposeful in their STANDARDS
work. They deliberately design the environment, plan the
schedule and routines, offer materials and activities, and f \

use play as the means by which children accomplish the

goals that have been identified. Professionals facilitate ASSESSMENT =) CURRICULUM

children’s learning by observing, assessing, and

Intentionally developing experiences that build on

children’s current knowledge or developmental level. Intentional professionals interact directly
with children; they ask questions to encourage children’s thinking and problem solving, and
adapt experiences to meet individual children’s learning styles, interests, and needs.

The Alabama Standards for Early Learning and Development guide professionals’ understanding
of what children can know, learn, and do. They help them intentionally create learning
experiences that facilitate children’s learning, decide the way in which those experiences will be
provided, and the way in which they will be shared with other professionals and families.

Higher OrderThinking

Children expand their creative and critical thinking processes when early learning professionals
build their higher order thinking skills (HOT). Professionals who ask children probing questions or
provide experiences that help them make predictions, investigate an idea or object, form
opinions, and even analyze a situation are encouraging young children to become critical
thinkers and problem solvers. A young child’s emerging HOT skills set the stage for success,
not only in school, but in future jobs or adult situations. ASELD’s Professional Practices

offer examples of ways that HOT can be encouraged and the Children’s Observable Actions
demonstrate some ways that children exhibit these important skills.

Connections with Curriculum and Assessment

Alabama’s Standards for Early Learning and Development standards, curriculum, and
assessment go hand-in-hand to promote children’s development and learning. In fact, the
Standards are the framework from which curriculum and assessments can be designed and
used.

The ASELDs include all domains of children’s learning, and within the domains, describe the
contentandexpectedoutcomesforchildren. Examplesofchildren’sactionsillustratethe process
and sequence of learning and professional practices guide ways in which adults interact with
childrento supporttheirlearning.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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Adults use the ASELDs to define the specific learning experiences Professionals’

and content that will be taught to children or the curriculum. partnerships with families
Curriculum is built from feedback from the children themselves, are critical to faa//z‘az‘/ng
family interests, and professionals’ knowledge of child development. ,OOS/'Z‘/II/Q /@3/’/7//79
Each professional adapts the environment, activities, and outcomes

interactions to guide children’s growth and learning.

0000000000000 000000O0OCO0CBOCOFOOTS

Assessment informs professionals’ practices. When professionals

observe children’s behaviors, their responses to activities and experiences, and their skill
mastery, they are able to design or adapt learning goals to encourage new
understandings and development. Professionals use observation, the collection of artifacts
or children’s work samples, and family input to establish goals and determine children’s
progress towards meeting those goals. The ASELDs are aligned with Alabama’s
assessment tools to inform those developmental indicators that can be assessed to
indicate children’s outcomes.

Partnerships with Families

Professionals’ partnerships with families are critical to facilitating positive learning
outcomes for young children. Adults in early learning programs and family members
must work together to develop desired goals and outcomes to support children’s
learning. Professionals can use the ASELDs to help families learn about age-appropriate
expectations and strategies to encourage learning, and at the same time, families can
inform program professionals about children’s experiences and interests. Together,
families and professionals create a strong alliance that builds children’s confidence and
successful learning experiences. See the Family and Community Engagement Domain
for more information about families’ engagement in children’s learning.

Technology as a Learning Tool

Technology in an early childhood classroom is broader than computers, laptops, and cell
phone. Even the most basic tools such as pencils and crayons are beginning forms of
technology; they were made by humans and are used by humans. The newer technology tools
have become a part of children’s experiences and can be incorporated into early learning
classrooms as long as they are used appropriately, to guide children’s learning and
development.

Assistive technology for children with special needs often supports their access to early
learning environments and activities; interactive media has been used to build children’s
English languagelearning. A joint position statement of the National Associationforthe
Educationof Young Childrenandthe Fred Rogers Centerfor Early Learning and Children’s
Mediaat Saint Vincent College, Technology and Interactive Media as Tools in Early
Childhood Programs Serving Children from Birththrough Age 8, tellsus “whenused
intentionallyandappropriately technology andinteractive mediaare effective toolsto support
learninganddevelopment.” Still notrecommendedfor childrenundertwo, oldertoddlersand
preschoolerscanbenefitfrom interacting with technology toolsandinteractive mediawhen
experiencesare “active, hands- on, engaging, and empowering; give the child control; provide
adaptive scaffolds to ease the accomplishment oftasks; and are used as one of many options
tosupportchildren’slearning.” See Appendix Six: Technology in Early Learning Programs
for additional information about the use of technology in early childhood classrooms.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



Alabama Standards for Early Learning and Development
Use a New Design

The 2020 edition of the Alabama Standards for Early Learning and Development has
been developed to support all professionals who interact with young children, birth to
age 5. The Standards have been aligned with both national and state program
standards and program requirements so that adults who work directly with children in
infant-toddler or preschool classrooms, Head Start and Early Head Start programs,
child care facilities, home visiting programs, or special education settings will be able to
use the document to guide their interactions and instructional practices. Instructors in
higher education, high school and career and technical programs are encouraged to
introduce pre-service students to the standards through their coursework. Professional
development specialists and technical assistance specialists who reference the
standards within their training and coaching empower professionals’ understanding
and use of the ASELDs to cultivate high quality early learning programs. Professionals
who write special education plans can use them to specify children’s goals. In short,
the ASELDs offer one single set of expectations for Alabama’s young children that
extend across all program types.

Infants Young Toddler Older Toddler Young Preschooler Older Preschooler

Home Visiting

Early Head Start Head Start

Special Education, IDEA 619

Early Intervention, IDEA PartC Part B

Child Care: Family and Group

Technical Assistants, Professional Development Specialists

Pre-Service Knowledge Mediators:
Higher Education, High School, Career and Technical Education

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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National and State Standards

The ASELDs correlate with national and state standards. They build on the research
and current practice to reflect Alabama’s philosophy, values, and priorities for young
children. Programs and professionals who use the ASELDs can feel confident they are
meeting their federal requirements while at the same time responding to Alabama’s
unified vision for early childhood.

Alabama Standards

for Early Learning

Teaching

First Teacher

and Development Strategies GOLD Competencies
Dimensions (Home Visiting)

Section One:  Social Emotional * Outcome 1: » Social Emotional < Children’s

(R:elatlonts_hlps and Development Eosﬁ;_ve Slogsln . Social Studies E:ammes gtrjd
onnections . Social Studies motiona ills | (t)mmLtJ'nl ies

e Family and Knowledge and * Social Emotional nteractions
Community Skills Development * Diversity
Engagement « Approaches to an Cultural

* Social Emotional Learning wareness
Development

* Social Studies

Section Two: STEM » Scientific * Qutcome 2: » Cognitive + Child

Skills: Exploration Knowledge and Acquisition and Growth and

and Critical Thinking

Skills

Use of
Knowledge and

* Mathematics

* Science

Development

* Scientific * Mathematics SKill and * Learning
Exploration and Knowledge and s Technology Activities and
Knowledge Skills * Mathematics Enrichment

* Mathematical * Approaches to * Science
Thinking Learning « Technology

: fpglroachzs * Approaches to
o Hay an Learning
Learning

Section Three: e Language e Qutcome 2: * Language

Communication Development Acquisition and « Literacy

* Language and * Literacy Ese olf d d « The Arts
Literacy Knowledge and SEﬁ)I\sl,ve gean

* Creative Arts <l L

* Creative Arts anguage
Development and Literacy
* Creative Arts

Section Four: * Physical * Outcome 3: Use * Physical * Health,

Physical Development Development of Appropriate Safety, and

and Health and Health Behavior to Nutrition

Meet Their

Needs Physical
Development

Physical
and Health
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Alabama Standards for Early Learning and Development
Provide aContinuum

The ASELDs follow a unique format that includes learning progressions or indicators for
children’s learning, birth to age 5. Each double page provides a sequence of
development for specific strands within the ASELDs’ domains.

o Y@ NUMBERS AND QUANTITY
oo

Y5l NUMBERS AND QUANTITY

MAT1b: Counting and Number Sense: Children will connect number names to quantities.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

MAT1b: Counting and Number Sense: Children will connect number names to quantities.

By 48 months (4 years),
most YOUNG PRESCHOOLERS will

By 60 months (5 years),
most OLDER PRESCHOOLERS will

1b1-1 Show interest in adult’s
counting movements and
songs

1bYT-1 Rote count, not always in

sequence (1, 3, 2)

1bOT-1 Rote count up to 5 in
sequence

1b0T-2 Count backwards from 3
with assistance

DEVELOPMENTAL INDICATORS

1bOT-3 Place objects in one-
to-one correspondence
relationships during play

1bOT-4 Count out 1 or 2 objects
when asked

Engagewithadultwhois singing
or doing finger plays that include
numbers

SAMPLING OF

CHILDREN' S OBSERVABLE ACTIONS

Mimic child who is counting
while dressing, "One sock, two
socks”

Count objects with adult,
repeatingthenumber
Participateinfinger playsand
songs that include counting

- Count out 3crackers

- Rotecountincorrectsequence
to5

- Holdupfingerswhilecountingin
afinger play

- Pointtoobjects while counting
objectsupto 5
Startingat3, countbackwards
tol

DEVELOPMENTAL INDICATORS

1bYP-1 Rote count up to 10 in sequence

1bOP-1 Rote count up to 20 in sequence

1bYP-2 Count backwards from 5

1bOP-2 Count backwards from 10 to 0

1bYP-3 Begin to demonstrate one-to-one
correspondence up to 10 during daily
routines

1bOP-3 Demonstrate one-to one correspondence
when counting objects placedinarow(one
to 15 and beyond)

1bYP-4 C 5

1bOP-4 Countouta

ofobjects up

1bOP-5 Understand that the last number represents
how many objects are in a group

=
58 Singsongsoractoutfingerplays
o 5 that involve numbers, “1-2-3-4-5,
5< once I caught afish alive...”
]
= Countchildren’s body parts,
H e 5
£ You've got two legs, 1-2.

ES

E

3

s

g

Count with children as they
getdressed, ‘one button, two
buttons, three buttons!”

Count steps

Countthenumberofcrackersas
youlaythemonanapkin

Sing counting songs and rhymes

Include toys and objects in
different learning centers that
encourage counting

Use songs andfinger plays that
include counting

Countin differentlanguages
Countchildren outloud during
transitions
Askchildrentohelpsetthetable,
asking themto puta spoon next
toeachplate

Play *how many” by holding
yourhand behindyourbackand
bringingitoutwithafewfingers
raised

SAMPLING OF

CHILDREN' S OBSERVABLE ACTIONS

Lay outsmall crackers on each corner of the napkin
andoneinthe middle

- Rotecountwithaccuracyupto 10
- Countdownarocketshiptakeoff, startingat5

- Countonacalendar how many days untila special
event, with adult support

Accurately count 10 blocks while pointing to each

Countthe number of children who are present
Matchacuptoanapkinwhile setting the table
Rote countwithaccuracyto 20

c tartingat
10andendingwith 0(zero)

Countout 10 counting cubes when asked

- Count10bearsandthentellyou, “Thereare 10
bears.”

object from acollection

SAMPLING OF

PROFESSIONALS' PRACTICES

Display counting books and objects

Ask children howmanyas partof their play, "How
manyblocks doyouhave?'
Countthe steps it takes towalktothe bathroom
from thetable
Askchildrentocountouts crackers fortheirsnack
Countandverbalizethelastnumbertoshow
quantity, “1-2-3-4-5; I have Scrayons.”
Layoutsets of 1-2-3-4-5 objects and countwith
child, “Let countthese bears together tosee how
many we have.”

Countbac to
readastory

- Provide many opportunities to count for authentic
reasons

Countthe number of children who are present

Invitechildrentohelpyou countheadswhilelining
uptogooutside

Number the bottomofempty egg carton cups and
ask children to putthe correct number of chips in
eacheggcup

Invitechildrentocountstepswithyouasyoumove
fromone location to another

- Provide natural objects like rocks oracorns to count

- Askchildrentocountbackwards astheyawaita
tas

Askchildrentocountout 10blocks

126
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The left side of each page depicts the Infant-Toddler Standards; the right side of each
page shows the Preschool Standards. Professionals can utilize the age grouping that
best represents the children with whom they work, and at the same time, review the age
groupings before and above to more fully understand the learning trajectory for each
skill. Adults can more accurately identify and select the kinds of tasks or support each

individual child that will best benefit each child.

Programs, such as family childcare, that have mixed-aged groupings will be able to adapt
learning opportunities for different ages of children by using the full page spread.
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Infant-Toddler Standards

lllustrated on the left side of each double page, the Infant-Toddler
Standards define learning expectations for children birth to age

3. They are divided into three age groupings that explain the
approximate age at which most children will master the indicators for
each strand and developmental indicator. They are defined in a
range of months: infants: by 9-12 months and young toddlers: by 18-
24 months. The older toddlers’ age of mastery is defined in years
(by 36 months or 3 years) to reflect the programmatic transitions that
some children experience as they move from Early Head Start to
Head Start or from Early Intervention to Special Education 619.

These arbitrary age groupings are used as a means for organizing
content; the range thatis presented for each age level allows for the
variations of growth that may occur, even within a single domain.
Mastery of skills will typically occur by the end of the defined age. In
other words, Infant indicators indicate learned skills by the time a
typically-developing child is about 9 months to 1 year old.

The continuum from birth to age three allows professionals to look
across each level to identify where a child is currently performing
and to design experiences that build on that stage or scaffold
learning to reach the next level.

Preschool Standards

The Preschool Standards, on the right side of each double page,

are divided into two age groupings: young preschooler and older
preschooler. The young preschoolers grouping reflects the skills

and expectations for children as they reach 4 years old or 48
months. The older preschoolers’ column represents skills mastered

by children as they leave preschool and enter kindergarten, by

60 months or 5 years. Another way to think about the preschool
standards is that young preschoolers are typically in their first year of
preschool. Older preschoolers are most likely in their second year or
the year prior to kindergarten.

The indicators within each domain describe expectations for skill
mastery by the end ofthe designated year, and justlike the Infant-
Toddler Standards, the age range allows for children’s uneven
development within or across domains. Professionals may go back
and forth across the age levels to define a preschool child’s abilities.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



Learning Trajectory

The birth through preschool learning trajectories are Leam/ng 1S

defined within each double-page spread. When often uneven and a
professionals use the two pages together, to “look .
forward or backward,” they can understand each child may

child’s learning path and more accurately design demonstrate skill

activities and experiences t‘hat. scaffold or take him/ masz‘ery in different
her to the next level. Learning is often uneven and

a child may demonstrate skill mastery in different places across the
places across the trajectory for different types f/’ajecfory for
of skills. For example, an older toddler may have )

achieved preschool-level language skills, and at the different
same time, demonstrate motor skill development at a z‘ypes ofskills.

toddler level. The toddler level. The Standards
enable professionals to look across the learning
sequence, at the indicators before and after the
child’s identified skill level to determine strategies that
will expand their knowledge and capabilities.

The trajectories are extended when professionals further investigate the sequence of skills
as children move into kindergarten, first and second grade. The Crosswalks to Alabama’s
Courses of Studies (see Section on Crosswalks) further professionals’ understanding

of the way in which children, even as early as infancy, begin to grow the skills and
competencies that pave the way for more complex learning as they mature.

The 2015 Transforming the Workforce for Children Birth Through Age 8: A Unifying
Foundation report from the National Academies Press tells us that professionals’ ability
to use learning trajectories or progressions is an important workforce practice. The
report defines three components of learning trajectories: the subject matter content; the
developmental progressions children go through as they learn the content; and the
sequenced activities educators can use to help students learn the content. Alabama’s
Standards for Early Learning and Development include all those components.

“The more that you read, the
more things you will know. The
more that you learn, the more
places you'll go.”

—DR. SEUSS

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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SECTION

SECTION

Alabama’s Domains of Learning

Relationships and Connections

This section designates those skills and expectations that are built from children’s
relationships with peers and adults, their own self-knowledge and their connections to
family and the communities in which they live. This section highlights the impact of
relationships for young children’s success.

FAMILY AND COMMUNITY ENGAGEMENT (FCE) Relationships to Help Me Succeed

Describes a unique set of standards and practices that highlight the importance of families’,
communities’, and professionals’ partnershipin supporting children’slearning.

SOCIAL EMOTIONAL DEVELOPMENT (SED) Myself, My Feelings, My Relationships

Describes those skills needed to understand, express, and manage feelings as well as the ability to establish
positive relationships with others.

SOCIAL STUDIES (SST) Learning about Myself, My Family, and My Community

Labels the knowledge children acquire about their family, their community, and their place within the world.

Exploration and Critical Thinking: Developing STEM Skills

Section 2represents the skills and strategies children use tolearn through exploration and
problemsolving. STEM (or Science, Technology, Engineeringand Mathematics) arethe areas
oflearning that prepare childrenforfuture successbyencouraging creativity,innovation, and
invention.

APPROACHES TO PLAY AND LEARNING (APL) Developing Skills and Attitudes for Success

Identifies the skills and behaviors that children use for learning. Play skills, along with children’s persistence,
flexibility, creativity promote successful learning and interactions with others.

SCIENCE EXPLORATION AND KNOWLEDGE (SEK) Exploring the World Around Me

Provides foundational information about science, engineering, and technology concepts as well as the
critical thinking skills that children use to learn and understand new ideas.

MATHEMATICAL THINKING (MAT) Exploring, Processing, and Logical Reasoning

Introduces basic mathematics skills and language that help children learn about numbers, shapes,
patterns, measurement, and data analysis.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



SECTION Communication

This sectiondescribes children’slanguage and literacy development as well as the way they
communicate through the arts such as music, movement, dramatic play, and visual arts.

LANGUAGE AND LITERACY (LLT)

Understanding and Expressing by Speaking, Listening, Reading, and Writing

Shows children’s emergent skills in the areas of speaking, listening, reading and writing. Children use
language skills to communicate with others while they develop literacy skills to read and write.

CREATIVE ARTS (CRA) Expressing Feelings and Ideas through Art, Music, Movement and Drama

Offers the ways in which children use creative arts to express themselves. Moving beyond talking and
listening, children may use different media such as drawing or acting to express their feelings and
thoughts.

SECTION Physical Development and Health

PHYSICAL DEVELOPMENT AND HEALTH (PDH) Growing Strong, Healthy and Resilient

Describes the way in which children develop coordination, strength, and control of their bodies and develop
the knowledge about how to stay healthy.

The Alabama Standards for Early
Learning and Development are
organized into 4 sections with 8
domains of learning for children and a
9th domain that describes the ways in
which professionals and families work
together to support children’s learning.
The eight children’s domains portray

a comprehensive view of children’s
learning and are further supplemented
through the additional domain of
Family and Community Engagement.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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Learning Domain Sections:

Each of the eight learning domain segments in the ASELDs has 4 key parts: 1) a domain
introductory page; 2) the learning progressions, birth to 5 years or 60 months;

3) recommendations for adaptations and accommodations to support children with unique
needs; and 4) foundational practices for professionals. These pages work together to guide
all professionals, regardless of the early learning setting, in the design and use of age,
culturally, and linguistically appropriate learning standards for a//young children, birth to age
5.

PART 1 SOCIAL STUDIES (SST)
Learning about Myself, My Family,
and My Community

Introduction:

This page offers a brief description of the domain and
explains its importance for children’s development
and professionals’ instructional strategies. The page
spotlights a significant idea about a domain-related
theme. A table of contents for the section can also be
foundhere.

PART 2
Learning Progressions:

The content-specific learning progressions
for children are detailed in this part and
provide the information about what most
children should be able to know, learn and
do at specific ages and stages.

Within a domain, the learning progressions
follow a pattern of sub-domain, strand, and
developmental indicators. These describe
developmental skills, first as a broad idea in
the sub-domain, and then are further defined

through the strands and developmental
indicators. (see example on page 24)

Children’s Observable Actions and Professional Practices complete the learning
progressions pages. The children’s observable actions offer examples of the way in
which children demonstrate the skills to help professionals identify the child’s progress
towards mastery. Professional Practices specify strategies or ideas for professionals to
use to intentionally design experiences or interact with children to help them learn. Both
Children’s Observable Actions and Professional Practices offer examples; they are not a
comprehensive list. Professionals and family members may identify other ways in which
children are demonstrating mastery of specific skills.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



PART 3

Adaptations and Accommodations for Learning:
Children learnin different ways and often have unique
learning needs. Professionals may need to adapt or
modify activities and materials so that every child
can successfully and confidently learn. This key
page offers a sampling of strategies for
individualizing or

differentiating learning to accommodate unique needs
and learning styles to assure ALL children’s best
possible learning outcomes.

PART 4

Foundational Practices:

Professionals can maximize children’s experiences when
they consider schedules, the learning environment, and
their methods for facilitating children’s knowledge
acquisition. This page within each domain provides
examples and additional resources to guide
professionals’ intentional and purposeful curriculum
development and assessment strategies.

nnnnnnnnnnnnnnnn

uuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuu

“You see a child play, and it is so close to
seeing an artist paint, forin play a child says
things without uttering a word. You can see

how he solves his problems. You can also
see what’s wrong. Young children, especially,
have enormous creativity, and whateverisin
them rises to the surface in play.”

— ERIK ERIKSON
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o YISl : NUMBERS AND QUANTITY
oo

SUBDOMAIN: Further organizes the

domain into specific content areas

MAT1b: Counting and Number Sense: Children will connect STRAND: Specific goals or

knowledge related to the subdomain

By 9-12 months, most By 18-24 months, most By 36 months (3 years), most
INFANTS will YOUNG TODDLERSwill OLDER TODDLERSwill
1bl-1  Show interest inadult’s 1bYT-1 Rotecount, not alwaysin 1bOT-1 Rote count up to 5in
counting movementsand sequence(1,3,2) sequence
songs

NUMBERING: Represents the strand and the indicator, 1bOT-2 Count backwards from 3 with
progressing across age levels to show progression of = skills assistance

one correspondence

DEVELOPMENTAL INDICATORS: Specify the relationships during play
.......... typesofskillsorknowledge most children know

DEVELOPMENTAL INDICATORS

- Askchildrentohelpsetthetable,
askingthemtoputaspoonnext to
eachplate

or can do by the end of the age level 1bOT-4 Count out 1 or 2 objects
when asked

®n - Engage with adult who is singing or - Mimic child who is counting - Countout 3 crackers
= doing finger plays that include while dressing, “One sock, two . Rotecountincorrectsequence to
@2 numbers socks” 5
90
o 9
z 5 . qudupfingerswhilecountingin
& w CHILDREN’S OBSERVABLE ACTIONS: afinger play
o2 Examples of the ways in which may - Point to objects while counting
- = demonstrate this skill or knowledge objectsuptod
5 § - Starting at 3, count backwards to1
» O

w»  Singsongsoractoutfingerplays that - Countwithchildrenasthey get - Include toys and objects in
S8 involve numbers, “1-2-3-4-5, oncel dressed, “one button, two differentlearning centers that
g E caughtafishalive...” buttons, three buttons!” encouragecounting
2= u andfingerplaysthat
% e include cgunting
<o PROFESSIONAL PRACTICES: o

2 Examples of strategies or experiences + Countindifferentlanguages

4 professionals can use to support - Countchildren outloud during

a children’s learning transitions

e

o

o

o

- Play “how many” by holding your
hand behind your back and bringing
itoutwithafewfingers raised
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IS8 : NUMBERS AND QUANTITY

MAT1b: Counting and Number Sense: Children will connect number names to quantities.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1bYP-1 Rote count up to 10 in sequence

1bOP-1 Rote count up to 20 in sequence

1bYP-2 Count backwards from 5

1bOP-2 Count backwards from 10 to O

1bYP-3 Begin to demonstrate one-to-one
correspondence up to 10 during daily
routines

1bOP-3 Demonstrate one-to one correspondence
whencountingobjectsplacedinarow(one to
15and beyond)

1bYP-4 Count outaspecified number of objects up to 5

1bOP-4 Count out a specified number of objects up
to 10

1bOP-5 Understandthatthelastnumberrepresents
howmanyobjectsareinagroup

[72]

S S - Layoutsmallcrackersoneachcornerofthenapkin - Count the number of children who are present

g : .

= E: andoneinthe middle - Matchacuptoanapkinwhilesettingthetable

| c

Sw Rotecountwithaccuracyupto10 . Rotecountwithaccuracyto20

’ <@ i 3

» < Count downa rocket ship takeof, starting at 5 - Countdown untilit's time to go outside, starting at 10
é - Countonacalendarhowmanydaysuntilaspecial and ending with O (zero)
3 event, withadult support - Count out 10 counting cubes when asked
@ . Accurately count 10 blocks while pointing to each . Count10bearsandthentellyou, “Thereare 10
& bears.”
a
= - ldentify what's missing after adult removes an
S object from acollection

é g - Display counting books and objects - Provide many opportunities to count for authentic

§ 5 - Askchildrenhowmanyaspartoftheirplay, “How reasons

) %E manyblocksdoyouhave?” - Count the number of children who are present

& I Countthestepsittakestowalktothe bathroom - Invite children to help you count heads while lining up
< from thetable togooutside
g - Askchildrentocountout5crackersfortheirsnack - Numberthebottomofemptyeggcartoncupsand
A ) o
0 e v e e LT s S askﬁhndrentoputthecorrectnumberofch|psm
2 quantity, “1-2-3-4-5; lhave 5crayons.” eSSt
o

- Layoutsetsof 1-2-3-4-5objectsand countwith
child, “Letcountthesebearstogethertoseehow
many we have.”

- Count backwards with children before you start to
readastory

- Invite childrento count steps with you as you move
fromonelocationtoanother

- Provide natural objects like rocks oracornsto count

- Ask children to count backwards as they await a
task

- Ask children to count out 10 blocks

SECTION
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ALABAMA STANDARDS
FOR EARLY LEARNING
AND DEVELOPMENT
SUMMARY




SECTION

1 Relationships and Connections

FAMILY AND COMMUNITY ENGAGEMENT (FCE) Relationshipsto Help Me Succeed

FCE1a Child development and Early learning programs support families’ understanding of child development and
Parenting parenting techniques.

FCE1b  Communication © Early learning programs promote respectful and reciprocal communication
: strategies with families.

FCE1c  Home-School Connection | Early learning programs connect in-home and out-of-home experiences to
1 optimize children’s learning.

FCE1d  Family Participation ! Early learning programs promote families’ participation in their children’s
| program experiences.

FCEle  Decision-Making » Early learning programs provide families with opportunities to contribute to
and Leadership  their children’s programoperation.
FCE2 Program Climate Early learning programs are welcoming to all children and

and Environment

FCE3 Community Partnerships | Early learning programs collaborate with community agencies to support children’s
and families.

SOCIAL EMOTIONAL DEVELOPMENT (SED) Myself, My Feelings, My Relationships

SED1a Self-Awareness Children will demonstrate an emerging personal identity through awareness of
one’s own personal characteristics, skills, and abilities.

SED1b  Self-Esteem Children will demonstrate emerging confidence in their own abilities.
SED2a  Manage Feelings Children will identify, manage, and express their feelings.
SED2b  Self-Regulation Children will begin to self-regulate.

SED3a  Relationships with Adults | Children will form relationships and interact positively with adults who consistently
respond to their needs.

SED3b  Relationships with Peers | Children will develop ways to interact and build relationships with peers.

SOCIAL STUDIES (SST) Learning about Myself, My Family, and My Community

SST1a  Family Structure Children will develop a sense of belonging to a family group, articulate family
members’ roles, and identify how families are alike and different.

SST1b  Community Belonging Children will build a sense of belonging to a group and follow its rules.
SST1c  Diversity and Culture Children will show understanding of how people and customs are alike and different.
SST2a  Economics Children will understand about supply and demand, why people work, money, and

community helpers.

SST2b  Geography Children will identify basic concepts of location and features in the community.
SST2c  History Children will demonstrate an understanding of events and people from the past and
present.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



SECTION

2 Exploration and Critical Thinking: Developing STEM Skills

APPROACHES TO PLAY AND LEARNING (APL) Developing Skills and Attitudes for Success

APL1a  Imaginative Play Children will use their imaginations to learn about the world around them.
APL1b  Collaborative Play Children will learn to work and play together to achieve a common goal.
APL2a  Persistence, Children will develop the ability to focus their attention and concentrate to complete

Engagement, & Attention | tasks.

APL2b  Task Analysis Children will identify the steps needed to achieve a goal.

APL2c  Reasoning and Problem Children will identify and develop strategies for solving simple problems.
Solving

APL3a Curiosity, Invention, and Children will show eagerness, imagination, and creativity as they try new tasks.
Initiative

APL3b  Risk-Taking and Children will demonstrate a willingness to take risks and try new things.
Flexibility

SCIENCE EXPLORATION AND KNOWLEDGE (SEK) Exploring the World Around Me

SEK1a  Scientific Inquiry Children will gain knowledge through exploration and discovery.
SEK1b  Biological Science Children will differentiate betweenliving and non-living things and their characteristics.
SEK1c  Physical Science Children will demonstrate emerging understanding of matter and energy.

SEK1d  Earth and Space Science | Children will demonstrate emerging understanding of the earth and atmosphere.

SEK1e  Environment & Ecology Children will demonstrate understanding of their impact on taking care of the world.

SEK2a  Use of Tools Children will use simple and more complex tools to accomplish a task.

SEK2b  Media Literacy Children will demonstrate understanding of the types of information they are receiving
through media.

SEK2c  Digital Citizenship Children will demonstrate safe use of technology.

SEK2d Computational Thinking Children will use technological skills, concepts, and behaviors to solve problems or
complete projects.

SEK3 Engineering Processes Children will use beginning design processes for problem solving.

MATHEMATICAL THINKING (MAT) Exploring, Processing, and Logical Reasoning

MAT1a  Number Relationships Children will understand the concept of numbers, and the relationships between
numbers and quantities.

MAT1b  Counting and Number Children will connect number names to quantities.
Sense
MAT2a  Operations Children will develop understanding of putting together or adding to and taking apart and
taking from.
MAT2b  Sets Children will classify and organize objects according to properties and attributes.
MAT2c  Patterns Children will recognize simple patterns in daily life and play experiences.
MAT3a  Spatial Reasoning Children will explore and describe the spatial relationships between objects, their

environment, and themselves.

MAT3b Shapes Children will explore, visualize, and analyze shapes and shape attributes.

MAT4a  Measurement and Time Children will explore and communicate about distance, weight, length, height, and time.

MAT4b  Logical Thinking, Children will use logical thinking and reasoning to solve meaningful problems and
Reasoning, and Data inform decisions.
Analysis

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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SECTION

3 Communication

SECTION

A

LANGUAGE AND LITERACY (LLT) Understanding and Expressing by Speaking, Listening,

Reading, and Writing

LLT1a Receptive Language Children will gain information by understanding the meaning of words and gestures.

LLT1b Expressive Language Children will use words and gestures to express their thoughts, feelings and needs to
others.

LLT1c Social Rules of Language | Children will use, adapt and follow the rules of language.

LLT2a Comprehension Children will demonstrate understanding of both the written and spoken word.

LLT2b Phonological Awareness | Children will begin to recognize and associate word with sounds in spoken language.

LLT2¢c Alphabet Knowledge Children will demonstrate an emerging understanding that letters and letter sounds
represent the sounds of spoken language.

LLT2d Print Awareness and Children will construct meaning and appreciation of print.

Book Handling
LLT3 Emergent Writing Children will demonstrate beginning understanding of the idea that marks on paper

convey a message.

CREATIVE ARTS (CRA) Expressing Feelings and Ideas through Art, Music, Movement and Drama

CRA1 Visual Arts Children will demonstrate an increasing understanding and enjoyment of the visual arts
through exploration.

CRA2 Music Children will demonstrate an increasing understanding and appreciation of music as a
form of self-expression.

CRA3 Movement and Dance Children will demonstrate growing interest and control in rhythmic movements.

CRA4 Drama & Acting Children will demonstrate an increasing understanding of drama through the exploration

of actions and language.

Physical Development and Health

PHYSICAL DEVELOPMENT AND HEALTH (PDH) Growing Strong, Healthy and Resilient

PDH1a  Gross Motor Children will demonstrate increasing body awareness and control, strength and
Development coordination of large muscles.
PDH1b  Fine Motor Development Children will demonstrate increasing strength, control, and coordination of their small
muscles.
PDH2a  Healthy Habits | Children will show increasing independence in performing self-care tasks.
PDH2b  Safety Children will demonstrate increasing awareness of safe habits, safety rules and

personal safety.
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Alabama’s Guiding
Principles for Early
Learning and Development /|

¥ Allchildrenare unique, capable, and competentlearners.

« Children progress at different rates, have individual learning styles and
demonstrate diverse abilities.

» Children’slearningis maximized through individualized learning experiences
that recognize their unique gifts and characteristics.

M Childrenareactivelearners.

« Children are naturally curious and learn through firsthand actions and explorations
with objects and people in theirworld.

+ Children construct knowledge through physical, social, and mental activity.
« Children learn in the context of relationships and interactions with adults and peers.
* Play is the mechanism by which young children learn.

3¢ Learning is multi-dimensional and inter-related.

+ Learning happens simultaneously across the domains of child development:
social, emotional, physical, language, and cognitive.

* No one domain is more important than another. The domains are inter-related
and influenced by the growth and learning in the other domains.

I Successful early childhood programs establish partnerships with families.
» Parents are children’s first and primary educators.

« Parents’ engagement in their children’s learning at home and school creates a
solid foundation for life-long learning.

« Home-program connections are critical for successful learning. Continuity of
learning occurs when children’s experiences build and extend across programs
and home experiences.
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Children’s development and learning must occur in the context of their culture
andhomeexperiences.

* Development and learning are rooted in culture.

« Traditions, language, culture, values, and beliefs are part of children’s identity
and influence their thinking and learning.

Children learn best in early childhood programs where adults build
relationships and construct learning through positive and informed
practices.
 Early childhood professionals support children’s development and learning

when they have an understanding of child development and age-appropriate

practice.

 Early childhood professionals facilitate development and learning when
they are intentional in the way they design and provide experiences that
are built on children’s interests and motivation.

+ Early childhood professionals maximize children’s learning when they utilize
a cycle of observation, assessment and action through standards,
curriculum, and assessment tools.

+ Early childhood professionals must be life-long learners who engage in
ongoing, research-based training.

Early childhood program environmentsfacilitate learning experiences.

« Children learn best in environments where they feel safe and have a
sense of belonging.

 Early learning environments offer opportunities for children to explore
materials, interact with peers and adults, and engage in meaningful
experiences.

Childrendevelop andlearninthe context of theircommunity.
+ Early childhood programs are an extension of children’s communities.

» Collaborations and partnerships with agencies, businesses and residents within
the families’ communities offer rich opportunities for learning.

« Early childhood programs support children and their families’ health and well-
being with knowledge of the resources within the community.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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FAMILY AND
COMMUNITY
ENGAGEMENT (FCE)

Connections to Help Me Succeed

Family engagement invites parents and family members
to actively participate in their children’s learning
experience. There is a reciprocal process of information
sharing and interaction that values both partners’ roles
and contributions, focuses on connections, and is
respectful and responsive to families’ needs. Families
are invited to participate in programmatic decision-
making and leadership opportunities and to become
part of their children’s learning through aligned home-
program experiences. Family engagement is strength-
based, building on families’ values, culture and identified
contributions.

When early learning programs create connections within
their communities, both children and families benefit.
Knowledge of available services enable program staff to
identify and refer families for additional help as needed,
and helpto coordinate those services. Community service
providers can learn more about families’ needs and
interests and develop or enhance their services to ensure
theirresponsiveness. Programs can promote community
events and pool their resources to offer fun, educational
andresponsive opportunities that help children and their
adults become active members of their community.

Family Partnerships
FCE1a: Child Development and
Parenting FCE1b: Communication
FCE1c: Home-School Connection
FCE1d: Family Participation
FCE1e: Decision-Making and Leadership

§®4=”] Program Culture and Environment

X&=] Community Partnerships

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Did you know?

Children’s attendance
in early learning
programs can impact
their school readiness
and school success.

Children who are chronically
absent, or who miss 10% of
the school year, are less
likely to read on grade level
by third grade and are more
likely to be chronically
absent in later grades.
Family engagement can
make an impact! When
families understand the
importance of regular
attendance, and when
professionals track and
follow up with families when
children are absent,
attendance improves and so
do children’s opportunities to
learn.
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FCE1a: Child development and Parenting: Early learning programs support families’
understanding of child development and parenting techniques.

Program Programs provide family-centered and strength-based services aimed at helping
Policies families support and care for theirchildren.

Programs identify family adults as the experts on their children and the team leaders.

Programs support families’ access to additional program or community services
as needed.

Programs include family education and child development, offer participatory
opportunities and experiences that strengthen existing parenting knowledge and
skills, and promote the development of adults’ new abilities to enhance the growth
and development of their child.

Policies in
Practice

Programs offer parenting education classes.

Programs are regularly provided with information about their children’s growth
and learning progress.

Programs conduct health and mental health screenings, share results, and help families access
additional support as needed.

Family input is sought when developing children’s goals and focus areas for learning.

Information about child development and parenting is shared through newsletters,
bulletin boards, social media, and other communication strategies.

Programs dedicate a family space or library with books and other information on
child development and parenting.

Families are provided with information about the program’s philosophy on learning
and instruction, the daily schedule, and available resources.

Enrollment and registration forms include information about children’s routines,
Interests, culture, home life.

Program staff model positive interaction and communication techniques with children.

Information about child development and parenting is shared through newsletters,
bulletin boards, social media, and other communication strategies.

Families are informed about typical developmental milestones and learning.

Family’s
Experience

Families are engaged in children’s learning and are informed about the
program’s curriculum and daily events.

Family adults identify and build on children’s strengths to help them learn and develop.

Families are equipped to use daily routines and everyday occurrences as
learning opportunities.

Families are an essential part of the child’s team.

Families seek out advice and information about child development, learning, and parenting from
early learning professionals.

Families are competent and confident in their parenting roles.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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FCE1b: Communication: Early learning programs promote respectful and
reciprocal communication strategies with families.

Progr?m » Programs ensure that family communications are done in culturally sensitive ways that
Policies accommodate family literacy levels and language needs.

» Written materials are available, and discussions are held in the languages that reflect
the program’s populations.

» Programs have a system for informal, ongoing, reciprocal, and positive
communication about children’s day to day activities.

» Families are included in more formalized communication processes to talk
about children’s growth and learning progress.

There are formal and informal opportunities to engage with families about their
interests, strengths, expectations, concerns, joys, and achievements.

» Programs are timely in their responses to families’ feedback and concerns.

» Programs promote two-way communication that engages and respects
families’ viewpoints and interests.

Policies in + Families receive updates in their preferred communication mode (email, text,
Practice written update, phone call).

* Interpreters are available as needed.

* In-person conferences between family members and early childhood professionals
involve not only the teacher and parent but also include the student when appropriate.

(304) LNIWIDVONT ALINNNIWOD ANV ATINVA | Suoilosuuo) pue sdiysuone|ay H

» Program staff use OPERA listening: Open ended questions, Pause, Eye contact,
Repeat, Avoid judgment, Ask opinion, Advise last. (Baby TALK, 2016)

Professionals seek input and suggestions from families on strategies they may have found
successful.

» Program staff are sensitive to families’ levels of comfort, knowledge, or interest in
different areas.

Professionals are aware that non-verbal, as well as verbal communication, can convey a
message of acceptance.

Family’s + Families receive information about development and ways they can assist their
Experience children in growing across all domains.

» Families are informed about their children’s experiences during the day.

Families have a voice in sharing information about family and children’s interests and activities.

Families know about each child’s schedule and routines, special events, meals, etc.

Families have different options for communicating and participating in their children’s
experiences such as email updates, phone calls, in-person meetings.

» Families are confident that they will get answers to their questions in a timely manner.
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FCE1c:Home-School Connection: Early learning programs connect in-home and
out-of- home experiences to optimize children’s learning.

Program
Policies

Policies in
Practice

Family's
Experience

Programs strive to assure parallel practices where similar strategies and
responses to children’s learning and behavior are used at both school and home.

Programs offer formal and informal opportunities for information-sharing.
Programs use a partnership approach with families to optimize children’s learning.

Programs design transition processes for children’s moves within the program and
for entering and leaving the program.

Individualized services for children’s special needs are provided in natural and
inclusive environments and during daily routines and activities to promote their
access to and participation in learning experiences.

Services and goals are designed to reflect family adult’s interests, hopes and dreams
for their children.

Programs offer home visits and/or conferences to formally review children’s progress
and develop learning goals that connect home and program learning.

Programs offer adult resource and toy libraries.
Take-home activity bags experiences are used to connect home and school learning.

Families are engaged to determine optimal strategies for children’s transition from
one classroom to another.

Preschools groups and kindergarten classes connect through pen pals, school visits, or
teacher visits.

Programs have formalized processes for sharing and receiving information from
children’s previous or future learning programs.

Program staff, together with the professional team, work to modify and adapt
materials, lessons, and environments to promote children’s unique learning styles.

Family adults stay informed about children’s everyday experiences in their early
learning program.

Family adults are more confident about supporting their children’s learning through
at- home activities.

Family adults and children share learning experiences.

Families are willing to share information about at-home circumstances that may impact
children’s learning.

Family members are interested in volunteering or participating in the life of the
early learning program.

Children’s transitions to/from other schools or programs are smooth. Family members
are informed about the new environment, routine, and schedule and can prepare
children for changes and new expectations.

Families receive information about children’s growth and development with interest.
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FCE1d: Family Participation: Early learning programs promote families’ participation in their
children’s program experiences.

Program » Programs offer varied opportunities and types of experiences for which parents
Policies may volunteer or participate in program activities.

» Programs respect families’ availability, interest, and comfort in participating in
program life.

» Programs design events or activities that reflect children’s culture and home
experiences.

» Family members are invited to share their special skills or interests with the
program’s adults and children.

PO"C'eSI'n Programs design surveys or ask families during registration about their interests and
Practice availability.

Varied types of volunteer opportunities that consider families’ availability of time and
abilities are offered: classroom visits, newsletter, field trips, show and tell visits,
donation of materials, information-sharing via phone chain.

» Knowledgeable adults may provide translations of books or materials.

« Family adults may share workplace experiences. For example, a hair stylist may
show children what he does at work or contribute suppliesfor a dramatic play
area.

» Families’ culture and diversity are included in the program’s curriculum and
experiences for children.

304) LNINIOVONT ALINNWINOD ANV ATIAVA | Suoiosuuo) pue sdiysuone|ay H

Informal family-friendly events such as “donuts with dads” or “grandma reading days”
are offered regularly.

Family's + Adults are comfortable about their children’s everyday experiences in the early
Experience childhood program.

+ Parents contribute to the life of the early learning program in some way and
their contribution is valued.

» Family adults contribute to a strong partnership across home and program.

« Family members are invested in the program and contribute based on their strengths.
» Families participate in regular program activities with confidence.

» Family members participate in early learning program special events with excitement.

» Families contribute information about their culture through the sharing of information
and resources.
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FCE1e: Decision-Making and Leadership: Early learning programs provide families with
opportunities to contribute to their children’s program operation.

Program Families are included in leadership at various levels which includes decision
Policies making, written policy development, and ongoing review of program operation.

Conflict resolution policies exist that are designed with guidance and input from
families and identify procedures for complaints or suggestions.

Programs create pathways for families to advocate for their children’s wants and needs.

Programs involve families in program goal development and strategic planning.

Policies in Programs convene family advisory boards, councils, subcommittees, and oversight
Practice groups to inform program operation and policy development.

Families are informed of opportunities to participate in leadership training, either at
the program, community, or state level.

Families are afforded opportunities to offer suggestions and solutions for program
and systems improvement.

Families are aware of their rights and responsibilities and feel comfortable
and knowledgeable about how to act on them.

Families are informed about opportunities and encourage those who are
interested to participate.

Programs use a variety of strategies for leadership and advocacy skill building.

Programs have a schedule for regular review and update of policies, using family input.

Family’s
Experience

Families’ voices count in decision making, offering active contributions across levels.

Families have the confidence to express their needs and the needs of their children.

Families are part of the team.

Family members develop leadership skills that allow them to appreciate
different perspectives of a decision and the rationale behind it.

Families are advocates for early childhood quality and access.
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FCEZ2: Program Climate and Environment: Early learning programs are welcoming to all
children and families.

Program » Program administrators set expectations, a clear vision and goals, model effective
Policies practice, and make sure program. policies, operational procedures, and practices
promote family engagement.

» Program administration provides continuous learning and quality improvement for staff.

* Programs are committed to using data to improve family engagement practices on a continual
basis.

* Programs’ service delivery is strength-based.

+ Facility environments are welcoming to all families and are inclusive of various
cultures and economic levels.

Policies in + Administrators check in with families regularly to ensure they are satisfied
Practice and comfortable with children’s care.

» Program staff are offered professional development and resources on family
partnerships, culture, diversity, and communication.

» Family surveys or other means of seeking input are distributed to families and results
are analyzed and used for improvement.

Facility environments are pleasant, posted materials and bulletin boards include
family- friendly information and are updated regularly.

 Posted materials reflect languages and cultures that are present in the program.

(304) LNIWIDVONT ALINNNIWOD ANV ATINVA | Suollosuuo) pue sdiysuone|ay }-—3

« Initial conversations and meetings with families are positive and welcoming and seek
out family-based strengths and interests.

« Family spaces are available that include resources, information about the program,
and offer opportunities for family members sit and talk together.

Facilities have areas for nursing mothers.

Family’s
Experience

Families network with others and feel a sense of community.

Children and siblings remain in the program over an extended period during the
early childhood years.

» Families voice satisfaction to neighbors and community.

Families participate and volunteer as often as possible.
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FCE3: Community Partnerships: Early learning programs collaborate with
community agencies to support children and families.

Program
Policies

Policies in
Practice

Family’s
Experience

Programs participate in community systems-building that helps to reduce gaps in service and
supports families.

Programs collaborate with other agencies and systems to pool resources and
knowledge.

Community stakeholders are invited to take part in program planning and
decision- making.

Program staff, family members, and community agencies collaborate as needed
and appropriate to support children’s growth and development.

Referral processes are developed to assist families to access needed services
and/or resources.

Professionals make suggestions (referrals) to families to obtain needed services.

Posters and flyers about community events and services are posted in visible spots
for easy viewing and access.

Programs design opportunities for shared transitions across programs and schools.

Program staff participate in community boards and/or meetings and share
information with families.

Families are asked to sign permissions that allow the program staff to communicate
with other agencies and limit information-sharing to “need to know”.

Programs have developed ongoing information-sharing processes with other
agencies who work with families (early intervention, human services agencies,
educational enrichment programs, youth activity programs, fithess centers,
libraries, public school special education services, etc.).

Community agencies or program representatives are invited to volunteer or
participate in programs’ operations.

Children attend field trips or are provided with opportunities to learn about
community services such as libraries, museums, or other businesses in the
community.

Families will have fewer gaps and barriers as a result of community collaboration.

Families are confident in sharing and voicing their perspective on community plans
that impact them.

Families share and receive support and information from other families.

Families experience coordinated transitions from program to program that
lead to children’s readiness and success.
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SOCIAL EMOTIONAL
DEVELOPMENT (SED)

Myself, My Feelings,
My Relationships

Children’s social and emotional development are at the
heart of their growth and learning. Social development,
how children relate to other people and their environment,
and emotional development, the way in which children
learn about their own characteristics and feelings, go hand
in hand. When children have positive learning experiences
and interactions with others, they develop confidence in
their abilities; they begin to understand they are unique,
build skills to control their emotions, and learn how to
express themselves. In fact, research has shown that
emotionally secure children are more attentive and
involved, and are more likely to do better in school.

At the heart of children’s social and emotional well-being
are relationships. Professionals must intentionally build
caring and trusting relationships that show warmth, care,
and respect for children’s individual needs and interests.
When adults respond to children with praise, cues, and
model positive behaviors, they become more competent
and successful learners and acquire the needed skills to
get along with others.

SlSl] Myself

SED1a: Self-Awareness
SED1b: Self-Esteem

(J=s¥2] My Feelings
SED2a: Manage Feelings
SED2b: Self-Regulation

[J=plk] My Relationships
SED3a: Relationships with Adults

SED3b: Relationships with Peers

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Did you know?

Children who have
developed strong
bonds (attachment)
totheadultsintheir
lives are more likely
tobeableto
control their
emotions and get
along with others.

Children develop connections,
beginning at birth, and feel
secure when the adults in their
lives nurture and respond to
them. Adults need to hold,
cuddle and promptly attend

to infants’ needs to help them
feel safe and calm. As children
mature into toddlers and
preschoolers, strong attachment
experiences result in confident
children who rely on familiar
adults to be their safe base while
exploring and learning.

Secure attachment helps brain
development by giving children
the confidence to explore and
build those needed connections.
Positive attachment experiences
also help children to learn how to
trust others, develop empathy,
and manage their own feelings.

When early learning
professionals read children’s
cues, promptly respond to their
needs, and actively participate in
their learning, they are supporting
secure attachment experiences.
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SED1a: Self-Awareness: Children willdemonstrate an emerging personal identity through

48

awareness of own personal characteristics, skills, and abilities.

By 9-12 months, most

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

INFANTS will

1al-1 Explore movement of
hands, feet, body,
and objects

1aYT-1 Show awareness of
specific body parts; point
toears, mouth, nose, etc.

1a0T-1 Name own physical
characteristics or body
parts

1al-2  Show joy or smile and coo 1aYT-2 Recognize self in the mirror 1a0T-2 Begin to show self-
at own image in the mirror consciousness or
embarrassment during
some social situations
1al-3 Respond to name 1aYT-3 Say name 1a0T-3 Use first person pronouns
to refer to self
1al-4 Express likes and 1aYT-4 Indicate likes or dislikes 1a0T-4 Name likes and dislikes
dislikes (preferences) (preferences) through (preferences) when asked
through vocalizations or willingness to participate or
gestures complete activities or actions
1al-5 Recognize how actions 1aYT-5 Express self as individual 1a0T-5 Display assertiveness

affect others

through gestures and actions

Soothe child who is showing
discomfort

Praise child who helps with routines

Give either/or choices

Tell family stories and read books
from the child’s home culture

) % * Show anticipation of feeding or * Point to body parts when asked * Tell an adult, “I hit my elbow” or
g = being held « Assert own needs by pointing, “l can bend my knee.”

E 2 * Smile and reach for familiar adults; gesturing, or talking * Hide head when asked to relate
g ';_; ShO\.N unease at unfamiliar adults > [Rerus 6 SalF in miter age oré personal characteristic
g * Notice and explore ownhands « Protest when given water rather » Show discomfort when an adult
wi  * Laughand reach for the mirror than the preferred juice remarks on an accomplishment

8 when shown + Clap when favorite food is being . Dec_lare“mterests or neegls,
»  « Cry to show discomfort, hunger, served ;Iaymkg’ ! vvalnt tr? play with the
- i ocks.” or “I'm hungry.”
& or tiredness * Move own body to fit inside a tunnel . aw
&+ Turnto look at adult when name toy with a sibling * Tellan adult, “l like green but
| is called ) Joey likes red.”
T * Hold ontoafavorite toy as another ) )
© . Raise knees to chest when on child approaches saying, “mine” * RethJse help when trying to zip
) 3 . coa
back for diaper-changing * Resist help from an adult during
* Pull off own socks dressing, “me doit”
) g * Place unbreakable mirrors at eye » Sing body part songs like “Head » Describe children’s
g = level Shoulders Knees and Toes” characteristics, “Your hairis
= O . . X X . H H ”
= <+ Holdchild uptomirrorand name « Display photos of children and brown just like mine.
<§( o body parts orfeatures families in action » Talk about children’s actions and
@ &»  « Use child’s name during * Label cubby with name prefgrences. VL) CE U TS,
= interactions . } just like a cheetah!” “Youchoose
(ZD o o » Allow time for children to that green cup often; you must
5 . PI_?%/ Sa;nes I|i<e This Little Piggy complete tasks on own really likegreen.”
® with body parts g .
T , e i , * Acknowledge children’s + Encourage children to draw themselves
©  * Describe baby's reactions to preferences and others, talking about similarities
a experiences

and differences

Acknowledge children’s feelings

Include dolls of different colors
and abilities in the family center
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SED1a: Self-Awareness: Children willdemonstrate an emerging personal identity
through awareness of own personal characteristics, skills, and abilities.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1aYP-1 Recognize similarities and differences in own
and others’ personal characteristics

1a0OP-1 Differentiate themselves by physical
characteristics

1aYP-2 Call attention to self in photos or videos

1a0OP-2 Show increasingly accurate understanding
of own strengths, preferences, limitations,
and personal qualities

1aYP-3 Demonstrate knowledge of personal
information

1a0OP-3 Connect adult’s actions to own
accomplishments or actions

1aYP-4 Use words to demonstrate knowledge of own
preferences

1a0OP-4 Make choices based on likes and dislikes
(preferences)

1aYP-5 Stand up for own rights

1a0OP-5 Stand up for rights of others

Discuss characters’ interests and behaviors from a
story

Acknowledge children’s expression of needs or
interests, “It sounds like you're angry.”

)
sz * Name family members » Tell a friend, “I have light hair; you have dark hair.”
© o
2 &« Notice that a friend has the same hair color » Tellan adult, “We both are wearing red shirts.”
o<
g w * Say, “I'm bigger.” when standing near another child » Share personal information with others, “I live in a
5, g » Tell a friend, “You like apples, but | like bananas.” S sl iy guivelmia. e e 8 eiog,

& . Say, “lwant to play with the blocks.” * Announce, “l can run really fast.

oa g » Select the green playdough, “I like greenbest.”

S  * Askafriend for a toy ’ '

o e * Tell an adult, “l am go"mg to play with the blocks

> first; | love the blocks.

w * Tella friend, “I had that toy first.”

x * Ask an adult to help complete a task

= * Ask an adult, “Read me that again!” after hearing a Tell her. “W here first.”

5 preferred story. ell another, “We were here first.

« Point out self in family photo e Tell antadult when two other children are arguing
over atoy.

[72]
S &  * Model how to communicate wants and needs * Plan activities that consider children’s diverse
S5 -« Askchildren to draw their faces after they look in a interests
E § mirror * Invite children to tell the group about a favorite

o :
5 R * Make “me books” that include pages with self- personal experience
» » portrait, family, and pages of favorites, such as » Display children’s family photos and photos of

‘Z‘ things to do, food or book families from other cultural groups around the

% * Review children’s full names and addresses el

w * Graph children’s preferences for colors, foods, 9\?()";3;?}“;?;8?022'\1\??“88 amongst children,

8 books, etc. and talk about the results o ’ ,

o * Acknowledge children’s comments about another’s

feelings, “Thank you for letting me know about
Bobby’s problem.”

Provide opportunities for children to select their
own activities or vote on something they like best
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ﬁ E=5)1: MYSELF

SED1b: Self-Esteem: Children will demonstrate emerging confidence in their own abilities.

50

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

Help child learn to calm self
by model calming behavior, or
offering soothing objects

Be flexible, giving children time to
remain engaged in activities of
interest

individuality

Allow time to complete or try a
new task independently

Provide children with choices “Do
you want to wear the red or blue
sweater?”

Wi Wi Wi
INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
1bl-1  Indicate needs and wants; 1bYT-1 Alternate between doing 1bOT-1 Show pride in attempting
& participate as adult attends things independently and to complete self-help
.9 to needs wanting help or comfort or personal care tasks
S independently
2
; 1bl-2  Show beginning awareness 1bYT-2 Demonstrate confidence in 1bOT-2 Attempt new tasks or
= of own skills and expectation the ability to make things activities with interest
g of results from an action happen
e
o - xplore the environment - xplore the environment - articipate in varied an
o 1bl-3  Expl h i 1bYT-3 Expl h i 1bOT-3 Partici i ied and
o when adult is nearby on own, but check back new experiences with adult
a with a familiar adult encouragement
occasionally
1bl-4  Show pleasure at 1bYT-4 Show others something 1bOT-4 Show joy in
accomplishments that’s been completed accomplishments
) 2 * Open mouth when food is offered * Hold upadrawing, “Look.” » Smile and clap when using the
g 8 or raise arms to indicate need to « Take spoon away from adult potty, saying “No more diapers!”
E %:) be held attempting to self-feed » With adult help, put on coat by self,
<§( g * Pull off own socks, then try toput + Clap after fitting each piece of a using the coat flip method
@ § themon knobbed puzzle » Watch others use a plastic knife to cut
E * Push a button on a pop-up toy, smile at - Try out a new experience while out playdough shapes then try it
3 UGS EIell el looking to adult for reassurance * Try to spread jelly on toast
ED > Ol alifer erming) Up s SiEfs  Join others in play with adult » Sing a new song or finger play
E | jgnrgzsapsesrt;%v:njoy after scooting vinE el ineliee * Tell an adult, “Watch me run to that
Q * Play in the dramatic play area, pole!”
T * Move purposefully to investigate then seek out adult, then return « Tell a family member, “Look at my
° toys or to reach a ball or hit an 9 iy e agein picture” that is displz;yed on the
object * Smile when adult comments on a wall
* Choose the same toy everyday painting « Taste a new food during snack
) g * Encourage children to explore * Acknowledge children’s attempts, * Acknowledge and describe child’'s
g 5 « Describe and acknowledge Youtriedreallyhard. acccirr:]phts:ments,l '\Cou put
I the child’s actions and * Provide open-ended materials for together thatpuzzle!
<§( o accomplishments, “You took off child to create products * Encourage children’s decision-
%) 2 your socks. « Reassure child when trying making by providing choices
< . Cuddle, nurture, and be something new * Praise children’s attempts at new
g resdpor:tswito CTI|d to fostertrust o Ba vl e @ el casle orfill:!culttr:afks, | (Eood try at
@ and attachmen assistance catching that ball.
S Show mterept in qnd be fully « Expect child to protest to express * Introduce new tgsks with small
a engaged with child steps, allowing timeto try, then

master each step

Post or display children’s drawings
or finished products

Create and display a photo book of
children doing steps to complete a
task
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SI=Bj1: MYSELF

SED1b: Self-Esteem: Children will demonstrate emerging confidence in their own abilities.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1bYP-1 Show confidence in ability to complete

routines independently

1bOP-1 Show confidence in ability by taking on new

tasks

1bYP-2 Select more challenging activities with

confidence

1bOP-2 Show pride in completion of challenging

tasks and activities

1bYP-3 Independently seek out play areas or

activities

1bOP-3 Invite peers to join play or activity

1bYP-4 Demonstrate one’s accomplishments to
others with pride

1bOP-4 Describe accomplishments with detail

independently

“Praise children’s accomplishments, “You did it!” or
“What a beautiful picture.”

S % * Show a drawing to a friend + Try a new game after it's been introduced by an
g 5  Tell a friend, “We made a really big building.” adult
§ i  Tellthe adult, “Watch me runreally fast!” * Announce, “l am good at cutting this circle.”
< g_lé « Head directly for the small table toys upon arrival * "Ask Layla during snack, "Do you want to play at
S o ) dramatic play today? We can both be doctors.”
o « Tell parent, “See you later” and join friends in play o ) .
@» . ) ., * Tellan adult, “This is hard!” while creating a
8 e Tell an adult, “I can put on my own jacket. patterned bracelet with beads
@+ Show an adult teeth after toothbrushing saying, + Tell an adult, “First | put on these blocks, then |
z Lookhow cleanthey are! added the sticks, and then | added the other blocks.”
a  * Trynew experiences after watching others or being + Describe a painting, “This is Mom and this is sister.
g toldhowtodoit And here’s the grass and the sun and our dog.”
) g » Offer opportunities for child to find solutions to * Encourage children to try something new that builds
g = problems on previous accomplishments, “Let’s try to write the
Z o i -
o< « Ask a child, “What's another way that might work?” letters in ygur last name now that you can write your
So firstname.
< * Notice when a child solves his or her own problem : . )
9Dy 0 ; q - * Demonstrate confidence in children by allowing
A and state, “You figured it out! - .
P them to make reasonable decisions and choices.
(ZD » Acknowledge a child’s persistence with a difficult task “Where do you want to play or what materials
@« Engage children in creating appropriate rules for would you like to use today?”
ug home and other familiar settings « Tell children, “I knew you could do that; it was
@ .« Allow time for children to accomplish tasks hard!”

Offer opportunities to extend child-initiated
projects over multiple days or weeks

Ask a child about the steps to complete
something? “How did you build that robot?”

Provide opportunities where children can work
together to complete a task oractivity
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ﬁ E=02: MY FEELINGS

52

By 9-12 months, most

By 18-24 months, most

SED2a: Manage Feelings: Children will identify, manage, and express their feelings.

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2al-1  Respond to adult’s 2aYT-1 Imitate adult’s expression 2a0T-1 Recognize feelings when
expression of feelings of feelings named by adult
2al-2  Express a rangeof emotions 2aYT-2 Communicate feelings 2a0T-2 Label basic emotions
through body movements, through gestures, actions,
crying orlaughing or basic words
2al-3  Rely on familiar adults for 2aYT-3 Stay near or cling to 2a0T-3 Seek out adult or use a
comfort familiar adult during times comfort item during times
of distress or discomfort of distress
2al-4  Attend withinterest when 2aYT-4 Show awareness of others’ 2a0T-4 Respond in caring ways

others show they are
happy, sad, or fearful by
their facial expressions,
voices, or actions

expressed feelings

to others’ expressions of
feelings

(infants should not be left to cry
for extended periods)

Verbalize baby’s feelings, “You
are so happy this morning.” or

“I know you don't like getting your
diaper changed.”

* Demonstrate responses to
emotions with dolls or stuffed
animals, “Teddy bear is crying
because he dropped his cup.
“Let’s give him a hug.”

) 2 * Show a range of emotions + Seek out comfort items, such » Name feelings with words, “Sara
o2 (happiness, sadness, fear, as a blanket or bear, pacifier or sad” or “I not like that!”
Z5 anger) withface, body, and thumb, to calm
T < voi?:e ’ Y ’ * Label simple emotions in self
L L[]
<§: o . St ) h icked RiaCh f(l)r adn adul;fotr ct(l)mfort * Communicate source of distress,
% < op crying when picked up when atﬁu sound startles or “Daddy, gone, I'm sad!” and recover
g * Suck on hand or comfortitem scares them quickly from distress
@ when given by adult . Mim|c a?ulttsehmotlonaltglestur;jes - Approachanadult for comfort after
» * Relax when held, rocked, or talked (stomp foot w en upset, laug a fall
. to when see something funny, etc.)
Z . Cl hfist. aritteeth and “No.” * Hold and kiss stuffed animal during
x » Kick legs or wave arms withjoy enchiist, gritteethandsay, “No. difficult situations
— A=A A o “ ”
g or anticipation Tantrum when told, “No. o Sl frierest iR eherEEers
* Watch others with interest * Clap hands to express joyor feelings during stories
e Cry or respond with emotion laughitolexpress: delight » Take a crying child her blanket or
when others use loud orharsh * Use a “gentle touch” when lovey
voices reminded
) g * Provide comfortitemswhen * Respond to toddlers’ need for * Include soft materials or quiet
g = infants show distress nearness when they display areas during times ofdistress
Zo i i
7 * Useaconsistent, discomfort or unhappiness * Read books or use puppets and
<§( o predictable routineand * Acknowledge and accept the stuffed animals to demonstrate
D » consistency expressions of emotion: “Connor, emotion and empathy
- i . . 3
<z( * Moderate responses, avoiding youre I;:\ng ontthelﬂoc;r T'C”k'ngtin? * Model and talk about ways to
o loud or sudden reactions to ;;{J?Sé||yr\i/§qije:jytlggt‘([)o;'?"me a calm or self-regulate
7] s . . ;
] S719y'S EMEIETE OF Bl Selens P ing basi that * Acknowledge and allow children
S * Provide brief moments of time ay or S'”tg aSIﬁfSOﬂgE a B to show emotions “It’s ok to feel
T for older infants to self-regulate nameemotions, “ifryourhappy... frustrated when someone knocks

over your building. How can you
let her know?”

Talk about how others feel,
“Johnny is sad because you
took his toy.”
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E=02: MY FEELINGS

SED2a: Manage Feelings: Children will identify, manage, and express their feelings.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

2aYP-1 Name basic emotions when demonstrated by
others or represented in books

2a0P-1 Associate basic emotions with words,
expressions or gestures or actions

2aYP-2 Express own feelings through actions or
words

2a0P-2 Communicate feelings or emotions
in socially-acceptable ways

2aYP-3 Seek reassurance from adult in anticipation
of a difficult task

DEVELOPMENTAL INDICATORS

2a0P-3 Seek reassurance or recognition from adults
when attempting to resolve distress or
challenging situation

2aYP-4 Express concern or interest for others’ needs
or feelings

2a0P-4 Respond with empathy and compassion at
others’ expression of emotion

Tell another, “I get scared when it thunders because
it’s loud.”

Fetch a favorite book or toy for a friend who looks
unhappy or in distress

SAMPLING OF

S OBSERVABLE ACTIONS

State during story time, “That dog is really mean.” or
“That boy is not nice to his friends.”

Tell others, “I'm really excited about going to
Grandma'’s thisweekend.”

With adult support, tell another child, “I'm sorry”
after a tower is knocked over when two children
accidentally collide

CHILDREN’

Ask an adult, “Can you help me? | don’t know how.”

Tell another child, “I'm so excited! Today is my
birthday.”

* Notice, “Jared is crying because he’s upset that he
brokethetoy.”

Tell a child, “Stop, you are wrecking my building.”

* Ask an adult, “Is this how you do it?”

Tell an adult, “I told Sami to stop hitting me; | don’t
likeit.”

* Reach out to another child who'’s upset, “You'll be
OK, your parent will come back after work.”

Identify children’s feelings and connect to facial
expressions, “Look at your big smile, you must be
so proud!”

PRACTICES

Describe and model ways to regulate emotions:
“You seem angry, let’s breathe to calm down.”

SAMPLING OF

PROFESSIONALS’

Relate own feelings to a situation, “I get frustrated
when | can’t get this to work. I’'m going to breathe
and try again.”

Accept children’s requests for help while
encouraging them to try on their own, “This may
seem really scary. “Let’s do it together first, then you
try.”

Use photos, role play or puppets with puppets to
explain feelings

Display and label photos with children’s different
emotions

Use teachable moments to talk about ways to
respond to situations, "That fire alarm was scary.
What can we do next time to help us feel better?”

* Provide creative outlets for children’s expression of
emotions through crayons and paint, journaling or
music

Give children the tools to solve their own
disagreements, “Mia, tell Elijah how that made you
feel.”

* Re-create or use stories and activities for roleplay
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ﬁ E=02: MY FEELINGS

SED2b: Self-Regulation: Children will begin to self-regulate.

54

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2bl-1  Self soothe to calm 2bYT-1 Find comfort in a familiar 2bOT-1 Imitate self-regulation
setting or calm with strategies when guided by
familiar adult or object an adult
2bl-2  Regulate reaction to 2bYT-2 Adjust behavior in 2bOT-2 Manage behaviors with
stressors by looking away response to adult cues and adult help
or seeking adult attention reactions
2bl-3  Exhibit behaviors to obtain 2bYT-3 Imitate other children’s 2bOT-3 Seek help from adult to

adult help to solve a
problem

problem-solving
techniques

solve a problem

2bYT-4 Use temper tantrums
to express distress or

2bOT-4 Show defiance

Narrate emotional words, “Oh,
you look sad! Let’s take a walk.”

show me you want attention.”

deepbreath.”

Acknowledge children’s tantrums
without scolding

Show children simple techniques
for behavior control, “Let’s take a

displeasure
) 2 * Suck thumb or move to insert * Hold a doll baby or blanket for * Follow simple rules, such as
g 8 pacifier into mouth when comfort walking inside or using a quiet
=0 i i
T < clEilEsss + Calm when adult shows comfort voice
<§( o * Smile after caregiver smiles and attention * Say, ‘stop that!’ to friend when
[aa]
@ < NG gEEs al LiEm » Stop throwing toys when asked angry
E e Turn head and nestle into familiar or shown a different way * Askanadulttotell Lindsey to stop
8 adulths sr;oul[ier when a stranger « Observe another jump or throw a throwingsand
» reaches for them toy and do the same » Tell friend to ‘be gentle’ when
E * Reach fcar an adult when unhappy o e SEl e G Ta e e playing outside
x orscare express frustration or anger * Observe and imitate adults’
= .
= o el g, 4N responses to circumstances
© * Practice taking deep breaths
when asked by adult
) g * Make baby’s comfort items such * Respond to and label children’s * Develop consistent schedules
g = as a blanket or lovey, available strong responses, “You wanted that help children anticipate what
Z 0 0 .
- é « Consistently respond to more‘tcrackers, I"m sorry there will happen next
<§( o infant’s cries, laughs, or other arentany more. * Provide a safe area for children’s
D communication * Interact with children at their eye alone or calming down time
A :
<z( * Be a secure base by Ievel,kmgtlﬂnt% e GEEE! 218 Yl * Help children control their
o consistently supporting infants’ speak wi em emotions during a time of
% needs * Provide alternatives to distress by staying nearby
5 « Pick up babies when they are unacceptable behavior. “Hitting and providing the language
& reaching for help or comfort hurts; make gentle touches to and strategies for calming

Acknowledge children’s strong
responses and offer time for
them to accept alternatives

Use either...or and choices

to allow children a sense of
independence, “Would you like
the blue or the red cup?”
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E=02: MY FEELINGS

SED2b: Self-Regulation: Children will begin to self-regulate.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2bYP-1 Use self-regulation strategies to calm down
with adult guidance

2bOP-1 Independently use self-regulation strategies
to solve simple problems

2bYP-2 Show awareness of how actions and
behavior affect others

2bOP-2 Adapt behavior to accommodate situation or

adult response

2bYP-3 Identify a solution for a problem with adult
support

2bOP-3 Independently solve simple problems

2bYP-4 Start and stop activities with warnings
and cues

2bOP-4 Transition to new activities independently
when asked

Involve children in problem solving alternative ways
to respond to negative situations, “How do you think
you might have done that differently?”

) 2 * Use words instead of grabbing or hitting to tell a * Lookatadultforresponse to a behavior and
g 8 child to give back a toy that was taken modify accordingtothereaction
g <  Follow direction to participate in transition activities * Modify volume of voice when entering the building
<§( Y with adult guidance after adult says, “We’re going inside now, shhhh.”
[an]
« § * Follow most rules withreminders * Tell another, “Let’s set the timer and you can have
o f . ”
& * With help, respond to an adult’s question, “What can the computer whenit dings.
8 we do about this?” * Explain to adult, “I told Gina to put that toy back
fo * Acknowledge that another might feel angry if their clish@ BRIl
Z block structure is knocked down * Explaintoanotheran acceptable strategy for
m .
Q » Take deep breaths and use self-talk to calm, when seliving @preeler
T reminded
(&)
) g * Model naming and regulating feelings within the » Create a “safe area” (e.g., a beanbag or big
g = context of daily experiences: “l feel angry when floor pillow) for children’s use as needed
Z0 . , ; : :
7 iings d?n feplielwes nefping. | 2 geirg e * |dentify children’s feelings and appropriate
S a breathe. responses
& * Co-regulate with an upset child by moving to eye
@ 2 level 9 d thi h'FI)d frori 3;] ¢ E d y » Create a “peace table” where children can go to
<Z‘: evel and soothing chl ,(O ering hug, take deep resolve a difference with another; reinforce their
o) breaths, or other strategies) Seluiier
% * Use picture schedules so that children know what « Praise children when they appropriately solve
5 comes next problems
x « Offer warnings before transitions

* Remind children of expected behaviors prior to a
transition or change in activity, “Remember, we
walk quietly to our cubbies to get our coats.”
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ﬁ EH=303: MY RELATIONSHIPS

SED3a: Relationships with Adults: Children will form relationships and interact positively with
adults who consistently respond to their needs.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS will
3al-1  Show secure attachment 3aYT-1 Rely on adult as a safe 3a0T-1 Separate from adult for
or seek to be near familiar base for exploring the play but check back often
adult environment for support
3al-2 Communicate needs to 3aYT-2 Look to familiar adult for 3a0T-2 Ask familiar adult for help
familiar adults through help
vocalizations and
nacturas
3al-3 Initiate simple back and 3aYT-3 Participate in back and 3a0T-3 Initiate interactions and

forth play with adult

forth activities with adults

play with adults

Read stories to infants and
toddlers

Use consistent responses to
behaviors

) czo * Recognize trusted adults with * Look to a trusted adult for * Show comfort or preference for
O] ,(:D smile, turning toward preferred assurance when exploring a new adults who are in frequent contact
=0 AR
52 voice material or physical space - Seek oLt familiar adults,
<§( o * Cry when unfamiliar adult * Use body movements toinitiate especially in times of distress or
%) g approaches social interactions (e.g., pat need
5 * Smile when caregiver laughs adult’s face) * Engage in reciprocal
@ « React to emotional cues from !‘?espfnd k\;vhe"n adult says, communication with familiar adults
» adults or peers, such as peek-a-boo * Imitate adult situations imitates
= showing stress if an adult yells * Mimic adult dance or movement adult activities, such as pretending
o actions to fish or cook or ‘reading’ next to
=) R R
;‘ « Take a doll or toy from adult to Bieli D [ FeeiElig)
o help dress or a toy to open/close * Respond to adults’ verbal greetings
* Use gestures or simple words to * Communicate with adults about
express needs, wants or interests recent activities
) g * Nurture child with kind words,  Establish routines and * Encourage children’s independent
g = hugs, and cuddles predictability play, staying nearby to offer
Z o
7 * Respond to child consistently * Observe and stay close to child, enccd)u(rjagement and support as
= o ) offering support as needed,; neede
< * Provide helpandcomfortwhen . ; . . .
DB 11 fo reinforce smallaccomplishments * Ask simple questions and wait for
= childis distressed children to respond to engage
< 8 aF * Recognize that responses to
=z » Use responsive caregivin i '
o =L gving child’s calls for assistance are vz In CervEresiieon
) techniques ) e . . ) ,
@ important opportunities to  Participate in children’s play,
i Use verbal modeling develop trust and show respect allowing them to take the lead
& -« Play social games + Respond positively tochild’s

questions and calls for
assistance

Be responsive to children’s
comments or request for
feedback

56
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EH=303: MY RELATIONSHIPS

SED3a: Relationships with Adults: Children will form relationships and interact positively
with adults who consistently respond to their needs.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

3aYP-1

Separate from trusted adult without distress

3a0P-1 Separate and easily accept explanation for
parting with trusted adult

3aYP-2 Accept guidance and information from

trusted adults

3a0OP-2 Cooperate with adult guidance to achieve
adult approval

3aYP-3

Interact with adults in varied ways

3a0P-3 Initiate and engage with familiar adults to
share mutual interests

Be attentive to children’s questions, responding with
more than“yes/no”.

) czo * Wave good-bye when a familiar adult departs, then » Tell an adult as they arrive, “My Dad has to get to
o2 join play work early today so Grandma brought me.”
Z5
E < » Express affection for significant adults such » Express affection to an educator or caregiver with
<§( o as saying, “llove you” at nap time hugs or words and accept affection in return
[aa]
@ § « Carry out actions to please adults, “I'll help carry » Clean up or willingly participate in a transition to
& that.” acquire adult approval
wn
8 * Seek out a trusted adult for comfort when feeling » Cooperate with an adult who offers individualized
w sad or angry instruction orsupport
E * Ask anadultto join themin play activities * Seek out an adult for assistance when upset or if
g o Ak e eRlult e Eee e help with problem-solving is needed.
= . o - : i
6 e Tell an adult about activities or accomplishments Tellan adult, "We both like to play with blocks!
* Respond to an adult’s questions, carrying on a back-
and-forth conversation
) g * Greet children positively each, showing them you’re * Invite other facility adults to participate in children’s
(O happy to see them experiences from time totime
Z o
7 * Show empathy as children express various » Plan and schedule the day to ensure connections
<§( o emotions with each child daily
@ 2 * Joinin children’s play, asking questions to extend * Show interest in children’s accomplishments
= T .
g el g, g ey skdls * Praise children when they exhibit positive
) * Provide meaningful and significant feedback behaviors, “Thank you for walking to the table so
@ tochildren’scomments and accomplishments, quickly!”
[T « .
8 You vvork?d e e (2Lt el e dresE e s [ L » Talk to children during mealtime about what they
a pegboard!

did the night before

* Engage in children’s play, allowing them to take the
lead and assign you roles
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ﬁ EH=303: MY RELATIONSHIPS

SED3b: Relationships with Peers: Children will develop ways to interact and build
relationships with peers.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
3bl-1  Show interestin other 3bYT-1 Show interest in other 3bOT-1 Play alongside others,
children, and notice their children when near occasionally sharing or
actions or faces interacting with others
3bl-2  Imitate the sounds and 3bYT-2 Respond to other children’s 3bOT-2 Recognize and respond

actions of others

emotional expressions

to that other children’s
expression of feelings

SAMPLING OF

S OBSERVABLE ACTIONS

CHILDREN’

Gaze at peers

Become increasingly aware
of andnoticeothers

Mimic others’ emotions such as
smiling or giggling in response
to another’s smile or giggle or
crying in response to another
infant’s cry

Crawl or scoot to another child

Show enjoyment in interactions
with other children through
gestures, facial expressions, and
vocalizations

Follow older siblings or children
around

Imitate others’ action; clapping
when they clap or dancing when
others move

Interact briefly with peersnearby

Occasionally seek out other
children and plays
alongside

behavior oractivity

familiar playmates

Initiate social interaction

Respond verbally when interacting
with peers (e.g., laughing or
babbling)

SAMPLING OF

PROFESSIONALS’

PRACTICES

Respectfully imitate child while
playing and wait for child to
repeat back

Provide opportunities for child
to play and interact with other
children

Call attention to and describe
others’ actions or feelings, “look
at Mary Claire laughing at the
bubbles”

Use self-talk to describe your
own thoughts and actions in real
time with infants

Arrange opportunities for
children to be near others, with
adult supervision

Createactivitiesthattaketwoto
accomplish

Read books about children
playing together

Call attention to others’actions
and feelings, “Wow, look how
Janine washed her hands!”

Provide duplicates of toys

Provide activities for childrento
play in groups of two

Provide guidance and model how
to play withfriend

Read stories about friends
playing and getting along
together

Create scripted stories with
children as the main characters
successfully solving age
appropriate problems withage
appropriate solutions

Develop and reinforce turn-taking
opportunities and actions
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EH=303: MY RELATIONSHIPS

SED3b: Relationships with Peers: Children will develop ways to interact and build

relationships with peers.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

3bYP-1 Form relationships with a few children

3bOP-1 Sustain relationships with other children for
an extended period of time

3bYP-2 Use comforting words or actions to respond
to another child’s distress

3bOP-2 Take the perspective of another child and
respond in @ manner that is supportive

3bYP-3 Demonstrate strategies for entry into social
play with peers

3bOP-3 Play with peers in a coordinated
manner including assigning roles,
materials and actions

3bYP-4 Show beginning prosocial behavior when
interacting with other children (cooperating,
turn-taking, sharing)

3bOP-4 Engage in prosocial behavior during play
(cooperating, turn-taking, sharing)

Jose are building a tower? Let’s ask if you could
join them.”

) 2  Talk to another child who is playing in the block * Ride bikestogether or play acta scenarioin
g 8 corner alongside dramatic play
E %:) *« Comment on what the child is doing * Understand the difference between helpful and
[FN) 2
<§( = « Give ahugto a child who is crying hurtful ways to get something or meet a need
S < . 3
E » Talk with other children during snack or mealtime. Al J'O'n agroup .
2 * Laugh with another child as they pedal tricycles ’ Tell ? fr.ll(lendi Yot% o2 tge dt?otor adn?hl llo3iine pat|etnt
o around the ridingtrack or “ I will pu on” e red cubes and then you can put on
» the blue ones.
z ¢ Tellachild, “Come sit near me.” ) . .
Z » Talk with a peer to decide who will get the first turn,
DD: * Respond appropriately when asked to share a toy with educator support and practice
= withanother . - . )
T » Wait for a peer to finish speaking before talking
© * Work together, with adult support, to complete an during conversations
activity
) g « Join children’s block or dramatic play and model * Schedule large blocks of time where children
g = how to work together to complete a task interact with each during play, assuring adult
Zo isi i
7 * Talkabout ways that friends can play together SErdEen Al g esle
o . i i
<§( j « Ask questions such as, “How could you work CLeate and”encourage ckotopertz:]tlvet play exrinences
DB together to get that done?” where small groups work together to complete a
=z task
=z * Read stories about friends
o * Encourage children to offer feedback to others
§ * Use puppets to model ways for children toplay about their accomplishments
together
5 9 * Read stories and ask children to reflect on how the
& - Supportchildren’s play entry skills, “Sarah and characters might be feeling and how they might

respond differently

Ask questions such as, “What could youdoto be
helpful instead of hurtful?”
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Adaptations and Accommodations for Children with Unique Needs

Environment

» Have visual supports of expected
behaviors and boundaries throughout the
classroom.

+ Have a calm down/safe place for
problem behaviors and strategies to
use while they are calmingdown.

+ Always acknowledge children’s feelings
and have them identify their own
feelings.

» Label objects in multiple languages
that reflect those of children.

» Keep the environment orderly and tidy
to help.children feel secure and.to

Daily Schedule and Routines

Have a consistent and daily routine
and have it posted in a central
location for everyonetosee.

Use timers/songs to help with transitions.

Routinely (morning meeting) review
the class expectations/rules; use
interactive picture schedules.

Give warnings ahead of transitions,
using timers or sounds.

Alternate between active and calming
activities to keep children engaged and
to meet their need for movement.

Materials

* Have calm down activities such as
calming bottles, sensory tubs,
pinwheels.

» Post or use pictures of various emotions
to help children express their emotions.

* Provide books in various centers
with various types of children,
families, and emotions.

* Read or play videos of social stories
that illustrate appropriate behavior
and interaction.

» Display pictures of feelings, labeled
in children’s native languages.

Instruction and Activities

Have students identify feelings each
day during daily questions, signing in,
or morning message.

Role play green and red choices and how
to manage different types of feelings.

Role play problem solving situations
and howtohandle them.

Teach expectations and
appropriate behaviors.

Differentiate activities to accommodate
children’s differences in abilities and
uneven growth across domains of
learning.

Adults who offer choices to young children support their early decision-making
and their feelings of independence and control. Choices also enable early
childhood professionals to turn potentially negative outcomes into positive ones.
An adult who asks a toddler, “Would you like the square cracker or the round
cracker?” assures the child is getting a healthy snack (instead of the cookie
she was reaching for), while giving her a feeling of decision-making power. The
aadults who askschildren, “Which wouldyouliketodo...ride bikesortakeawalk?”
encourages a reluctantgroup to gettheirneeded outdoor exercise. How can you
turn yourdirectivesinto more-appealing choices forchildren?
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A Sampling of Foundational Practices

Environment and Materials

Display materials and toys in ways
that children can access and self-
select.

Include dolls, clothing, books and
other materials that represent the
children’s community orculture.

Create safe spaces for children who
need quiet or alone time.

Include emotion pictures or cards
in multiple areas of the classroom.

Create a predictable environment using
visual or auditory cues for each
transition.

Instruction

Provide specific verbal praise that
describes accomplishments or effort.

Respond with positive intent, curiosity,
and empathy to children’s comments
and/or questions.

Allow time during the day for children
to self-select activities and play.

Maintain consistent schedule the
maijority of time devoted to child-
initiated play.

Provide advance notice and
emotional support when daily
schedules change.

Children’s Books

Baby Faces by Margaret Miller
The Grouchy Ladybug by Eric Carle
The Pout Pout Fish by Deborah Diesen

If You're Happy and You Know it! by
David Carter

Knuffle Bunny by MoWillems

Bear Feels Sick by Karma Wilson and
Jane Chapman

Don't Let the Pigeon Stay Up Late! by
Mo Willems

ABC | like Me by Nancy Carlson

Amazing Grace by Mary Hoffman

Arthur’s Nose, by Marc Brown

Hands are Not for Hitting by Martine Agassi
Quiet and Loud by Leslie Patricelli

Baby Dance by Ann Taylor

Because | Love You So Much by Guido
van Genechten

Counting Kisses by Karen Katz

Owl Babies by Martin Waddell

Peaceis an Offering by Annette LeBox
The Way | Feel by Janan Cain

Jabari Jumps by Gaia Cornwall
Tomorrow, I'll Be Brave byJessica Hische
| Can Do Hard Thing by Gabi Garcia

Llama, Llama Misses Mama by
Anna Dewdney

Adult Resources

Harvard’s Center on Developing Child:
Resource Library
https://developingchild.harvard.edu/reso
urces/

Collaborative for Academic, Social,
and Emotional Learning:
https://casel.org

Vanderbilt’'s Center on the Social
and Emotional Foundations for
Learning:
http://csefel.vanderbilt.edu

Conscious Discipline
https://consciousdiscipline.com

NAEYC: Promoting Social Emotional
Learning
https://www.naeyc.org/resources/pubs/yc
/ mar2018/promoting-social-and-
emotional-health

Family Engagement
Invite family members to share customs
and traditions.

Find out about children’s likes, interests,
and routines before they enter the
program.

Post family pictures.

Display children’s accomplishments
on a family board.
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SOCIAL STUDIES (SST)

Learning about Myself, My Family,

and My Community

Social studies learning helps young children embrace
diversity in all areas of their lives: in their family, in their
community, and with other children and adults. Often
children’s first group experiences outside the home are

in the early childhood setting that introduces them to life
within a community. When they work and play as part of
an early learning community, they begin to understand
that others contribute different perspectives, attitudes, and
cultures. The appreciation of others, and the way in which
they, themselves, belong help children become successful
in school and in life.

Social studies learning provides young children with
opportunities to develop an understanding of roles and
rules within their families, communities, and the world
around them. As children learn to interact with others,
follow rules and routines, and discover the importance of
the past, they develop an awareness of social systems

and social concepts. Social systems include discovering
concepts of belonging, following rules and routines and
learning about the community. Social studies concepts help
children develop an understanding of basic concepts of
money and exchange, the relationship of the past with their
current world and the physical features of their community.

Social Systems
SST1a: Family Structure
SST1b: Community
Belonging SST1c: Diversity
and Culture

Social Studies Concepts
SST2a: Economics
SST2b: Geography
SST2c: History

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Did you know?

We all have a culture.

Culture refers to the values,
customs and ideas we carry with
us as we engage with others
and our world. Young children
bring with them their diverse
cultures, offering early childhood
professionals an opportunity

to honor and draw upon those
differences to help children
develop an appreciation of their
own unigueness and that of
others. Culturally responsive
practices promote environments
where children can see and
experience their own and

others’ cultures in materials and
activities, where they learn about
ways they are alike and different,
and where they see adults who
model empathy, compassion and
respect.
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ESXll1: soCIAL SYSTEMS

SST1a: Family Structure: Children will develop a sense of belonging to a family group,
articulate family members’ roles, and identify how families are alike and different.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS wiill

By 36 months (3 years), most
OLDER TODDLERS will

1al-1  Respond to immediate
family/adults

1aYT-1 Recognize immediate

family members

1a0T-1 Identify immediate family
members

1al-2 Show affectionfor familiar
adults andchildren

1aYT-2 Seek out family members

to have needs met

1a0T-2 Imitate role of family
member

DEVELOPMENTAL INDICATORS

1a0T-3 Recognize known versus
unknown adults in child’s
life

) 2 * Reach for and smile at a familiar * Respond to familiar family * Point to and identify family
g 8 adult orpeer members and other adults members, “That’s my Mom” or
zh5 . . . . _ o : .
7 < * Nestle into a familiar adults’ lap * Recognize family members in e s Crele o,
<§( o or shoulder when being held photos * Pretend to be the mommy or daddy
[aa] q .
@ § » Walk to family member to show in the dramatic play area
E atoy * Hold a doll or stuffed animal,
8 * Reach for a familiar adult to be pretending it’s a baby
» held after falling » Show caution with strangers;
= . Seek out familiar adult for a |n(;j|(|:tate preferences for familiar
= snack aduits
% * Know firstandlast name
o
) g  Direct child’s attention to and * Display photos, books, andother * Name family members and talk
g = name familiar people materials that reflect family about what they do, “Your Daddy
Z0 i i i
o< « Create a photo album with family relationships ﬁlc,k? y.otj1 udp on 'Ik'hurs”days after
<§( o members and “read” tobaby * Call adults by name even when s finished working.
%) 2 « Hold baby frequently and show they’re not present . Zrowds holme materlalshln the
< affection * Make simple dress-ups and fc:sgqap!)?csp:r?da;r;?ssudcolI:Sa
o 3 . housekeeping types of materials o ’ ’
* Read books that depict famil
% I o y available in the home living area anle, el elress Upelaines
S * Respond to children’s needs in a : Mode]l apptroprllate TelE glayEms
& timely manner use of matenais

Provide books and read stories
about families

Display families’ photos
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SECTION

E=SXll': soCIAL SYSTEMS

SST1a: Family Structure: Children will develop a sense of belonging to a family group,
articulate family members’ roles, and identify how families are alike and different.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

1aYP-1 Name immediate family members

1aOP-1 Name extended family members (aunts,
grandparents, etc.)

1aYP-2 Describe actions or roles of specific family
member

1a0OP-2 Talk about relationships with other family
members

1aYP-3 Identify personal relationships with significant
adults

1a0P-3 Discuss how families differ and how they are
the same

Provide books and stories about families

) %  Participate in dramatic play that imitates family » Tell an adult about something that happened at
g ,(:D relationships; “You be the Mommy and I'll be the home the night before
E 2 lay. » Talk about the family members while looking at
<§( o * Name the relationship of family members, “That’s pictures, “That’s my Aunt; she lives faraway.”
o 3 o
@ § g7 SEEh » Relate family events, “Itwas Grandpa’s birthday
& * Describe what a family member does, “My Mom yesterday and we made him a big cake.”
wn » . ”»
8 goes to work at the store.” My brother cries a lot. « Compare who's in each other's families, “You have
w * Draw a family portrait a big sister like me, but | have a baby and you
= don't.”
w
”DC * Draw a picture of family members to include in an
;‘ “All About Me”book
o
) g * Show pictures representing different family » Talk with children about the different members of
g = members and their roles their families
Z o
7 * Discuss children’s family members during snack * Graph or chart children’s families, noting similarities
<§( o time, “What does your Dad like to eat for snack?” or and differences, such as the number of children
D » during a transition, “Did your Mom help you get with brothers; the number with babies, etc.
- 7
<z( clrgeed foskn » Talk about older and younger siblings
S ¢ lnvi i isi , .
» Ingltetffhmllyhrrlwgmt{ers tot_voluntejr OLV'dS'tlto learn » Createabookwhereevery childcontributes apage
@ about the children’s routines and schedule about their family
S I Lt L0 fgmlly SRR 1 * Invite families to make a family tree using photos
o home routines

or drawnpictures

* Read books about families and their roles
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ESXll1: soCIAL SYSTEMS

SST1b: Community Belonging: Children will build a sense of belonging to a group and
follow its rules.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
1bl-1  Seek comfort from familiar 1bYT-1 Separate from caregiver in 1bOT-1 Identify self as part of
adult familiar settings a group
1bl-2  Show anticipation of daily 1bYT-2 Participate in simple 1bOT-2 Participate in an adult led

events

routines with adult support

routine with adult support

1bYT-3 Look to adult for
assistance

1bOT-3 Follow simple rules, with
adult reminders

) % * Reach for a familiar adult » Separate fromfamily without » Tell how they are part of a group,
O 5 « Calm when a familiar adult offers distress We are in Miss Lena’s class.
E < comfort + Attempttohelp dressand feed * Clean up toys with adultprompts
[FN)
<§,: o * Reach for bottle or food self * Take turns with adult prompts
5B < . o
Z * Begin to cooperate during diaper Respond ta *no » Accept redirection from an adult
& change, clothing change, and * Respond to change in adult tone
S bath time of voice or visual cues
w
4
w
o
a
=
T
o
) g * Promptly respond to cries and * Help child wave goodbye to * Give your class or group a name
g = reaching family member and use it during the day, “OK,
Z0 o .
3 » Establish consistent routines for * Encourage child to assist ltadpr?lfs, e elest Time for
<§( o diaper change, clothing in dressing, feeding, etc. uncn.
%) ‘j change, feeding, etc. « Give simple directions that child * Give simple one-step directions
<z( can easily follow  Establish simple rules using basic
2 " @ "
) » Talk about simple routines as ?nd sl wereling, Tl
@ they occur Wash hands after you go tothe
o potty,”
N » Keepthe same schedule

every day, using the same
routines

Pair rules and routines with
rhymes, songs, etc.

Establish and provide a visual
schedule and follow it regularly
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E=SXll': soCIAL SYSTEMS

SST1b: Community Belonging: Children will build a sense of belonging to a group and follow
its rules.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1bYP-1 Identify a group they belong to

1bOP-1 Differentiate groups they belong to

1bYP-2 Comply with schedules and routines

throughout throughout their environment

1bOP-2 Follow routines and schedules

1bYP-3 Understand that rules may be different in

different places or situations

1bOP-3 Understand natural and logical
consequences for not following rules

1bYP-4 Display interest in helping others

1bOP-4 Seek out opportunities for leadership

Establish job/chore responsibilities such as a helper
chart

) % e Explain, “I'min Mr. Bill's group.” or “Miss Jois my » Describe and compare their class, team, group, etc.
g f:D coach.” toothers
<0 ) . . .
7 < * Repeat parts of the daily schedule in sequence, “We * Tellafriend, “We needtoline up now.”
w H »
<§,: o e Sl sk el v go Lo 1o e * Explain “It's too loud; we need to use our inside
@ § * Transition from one activity to another with minimal voices.”
o
0 adult support » Follow the routine of hanging up jackets after
8 * Comply with simple rules when reminded, “Walk” or coming in from outside
SD Use your inside voice. * Help set the table for snack or feed the fish
Z * Tell another child, “I can help you carry that.”
o
Qa
=
T
o
) g » Talk about activities and experiences the children do * Assign the class or group a name and then use it
g = as a group during transitions. “OK, Blue room, let’s line-up to
< O : ”
7 » Establish and provide a visual schedule and follow S ELEeE.
<§( o it regularly * Discuss significance of rules, schedules,
@ ‘3 * Give warnings before moving from one activity to amel FaurEs
<z( another » Describe anticipated changes in the schedule or
®) . ' i “ i i
7y * Use the same steps for routines every day, “First we rc_)u_ttme,:s, Veirriasy e 2z going o e & 5 Jeai)
i turn on the water, then we use soap, next we rub for VIsttor.
o 20seconds...” * Use natural or logical consequences as often
N as possible, “If it takes too long to put on our

coats, we'll have a shorter amount of time to play
outside.” or “If you don’t wear your mittens, your
hands will get cold.”

* Repeat and prompt multi-step directions

* Provide a visual schedule and follow it regularly
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5

ESXll1: soCIAL SYSTEMS

By 9-12 months, most

By 18-24 months, most

SST1c: Diversity and Culture: Children will show understanding of how people and
customs are alike and different.

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
1cl-1  Showenjoymentwhen 1cYT-1 Gaze at self in the mirror 1cOT-1 Identify own traits and
adult names or plays characteristics
games like “peekaboo” or
“This Little Piggy”
1cl-2  Show interestin others’ 1cYT-2 Show curiosity and explore 1cOT-2 Recognize the way self is
differences in appearance characteristics of others the same or different than
others
1cl-3  Explore culturally diverse 1cYT-3 Participate in music, 1cOT-3 Recognize that people

music and books, with
adult support

literature, etc. surrounding
holiday, cultural and/or
birthday celebrations

celebrate different events
or have different customs

and abilities in the dramatic play
area

) czo * Smile or laugh at adult who plays + Point to body parts on self, * Name or touch body parts when
g ,(:D “This Little Piggy” or other games others, and dolls asked
E 2 tingt e e iRy vl el Feris * Reach out to touch another’s hair * Telladult that a friend has the
<§( o * Show curiosity and reach for an or face same color hair
[aa] ’ :
@ § 2l glasses o Guly nEl * Sway or show delight in different * Ask questions about another friend
& * Calm or show enjoyment while styles and types of music oradult, “Where’'sEva?”
8 I|sterl1|ng fo'culturally diverse * While looking at books, respond * Participate in rhymes, chants,
w music to “Where’s the baby’s nose?” songs, dances from different
> * Smile or look interestedly at then, “Where’s your nose?” cultures
w . g
= bookls Wilh) GUITIELRY Ch7sEe * Listen and attend to pictures and
;‘ people books from various cultures
)
) g * Talk about body characteristics * Hold child to mirror and point out » Talkaboutchildren’s physical
g = duringdiapering ordressing body parts characteristics as they look
Z0 in mi
— < * Play peekaboo or gentle » Sing and relate finger plays and 1) GEIGTERS @) i sy
ax . , . themselves
=0 games that identify body parts rhymes from different cultures
& such as “ThisLittle Pi " ¢ Include dress-up clothes, diverse
@ a 99y * Play culturally diverse lullabies or doll babies and F;))rops fro,m
< * Play culturally diverse music uiet music during nap time
(z) y v B = L different cultures in the dramatic
7y * Read books that show with » Post pictures of different children play area
i children from different cultures and families Lo
[ * Introduce musical instruments
8 * Include dolls of differing cultures from different cultures and play
o

different types of music

Ask children how theyrecognize
special events at their house

Label objects, count or use
simple words that reflect the
cultures of the children inthe

group
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E=SXll': soCIAL SYSTEMS

SST1c: Diversity and Culture: Children will show understanding of how people and

customs are alike and different.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

1cYP-1 Describe own traits and characteristics

1cOP-1 Compare traits and characteristics of

self with others

1cYP-2 Identify differences and similarities in
physical characteristics of self and others

1cOP-2 Discuss differences and similarities between

themselves and others

1cYP-3 Identify traditions of family and other cultures

DEVELOPMENTAL INDICATORS

1cOP-3 Show appreciation of own culture or customs

Draw and describe picture of self

Enjoy singing happy birthday or hearing how another
child celebrates birthdays

SAMPLING OF

S OBSERVABLE ACTIONS

Tell another child, “We do that at our house too.”

Ask questions about others’ appearance or behavior

Notice how friends look the same or different than
them

CHILDREN’

Note, “I have really long hair, but Stella’s hair is
short. She just got it cut.” or “Danny and | can run
really fast. We both have longlegs.”

Place themselves in a group or category by
attribute, with adult support, “I am going to stand
with the boys.”

Talk about a recently-attended celebration, “We
knocked down the pifiata with a great big stick!”

Tell an adult, “We always have a picnic after
church.”

Tell another child, “My dad takes me to the park
after school sometimes.”

Ask children to draw self-portraits throughout the
year, noticing more complex drawings as the year
progresses

PRACTICES

Play games and routines that highlight similarities
“Everyone wearing a red shirt line up.”

SAMPLING OF

PROFESSIONALS’

Include diverse foods during snack

Read books that describe ways in which children
celebrate different events

Invite family members to visit and describe special
cultural events

Create books that depict all the children doing
something similar, “We Like to Play Outdoors”
showing each child doing something different
outside

Use graphing activities to notice children’s physical
characteristics’ similarities and differences; graph
children’s hair or eye color or number of children
with long or short hair or number of children
wearing shoes, sneakers or boots

Include different skin color paints and paper, and
mirrors, for art activities

Add props in the dramatic play area thatrepresent
different cultures or cultural celebrations

Play music from different cultures, calling attention
to similarities and differences, “Both of those

songs are very fast.” “This song uses quiet tones;

thisone usesloudtones.”
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ERIll2: SOCIAL STUDIES CONCEPTS

SST2a: Economics: Children will understand about supply and demand, why people
work, money, and community helpers.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2al-1  Depend on others to meet 2aYT-1 Express wants and needs 2a0T-1 Request specific
needs and wants with simple phrases or strategies to alleviate
gestures needs and wants
2al-2  Explore costumes and 2aYT-2 Engage with costumes 2a0T-2 Recognize community

props that represent
community helpers

and props that represent
community helpers

helpers through uniforms
and equipment

2a0T-3 Show understanding of
community helper’s roles

2a0T-4 Show an emerging
understanding of the
purpose of money

SAMPLING OF

S OBSERVABLE ACTIONS

CHILDREN’

Vocalize or gesture needs or
wants

Reach for familiar adult for
comfort

Gaze at brightly colored uniforms
or different textured fabrics

Use phrases like “all gone” or
“more”

Make a choice when offered two
options

Put on a firefighter’s hat

Use a stethoscope ona stuffed
animal

Say “l need more milk.” Or “I'm wet.”

Tell an adult, “I want to play with
thetrains.”

Selecta booktoread when offered
a fewoptions

Put on a helmet during dramatic
play and tell a friend, “Firefighters
and construction workers both
wear helmets.”

Use props related to occupations
during play

Use pretend moneyduring
dramatic play

SAMPLING OF

PROFESSIONALS’

PRACTICES

Respond promptly to children’s
expressed needs

Describe the way in which you
are meeting children’s needs, “I'm
going to change your wet diaper
now.”

Empower children’s decisions by
giving either/or choices

Make available simple dress-
ups and props

Describe and ask questions
about children’s actions when
they dress up. “You put on the
fire fighter's helmet, are you
going to put out thefire?”

Provide opportunities forchildren
to make their own choices,
“Which color are you going to
paint with, red or blue?”

Include prop and costumes for
children to act out community
helper roles

Read books about community
helpers

Invite community helpers to visit
and describe theirwork
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ERIll2: SOCIAL STUDIES CONCEPTS

SST2a: Economics: Children will understand about supply and demand, why people
work, money, and community helpers.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2aYP-1 Begin to recognize the difference between
wants and needs

2a0P-1 Realize that people depend on others to have
needs met

2aYP-2 Identify various community helpers through
their uniforms and equipment

2a0P-2 Describe roles of various community helpers
and workers

2aYP-3 Express understanding of occupations
through dramatic play

2a0P-3 Describe occupations’ roles and purposes

2aYP-4 Demonstrate awareness of the purpose of

2a0P-4 Understand the purpose of saving for

children

Acknowledge, “You really want that toy, but we need
to wait for another day.”

jobs, money and its exchange tomorrow
) % » Ask for help to tie shoes or to open a juice box » Describe the way police officers can help
% 5 » State what he/she wants to be when grown up, even » Talk about how the dentist checks to make sure
E < though it may change from day to day their teeth are clean and healthy
[FN)
<§,: o * Playstore orother pretendactivitieswhere moneyis * Talk about the way money in the piggy bank can be
@ < exchanged for a service used to purchase somethingspecial
o
a » Describe the jobs family adults hold, “My Grandma * Recognize and namecoins
o ”
8 e S B EEeny Sle. » Create elaborate play scenarios about community
N * Get excited when receives a coin for the piggy bank helpers that involve real or make believe props and
=
o e Tell a friend, “My Mom is going to buy me new cosiumEs
Q shoes when she gets enough money.” » Describe the different jobs that familiar adults hold,
g “My Dad is a plumber and he fixes people’s leaks.”
) g * Ask, “Where are you going to play today?” * Talk about the ways in which police officers, fire
2 5 * Add community helper costumes to the dramatic fighters, doctors, etc. keep us healthy and safe
E =~ play area * Add additional props to the dramatic play areato
& : 3
<§: i * Read a book about community helpers, then put out rend Enllelen's gy
@ a related props » Joinin children’s play, asking questions to extend
=< .
% * Ask children, “How much do you think that costs?” their play
g * Ask family members to visit and talk about their * Ask children to help count out the money needed to
m . make a purchase
w jobs
o . ; ;
e * Invite community business people to read to the leleaielifpive loee] bUsness

Invite community business people to talk about
their jobs
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ERIll2: SOCIAL STUDIES CONCEPTS

SST2b: Geography: Children will identify basic concepts of location and features in
the community.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most

OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

2bl-1

Explore surroundings
and materials in the
environment

2bYT-1 Locate familiar objects

when given basic
directions

2b0OT-1

Follow requests or
instructions that involve
direction words or
prepositions

2bYT-2 Recognize familiar

locations

2bOT-2 Point out familiar places in

the neighborhood

2b0OT-3 Use different materials that

represent geographical
features

o) % « Stare at objects within sight * Find a toy hidden under a blanket * Play at the sand and water table
2 5 * Crawl or scoot to explore objects \d/vh”e?n adult says, “Where is the * Tell an adult, “I see the grocery
< of interest o store.”
[FN) o . 5
<§: o * Move objects from hand to hand gtljlmtbs(;gtso ?Cﬁgiruo;,,og a“gz * Say, “That’s where | go to school.”
n < i )
> or with legs and feet to learn down” o Bellnt out. “Theres e fven”
w more
@A + Show anticipation when * Follow directions to find and
8 approaching home’s driveway or retrieve a ball “under the chair” or
_ school’s parking lot “ontop ofthe table”
o » Participate in a simple obstacle
Q course to go over, under or around
T
o
) g * Provide space and time for * Describe features in the * Provide sand and water play
g = infants to move around immediate environment opportunities
Z o
3 * Rotate objects for children to * Play simple hide and seek games * Provide pictures of various types
> .
<§( j manipulate and explore « Talk about buildings and of land and water
@ a * Encourage infants to reach or landmarks while walking or * Discuss the various types of land
<z( crawl to an new location driving, “There’sthered doors; and water and how theyare
o) _ 0 o .
2 .« Talk about locations or that’s your school. different
i surroundings, “That chair is really * Play games where children move * Read books about land and water
[T . ” X .
o high. tek;i'r bodies up, down, around, « Point out and name landmarks
o o

during walks or outings, “Look at
the people boating in the river.”

Create an environmental print
alphabet or book

Give directions to help achild
locate a particular object
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ERIll2: SOCIAL STUDIES CONCEPTS

SST2b: Geography: Children will identify basic concepts of location and features in the
community.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2bYP-1 Talk about the location of objects, such as
near and far

2bOP-1 Usedirectionalterms such asturnleft,
straight ahead

2bYP-2 Identify landmarks or places through their
logos and signs

2bOP-1 Name own street, town and/or neighborhood

2bYP-3 Draw pictures of geographical features in the
neighborhood

2bOP-1 Create representations of different landforms
and landmarks during play

2bYP-4 Show interest in geographic tools, such
as globes, GPS, or maps

2bOP-1 Use geographic tools to identify landmarksin
a specific location

Provide maps, globes, and digital GPS to explore
independently or with adult support

Provide materials to create simple maps

Include travel guides and books, treasure maps
and map reading in dramatic play and block area

) 2 * |dentify familiar restaurants, stores, child care, » Ask an adult, “Is this the left foot?” while puttingon
g 8 churches and popular icons based on their logos shoes
E 2 * Ask to stop at a certain location by name after * Respond when asked, “Should we turn left or right?”
w .
<§,: o SEEng & Lot o * Recite address when asked
0N < . f
> Tell another that grandma lives really far away « Use sand to make mountains or water to make
a * Announce, “| threw that ball really far.” rivers or a waterfall
o
8 * Include trees, flowers or a lake in a drawing ofthe * Build atunnel with blocks
> neighborhood * Use a simple map to go on a treasure hunt
w ° i i
x SER A MRAR S [FEy O Ie due ey [ierme  Participate in songs/activities that involve different
% * Pretend to punch in the coordinates of an address landforms
© on the GPS * Turn the globe to look for a far-off (or pretend)
place during play
) g * Read and discuss books about the local * Read and discuss books about the local
g = environment environment
Z o
7 * Visit and discuss prominent features in the local » Share videos that show the prominent features of
<§( o environment different environments
@ 2 * Make a picture book of locations frequently visited * Visit and discuss prominent features in the local
< and share with the child environment
o ) ) . . . .
) * Name/point out locations often visited or that are * Make a picture book of locations frequently visited
ﬁ included on a child’s daily route and share with the child
8 » Discuss significance and roles of maps, globes, GPS » Point out locations often visited or thatare
o

included on a child’s daily route

* Provide maps, globes, and digital GPS to explore
independently or with adult support

* Provide materials to create simple maps

» Research information about a particular place or
location on the internet
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ERIll2: SOCIAL STUDIES CONCEPTS

SST2c: History: Children will demonstrate an understanding of events and people from the

past and present.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

2cl-1  Show anticipation for

routine activities

2¢cYT-1 Show anticipation for
scheduled activities

2cOT-1 Describe what happens
next in a routine

2cl-2 Demonstrate beginning
understanding of object
permanence

2cYT-2 Respond to familiar
sequences and routines

2cOT-2 Begin to connect past and
present experiences

2cYT-3 Recognize the end of an
activity

2cOT-3 Recognize the beginning
and end of an activity

2cOT-4 Imitate a sequence for a
routine during play

2cOT-5 Show understanding of
words that describe time

o) 2 * Show excitement at the sign of a * Lift arm or leg to helpduring » Describe what happens before
O] f:D bottle orcup dressing bed, “First | get my bath, then |
= q
E 2 * Look for toy under a blanket * Show understanding of what E;T;::Sy,,teeth' e g 1o by
=4 . : comes next in the daily routine :
* Enjoy playing peekaboo ’
5 < Joy piaying p such as put head down to sleep » Put play food in pan, cook, then
% after book reading serve
A * Clap atthe end of a song or » Say, “l used to do that tomorrow.”
o finger play
) * Clap atthe end of a song
z * Say, “Allgone. « Tellan adult, “l used to cry at the
= doctor when | was a baby but
;‘ now I'm big and | don’t cry.”
o
) g * Play peekaboo and other * Talk about what happens before * Describe and label events or
g = disappearing types of and after an activity things you've done in the present,
Z 0
a7 games * Say, “That’s the end of the story.” past and future
<§( o » Describe diaper changing or when you are finished reading a * Tell stories that begin with “A
D i dressing while you’re doing it. book long, long time ago...” or “Next
z cC i eaing i ; week we will...."
=z « Call attention to missing items, * Use language that describes
o “Here’s your blanket; it was hard time, such as now, later, » Compare current pictures of
73 tofind.” tomorrow children with ones fromwhen
[NN) g
8 * Describe what’s coming next, “It's they were babies
x about time to eat.” * Ask the children to tell you what

they did at home last night
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ERIll2: SOCIAL STUDIES CONCEPTS

SST2c: History: Children will demonstrate an understanding of events and people from the

past and present.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

2cYP-1 Describe the steps of a routine

2cOP-1 Use the posted schedule to describe the
day’s activities

2cYP-1 Recognize how past events relate to their
circumstances

2cOP-2 Distinguish between events that happened in
the past, present or future

2cYP-1 Talk about past experiences/events

2cOP-3 Talk about an event that happened or will
happen

DEVELOPMENTAL INDICATORS

2cYP-1 Recall parts of a story or what happened
during the day

2cOP-4 Discuss past experiences or events in the
correct sequence

2cYP-1 Use words that indicate time, but they may be

2cOP-5 Use time vocabulary with some accuracy

inaccurate
) % « Tell a friend, “First, we get the paper, then we can * Say, “When | have my birthday | will be five.”
% 5 color. * Tellan adult, “I played at Grandma'’s yesterday.”
= . o on
g j A8 U WENEe) EEIeS eliiEr e CLEm U * Remind a friend that outside time comes after rest
— . g ]
% 2 Describe a part ofa favorite story » Retell a story in the correct sequence
> . « " -
it Uscej thet phczgse, f\{[\r/when Ivvtas @ Bl e oaies * Describe events that happened in the family, “Dad
2 understanding ot the pas got sick and had to go to the doctor but he’s better
8 * Tell Mom during pick-up, “We played with playdough now.”
- today.”
=
w
o
a
=
T
)
) g * Provide opportunities for children to talk about or » Ask children to predict what might happen if....
2 5 draw a memory * Examine change over time; look at pictures that
E =~ * Ask children to draw pictures of what they looked like show the sequence of a caterpillar turning into a
<§( o when they were a baby and what they might look like butterfly or a seed sprouting
@ ‘j G R T G U S » Use a countdown calendar to prepare for an
<z( * Pause during reading a familiar story and ask, “What upcoming event
®) 7
) EEESLEE * Remind children of what comes next in the daily
@ * Actoutthe sequence of a story schedule. “We just had snack so now it’s time to
D ” “* H .
€  + Use time-related vocabulary to describe routines and (EELTEISeI "Or GRS ATl EIE S Gk
o comes next?

the schedule, “We have circle time at 10:00” or “We
go to soccer shots on Wednesday afternoon.”

* Recall events in stories, “Let’s talk about the book
wereadyesterday. Rememberwhen....”
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Adaptations and Accommodations for Children with Unique Needs

Environment

* Include dolls, books and puppets that
show people with differing abilities and
different cultures.

» Display family photos and make a
family tree.

* Provide a quiet space for children who
need a break.

« Use visual reminders for boundaries
(tape on the floor, stop signs, etc.).

» Label objects in multiple languages
that reflect those of the children.

Daily Schedule and Routines

Use a picture schedule to help
children anticipate the order of the
day.

Modify the length of activities to
reflect individual children’s attention
spans.

Incorporate activities that reflect
different cultures.

Walk through or explain the sequence
of events before an activity or outing.

Embed music from different cultures
throughout the day for a calming
effect.

Establish consistent and dependable
rules androutines.

Materials

* Include real objects and artifacts like
pots and pans or costumes in the
dramatic play area.

» Use stories that have been
designed specifically for the child
and describe familiar people or
customs.

» Post pictures of children completing
steps for familiar routines.

» Use real pictures to reinforce
discussion topics.

» Utilize video examples of
community helpers, celebrations,
etc. to illustrate concepts.

* Make family photo albums with real
pictures to practice naming family
members.

Instruction and Activities

Teach children the routines they will
be expected tofollow.

Give directions one small stepatatime.

Use visual supports or scripted stories to
help explain and describe concepts such
as community workers or purchasing.

Use picture schedules to show
classroom jobs.

Learn some key words for children’s
routines and basic activities in their
native language.

Invite family volunteers to share
cultural customs.

A cultural enrichment approach uses families’ home cultures as their foundation.
When young children see themselves and their family reflected in the language,
books, dress-ups, food, and customs of their early learning program, their self-
concepts and personal identities are enhanced. They are more likely to feel
understood and to interact positively with others. Look beyond your materials and
environment and determine ways in which you can learn more about families’
culture that can be incorporated into your early learning program.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



A Sampling of Foundational Practices

Environment and Materials

Display real photos of the children and their
family members.

Include toys and objects that reflect
different cultures, such as musical
instruments, books and dress-ups.

Include and use mirrors for children to view
themselves and others, noticing similarities
and differences.

Add community helper costumes, puppets,
books, photos.

Include real pictures of different land types
or parts of the world.

Add globes and maps to different learning
areas.

Provide pretend money or ways to act out
purchasing and money exchange.

Instruction

Help children learn their full names, address
and phone number.

Include celebrations from different parts of
theworld.

Take children on neighborhood walks,
discussing the scenery and its changes
from day to day and week to week.

Include recycling and conservation in your
daily routines.

Read books, and include them inyour
library, that depict different types of
families and cultures.

Create a few positively-worded rules for
children tofollow.

Use a calendar with children to talk about and
record experiences and upcoming events,
NOT forrote learning ofdaysand months.

Children’s Books

The Colors of Us by Karen Katz
Families by AnnMorris

A Rainbow All Around Me by Sandra Pinkney
All Are Welcome by Alexandra Penfold
The Big Umbrella by Amy June Bates
Whoever You Are by MemFox
BigMama’sbyDonaldCrews

Tractor Mac Teamwork by Billy Steers
City Green by DyAnne DiSalvo-Ryan
Where Do | Live? by Neil Chesanow
Whoever You Are by Mem Fox

A Handful of Buttons by Carmen Parets
Luque

Follow that Map by Scot Ritchie

More, More, More Said the Baby by Vera
Wiliams

Growing Vegetable Soup by Lois Ehlert
Farmer Duck by Martin Waddell

A Chair for My Mother by Vera Williams

Ox Cart Man by David Hall and Barbara Cooney

If You Give a Mouse a Cookie by Laura
Numeroff

Two Homes by Clari Masurel

What Grandmas/Grandpas Do Best by Laura
Numeroff Joffe

Adult Resources

Social Studies in Preschool? Yes! By Ann
S. Epstein, Young Children, March2014.

Social Studies in Today’s Early Childhood
Curriculum. 2005. NAEYC. Beyond the
Journal. September 2005

NAEYC (2009). Where We Stand: On
responding to cultural and linguistic
diversity

Scholastic: Teaching Diversity: A Place to
Begin

Infant Toddler Social Studies: Activities to
Develop a Sense of Self by Carla Goble

Creating Diversity-Rich Environments for
Young Children by Angele Sancho
Passe

Family Engagement

Invite family or community members to talk
about their jobs.

Invite family members to share their customs
ortraditions.

Send home brief lists of books, songs and
finger plays that have been shared.

Encourage children to draw pictures of their
family while at home and bring them to
school for display.
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https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/diversity.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/diversity.pdf
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APPROACHES TO PLAY
AND LEARNING (APL)

Developing Skills and
Attitudes for Success

Children approach play and learning in different ways.
Some children dive right in while others may be a little
slower and more deliberate. But all children benefit from
opportunities to discover new ideas and information

through play and active exploration. Their growing curiosity,

creativity and enthusiasm for learning work in tandem
with their developing-engagement through persistence,

attentiveness and problem solving to acquire knowledge

and accomplish goals and tasks. These emerging skills
or dispositions focus on how children learn and are
known as approaches to learning. They help children
become successful in school and in life.

Play motivates and encourages children to become and
stay engaged in learning. Developmental theorists and
practitioners alike all agree that play is the foundational
method for children to build those approaches to learning
(or executive function) and make connections. When
professionals offer a variety of experiences, facilitate

a sense of “wonderment” and curiosity, and encourage
actions and interactions with objects and individuals,
children are activating their executive function that leads
to more thoughtful reflections, more self-reliance, and
increasing independence.

Play

APL1a: Imaginative Play
APL1b: Collaborative Play

Constructing and Gathering Knowledge
APL2a: Persistence, Engagement, and
Attention APL2b: Task Analysis
APL2c: Reasoning and Problem Solving

AW®]  \Wonderment and Curiosity
APL3a: Curiosity, Invention, and Initiative
APL3b: Risk-Taking and Flexibility

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Did you know?

Children’s temperament
or personality can
influence the way in
which they learn and
behave.

Traits such as activity level,
mood, adaptability, intensity,
sensitivity, and persistence join
together to define children’s
temperament, Some children
may be easy or flexible. Others
may be active or feisty, and still
others may be slow to warm,
cautious or fearful.

Easy children are typically happy
and calm with regular habits and
can generally adapt to change
quickly. Active children may be
considered difficult. They have
strong reactions to things and
are often bothered by too much
noise or stimulation. Children
who are cautious approach the
world with hesitation and may be
reluctant to try newthings.

They may be described as

shy, needing time to become
used to new things or people.

When professionals observe and
interact with children to understand
how they demonstrate these
temperament traits, they can
match learning experiences and
expectations, often called
“goodness of fit.”
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W PLAY

APL1a: Imaginative Play: Children will use their imaginations to learn about the world
around them.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

1al-1  Use a familiar object for a
different purpose or in a
different way

1aYT-1 Use objects for a real or
imagined purpose

1a0T-1 Use objects to represent
something different

1al-2 Imitate observed actions

1aYT-2 Imitate or act out real life
events

1a0T-2 Pretend to be somebody or
something other than self

SAMPLING OF

S OBSERVABLE ACTIONS

CHILDREN’

Tap wooden spoon on floor to
make sounds

Pour water from cup during bath
time

Attempt to hide face with blanket
for peekaboo

Watch adult wave bye-bye and try
the same action

Filland dump blocks into a
cardboard box

Open mouth to say “aah” like at
thedoctor

Pretend to brush doll’'s teeth

Put a car on top of a rampto
watch it go down

* Hold and comfort a doll asifit
were a baby

Crawl around on the floor, barking
like a dog

Fly like an airplane with arms
outstretched, saying vroom,vroom

Wear a scarf as a cape and fly
throughthe sky like a superhero

SAMPLING OF

PROFESSIONALS’

PRACTICES

Have varied types of objects in
the environment for children to
manipulate

Interact back and forth with child
to encourage their response with
familiar movements

Model different actions and
activities and wait for child to
repeatthem, such as
peekaboo or handclapping

Sing songs and finger plays
that include actions

Talk about the characters’
actions in books

Use puppets or stuffed animals
to imitateactions or tell a story

Help children pretend with
invisible objects such as
pretending to drink milk with your
hand

Pretend to rock a doll and say,
“Baby is tired; night-night baby.”

Stock the dramatic play area with
dolls and stuffed animals and
related props

Ask questions or talk about
children’s play, “How is your baby
feeling today?” or “That elephant
looks really sad.”

Encourage children to move
creatively during transitions,
“Let’s jump like bunnies tothe
table.”

Interact with children in the
dramatic play area as they take
on different roles, “Are you the
doctor or the nurse?” “Can you fix
my hair? It's a mess!”

Model pretend play in the block
area, “This block is going to be
my hammer.”
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W PLAY

APL1a: Imaginative Play: Children will use their imaginations to learn about the world
around them.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1aYP-1 Engage in make-believe play that mimics real-
life experiences

1a0P-1 Use props and create characters as part of
pretend play

1aYP-2 Coordinate play with another, beginning to
assign roles

1a0OP-2 Engage in elaborate and
sustained imaginative play

1aYP-3 Invent an imaginary friend

1a0OP-3 Distinguish between real life and fantasy

) % * Pretend to cook a meal with pots and pans * Tell you that monsters are not real
% 5 e Tell a friend, “You be the mommy and I'll be the * Act out a scenario with a sick dog who needs to go
E < baby, and you put me to bed.” to the vet, get a shot, and go home andrest
w
<§.: o * Ask, “Can | take your order please?” when * Re-enactafavorite story, suchas The Three Bears
wn < .
e isnding o varks Al e sl favelresiEuE « Work with a friend to build a house with people,
0 * Talkabouta pretend characterasifit were a friend, pets and furniture
o “ : f H ”»
8 Sy gl BslsEplug. * Engage in pretend play that extends over time, such
- e Tell an adult, “My dog, Spot, and | are going to go on as creating an ice cream shop with customers and
Z a walk now.” sales clerk, pretend ice cream and toppings, money,
= etc
=
T
o
) g « Stock a family living area with costumes and props * Involve children in the selection or creation of
% 5 * Encourage participation in dramatic play as an dramatlc.play SESNEIDE, Al readlng’a book
52 option during fi | about a pizza shop, ask them what they’d need to
= ption during free play ;
% & create a pizza shop, then have them help make the
< * Ask children, “What would you do if...” while reading a props
@ o stor
=z . y . . ‘ * Encourage children to continue the dramatic play
g  * Join children’s play in the dramatic play area, scenario from one day to another, leaving the
7y responding to their directions and asking questions materials set up
w . . . 0« .
| to extend their thinking, “What toppings do you have ) ) )
o) for my pizza? How much will it cost? Do you do take- Raila story lask|r.1g c_hlldren TRt it QU EiS S
o« out?” become familiar with it

Rotate the materials in the dramatic play area using
prop boxes that have the materials to help children
act out real life experiences such as a veterinarian
clinic, pet shop, fast food restaurant, doctor’s office
orgrocery store

Talk about things that are real and make believe

Read books about imaginary characters, asking
children questions like, “Do you think cows really
fly?”
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W PLAY

APL1b: Collaborative Play: Children will learn to work and play together to achieve a
common goal.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
1bl-1  Observe and seek to be 1bYT-1 Play near another child 1bOT-1 Play alongside other
near another baby or child with different toys or children
activities
1bl-2 Engage insimple 1bYT-2 Seek adult or peer 1bOT-2 Share toys or materials
turn- taking audience during play with adult support
1bl-3 Engage in imitative 1bYT-3 Initiate imitative play 1bOT-3 Help a friend during a

play actions with adults

games

play experience

Place infant near other babies or
children

Read books about children
playing together

o) % * Watch other children during meal * Play with a shape sorter while * Build a block structure while
o ,(:D time another child plays with stacking another child is playing with cars
=
=0 q
g < * Crawl near another child and SLEBnEAy * Create play dough snakes
<§( ';_; observe * Hold up a picture and sayor and worms next to a child who
%) <>< « Remove blanket from face during gesture, “Look. is making play doughcookies
E peekaboo * Tellan adult to “Watch me” while * Share a truck after adult helps
8 * Imitate adult’s sounds or facial AElng) & ol |dlentify qtt|m|$fgaTe, Itn tvr:o
» gestures * Reach for an adult’s hand to m'n? esk| V\t”h L.ed|me ,,OS are
= engage in play together etruckwith Lindsay.
w g
o » Show interest in an action song Hand another child a block to use
;‘ and attempt to imitate hand
o motions
) g * Engage infant in shared, back * Provide more than one of the * Supply learning areas with more
g = and forth play, like peekaboo or same or similar toys in a play than one of the same toy
Z 0 “ P o
7 ity Big 13 18RI area * Help children share, “Stevie
<§( o * Make eye contact when * Respond to children’s gestures would like to join us for play
DB communicating with baby that request your involvement in dough but there isn’t any dough
- R A o
<z( « Listen to baby's sounds their play left. How can we give her some~
o and repeatthemback * Acknowledge children’s « Join in children’s play,
% « Model howtoholdand rock doll accomplishmentsorplay, “You encouragingchildrentointeract
5 as if it were a baby are rpakmg that car go really to perform a play scenario or
& fast. accomplish a shared project

Ask a child, “Campbell needs
another peg; canyou find her one
touse?”
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W PLAY

APL1b: Collaborative Play: Children will learn to work and play together to achieve a
common goal.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1bYP-1 Interact with others to create play scenarios

1bOP-1 Develop and sustain complex play themes
and roles in cooperation with peers

1bYP-2 Begin to develop friendships, showing
preferences for specific children

1bOP-2 Seek out specific children to engage in play
experiences

1bYP-3 Communicate interest in others’ ideas through
verbal and nonverbal means

1bOP-3 Take another’s perspective

1bYP-4 Express knowledge of everyday lives and
culture through play

1bOP-4 Articulate values and “rules” through play

experiences orculture

) % * Engage with others to care for a sick child, * Work with other children to build a block city with
g ,(:D assigning self as the mother, a child to be sick and houses, stores, roads, etc.
E 2 angiinerisbeliecostor » Afterreading a story about pets, create a pet store
<§( o « Tell a friend, “Let’s be firefighters and put out that in the dramatic play area using stuffed animals,
%) g fire.” boxes for cages and the doctor kit
& * Seek out a child asking, “Do you want to play at the * Ask, “Angie, do you want to do that puzzle with me
% water table with me?” again like we did yesterday?”
w * Draw a picture oftwo children, “That’s Jimmy and * Try adifferent way to finish a block tower based on a
> me playing on the swings.” suggestion from another
w
= * Ask another, “What are you building?” * Remind others, “You need to take turns.”
-
g * Walk up to the art easel to watch another paint
) g * Join in children’s dramatic play, extending their play * Allow children’s creations to remain in the play area
g = through open-ended questions and connecting from day to day to encourage extended play
Z0 i g
I el [y * Read books about a topic that may provide new
<§( o * Invite children to play alongside each other ideas to expand play
@ 2 « Offer opportunities for children to share their work/ * Ask a child who they are going to playwith
= .
g el B * Encourage children to help each other when initial
) * Ask for children’s opinions or “How do you feel when play experiences aren’t successful
w ”
s you hear them say that? * Involve children in the development of the rules
e » Create play scenarios that reflect daily living
o
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FX2Ml>: CONSTRUCTING, ORGANIZING, AND APPLYING KNOWLEDGE

APL2a: Persistence, Engagement, and Attention: Children will develop the ability to focus their
attention and concentrate to complete tasks.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2al-1  Focus attention on people 2aYT-1 Focus attention on 2a0T-1 Focus on a task but may
or objects nearby activities or people for a lose interest
short period of time
2al-2  Deliberately try to make 2aYT-2 Repeat tasks and activities 2a0T-2 Repeat actions or events to
things happen over and over again to gain mastery
achieve a goal
2al-3 Attend to different sights, 2aYT-3 Show interest in 2a0T-3 Attend to a selected
sounds or people in the activities going on in the activity in the environment
environment environment
2al-4 Repeat action multiple 2aYT-4 Show delight after a 2a0T-4 Show delight in

times for enjoyment

completed activity or act

accomplishing a
challenging task

2aYT-5 Demonstrate desire to

complete tasks by self

2a0T-5 Complete a task from start
to finish with adult support

multiple times

Praise a child’s attempts
and accomplishments

Givechildrentimetocompletea
task independently

) % * Examine atoy * Filland dump blocks in a bucket » Concentrateoncompletinga
2 5 * Make eye contact with an adult over andover PRI . .
g j - Drop a spoon over and over to + Watch others atplay . Stalrkt to bwid vvllth blocks,r:hen |
5 o watch adult’s response » Say, “l do it” when adult tries to walk away 1o play somewnere else
< . . . A
Z ¢ Push a button to make noise help rg%i:;;;tmgmg beads into a
5 + Clap or smile after accomplishin
2« Work the parts of a pop-up to C 9
8 o SRR a task * Asktowear a finished bead
ED * Work at a simple puzzle until 2 dEEEHHin giiele
Z completed + Work at fitting puzzle piecesto
o
Q * Allow children to use toys or OIS & Uz
(E) materials in their own way, * Clap and tell adult after finishing
perhaps unconventionally a difficult task, “Look, | put that
puzzle together!”
) g * Engage an infant in an * Encouragechildrentostay * Break tasks into small steps to
(O action multiple times while engaged in tasks by asking maintain children’s interest
% < child is attentive questions or showinginterestin « Provide time for sustained work on
[a N i
<§( o * Describe what is happening e a task
5B & as infant tries something new * Provide time in the daily schedule - Arrange areasinthe room to
A .
‘Z‘ » Describe objects or people that Iﬁreﬂlrljiindfifaogn;?riete atask, minimize distractions
o i i . . .
) el i e e o * Praise children’s accomplishments
@ * Provide simple toys thatrequire ’ Il_eave the sam? matenatlz n using descriptive and specific
5 an action dearrlwcmg i-ﬁas cir morg I?? s words, “You worked hard to put
x ay for chiidren to go back to thatpuzzletogether!”

Talkaboutchildren’swork, “How
didyoudothat?” or “That must
have beenhardtodo.”

Add new materials orideasto
expand children’sthinking
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FX2Ml>: CONSTRUCTING, ORGANIZING, AND APPLYING KNOWLEDGE

APL2a: Persistence, Engagement, and Attention: Children will develop the ability to focus

their attention and concentrate to complete tasks.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

2aYP-1 Maintainfocus on a project over a period of

timewithadultsupport

2a0P-1 Stay focused on activities and tasks

until completion

2aYP-2 Try different ways to complete a task when

something doesn’t work

2a0P-2 Persist with task completion even after

previous efforts have failed

DEVELOPMENTAL INDICATORS

2aYP-3 Stay engaged in an activity or task while other

activities are occurring in the environment

2a0P-3 Stay engaged in an activity or task despite

interruptions

2aYP-4 Express satisfaction in a completed task

2a0P-4 Generalize the success to another task

2aYP-5 Express goals and follow through with them.

2a0P-5 Set simple goals that extend over time, make

plans and follow through

) % * Try a different way to stack blocks after a tower falls * Work on a puzzle until all pieces have been placed
2 s over « Tella child, “I'll be right there, I'm almost finished.”
g j > Leexioriie iiEsing leee 7 & puee * Rebuild a block tower after the initial attemptfell
— o “ H ”
& 2 SIE ARGl TR et A, * Trytocutaround a shape again after first one was
z * Tell an adult, I'm going to get dressed after | eat my cut in half
a breakfast.” _ _
a » Keep painting at the easel even after a friend
8  Finish reading a book while others move to play in a approachestoshowanew objectortoy
> SIS * Make a plan to create a train from cartons and be
e  State, “l was really strong to lift that box.” or “Look at the conductor, driving to Disney World, and work on
Q the picture | made!” this project for several days
6 e Tellan adult, “I'm going to write my brother a letter”,
then go to the writing area and complete a letter
) g * Play background music to minimize distractions * Comment on children’s attentiveness or
2 5 * Include sustained play time within the daily persistence to a task
3 schedule * Use strategies to help children pay attention, such
P g ey »
<§: i * Encourage children to continue working on a project eelgglg/henee er seyiing Leahat e
@ a from one day to the next (not requiring clean-up on * Create opportunities for children to develop a
< specific creations) project that will last over time. Include research
Z il
o . : . i [ i i
7y * Ask questions that encourage children to finish a fE: oln de_stlt?rtwhandhfll(rj\ally, e creitlon. F?r ¢
@ task, “What will you do next?” example, with the children, research ways to create
P . _ . a garden; decide what flowers or vegetables to
z Ask probing questions about a child’s work plant; prepare the soil and plant the seeds; water

and weed; and observe growth over time
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FX2Ml>: CONSTRUCTING, ORGANIZING, AND APPLYING KNOWLEDGE

APL2b: Task Analysis: Children will identify the steps needed to achieve a goal.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

2bal-1 Demonstrate familiarity with
routines, objects, and
materials

2bYT-1 Observe another’s actions
and replicate

2bOT-1 Notice similarities and
differences between tasks

2bYT-2 Anticipate the next step of
a familiar routine or activity

2bOT-2 Describe the sequence of a
familiar routine

2bYT-3 Use a variety of ways to
meet a goal

2bOT-3 Make choices to achieve a
goal

taking to complete the task

Provide a variety of safe and
interesting toys forexploration

Use self talk to describe
consideration of a different way
to do things, “Hmmm, that didn’t
work, | think I'll try to do it this

”»

way.

) % * Show recognition of a specific * Watch others’ actions and use » Describe what we do first, next, last
g 5 toy or object simple phrases to describe « “First, I'm going to fil this cup with
E < * Quiet when comforted with a * Make a block tower after sand and then I'm going to dump it
<§( o familiar doll or stuffed animal watching another child build with into thisbucket.”
[aa]
@ < « Lift legs for diaper changing alesiss » Tellanother child, “We go outside
o . ”
W . Reach for familiar adult or object Holdhgut hands to be dried after after we eat snack.
S washing « Tell an adult, “Last time we had
» * Imitate hand movements to a cheese crackers, now we're
> song or finger-play after watching eating pretzels.”
& adult or other children
2
T
o
) i « Offer objects that are familiarto * Describe actions asthey are » Describe how actions are alike or
O . . T )
g = calm or soothe beingcompleted different, “This boat floated just
Z 0 . ” «
— < ¢ Remind infant of past uses while * Talk about the steps to an llzinzainer one.or lusedthe
o 7 7 ] T - red crayon for this circle and the
<§( o playing or experiencing an activity, “First we’ll turn on the bl this circle.”
D » activity “Remember, you tasted water, then we’ll put on soap....” ue crayon on this circle.
- R ” . . g
<z( this yesterday. » Model positive behaviors or :Despmbe t{w?hstepz tofa r?utlrle,
o * Provide toys that can be used in actions ;I’G(‘J\Cvngh(i)lgrenetc?r;orzp?eieeirt) ©
w s
@ more than one way * Praise child or others for positive “First, we sing our goodmorning
o * Talk to children during routines, actions song, thenwe...” (ask children to
N describing the steps you are tell you what’snext)

Remind children of the daily
schedule, “After lunch we read a
story, then take anap.”

Use self talk to describe ways to
achieve a goal, “I wonder what |
can use to make this taller?”
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FX2Ml>: CONSTRUCTING, ORGANIZING, AND APPLYING KNOWLEDGE

APL2b: Task Analysis: Children will identify the steps needed to achieve a goal.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2bYP-1 Consider different ways to approach the same
task with adult help

2bOP-1 Demonstrate understanding that a task
can be achieved in multiple ways

2bYP-2 With adult support, develop the steps needed
to complete a simple task

2bOP-2 Break down multi-part tasks into steps

2bYP-3 Express short term goals or plans and follow
through with them

2bOP-3 Independently identify and seek things
needed to complete activities or tasks

Write about the steps of an activity as you describe
them, then check them off with the children as

they are completed, “OK, we just got out our paper
and crayons, next it says we are going to draw our
families...”

) % « State “I’'m going to make a snake.” with play dough * |dentify an easier way to complete a task
% 5 * Tell an adult the types of blocks needed to build a » Gather needed supplies to make a block town or a
E < house, “I need the long blocks to make the walls and birthday cake
w - ”
g = the short ones to make the windows. « Say, “Now I'm going roll the playdough with my
§ e Tell an adult an idea for completing a task, “We hands instead of the rolling pin.”
E could put this on the baby to make ahat.” - Look forthe last puzzle piece to add
o wpr . . 1
o State, I”m going to play with the babies after | take « Say, “I need to add one more tree on this picture.”
» my nap.
5
w
o
Qa
=
S
o * Ask questions like, “What should we do next? What's * Introduce children to new materials and how they
©0
g = the first thing we need to do? What's the last thing we might use them
Z o o
2 needitodo? » Seek children’s ideas and accept different
<§( o * Introduce new materials to children before putting perspectives and ideas, indicating all are
%) 2 them in learning centers for play valuable
‘Z‘ * Ask children where they are going to play before free * Ask what materials might be needed to complete an
o play begins activity, “The table’s almost set. What else do we
n ) y o o
@ * Ask children where they played and what they did feadl tHEls sl
S there (after play time) » Use self-talk to describe the steps to a goal, “l am
x going to make scrambled eggs. “First we break the

eggs, then we beat them, next they go in the pan....”

Create a book with children that describes an
experience with each page representing a part or
step of the experience

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

(71dV) ONIN¥V3IT ANV AV1d OL SAHIVOUdAY | SIS INTLS Buidojana@ :Bunjuiyl [eaniid pue uonelojdx3 N

89



L

FX2Ml>: CONSTRUCTING, ORGANIZING, AND APPLYING KNOWLEDGE

APL2c: Reasoning and Problem Solving: Children will identifyanddevelop strategies
for solving simple problems.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2cl-1  Notice effect of own 2cYT-1 Observe others’ actions 2cOT-1 Repeat action to obtain
actions when interacting with objects and materials a specific effect

with a variety of objects
and people

2cl-2  Use an object inmore than 2¢YT-2 Use trial and error to 2cOT-2 Try a new way to solve a
one way complete a task problem

2cl-3  Purposely complete 2cYT-3 Repeat action to produce 2¢OT-3 Purposely complete
actions to make something an effect or response actions to make something
happen happen

2cl-4  Use an object, action, or 2cYT-4 Experiment to find a 2cOT-4 Imitate others’ actions

adult to accomplish tasks,
such as pulling a blanket
to reach a toy or pushing a
button to hear a sound.

solutiontoaproblem

to complete a task or
activities

SAMPLING OF

S OBSERVABLE ACTIONS

CHILDREN’

Scoot across the room toreach
atoy

Drop a block, then a rattle to
watch the effect

Explore the characteristics of
different objects

Watchandimitateanotherchild
who'is jJumping up and down

Search for items that are missing

Press the knob on a pop-up toy to
make it open

Bang on a drum over and over to
make a loud noise

Pour water from a cup to watch
what happens

Ask, “why?”

Be observant about children’s
actions and extend their ideas
through materials or interactions

Push a cart around an obstacle to
move it to a particular place

SAMPLING OF

PROFESSIONALS’

PRACTICES

Acknowledge and encourage new
learning by each child

Stay near child to offer support
as needed

» Wait for the child to seek help
before offering it

Describe the child’s actions to
elicit a response such as “You
made the toy pop. How did you
do that?”

Guide the learning processrather
than providing solutions

Ask open-ended questions that
prompt a child to think about
cause and effect

Model different ways to use
materials and encourage children
to do the same
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FX2Ml>: CONSTRUCTING, ORGANIZING, AND APPLYING KNOWLEDGE

APL2c: Reasoning and Problem Solving: Children will identifyand develop strategies
for solving simple problems.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2cYP-1 Experiment with similar actions on different
objects

2cOP-1 Apply prior knowledge and experiences to
new ideas and activities

2cYP-2 Experimentwith avariety of strategies to
solve a problem

2cOP-2 Describe the steps they will use to solve a
problem

2cYP-3 Apply previously-successful strategies to
complete a task

2cOP-3 Evaluate different strategies for problem
solving and select the strategy they feel will
work withouttrying it

2cYP-4 Seek and make use of ideas and help from
adults and peers to solve problems

2cOP-4 Ask specific questions of adult or peer to
solve aproblem

) % * Ask, “How can | get this paint off my pants?” » Tell an adult, “I think we can make that smaller by
2 5 * Try to pour sand into a small cup after pouring it SLiiling @I s @mel
E < into a bucket * Respond to, “Should we use the large or small
w H B on
<§,: o * Try to reach a toy by first stretching, then getting a Sl e paint s sieies
@ § stick to push it within reach * Suggest more than one way to reach an object,
o . " . 5 3 0
&  * Tellan adult, “We tried to put all the pencils in this PLIEHH AL ,COUld use t,h'S §t|c|§’to Sl
m ; ; - : the stool. I'll try the stick first
o can, but they didn’t fit. We are going to use this one.” : :
w
=z
[EN)
o
a
=
T
o
) g * Model curiosity, “I wonder what would happen if...” * Provide opportunitiesforchildrentogatherto
2 5 * Include materials that encourage children to explore d'SCLljSS aproblemiandistiggestwaysito
7 and manipulate them resoive
o 0 i I I
<§,: * Add toys or materials that can be used in different e chﬂc{ren c’on5|der dlﬁgrent ways to sqlve a”
D i ways problem, “That’s one way, is there another idea?
—
< . .
g * Respond positively when a child tries something SlElS Bl L El S ta e Sl
) new and makes a mistake, “That was a great try, * Ask, “How can we find out about that idea?”
w howkcr:)?uld you do that a little differently to make it « Make a book with children’s drawings and a
8 work: summary of a completed task or experience “First,
o

we read the book about apples, then we went to
the apple orchard to pick apples, then we made
applesauce.”
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EX2W3: WONDERMENT AND INVESTIGATION

APL3a: Curiosity, Invention, and Initiative: Children will show eagerness, imagination, and
creativity as they try new tasks.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

3al-1  Show interest and
excitement while exploring
new experiences in familiar
settings

3aYT-1 Delight in finding new
properties and uses for
familiar objects and
experiences

3a0T-1 Invent new uses for
materials other than those
originally intended

3al-1  Explore materialsby using

their senses

3aYT-2 Gesture to adults to
describe or name new
objects or toys

3a0T-2 Ask short questions to
learn new information and
show interest in routines
and daily activities

3al-1  Reach for the same objects
or toysrepeatedly

3aYT-3 Indicate preferences for
objects or activities

3a0T-3 Be insistent about
preferences

3al-1  Try a new actionwith a
familiar object

3aYT-4 Delight in finding different
and unique ways to use
familiar objects

3a0T-4 Express joy or satisfaction
through simple, actions,
gestures, and words

w2 * Pick up objects and put them in * Demonstrate excitementabout * Show eagerness and curiosity as
o p ob) P g y
O] 8 mouth trying something new a learner
=
E %:) * Watch another performingan * Point to new objects for adultsto * Tellanadult “no”
w . .
Za action HETSEC el + Demand the blue cup while refusing
@ < « Show interest in fingers or toes + Choose the same book overand to drink from the red cup
o
a * Touch and explore adults’ over * Pick (or request) the same shirtto
S characteristics to learn about * Show a preference for a wear every day
ED them particular doll-baby, carrying it - Ask why and how questions
> around
& ) . + Clap and wiggle with joy while
x * Climb up and slide down the pla;i)ng a si?ngple gari]ey
% slide, clapping after slide down
o » Say, “I like doing this puzzle.”
) g * Place infants near each other to « Offer toys and materials with * Provide different types of books
g = encourage interest in others different textures and sounds for children toread
Z o
7 ¢ Include mirrorsinareaswhere * Reinforce children’s attempts * Make available creative
<§( o children can look at themselves to try new things by smiling and materials such as play dough,
5 & . Make eye contact when praising paint or crayons
‘Z‘ completing routines  Allow time for exploration » Rotate or add new materialsto
s . -
2 « Take children outside for sensory throughout the day learning centers periodically
i play and exploration * Name toys and activities * Create new scenarios in the
) dramatic play area with new
& props and equipment, such as a

pet store, doctor’s office or ice
cream shop
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EX2W3: WONDERMENT AND INVESTIGATION

APL3a: Curiosity, Invention, and Initiative: Children will show eagerness, imagination, and
creativity as they try new tasks.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

3aYP-1 Demonstrate willingness to participate in both

familiar and new experiences

3a0P-1 Show eagerness to learn about and discuss
new topics, ideas, and tasks

3aYP-2 Ask questions to obtain clarification

3a0OP-2 Ask questions to understand a new concept

3aYP-3 Make choices and complete some

independent activities

3a0P-3 Show independence and purpose when
making choices.

3aYP-4 Discover things that amaze them and seek to

share them with others

3a0P-4 Use complex and varied language to
share ideas and influence others during

play

3a0P-5 Select and carry out activities without adult

prompting
) % * Show interest in and express that interest to adults * Ask questions about future events
2 5 and pesrs, “L.ook at this bugi| found on the ground. * Choose different ways to explore things (such as
T < * Ask questions about the people and things around using a magnifying glass or a bug jar to examine
=Y them an insect)
g m
< * When a new student comes to class, ask why and * Show interest in a growing range of topics, ideas,
& where they came from and tasks, and determine new and intriguing ways
é toexplore them
» * Demonstrate interest in learning new skills; may
> indicate interest in using new materials (such as
2 gel pens or glitter glue) to complete tasks
g
T
o
) g * Allow children to move materials from one learning * Use “l wonder” statements to encourage children’s
g = area toanother creativity with use of objects
Z o
3 * Provide a wide variety of objects, experiences, and * Provide materials that will assist a child’s
<§( o exploration from different cultures and family types expression ofamemory.
@ ‘j « Listen and respond to children as they share * Encourage conversation about their memoryto
< thoughts. facilitate inquiry
o . . . ) . . . :
7y * Provide props and pictures to assist children in * Ask children to communicate what they like or
i expressing thoughts using unknown vocabulary dislike and encourage them to express why.
[T
8 * Use facial expressions toreflectinterestin what
o

the child iscommunicating
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EX2W3: WONDERMENT AND INVESTIGATION

APL3Db: Risk-Taking and Flexibility: Children will demonstrate a willingness to take
risks and try new things.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

3bl-1  Look to adults for
reassurance when trying

3bYT-1 Move away from an adult
to try new things butcheck
in frequently

3bOT-1 Explore environment freely
with an adult nearby

3bYT-2 React to unexpected
events with laughter or
interest

3bOT-2 Transition to new activities
with adult encouragement

new things

3bl-2  Notice changes in the
environment

3bl-3 Trytodothingsthatare

hard (such as crawl or
walk) looking to adults for
reassurance

3bYT-3 Show interest in toys that
offer a challenge and try to
figure out how they work
and how to use them

3bOT-3 Demonstrate a willingness
to participate in new
experiences

3bl-4 Seek to discover where
something was and
where it might be (object
permanence)

3bYT-4 Seek new experiences that
create joy and excitement

3bOT-4 Accept changes in plans
and schedules with
minimal opposition

SAMPLING OF

S OBSERVABLE ACTIONS

CHILDREN’

* Explore new experiences both
indoors and outdoors

Try to crawl, walk or climb, either
with or without adult assistance

Try to climb out of crib or on
top of chairs and furniture to
experience new perspectives

Use facial expressons to indicate
willingness to transition from
activity to activity

Say “NO” initially but shift to
another activity with little duress

Indicate interest in new toys
when presented, using senses to
examine them

Look for resassurance from
adults to proceed to unknown
tasks

Acknowledge a mistake
and suggest a remedy

After gentle encouragement,
move freely from one activity to
another

Use a picture schedule to shift
from activity to activity

Approach a challenge with
confidence, “l can doit!”

SAMPLING OF

PROFESSIONALS’

PRACTICES

Provide infants support and
assurance that they are
safe

Use positive facial expressions to
support children inexplorations

Be available to provide physical
or emotional support to children
as needed

Provide toys that make noise,

pop, or change in some way to
provoke thoughts about how
something works

Show interest inchildren’s
work and indicate joy or

disappointment in successes and

challenges

Model flexibility, trying other ways
of completing something or
needing to try again, “Uh-oh my
block tower fell down, | need to
try itagain”

Encourage children to “get back
up” after falling or failing on a
task and reassure them that they
are ok

Consider different ways to
introduce new experiences or
ideas to accommodate children’s
different approaches to learning

Show or model flexibility, “You’'d
like 5 more minutes to play? Ok...”

Show pleasure in the ways
children tackle tasks and

encouraging them to keep
working whenunsuccessful

Establish a regular yet flexible
routine

94
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EX2W3: WONDERMENT AND INVESTIGATION

APL3b:Risk-Taking and Flexibility: Children will demonstrate a willingness to take

risks and try new things.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

3bYP-1 Choose to participate in an increasing variety
of familiar and new experiences

3bOP-1 Approach new experiences, topics, and ideas
with interest

3bYP-2 Ask to participate in new experiences they
have observed or heard about

3bOP-2 Express a belief that they can do things
that are hard

3bYP-3 With support and guidance, differentiate
between appropriate and inappropriate risk
taking

DEVELOPMENTAL INDICATORS

3bOP-3 Try things they are not sure they can do while
avoiding dangerous risks

3bYP-4 Try different roles or play approaches with
adult support

3bOP-4 Take on new roles in a group setting

Explore a new climbing structure on the playground

Follow simple commands to transition from one
activity toanother

SAMPLING OF

S OBSERVABLE ACTIONS

Express a confidence in their ability to do
something by themselves

Express verbally, step-by-step, how they did
something

Express a desire to learn something increasingly
complicated and complex believing they are able to
doit

CHILDREN’

Independently seek new challenges

Approach new experiences independently and offer
explanation(s) of how they learned something new

Express desire to learn new, challenging tasks.
They will offer suggestions on how to proceed

Explain how to accomplish new and challenging
tasks to adults or peers

Help children think through alternative strategies,
“Rosie is playing with that ball now, can you find
another one?”

PRACTICES

Support children’s own ways to solve problems and
let them know that there is more than one “right
way” to do something

SAMPLING OF

Try different ways to introduce change and variety
(provide advance warning of changes in routine,
using pictures where possible)

PROFESSIONALS’

Plan for and recognize different interest levels
and abilities to tolerate materials, mistakes, and
engagement with other children

Accommodate differences by being flexible and
introducing more challenging experiences gradually

Ask probing questions when children appear to
be confused to help them understand and build
meaningful connections

Model constructive reactions to mistakes
explaining that everyone makes them from time to
time
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Adaptations and Accommodations for Children with Unique Needs

Environment Daily Schedule and Routines
Use markers such as bookcases or other » Vary the pace and duration of activities,
furniture, rugs, and colored tape on the alternating between active and calming
floor to represent boundaries between activities to keep children engaged and
spaces and learning areas. to meet their need for movement.
Arrange the classroom furnishings so » Use visual cues (hands-on
all children can move and maneuver demonstrations and modeling, objects,
aroundtheroom and learning centers pictures) as needed to help the child to
by themselves. better grasp the directions.
Provide hands-on materials + Create consistent, predictable,
and experiences. and structured classroom

routines.

Use visuals to designate when an
area is full. * Give warnings ahead of transitions.

Include authentic cultural artifacts.

Materials Instruction and Activities
Provide open-ended materials, such as » Teach only a small number of ‘key’ skills
clay, blocks, and puzzles. at onetime.
Use lots of visuals such as picture * Teach children how to take turns, how to
schedules, choice boards and picture play and how to use social routines such
cards that designate activities. as saying hello or asking to play.
Include big books, board books, * Demonstrate chores or activities rather
flannel board sets, books on CD, etc. than relying on verbal explanations.
Offer soft comfortable places such as » Provide lots of repetition and practice.
pillows, bean bags, cushions, carpet,

+ Accommodate the pace of learning
ete. to match all children’s abilities.
Use materials with contrasting colors

* Monitor play behavior closely.
and/ or textures.

Executive function are those skills that help children control their thoughts and
actions. They help children plan and prioritize tasks, pay attention and avoid
distractions, remember information, and flexibly respond to different situations
and rules. Executive function is often compared to air traffic control at a busy
airport. Air traffic controllers coordinate planes’ safe departures and landing
from different runways by communicating with pilots, weather forecasters,
navigators, etc. to guide their decisions. Early learning professionals guide
children’s navigation when, through relationships, they help them cope with
stress,; encourage creativity and active play; build on their skills to learn new
information, and offer opportunities for repeated skill practice.

CenterontheDeveloping ChildatHarvard University (201 ). Buildingthe Brain’s “AirTraffic Control”System:
How Early Experiences Shape the Development of Executive Function: Working Paper No. I 1.
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ASampling of Foundational Practices

Environment and Materials

Set up learning areas that
encourage children to use materials
creatively, in varying ways, to
achieve a task.

Include areas for group and individual play.

Use though-provoking materials that
have are not limited to a single right
answer.

Arrange locations where children can
set aside projects to continue their work
from day to day.

Add props or additional materials to extend
children’s thinking and exploration.

Set up situations that require or encourage
children to work together.

Include materials that appeal to all of
the children’s senses.

Instruction

Model interest and affection to children.

Ask open-ended questions that
stimulate children’s problem solving
and creativity.

Encourage children to talk and share
with each other about interests or
findings.

Ask children to make advance plans of
their play strategy.

Call group meetings to discuss a problem
or situation that would benefit from a
group decision.

Plan experiences where children role
play situations or act out stories.

Ask children what they already know and
what more they'd like to learn about
specific topics.

Children’s Books

Not a Box by Antoinette Portis

The Wonder Bear by TaoNyeu

Mom, What’s That? by Atlas Jordan

If Chocolate Were Purple by Jen Barton
Leaf by Stephen Michael King

Big Words for Little People by Jamie
Lee Curtis

Toot and Puddle, You Are My Sunshine
by HollyHobbie

The Jazz Fly series by Gollub

Where the Wild Things Are by
Maurice Sendak

Pretend by Jennifer Placas

| Won'’t Give Up by David Kenney

| Will Surprise my Friend! By Mo Willems
Press Here by Herve Tullet

Whose Knees Are These? by Jabari Asim
Giraffes Can’t Dance by Giles Andreae
Clive and his Babies by Jessica Spanyol
Horrible Bear! by Ame Dyckman

Stuck by Oliver Jeffers

Adult Resources

The Role of Play in Promoting
Children’s Positive Approaches to
Learning. Marilou Hyson,PhD.
https://www.researchconnections.org/files/

childcare/pdf/PlayandApproachestolLearnin
g- MarilouHyson-1.pdf

Head Start Effective Practice Guide:
Approaches to Learning.

https://eclkc.ohs.acf.hhs.gov/school-
readiness/ effective-practice-
guides/approaches-learning

Family Engagement
Display children’s work in family-
accessible areas.

Send home information about the stages
of play.

Invite family members to help complete
a longer-term or more complex project.

Create a book or display about a
special projectorevent.

Posta “question ofthe day” for children
and their family adults to ponder.
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SCIENCE EXPLORATION
AND KNOWLEDGE (SEK)

Exploring the World Around Me

Did you know?

Science is not just a set of facts for children to learn; itis a
process or a way of thinking and understanding the world.
This process begins with observations and moves through

Children are natural
engineers.

predictions, testing those predictions and then making
sense of those observations. “Children acquire scientific
knowledge by construction, not by instruction. (Kamii
and Lee-Katz, 1983). When teachers encourage
children’s exploration and use of the scientific process,
they promote the development of thinking and problem
solving skills.

Rich science experiences also include mastery of
science concepts in life science, physical thinking, earth
and sky, engineering and technology. Investigation of
these topics is best experienced through direct
interaction with the environment in which children live
and play. Professionals who pose open-ended questions
or offer opportunities for children to explore their world
spark new questions, new ideas, and new directions to
explore. Both content and process are essential aspects
of children’s learning.

Science Concepts
SEK1a: Science
SEK1b: Biological Science
SEK1c: Physical Science
SEK1d: Earth and Space
Science SEK1e: Environment
and Ecology

S15@4 Technology
SEK2a: Use of Tools

SEK2b: Media Literacy
SEKZ2c: Digital Citizenship
SEK2d: Computational Thinking

SEK 3 Engineering Processes

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

They like to explore and figure
out how things work. Infants and
toddlers shake objects or move
them around. They may make
towers with large blocks. Older
toddlers and preschoolers may
take things apart and put them
back together or send cars and
trucks down ramps to watch
them move. They may plan and
then carry out the construction of
buildings with different kinds of
blocks, and they might put
together different types of
materials to make sculptures or
unique creations.

The engineering process
engages children in activities
that ask them to 1) ask; 2)
imagine; 3) plan; 4) create; 5)
improve. Does your learning
environment include materials
that encourage children to plan
and create designs or solutions
to problems? What experiences
can you create to help children
become budding scientists and
engineers?
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SEK1a: Scientific Inquiry: Children will gain knowledge through exploration and discovery.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

1al-1  Use senses to explore

objects

1aYT-1 Use the five senses to
observe and explore
objects in the environment

1a0T-1 Use the senses to describe
objects, people, or actions

1al-2 Show interest in a variety
of objects, materials and

1aYT-2 Notice that something
happens as a result of an

1a0OT-2 Use observation and
experimentation to answer

activities action questions

1al-3 Handle and 1aYT-3 Interact with materials and 1a0T-3 Ask questions to find out
manipulate objects to the environment to learn why
learn about them new ideas

1al-4 Repeat action to learn 1aYT-4 Repeat actions to 1a0T-4 Show understanding of

about its impact

achieve a desired effect

cause and effect

) 2 * Drop a spoon, wait for adult to * Touch, taste or smell anew * Use a specific toy or engage in an
g 8 give it back, and drop again object to learn aboutit activity for an extended period of
0 ' . . . i
7 < * Explore toys and materials with * Dropobjectsfromdifferent I
<§( o mouth or hands heights to see what * Use the senses to describe objects
b = « Gaze intently at objects happens or action, “l hear an airplane.” or
E :  Try different things with objects Uit STl yliels
@» * Move object from one hand to )
8 theother to see how they work » Watch the way the rain falls on the
. . . window
ED « Shake objects _Nohce th|_ngs that are happening . _
> in theenvironment * Ask questions about objects or
& events
a
% * Use simple tools to explore objects
© » Tell a friend, “Watch what happens
when | drop this.”
) g * Place objects at varying * Provide sensory table or area for * Provide a science or exploratory
(O distances and positionswithin children to pour or manipulate area with a variety of natural
% < infants’ reach rice, soil, water materials such as leaves, rocks
[a N . i
<§( o * Rotate toys to encourage infants’  Tell children to “look out the ar szl retzite e meierizls
D i exploration of new things window to watch the rain” and * Ask open-ended questions to
=< q q describe what you see spark children’s thinking, “What
<Z( * Provide toys and objects of / aFr)e those dark clouds tgllin us?”
o different textures, colors and * Talk about what’s happening g usr
% patterns during a walk, “Look at that * After a walk where children
5 squirrel climbing up the tree.” noticed rain puddles and worms,
& invite them to draw or sculpt

what they saw, add books about
worms, ask what else they want
to know and help them research
information about worms on a
laptop orcomputer

Include magnifying glasses,
color paddles, collection jars
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By 48 months (4 years), most
YOUNG PRESCHOOLERS will

SEK1a: Scientific Inquiry: Children will gain knowledge through exploration and discovery.

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1aYP-1 Identify and differentiate the five senses

1a0OP-1 Use the five senses to collect information

1aYP-2 Make predictions based on past experiences

1a0OP-2 Try new approaches when results differ from
what is expected

1aYP-3 Participate in experiments to learn new
information

1a0OP-3 Form conclusions based on observable
actions or results

1aYP-4 Discuss potential cause and effect
relationships

1a0OP-4 Predict outcomes based on cause and effect,
“If I....,thenl....”

record their findings through a drawing or dictated
story

) % * Take a toy apart to see how it works or what is * Notice the puddles on the sidewalk and say, “It
g f:D inside rained last night.”
=X3) . . . . . .
7 < * Tell a friend, “l think the tower might fall, it's really * Explain that the block tower fell because it was too
= ot high.” high
[aa]
@ < » Put different types of objects in the water to see if * Turnthe pieces of a puzzle around to fit
o q o
5 they will sink or float * Notice and describe the results of a science
S * Investigate and describe a toy using the senses. “I experiment. “The celery turned blue after we added
w hear it rattling but it doesn’t smell. It feels rough.” the foodcoloring.”
Z * Ask an adult why the lid is warped and doesn't fit on * Explain to an adult what might happen when ice is
= the box left out of thefreezer
-
g * Predict what will happen to the paint colors when
they are mixed
) g * Model a sense of wonder and excitement about * Rotate the items in the science area to encourage
g = nature children’s ongoing attention and exploration
Z o
3 » Create project-based opportunities where children * Ask children to predict what might happenbefore
<§( o design tools or experiences overtime conducting science experiments, “What do you
@ ‘j * Encourage children to use their sense to discover th|r;k r;n”|ght ey LSl TS it el e
<z( information by asking, “What do you see or hear? waters
o How does that feel? Does it have a smell?” » Ask children to identify what they know about a
@ « Ask children to predict what might happen next topic and what ’Fhey would like to learn. Provide the
w tools and materials for them to research or explore
8 * Conduct simple experiments and ask children to to find out more
o

Provide opportunities for children to design and
create projects over time, leaving them available
from day to day

» Turn puzzle pieces around when they don't fit on
the firsttry

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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SEK1b: Biological Science: Children will differentiate between living and non-living

things and their characteristics.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

Describe child’s characteristics,
“You've got such long fingers!”

Make animal sounds as you
name the animal, “The cow says,
moo.”

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
n 1bl-1  Show interest and curiosity 1bYT-1 Explore a variety of living 1bOT-1 Explore the
ﬂof in theworld and non-living things characteristics of living
e and non-living things
o
a
=z 1bl-2 Indicate basic 1bYT-2 Verbalize needs through 1bOT-2 Show understanding that
= needs through short phrases plants and animals have
- crying basic needs
L
E
o) 1bl-3  Explore and discover 1bYT-3 Show or use specific body 1bOT-3 Name body parts
o different body parts parts when asked by adult
3
1bl-4 Respondtocharacteristics 1bYT-4 Differentiate between 1bOT-4 Observe plants’
of living things adults and babies and animals’
growthand change
overtime
) 2 » Notice other children while on the * Watch fish swimmingin a tank or * Kneel on the ground to watch an
g f:D playground or on a walk birds at a bird feeder earthworm move in soil
= 2« Notice objects and events in the * Stoop down tolook at a * Plant a seed and watch
<§( ';_; indoor and outdoor environments dandelion its growth overtime
@ § * Reach for people * Tellan adult, “More please.” * Lookataleaforflowerwitha
o a1
0  Startle at loud or angry voices » Point to body parts when asked RGN ElEs
o
S+ Touch photos of animals and « Point to animal babies in a book GO,O? g ?Tture walk to collect a
- their babies in books vanety ot leaves
=z . .
&  * Touch toes while lying on back Aalisloss Clees e
[m] . i
3 - Show interest in adults’ games Help to water flowers or feed fish
S that identify body parts, like “This * Tellan adult, “That’s the puppy.”
Little Piggy...” while reading a book
) g ¢ Include non-toxic plants or * Describe the feeding and care » Talk about what childrenare
g = small pets in your environment, routines of pets as you conduct seeing during nature walks
E g ceneleEiing alergies AT * Add binoculars and magnifying
= o * Read books that show photos of * Setup a birdfeeder outside near glasses to your outside play
o o living and non-living things a window equipment
-
<z( * Provide varied materials and * Play finger plays and sing * Plant seeds or a small garden
o objects for children to explore songs thatinclude body parts and watch the plants grow and
i * Name body parts while changing * Name animals and their babies |nvdo|ve thdg Shilleiten InvEiEng
o diapers or clothing while reading or post photos of and weeding
N animals around the room * Play games or sing songs

that name or move body parts

Include stuffed animals in the
reading and dramatic play
area

Read The Very Hungry Caterpillar
by Eric Carle
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SECTION

SEK1b: Biological Science: Children will differentiate between living and non-living things
and their characteristics.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

1bYP-1 Sortliving and non-living things by one or
more basic characteristics

1bOP-1 Describe differences betweenlivingand non-
living things

1bYP-2 With adult support, describe how living things
depend on other non-living and living things to
survive

1bOP-2 Describe how living things interact with the
environment and its conditions to survive

1bYP-3 Explore the function of body parts

1bOP-3 Describe the functions of body parts

1bYP-4 Explain how plants and animals change over
time

1bOP-4 Describe the predictable patterns for life
cycles of plants and animals

ontheinternet

) % * Notice that the food and water for a pet needs to be » Sortcardsin alotto or folder game by living and

g f:D replenished non-living

E 2 * Tell a friend that plants need water to grow » Sort photos or pictures into animals that move in
w .

<§,: o * Notice a caterpillar eating and leafand say, “Look, iz Sy, emlEne, @ b e weiEs

@ < he’shungry.”  Tellanother child, “I have a bracelet on my wrist.” or “I
o ”»
a * Play body movement games such as Hokey SerEped myElEan
S Pokey orrelayraces * Pat head or rub tummy during a simplified Simon
fD e Tell an adult, “My legs are strong so | can run fast.” Saysidame
= . o
o * Chart or make an observational drawing aboutthe TIeII eln Slelills, PR S L0 Sl SRy S e RIS
a growth of a plant pay.
g » Tell an adult, “Seeds grow into plants.” or “Birds’

eggs hatch into babies.”

) g * Talkabout the different characteristics of birds, » Describe the different habitats and habits of

(O mammals, reptiles, “Reptiles have scales to animals, “Bears hibernate, bats fly at night,

% 2 help them live in dry places, fish use gills to frogs live on bothlandand water.”

[a N R i : ”

<§( o breathe, birds fly withwings. » Take a trip to a local zoo or farm

%) 9 * Show children’s baby pictures and current pictures « Use sequence cards to demonstrate the stages of
<Z.: and talk about the growth changes plant growth or eggs hatching
© * Provide games where children match different kinds « Use books or the internet to talk about the way
ﬁ ﬁf E:'Tal anel sl gglies o die arintel te dhelr humans breathe; practice taking deep breaths and
o abitats blowing out
& * Investigate the characteristics of rocks and shells

* Display pictures or cards that children can sortinto
living or non-living

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

| SIS W3S Buidojana@ :Bumquiy L [eoniio pue uoieloldx3 N

103



SEK1c: Physical Science: Children will demonstrate emerging understanding of matter and
energy.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
1cl-1  Explore and discover the 1cYT-1 Explore the ways in which 1cOT-1 Explore different ways that
motion of objects objects move familiar objects can move
or be moved
1cl-2 Handle objects to learn 1cYT-2 Begin to categorize 1cOT-2 Describe the physical

about their characteristics
or properties

objects according to their
attributes

attributes of objects

1cYT-3 Explore the properties of

liquids and solids

1cOT-3 Categorize objects as
liquid or solid

are pushing that truck across the
room.”

Provide materials with different
textures

) 2 * Push the knob on a pop-up toy to * Experiment with riding toys, * Notice that water flows through a
g 8 make it open making them go fast or slow sieve faster than sand
=0 q
T < * Press the button on a doll or * Add objects to a wagon and try * Move a car along the floor or on a
<§( 4 stuffed animal to hear its sound to pullit track or race it in the air
[aa]
@ < * Rock on a rocking horse or push * Make cars move around a track * Pick up a beach ball and say,
i a push toy to make it move o Naffes clrEEmness i Ehies oF This is so big.
8 * Shake toys to watch what materials, such as cotton * Trytolift a box and say, “Too
» happens balls are soft orice feels cold heavy.”
E * Play with water, sand or soil * Make mud pies
&
=
T
o
) g * Read books that have texture * Include a sensory table with » Construct musical instruments
(O inserts and encourage children pouring, sifting, and filling with rubber bands or paper rolls
% 2 to feel containers and rice or beans
o o
<§( o * Roll a ball toinfant « Offer toys and objects that * Include sensory boxes that have
%) ‘j - Provide toys that require infants move at different speeds and in obJect§ with different textures in
= to push buttons or press tomake differentways the science area
=
o them open or make noise * Ask children to lift different sized * Add a scale and objects of
@ . |nclude rattles and small toys _obrjwectsl and tslk about which one different weights to the science
5 that move or shake or make IS L= el (Sligeer el
N noise * Describe children’s actions, “You * Include cars and trucks of

different sizes in the block area
and outside

Talk about the different attributes
of milk or water and blocks or
solids
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SECTION

SEK1c: Physical Science: Children will demonstrate emerging understanding of matter and
energy.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

1cYP-1 Notice strategies that impact how balls,
cars, and other objects can change speed

1cOP-1 Experiment with cars, balls, and other objects
to determine which is faster

1cYP-2 Sort and describe objects according to their
physical properties, including size, shape,
texture, and color

1cOP-2 Notice and explain changes in physical
properties of objects as a result of outside
influences

1cYP-3 Investigate and identify the
differences between liquids and solids

1cOP-3 Describe characteristics of solids and liquids

1cYP-4 Explore the properties of light and sound, with
adult guidance

1cOP-4 Investigate the properties of light and sound

) % * Try to hit a ball with a stick or a bat * Race cars down different sized ramps with a friend
e 5 » Pushcarsortrucks downaramp 2 €22 Winees (SiEeites!
g i * Touch an objectinside a sensory bag and identify it v e leese perts o pLilfoginer eigfecis
o as cotton or a pinecone » Ask if the sliding board is too hot to slide down
6 <
z  Sort different nuts or leaves at the science table * Use a stick like a lever to move things
m .
2 BegoEling o tyes ar eeler » Predict which objects might float during an
8 * Watch, over time, an ice cube melt and notice when experiment
> itturns towater * Stir water into sand and talk about it will form a
o * Bang on drums of different sizes and types to notice sandcastle
5 . .
% the differences in sound * Watch what happens with magnets
© * Create shadows with flashlights
) g * Provide ramps and inclines in the block area » Conduct science experiments with light and sound,
2 5 * Conduct experiments with different size cars and el ellile el oz
E =z ramps to see which comes first * Graph results of experiments
o
<§,: i « Put water, soil, ice, or sand in the sensory table, * Conduct cooking experiences that show what
@ @ along with cups and funnels and shovels happens when water is heated or when ingredients
= .
g * Add water and sand tables for outside play are combined
Q * Ask children to reach into a bag with objects of ' Ad,d prisms, color paddies, and crystalstothe
s different textures and sizes and guess what they are science area
o
& . Ask children to identify different sounds
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SEK1d: Earth and Space Science: Children will demonstrate emerging understanding of the

earth and atmosphere.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

1dl-1  Explore textures and
sounds found in nature

1dYT-1 Use basic tools to explore
soil and sand

1dOT-1 Explore the properties of
soil and sand

1dl-2  Enjoy water play

1dYT-2 Engage in water play with
tools such as cups and

Qiovina

1dOT-2 Begin to explore the properties
of water through play

1dI-3  Show interest inthe earth
and sky

1dYT-3 Show interest or recognize
objects that are in the sky

1dOT-3 Name objects in the sky:
stars, sun, moon, clouds

1dl-4 Respond to changes in the
temperature (weather)

DEVELOPMENTAL INDICATORS

1dYT-4 Recognize different
weather types

1dOT-4 Match clothing needs to
appropriate season or
weather with adult assistance

1dYT-5 Begin to differentiate day
from night

1dOT-5 Draw pictures that
represent day or night

Touch grass or sand

Attend to birds singing

Respond to light and darkness
and anticipate routines with both
(for example, dark =nap)

SAMPLING OF

S OBSERVABLE ACTIONS

CHILDREN’

Pack sand into a pail using
hands ortools

Point to a bird asitlands on a
tree

Look up at the sun and say, “sun-
hot”

Talk about the changes in
weather using simple vocabulary
such as hot or cold

Splash in the bathtub or pour
water from bottles in the water
table

Observe and discuss changes

in day to day weather, “It's cold
outside today.” or “It's really cloudy,
no sun today!”

Play with soil and water, combining
to make mud pies

Pointto alake or pond, “I see water.”

Ask an adult, “Do | need to wear
pants today or can | wear shorts?”

Use dark paper and light crayons to
draw a night picture or paint with
soap flakes to make snow or clouds

Provide opportunities forchildren
to grasp and move objects

PRACTICES

Introduce childrentowater play
using small tubs and a few
basic toys

SAMPLING OF

PROFESSIONALS’

Point to and describe the sunor
flowers growing during a walk

Tell a baby, “It's getting cold
outside, we need to wear coats
today.”

Explain, as you prepare baby
for nap, “I'm going to close the
curtains so the dark room will
help you sleep.”

Conduct a very simple sink-float
experiment, using 1 or 2 objects,
and talk about the outcome

Provide materialsthatchildren
can mix and combine

Conduct very simple cooking
experiences, explaining, “l am
mixing water with flour to make
dough.” allowing children to try
tostir

Describe the weather as children
are getting dressed, “It’s raining
today. We will need our raincoats
and umbrellas.” or “It's raining
today; we can’t playoutside.”

Read books about day and night
activities and characteristics,
such as Good Night Moon by
Margaret Wise Brown

Create opportunities for children

to investigate natural changes in
the environment, snow melting,

water evaporating, or water and
soil combining

Sing “the Bear Went Overthe
Mountain” or “Jack and Jill”

Encourage creative use of
materials, “What else can we do
with that block?”

Dress a flannel board character
for the weather during circle time

Introduce children to science
vocabulary, solid, liquid, mixture,
reaction

Talk about the things you do
during the day and the things you
do at night
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SEK1d: Earth and Space Science: Children will demonstrate emerging understanding of the
earth and atmosphere.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

1dYP-1 Describe the properties of earth materials,

soil, and sand

1dOP-1 Compare and contrast the properties of
natural materials, soil, and sand

1dYP-2 Investigate the properties of water through

experimentation

1dOP-2 Describe the properties and changes of
water

1dYP-3 Differentiate day and nighttime objects in the

sky

1dOP-3 Explore the characteristics of the sunand
shadows, moon, clouds and stars

1dYP-4 Describe changes in weather or seasons over

time

1dOP-4 Explain how weather and its changes
impact daily life

1dYP-5 Describe daytime and nighttime activities

1dOP-5 Describe the day and night cycle

their stems are put into water with food coloring

Read books about the moon and space; add space
travel to the dramatic play area

) % « |dentify the different types of weather * Tell an adult, “It’s getting cold outside. | need to
2 5 * Notice that the leaves on the trees are turning colors x(;:;??; hs?)t r?gtda:(ljttseunnsﬁy (3r | rEEd ATy 9L REErEE
T j * Notice that the slide is hot on a warm and sunny day . ,
=4 » Tell another, “We can’t go out to play today because
% g * Describe how the features of the sky change from it'sraining.”
day to night, “Look, it's getting dark outside, | see the )

& mgon ” 9 g 9 * Compare the colors and textures of sand and soll

wn B

o . q q

8 « Talk about the hill to climb during a walk or how Talk about the wind blowing the leaves off the trees

N high the mountain is in a picture » Explain that we pick up litter to keep our

> .

o » Describe properties of rocks, soil and mud, “This neighborhood clean

Q feels hard; this feels gooey.” * Notice the different sizes of shadows between

6 * Talk about the way snow melts when it’s brought aduitand self during a walk

inside to warmth
) g * Include different types of natural materials for * Chart the phases of the moon
g 5 children to explore Iwater,.sand, or soilin the sensory - Conduct a time study with an ice cube, measuring
52 table and shells, sticks, pinecones, or acorns in a the amount of melting every few minutes
ST science area
* Investigate what happens when wateris dropped

3:) o * Ask children to predict what might happen when onto nged paper oI B

= water is added to sand or when an ice cube is left

g out on thetable * Provide play dough, toothpicks and other materials

) for children to create stars, sun, moon or planets

73 * Provide flashlights, color paddles and prisms for P

s childrentoexplore » Make shaker bottles with water, oil and glitter or

8 ) objects

o * Investigate the way flower petals change color when

» Take children outside to dig for differenttypes
of dirt or soil, compare and graph or chart the
differences
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SEK1e: Environment and Ecology: Children will demonstrate emerging
understandingof their impact on taking care of the world.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most

OLDER TODDLERS will

outside

1el-1  Demonstrate joy in being

1eYT-1 Show interest in nature

1e0T-1 Respond to changes in the

natural environment

1eYT-2 Show an understanding of

trash or things that need to
be discarded

1eOT-2 Participate in daily clean-

up activities with adult
direction

DEVELOPMENTAL INDICATORS

1eOT-3 Participate in simple

activities to protect the
environment

) % * Crawlor move aroundin the * Bend down to look at or pick a * Put away bikes, helmets and other
g f:D grass flower outside toys
<0 ) . . ) )
7 < * Look at birds, sky,flowers, * Look up to see or listen to birds » Sort trash and objects for recycling
w ) . .
<§( = animals during walks « Put familiar items in their proper with adult help
@ § place » Participate in garden planting or
o
5 * Take an item from an adult and CElS
8 put it into the trash * Re-use an object foranother
» purpose
E * Make simple sun catchers with
”DC waxed paper and tissue paper
-
T
o
) g * Take children for walks, * Model environmentally- » Create a wildlife or garden area
(O describing what they hear and responsive behavior such as no with plants that attract bees or
% 2 see litter, recycling birds
[a '
<§( o * Give and describe objects with » Take children on a listening walk * Model and explain how putting
D » different textures for babies to look for or observe birds, away outside toys protects them
=z to feel, such as flowers, rocks flowers, squirrels from the weather elements
=
o E;’:’at%h cireﬂ:lltyhto maltf sure * Talk about what you're doing * Provide separate recycling and
% eython putthem in their when you recycle; “I'm going to trash cans that help children
5 mouths) put this in the recycling bin so it separate trash
N can be repurposed. * Make homemade play dough,

Use recycled materials for
learning toys such as egg cartons
for sorting or paper towel rolls for
musical instruments

paint or bubble soap, explaining
how things can be made from
home materials and don’t need to
be purchased

Go for a walk to pick up litter

Bring inside natural materials for
childrentoexplore
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SECTION

SEK1e:Environment and Ecology: Children willdemonstrate emerging understanding
of their impact on taking care of theworld.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1eYP-1

Recognize unique features in the environment

1eOP-1 Describe how changes to the environment
occur

1eYP-2 Participate in activities that keep the
environment clean

1eOP-2 Discuss how actions positively and
negatively impact the environment

1eYP-3 Describe ways to protect the environment

1eOP-3 Demonstrate conservation as part of daily
routines

1eYP-4 Differentiate the habitats where species live

1eOP-4 Describe the features of habitats
that species need for life

) % * Notice limbs that have blown down from a * Notice a rainbow and research how it happens on
O] f:D windstorm theinternet
=
=0 . q
g < * Talk about the way an adult mowed the lawn or » Talk about what happens to fish if there is too
<§( o planted flowers much trash in the water
[aa]
@ § * Sweep the sidewalk or rake leaves as part of * Help with sorting recycling into different categories
o .
5 environment clean-up » Turn over a piece of paper to color on both sides
o
g AEfo pLtiine ErE s L + Remind another child to turn off the water after they
N * Explain that fish need to live in water; ants crawl on wash hands, saying “We have to be careful not to
Z the ground wastewater.”
o
a * Participate in activities that demonstrate care for » Tell an adult that “Fish will die if they jump out of the
g theenvironment water.” or “Bats fly at night because that’s when
« Explain that fish live in water and birds like to fly in they can see best.
the sky * Tell how at least one plant or animal is important to
the environment
» Sort animal cards by their habitat
) % * Read books about Earth Day * Make a worm farm and record observations
2 5 * Remind children to turn off lights or equipment » Put a plastic cover or bag over a plant to make a
E < when not in use mini green house
w
% § * Check toys to make sure they are in good repair » Take recycled cans or bottles to a recycling plant
z * Put out bins to sort recycling into paper, foil, plastic el W e sty ol & eildheRtistinliss] [pLreisse
w o 2
2 * Include natural materials for use during art Sa\{e paper scraps for use in a collage or other art
o project
* Collect rainwater and use to waterplans
fD = * Make drums or other instruments from recycled
Z materials
o
Q * Read books about litter’s impact on animals or the
g importance of taking care of the earth
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SEK2a: Use of Tools: Children will use simple and more complex tools to accomplish a task.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most

OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

2al-1

Manipulate toys, often with
apurpose

2aYT-1 Explore the use of simple
tools to get results

2a0T-1 Use simple tools to build

knowledge and obtain a
result

2aYT-2 Explore simple technology
tools

2a0T-2 Include technology tools or

toys during play

2aYT-3 Observe the function of
technology tools in the
environment

2a0T-3 Identify different types of

technology

SAMPLING OF

S OBSERVABLE ACTIONS

Crawl or climb onfurniture to
reach a desired toy or object

Bang toys together or shake
them to make noise

Use spoon orcup

Hold a toy phone to ear

Push a button a toy to hear the
sound

Hit the different buttons on a
busy box to see what happens

Pull a string to bring a toy closer

Bang on tray with spoon to hear
the sound it makes

Manipulate simple tools like crayon,
fork and spoon, with purpose

Use atoy phone to call someone

Play the notes on a toy piano to
make a song

Choose the button on the busy
box to watch a specific character
appear

Pretendtotake pictures with a play
camera

SAMPLING OF
S OBSERVABLE ACTIONS | CHILDREN’

CHILDREN’

Include toys that require action
like pushing buttons, shaking to
make noise

Describe the reason you are
performing a task, “I'm using this
comb to smooth out your hair.”

Offer spoons or cups to hold or
use during feeding

* Describe what is happening when
the child is performing an action,
“You are making music when you
tap thatdrum.”

« Offer non-toxic and washable
crayons and paper for childrento
practice drawing

Provide toys that mimic
technology such as pretend cell
phones or tablets

Include a variety of basic tools
forchildren’suse

Introduce play phones,
microwaves, coffee makers, etc.
in the dramatic play area

Model the use of a camera and
add toy cameras for play

Ask children to push the button
to find the hidden character

Talk about and model the uses of
specific tools
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By 48 months (4 years), most
YOUNG PRESCHOOLERS will

SEK2a: Use of Tools: Children will use simple and more complex tools to accomplish a task.

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

2aYP-1 Use tools to solve problems

2a0P-1 Use or adapt appropriate tools and materials
to create or solve problems

2aYP-2 Use a variety of simple technology tools with
purpose

2a0P-2 Use technology tools to seek out information
or an answer to a problem

2aYP-3 Talk about the ways in which specific
technology tools are used

2a0P-3 Explain the purposes of specific technology
tools

SAMPLING OF

S OBSERVABLE ACTIONS

Use a shovel to diga hole

Use markers or pencil to write a story

Play a matching game on atablet

Call the doctor on a pretend cell phone

Take pictures of a group of children with a camera

Explain that a firefighter uses a hose to put out a fire

Use the mouse of acomputer

* Use a stick to move a bug so it can be inspected

Measure different sizes of cups to find out which
one will fit in the small box

Use a laptop or table to gain information about
bears and hibernation or how to make muffins

* Ask Alexa, “What is the weather going to be today?”

« Move the cursor on a computer screen

SAMPLING OF
S OBSERVABLE ACTIONS | CHILDREN’

CHILDREN’

Ask questions about how specific tasks might be
accomplished, “What tool do you think would help us
reach that toy?” or “Which kind of art tools do you want
to use to draw a picture?”

Model the use of smart phone cameras and ask,
“Can | take a picture of that building and send it to
yourfamily?”

Provide opportunities, with adult guidance, for
children to use laptops or tablets to acquire
information

Talk about the tools needed for specific professions,
“Doctors use stethoscopes to hear your heart.” or
“Carpenters use hammers and nails to build.”

* Provide varied types oftools in different learning
areas: crayons, markers, pencils, stamps in the
art area or pegs, laces, magnets inmanipulatives

* Use non-traditional tools like string to measurea
table or blocks to determine height

* Include time for children to use laptops or tablets
to find out more about a specific topic

* Post photos that show different types of
technology and people using technological tools

* Use musical instruments and music for children to
express feelings
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SEK2b: Media Literacy: Children willdemonstrate an understanding of the types of
information they are receiving through media.

By 9-12 months, most By 18-24 months, most By 36 months (3 years), most
INFANTS will YOUNG TODDLERS will OLDER TODDLERS wiill

DEVELOPMENTAL INDICATORS

2bOT-1 Begin to differentiate real
and pretend

2bOT-2 Answer questions about

Not yet an expectation. Children learn WINEHTET SVENIS OF 1eises
would really happen

best through hands-on exploration and L e e
interaction with their world. The use of
technology under two is discouraged.
View Appendix Six foradditional guidance
on technology in early learning. *

SAMPLING OF

OBSERVABLE ACTIONS

Tell another while playing in the
dramatic play area, “We can’t really
drink thisjuice.”

Wear a doctor’s coat and
stethoscope, “I am going to be the
doctor.”

Ask an adult reader, “Can monkeys
really jump like that?”

SAMPLING OF

OBSERVABLE ACTIONS

Preview books, songs and photos
before they are shared with
children to be prepared to ask
and answer questions

Ask questions about real and
pretend, “Doyouthinkthere are
really monsters that live under
your bed?”

Ask questions about realistic
expectations, “Can you really
jump all the way up to the sky?”
or “Do you think cows can really
jump over themoon?”

YAssistive technology equipment may benefit children with disabilities who are approximately 18 months and older.
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SECTION

SEK2b: Media Literacy: Children willdemonstrate an understanding of the types of
information they are receiving through media.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2bYP-1 lIdentify real and pretend in stories or movies

2bOP-1 Differentiate between real or pretend objects

or situations

2bYP-2 Relate events or characters in a story to ones
in real life

2bOP-2 Discussifinformationisrealistic or could

actually happen

2bYP-3 Identify the way technology tools can be
used for both entertainment and to acquire
information

2bOP-3 Describe the specific uses for technology

tools

2bYP-4 Predict what might be inside a package or
a story based on pictures or appearance

2bOP-4 |dentify differences between packaging and

what’s inside

2bYP-5 Ask questions about a story to gain more

2bOP-5 Discuss the ways one can find out more

information or clarity information
) 2 * Tell an adult after reading a story, “That happened to » Tell a friend, “We can use the laptop to learn about
g 8 me.” or “I can swim like that person.” worms.”
E 2 * Use a laptop to play a game * Ask an adult, “Can | use the phone to take a
w H o”
<§,: o * Draw a picture about a recent event or experience pictLires
0 < :
S o U e e Eveiere. feinet. Tos . feerkl (arer » Talkabout whetherthe packaging accurately
o W ! Ptop. 1 » 'og on, ipad, pri indicates what is inside
2 * Look at a package and guess what type of to
8 S P 9 9 yp y * Notice thatthe packagingrepresents acharacter
is inside .
%) differently than the actual character
= * Feel the shape of a package to identify the type of
Z " shap P 9 fy P * Explain to an adult, “I drew it with big eyes because
o object within .
a he has super powers.
= * Ask questions about why a character performed s . ) .
5 specific actions or what the photos in a book Ihee” Sgo?(dvtlet,relaéhllan; Iv\f'sg\:(a,, DI ESRUL BITES I
represent, “Why did that boy in the story laugh after ’
he heard that song?” * Ask, “Why did that story talk about that child being
afraid?” or “Why did that man on TV say, stay tuned?”
) 2 * Ask probing questions during a book reading, “Do * Ask children, “Where or how can we find out more
g 8 you think that could really happen?” information about that?”
<0 ) . . . . . .
T < * Talk about the packaging, the pictures and wording * Ask children to predict what might be inside a box
<§( o on cereal or game boxes, “Do you think rabbits are by looking at the packaging
o f o3
@ < really difirernt eiarst * Encourage children to draw their own packaging
5 * Ask children why or how they represented a design, “What would you draw on an ice cream box
wn . . ey . ”
8 character or event in adrawing to show that it’s both vanilla and chocolate?
» * Ask what happened they they clicked on a tabor » Talk about the differences between reality and
> icon on the laptop make-believe that children see on media
w
x * Pause a story reading and ask children to guess or * Ask questions about information that was shared on
%‘ predict what might happen next avideo, “Do you think that dogs really bark when
O they see cars go down the road?”
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SEK2c: Digital Citizenship: Children will demonstrate safe use of technology.

By 9-12 months, most By 18-24 months, most By 36 months (3 years), most
INFANTS will YOUNG TODDLERS will OLDER TODDLERS will
= 2cOT-1 Use the computer or other
= digital media with adults’
= Not yet an expectation. Children learn best permission and guidance
§ fhrough hands-on 6’X,0/0/'3f/0/7 and e
w interaction with their world. The use of
a technology under two is discouraged. View
Appendix Six for additional guidance on
technology in early learning. *

é‘, * Tap and swipe screens to get to
(O] nextone
=
= * Complete simple computer games
<E: with shapes or counting
)

=2

=}

|_

(&)

<

w

—

[a2]

<

>

x

w

(723

2]

o
S * Use digital terminology
(ED * Model and remind children of the
a safe and appropriate ways to use
E: equipment
@ 2  Partner children to findthe

|C:> answer to a question

2 * Ask children for permission

l:_gl before posting one of their

; products

e * Be critical about choosing

] apps and talk about your

o reasons

When children are using digital
equipment, talk about what
they are doing or seeing; ask
questions, while giving time for
them to figure things out

Create e-books about children’s
characteristics

Create amedia planandinvolve
childreninitsdevelopment

Think out loud about the
decisions you are making for
posting, choosing apps, etc.
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SEK2c: Digital Citizenship: Children will demonstrate safe use of technology.

By 48 months (4 years), most

By 60 months (5 years), most

Create e-books about children’s characteristics

Create amedia plan andinvolve childreninits
development

Think out loud about the decisions you are making
for posting, choosing apps, etc.

YOUNG PRESCHOOLERS wiill OLDER PRESCHOOLERS will
pre 2 2cYP-1 Follow rules for safe use of digital media 2cOP-1 Identify appropriate and inappropriate use of
= |9 digital media
w <
=0
o
S 2
w 2cYP-2 Share use of technology to play a game or 2cOP-2 Collaborate with others to create a product
s find out information or investigate information
2cYP-3 Demonstrate familiarity and understanding of 2cOP-3 Use technology terms such as mouse,
the meaning of technology terms keyboard, printer as part of daily
conversation
o) 2 * Show awareness of specific keys on a * Ask to log onto the computer to find out
g 8 keyboard such as the tab bar or enter information about a topic
o0 o . . . ) . .
< * Use basic digital terminology, “mouse, swipe, log-on, » Work with a partner to find hidden pictures on a
= o cursor” computer oriPad
[aa]
@ < « Partnerwith another childto play a computer game * Ask ateacher, “Can Jamie and | look at those
o . . i
b * Look at and comment on photos that have been pictures of trainsagain’
S posted on social media * Tella friend, “You need to click the mouse to move
ED * With adult guidance, use an app to talk with another the cursor.
Z adult who is long distance » Tellan adult, “Keisha forgot to turn off the TV.” or “I
x need to charge this phone.”
—
T
o
) % * Use digital terminology * Use digital terminology
2 5 * Model and remind children of the safe and * Model and remind children of the safe and
T < appropriate ways to use equipment appropriate ways to use equipment
[FN)
<§,: o « Partner children to find the answer to a question » Partner children to find the answer to a question
n <
P » Ask children for permission before posting one of » Ask children for permission before posting one of
a their products their products
o
8 * Becritical about choosing apps and talk about your » Be critical about choosing apps and talk about your
N reasons reasons
=
o * When children are using digital equipment, talk * When children are using digital equipment, talk
Q about what they are doing or seeing; ask questions, about what they are doing or seeing; ask questions,
(E) while giving time for them to figure things out while giving time for them to figure things out

» Create e-books about children’s characteristics

* Create amedia planandinvolve childreninits
development

Think out loud about the decisions you are making
for posting, choosing apps, etc.
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SEK2d: Computational Thinking: The child will use emerging technological skills, concepts,

and behaviors to solve problems or complete projects.

By 9-12 months, most By 18-24 months, most
INFANTS will YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

Not yet an expectation. Children learn best
through hands-on exploration and interaction
with their world. The use of technology under

two is discouraged. View Appendix Six for
additional guidance on technology in early
learning. *

DEVELOPMENTAL INDICATORS

2d0OT-1 Follow adult-directed steps
to solve a simple problem

2dOT-2 Identify similarities patterns
in the way things are
designed, how they look or
what they represent, with
adult guidance

SAMPLING OF

OBSERVABLE ACTIONS

Turn the puzzle piece around to
fit after an adult says, “Try it a
different way.”

Respond to, “What can we use to
clean up this mess?”

Follow an adult’s guidance to, “First,
lift up this tab, then pushhere.”

Ask an adult to help transform a
robot

Respond to an adult’s question,
“How do | make this go?”

SAMPLING OF

OBSERVABLE ACTIONS

Give simple 1 or 2 step directions,
“Walk to the table and sit down.”
or “Get your mat from the shelf.”

* Hide a toy and give clues to find
it, “It's near the chair.” or “Look up
high.”

» Talk about the similarities in two
transformers, “They both change
from cars torobots.”

* Remind the children, “This truck
works the same way as the red
one. First you rev up the wheels,
thenyou letitgo.”

*Assistive technology equipment may benefit children with disabilities who are approximately 18 months and older.
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SECTION

SEK2d: Computational Thinking: The child will use emerging technological skills, concepts,
and behaviors to solve problems or complete projects.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2dYP-1 Accept adult support to identify the steps of a
problem solution

2dOP-1 Break down the steps of a problem or activity
(Decomposition)

2dYP-2 Find patterns or similarities in the
environment or in objects

2dOP-2 Extend and create design patterns (Pattern
Recognition)

2dYP-3 Predict what comes next in a problem-solving
situation (or the sequence of a problem)

2dOP-3 Attempt to solve a problem by working
through the sequence of steps (Algorithms)

2dOP-4 Assist teacher in sorting needed and
unneeded information

for drawing?”

Ask children how they might solve a problem, “What
can we do to make sure we don’t over-feed the fish?”
or “We have already closed the door and windows.
What else can we do to warm up the room?”

) 2  Tell another child, “We need to put on the big blocks * Discuss the ways they might strengthen a box so it
g 8 first so the tower doesn’t tip over.” doesn’t keep breaking
E 2 * Tell the others at the play dough table, “We each * Repeat the clapping pattern, 1 clap, 2 claps, 1 clap
w . L 2
<§,: o need to give Gail a little so she can play. » Create a fence of blocks around a building so that
@< * Notice, “All of the houses on this side of the street the trucks other children are using don’t knock
E have red doors.” downthe building
8 » Sort trucks by type, “These trucks carry things; these * Help an adult determine the information they need
» trucks go fast.” to take to complete a task, “Help me figure out
z * With an adult at circle time, determine the steps to Sl IS vire imee) 16 DU BBl LS e,
x making applesauce or how they might keep the » Follow the sequence of steps to log-in and open a
;‘ rabbit from getting out of its cage documentonalaptop
o
) 2 * Allowenoughtimeforchildrentodeterminetheir * Ask children to think of a solution for how they
g 8 own steps to completing a task might move a large, heavy object from one place to
<0 . o
T < * Provide toys or activities that have more than one el
<§( o use or way tocomplete * Pose challenging questions or ideas, “What would
o f ” “ »
@ < * Encourage children to try again after a mistake, YOUBTLL.. " IO RN co-
& “What do you think happened? How could you do it * Ask children to find the similarities or differences in
g differently?” objects or pictures
» * Follow a simple map, “We are here. Itis showing us * Askfor help inidentifying the things that are
= togothisway.” neededto prepare fora picnic
w
x e Lay out a collection of objects and ask children to * Draw visualrepresentations ofthe steps neededto
%‘ sort by similarities, “Can you find all the ones that accomplish a task
O are the same shape?” or “Which ones can be used

Talk about the ways in which children’s drawings
may differ even though they represent the same
thing
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SEK3: Engineering Processes: Children will use emerging understanding of
design processes for problem solving.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
3I-1 Explore toys thatmove 3YT-1 Use simple machines 30T-1 Explore the way simple
in play machines operate during
play
3I-1 Stack objects 3YT-2 Notice characteristics of 30T-2 Build structuresthatinvolve

structures

stability and motion

30T-3

Create representations of
structures

SAMPLING OF

S OBSERVABLE ACTIONS

Play with different toys that move
or make noise

Manipulate objects to make
things happen

Stack rings on a stacking tower
Stack 1-2blocks

Push a play shopping cart or
lawn mower

Ride on simple riding toys

Use the string to pull a toy across
theroom

Make simple towers or buildings
with blocks

Say, “uh-oh”ifthe blockcreation
falls

Watchcarsortrucksgodowna
ramp

Put gearstogetherto see how they
connect, with adultassistance

Use blocks as a train track and
movetrainsalongthe“track”

Combine wood blocks andlegosto
make a house

Draw a picture of children on the
playground climbing apparatus

SAMPLING OF
S OBSERVABLE ACTIONS | CHILDREN’

CHILDREN’

Make available a variety of
different toys that infants can
hold andmanipulate

Demonstrate how to stack or put
rings onto a stacking tower

Provide toys that need to be
pushed or pull and sufficient
space for children to move them

Provide toys that can be ridden
and moved

Offer soft blocks or nesting
cubes and boxes that can
be stacked andre-stacked

Describe what happens, “Itlooks
like your tower was very tall; |
wonder if that’s why the blocks
fell.”

Provide boards or tracks from
which children can make ramps
or inclines

Offer toys that go together or
intertwine to move

Encourage children to use unique
or non-traditional materials to
make or add to acreation

Provide different types of the
same toy for children tocombine,
such as wood, foam and lego
blocks

Encourage children to draw

and describe representations

of things happening in their
environment, then write captions
of their descriptions
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SECTION

SEK3: Engineering Processes: Children will use emerging understanding of
design processes for problem solving.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

3YP-1 Explain how a machine operates to complete
a task

30P-1 Use unique materials to create a

simple machine

3YP-2 Build structures that deliberately experiment
with stability and motion

30P-2 Follow a visual plan to create a structure

3YP-3 Draw or illustrate objects or experiences
based on observations or interactions

30P-3 Create detailed observational drawings that

represent objects

3YP-4 Follow a set of sequential instructions to
arrive at an answer (coding)

30P-4 Follow directional cues to accomplish a task

Draw a picture of self playing ball

Use a set of clues to find hidden toys, “Look near the
chair, now under the table, pull off the blanket.”

o) % * Use ramps to race cars * Createatelescopefromapapertowelholder
2 5 ¢ Tell an adult that a bucket is needed to move water * Use a stick as a lever to lift a worm onto a leaf
g j LT G Rl el i 2 netin? * Look at a simple illustration of a lego building and
<o * Use blocks to make a bridge between two buildings try toreplicate it
n < )
= or akddtl'ﬁ)eople to ”;fe, ttop Of,la h'?h ?ttrgjlcttf(re and + Draw detailed pictures of a toy or object that
0 make them jump offinto a piie of Soft blocks considers the color, size and small parts
o q
o Watch anantcarry aleafand draw a picture to show « Carryaclipboardand pencil or crayon and draw an
w whathappened

observation during a walk

Use an adult’s instruction to put the wheel back on
a truck, “Turn it upside down, put the white side
down, then push on the axle.”

SAMPLING OF
S OBSERVABLE ACTIONS | CHILDREN’

CHILDREN’

Provide marble chasers or toys with ramps and
inclines

Pose questions about how things work or how
things can be modified, “How can we make this
bigger?” or “How can we move this heavy box?”

Encourage children to try out their ideas and to
modify them as needed

Provide opportunities for children to record
their observations of new things or to draw
representations of specific events

Conduct simple scavenger hunts, giving step
by step clues for children to find something

Provide simple maps to guide children’s search for
anobject

Give step by step directions that result ina
completed task

Enlist children into helping to design maps or sets
of directions for locating an object or participating
in anevent

Provide loose parts or different materials that can
be used in unique ways

Take children on observation walks, where they
record, through drawing, something they’ve
observed orexperienced

Provide toys or objects that can be taken apart and
put back together

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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Adaptations and Accommodations for Children with Unique Needs

Environment

Have a sensory and/or light table in your
room.

Display real pictures of living and non-living
things around your classroom or in your
science center.

Include a recycling center with pictures
showing how to sort objects.

Have items labeled with words/pictures,
and include labels from children’s native
languages.

Daily Schedule and Routines

During small group allow your students
to explore various types of materials to
engage their five senses.

Simplify a complicated task by breaking it
into smaller parts or reducing the number
of steps.

Allow for many opportunities for repetition
and practice.

Adjust the length of an activity to
accommodatechildren’sneeds.

Introduce new concepts early in the day
when children are most alert.

Materials

Use a variety of textures in the table such
as dried beans, rice, shaving cream, gelatin,
or mud.

Have actual living and non-living objects for
childrentoexplore.

Have visuals listed of rules on how to
handle technology.

Use pictures and stories to illustrate the life
cycle of animals and plants.

Use touch screen devices or switches.

Provide pictures of steps of the solution to
a problem.

Instruction and Activities

Make learning as hands on as possible.

Have visuals that correlate withyour
lessons.

Use various ways to present lessons (i.e
one on one, small group, with media,
manipulatives, largegroup).

Have visual supports and various ways
students can answer during activities.

Use short and concise language.

Use higher level questions, content, and
opportunities to ask questions for advanced
learners.

Learn and use a few key terms from
children’s native languages.

Children use scientific thinking to discover and problem solve the ways in
which materials can be used in different ways to create different things. Early
learning programs support children’s creativity when they have a good supply
of loose parts on hand. L oose parts are materials that can be combined,
moved, carried, or taken apart and put back together. They can be natural
items like pinecones, leaves or pebbles or recycled objects like paper towel
tubes, cardboard or wrapping paper. Loose parts may be toys that can be
used on combined in different and unique ways. For example, blocks, paper
and pencils, and pots and pans may be combined to create a restaurarnt.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



A Sampling of Foundational Practices

Environment and Materials
Rotate materials in the science area or
sensory table.

Use real materials for exploration and
learning.

Include a pet or fish for children to care for,
being mindful of allergies or sensitivities.

Bring in plants for children to care for.

Use materials to stimulate children’s
senses.

Plant a garden.
Bring natural materials indoors for learning.

Add technology tools, ipads and tablets or
cameras, to be used with adult support.

Instruction

Use cooking experiences to convey
scientific concepts.

Use real materials or photos of real objects
or activities to explain concepts.

Encourage children’s observation and
recording of objects and activities through
graphs and charts or drawings.

Ask probing questions that stimulate
children’s thinking.

Create children’s projects that extend over
days to encourage their in-depth exploration
and problem solving.

Children’s Books

In'a Small, Small Pond by Denise Fleming
The Listening Walk by Paul Showers

| Spy in the Sky by Edward Gibbs

Inch by Inch by Leo Lionni

Mama Zooms by Jane Cowen-Fletcher
What is A Scientist? by Barbara Lehn

The Moon Book by Gail Gibbons

Are you an Ant? by Judy Allen and Tudor
Humphries

Roll, Slope, and Slide by Michael Dahl
Snail Trail by Ruth Brown
My Five Senses by Aliki

Pete the Cat, Out of This World by James
Dean

Matter: Physical Science for Kids by Andi
Diehn

Baby Code by Sandra Horning

Baby Loves Gravity by Ruth Spiro
Black Bird, Yellow Sun by Steve Light
| Fall Down by Vicki Cobb

Oscar and the Snail: A Book About Things
That We Use by Geoff Waring

Pop! A Book About Bubbles by Kimberly
Brubaker Bradley

All Around the Seasons by Barney Saltzberg

Adult Resources

Worms, Shadows and Whirlpools: Science
in the Early Childhood Classroom by Karen
Worth and Susan Grolliman

Mudpies To Magnets by Williams, R.A.,
Rockwell, R.E., and Sherwood, E.

Science is Simple: Over 250 Activities for
Preschoolers by Peggy Ashbrook

STEM in Early Learning Series by PDG TA.
https://pdg.grads360.org/#program/ste
m-in- early-childhood

Making and Tinkering With STEM: Solving
Design Challenges With Young Children by
CateHeroman

Family Engagement

Provide information for families about screen
time and the use of technology with young
children.

Invite families to help tend a garden and
create a vegetable stand for families to use
the produce.

Schedule a family night event to look at the
stars.

Create “take home” kits with magnets and
related books or water play activities. Invite
families to record their experiences and
share when they return the kit.
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MATHEMATICAL
THINKING (MAT)

Exploring, Processing,
and Logical Reasoning

Math is everywhere! Children are learning math as they
experience their world. They compare quantities, find
patterns, navigate in space, and grapple with real problems
during their daily routines and activities. They find the
pattern of stripes on their shirt, count the steps as they
climb or curl up to fit through a tunnel on the playground.
They notice that a friend has more blocks and ask for more
or they open boxes to find out what'’s inside.

Adults build children’s mathematical thinking when they use
everyday experiences for learning, pose questions to spark
children’s curiosity and interest, and offer opportunities

for children to repeat and practice skills. Professionals who
offer both informal and formal ways for children to learn
math support skill mastery. They should intentionally
include materials that encourage counting, sorting, and
matching, help children recognize and find the solutions to
simple problems during play, but also build specific
activities that introduce math concepts and vocabulary.

VNl Numbers and Quantity
MAT1a: Number Relationships
MAT1b: Counting and Number Sense

Algebraic Thinking MAT2a:
Operations MAT2b:
Classification MAT2c:
Patterns

VYRS  Spatial Reasoning and Geometry
MAT3a: Spatial Reasoning
MAT3b: Geometry

Measurement and Data Analysis
MAT4a: Measurement
MAT4b: Logical
Reasoning

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Did you know?

Your attitude

about math makes

a big difference

in the way young
children experience
mathematical concepts
and skills.

Do you make math fun? Do you
incorporate math learning into
everyday experiences? If you had
trouble with math or disliked it
when you were in school, try

to leave those negative feelings
at the door and help children get
excited about numbers, shapes,
and patterns. Build on their
curiosity and energy to help
them develop the attitudes,
knowledge and skills about math
that will impact their learning

for life.
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. X8 : NUMBERS AND QUANTITY

(A ]

MAT 1a: Number Relationships: Children willunderstand the concept of numbers, and the
relationships between numbers and quantities.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

By 36 months (3 years), most
OLDER TODDLERS will

1al-1 Ask for “more” through
gestures or respond to
adults’ questions about
wanting more

1aYT-1 Use words that indicate
understanding of quantity
— more or all

1a0T-1 Use language to refer to
amount and quantity, such
as some, more, another,
nothing (zero)

1al-2  Give anadulttwo or more
objects when asked for
them by name

1aYT-2 Explore quantity through
dumping and filling

1a0T-2 Compare 2 groups of
objects and tell which has
more

DEVELOPMENTAL INDICATORS

with another objectin
another hand

1al-3  Line up objects in one hand

1aYT-3 Identify more or less with
a small number of items
without counting

1a0OT-3 Subitize (immediately
recognize without counting)
up to two objects

* Reach for a second cracker so
both hands are holding one

Point to, reach for, or wiggle arms
and legs in excitement to show
interest inmore

SAMPLING OF
S OBSERVABLE ACTIONS

Observe numberin songsand
finger play

CHILDREN’

* Ask “More milk”

Say, “all gone” after finishing
a snack

Fill a bucket with sand and dump
over andover

Repeat the identified number
after hearing adult say it

Dump a boxofblocks, putthem
back in and dump again

Ask for “another” cookie

Add counting bears to a group and
say, “l added some more.”

Look at a set of two objects and
identify it as 2 without counting

Point to a written numeral and ask,
“What number is this?”

Use simple markings or symbols to
represent numbers

Try to hold up three fingers to
represent age while saying, “I'm
three yearsold.”

Describe an infant’s actions, “You
want another cracker.” or “| see
you're excited to get more milk.”

PRACTICES

Sing songs and finger plays with
numbers

SAMPLING OF

PROFESSIONALS’

Point to the numerals on the
page as you read counting
books

Sing songs and finger plays
that includenumbers

Post signs with numeralsin
visible places

Provide groups of materials with
varying amounts of objects

Use comparison words, “Jonah
has more blocks.”

Talk while doing math operations,
“I need 3 pencils but | only have
1, 'l need to find 2 more.”

Play, “which is more” games
where children need to guess
which cup or container has more
objects

Write the number of children who
can play in a learning area on
signs

124
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X8 : NUMBERS AND QUANTITY

MAT1a: Number Relationships: Childrenwillunderstand the concept of numbers, and the
relationships between numbers and quantities.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1aYP-1 Understand that written numerals represent
quantity, including zero (up to 5)

1a0OP-1 Understand that written numerals represent
quantities of objects (up to 10)

1aYP-2 Compare groups of objects and determine
which has more or less when asked

1aOP-2 Compare groups of objects and tell which is
same or different, more, less, or fewer

1aYP-3 Subitize (immediately recognize without
counting) the number of objects in a set of
four objects

1aOP-3 Subitize (immediately recognize without
counting) five or more objects

1aYP-4 Identify some written numerals in the
environment

1aOP-4 Identify written numerals from zero (0) up to
10

1a0OP-5 Match numerals with the correct number of
objects, with assistance

numerals and numbers of objects

Arrange different groupings of numbers and ask
children to identify the one with “3” or the one with
ag

) 2 * Match numeral puzzles that have a written numeral » Put together a puzzle that uses the written numeral
g 8 and the corresponding number of objects and corresponding number of objects up to 10
0 . . . . e
T < » Sort objects into groups of 5 * Look at a group of 5 objects and identify it as 5
[FN) . 0
<§< o * Look at a group of 4 objects and identify it as 4 deldie e nting
@< without counting « Read the numerals 1-10
o
& * Hold up four fingers and say, “I'm four.” » Attempt to write numerals
o
8 * Begin to differentiate written numerals from letters’ » Count two different sets and tell which is more
>~ * Note the number of children who can play in a
o learning area by the posted sign
2
T
o
) g * Talk about the room arrangement, “I need more * Include objects with numerals, such as clocks,
g = chairs at this table.” timers or calculators or thermometers in learning
Z o
7 * Provide groups of similar objects that can be TS
<§( o compared * Play a game where children are asked to
N “ on
@ a * Hold up fingers and ask, “How many?” guess, “Howmany?
=z . . ) . )
(ZD  Poll children about a question, then make a graph tPIay a smple game Illke Shigie, wrereenlelen heee
7y that depicts the findings; “More children want to orecognizenumerals
i play in the block area than the art area.” * Provide puzzles and matching games that require
[T - Q
8 « Use math puzzles and lotto games to match children to sort and compare numbers of objects
o

Introduce cooperative math games on the laptop or
tablet
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X8 : NUMBERS AND QUANTITY

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

MAT 1b: Counting and Number Sense: Children will connect number names to quantities.

By 36 months (3 years), most
OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

1bl-1  Show interest in adult’s
counting movements and
songs

1bYT-1 Rote count, not always in
sequence (1, 3, 2)

1bOT-1 Rote count up to 5 in
sequence

1bOT-2 Count backwards from 3
with assistance

1bOT-3 Place objects in one-
to-one correspondence
relationships during play

1bOT-4 Count out 1 or 2 objects

when asked
) % * Engage with adult who is singing * Mimic child who is counting » Countout 3 crackers
g = or doing finger plays that include while ?’Iressmg, One sock, two - Rote count in correct sequence
e numbers socks
= j . . to5
<§t @ ’ Countt.ObJ?ﬁtS vv|thbadult, * Hold up fingers while counting in
@ < repeating the number afinger play
o . . .
0 Part|c:|?ra]1t? n flmger pla};sand * Point to objects while counting
@ songs that include counting objects up to 5
in » Starting at 3, count backwards
=z
w to1
o
a
=
T
o
) g * Sing songs or act out finger plays * Count with children as they ¢ Include toys and objects in
(O that involve numbers, “1-2-3-4-5, getdressed, “one button, two different learning centers that
% 2 once | caught a fish alive...” buttons, three buttons!” encourage counting
[a '
<§( o * Countchildren’s body parts, * Count steps * Use songs and finger plays
%) ‘3 You've gottwolegs, 1-2. « Count the number of crackers as that include counting
<z( you lay them on a napkin * Countindifferent languages
o . .
17} * Sing counting songs and rhymes * Count children out loud during
it transitions
[T
8 * Ask children to help set thetable,
o

asking them to put a spoon next
to each plate

Play “how many” by holding your
hand behind your back and
bringing it out with a few fingers
raised
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SECTION

X8 : NUMBERS AND QUANTITY

MAT1b: Counting and Number Sense: Children will connect number names to quantities.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1bYP-1 Rote count up to 10 in sequence

1bOP-1 Rote count up to 20 in sequence

1bYP-2 Count backwards from 5

1bOP-2 Count backwards from 10 to O

1bYP-3 Begin to demonstrate one-to-one
correspondence up to 10 during daily
routines

1bOP-3 Demonstrate one-to one correspondence
when counting objects placed in a row (one
to 15 and beyond)

1bYP-4 Count out a specified number of objects up to 5

1bOP-4 Count out a specified number of objects up
to 10

1bOP-5 Understand that the last number represents
how many objects are in a group

child, “Let count these bears together to see how
many we have.”

Count backwards with children before you start to
read a story

) % * Lay out small crackers on each corner of the napkin * Count the number of children who are present
2 5 and onein the middie * Match a cup to a napkin while setting the table
g j * Rote count with accuracy up to 10 - Rote count with accuracy to 20
— 0 q A
& 2 CENITIE O ) O Sl (e, SIEning) €t * Count down until it's time to go outside, starting at
P * Count on a calendar how many days until a special 10 and ending with O (zero)
w :
4 event, with adultsupport * Count out 10 counting cubes when asked
) o i ffif
Py Accurately count 10 blocks while pointing to each « Count 10 bears and then tell you, “There are 10
E bears.”
x * |dentify what’s missing after adult removes an
% objectfroma collection
o
) g * Display counting books and objects * Provide many opportunities to count for authentic
2 5 * Ask children how many as part of their play, “How reasons
E =~ many blocks do you have?” » Count the number of children who are present
o
<§: i * Count the steps it takes to walk to the bathroom * Invite children to help you count heads while lining
@ a from the table up to go outside
<
(ZD » Ask children to count out 5 crackers for their snack * Number the bottom of empty egg carton cups and
g o Gt e v s e b et ruileer e e askhchndren to put the correct number of chips in
T quantity, “1-2-3-4-5; | have 5 crayons.” each egg cup
O o . . .
« « Lay out sets of 1-2-3-4-5 objects and count with Invite children to count steps with you as you move

from one location to another

Provide natural objects like rocks or acorns to count

Askchildrentocountbackwards asthey awaita
task

e Ask children to count out 10 blocks
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IYIX1>: ALGEBRAIC THINKING

MATZ2a: Operations: Children will develop an understanding of putting together, adding to,

taking apart, and taking from.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS wiill

By 36 months (3 years), most
OLDER TODDLERS wiill

DEVELOPMENTAL INDICATORS

2al-1  Hold one object and reach
for another at the same

time

2aYT-1 Notice changes in quantity
of objects or look for a
missing object

2a0T-1 Demonstrate an
understanding that “adding

to” increases quantity

2a0T-2 With adult guidance,
change the size of a set of
objects by “adding to” or
“subtracting from” during
child-led play

) czo * Hold a cracker and reachfor * Notice that a block droppedand * Remove or add objects when
g ,(:D another look forit asked
<0 . . .
7 < e Try to pick up a block while * Add one more to a group of » State, “| ate one apple slice, now
<§( o already holding another objects when asked | have oneleft.”
[aa]
@ § * Tell an adult, “l need one more
o block to make this tower taller.”
@
o
w
=z
w
o
Qa
=
T
o
) g * Describe the action, “You would * Ask children to help you count » Call attention to changes in
g = like another cracker? You already out objects quantity, “You had 3 crackers, you
Z 0 »”
S haV(tehon% and now you want » Describe your actions or needs, ate one, now you have 2.
<§( o another. “I have 3 apples, but there are » Describe children’s actions when
D » 5 children, | need to get 2 more they are adding, “You just added
=z apples.” one more block tothe tower.”
=
o * Tell a child, “This tower is too
% high, let’s take away two blocks
w soitwon'ttip.”
o
o
o
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IYIX1>: ALGEBRAIC THINKING

MATZ2a: Operations: Children will develop an understanding of putting together, adding
to, taking apart, and taking from.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

2aYP-1 Demonstrate an understanding of addition or
subtraction concepts during play or daily life

2a0P-1 Use addition and subtraction concepts while
playing with sets of objects (0-10).

2aYP-2 Notice the size of a set by combining or
takingaway with adult support

2a0P-2 Independently change size of sets by
combining or taking away

2aYP-3 Understand that each successive number is
one more

2a0P-3 Understand that each successive number
name refers to a quantity thatis one larger

) czo « |dentify that DeShawn has 2 and that one more is * Demonstrate sharing objects with another, “l have a
g ,(:D needed to make 3 lot, you can haveone.”
E 2 * Respond to an adult’s request, “There are 5 cups * Jump to the next numeral or space on a number
<§( ot there. Let’s take one away to make 4.” line
[aa]
@ § * Use fingers to count and show age * Look at 3 blocks and putin 2 more to make five
o
0 * Share play dough with another, “l have a lot, you can * Add blocks to a group, announcing the new number
S have some.” with each addition, “Here’s one, now I’'m adding one
iD  Follow teacher direction to hop 2 spaces, then hop 3 L
Z more * Build a set of 5 objects, then divide it into 2 smaller
= sets
=
T
o
) g » Use your fingers to show how addition or * Model word problems such as “We have 1 balland
g = subtraction works 2 people. What can we do?”
Zo
7 * Tell a child during dramatic play, “You paidme * Play simple board games like Candy Land or Go
<§( o 2 dollars, but it costs 3 dollars. | need one more.” Fish
@ ‘j * Describe, “There are 10 children at this table and * Use pattern cards or boards that depict addition:
<z( | have 7 cups, | will need to add 3 more cups so 4 green blocks in a row, then 2 yellow blocks to add
8 . . .
173} RUEEITS MES e, * Read books about adding or subtracting to teach
i * Talk out loud as you add more objects to a pile, the concepts
L “ 3 .
8 L 3 Sllele, Vi GelE| i 20 AEiiEr. iow | * Use and define math vocabulary “Addition is adding
a have 4.

something to a group.”
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IYIX1>: ALGEBRAIC THINKING

MAT2b: Sets: Children will classify and organize objects according to properties and
attributes.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS will
2bl-1  Explore the characteristics 2bYT-1 Match two identical 2bOT-1 Match two similar objects
of objects objects with one attribute
2bl-2  Identify likes and dislikes 2bYT-2 Sort objects by one 2bOT-2 Sort objects by one
in foods, sounds, and toys attribute with adult characteristic during child-
assistance led play
2bl-3  Touch and explore objects 2bYT-3 Compare simple objects 2bOT-3 Order objects according to

of different sizes and
textures

size or shape

SAMPLING OF

S OBSERVABLE ACTIONS

CHILDREN’

Transfer objects from one hand
to the other, looking at their
attributes

Show preference for specific toys

Touch objects with different
textures and feels

Reach for a familiar toy

Gather the cubes from a basket
of toys

Put shapesintothe appropriate
opening on a shape sorter

Match different size containers
with theirlids

Bring the other sock to an adult
when requested

Notice the similarities and
differences in countingbears

Match socks of the same color

Separate all the red cubes from a
collectionofmulti-coloredcubes

Notice that two objects are the
same, “This car looks just like
thisone!”

Select an object after hearing its
attribute, “Can you find the red
car?”

Sort simple puzzle pieces

Line up 3 bears according to size

SAMPLING OF

PROFESSIONALS’

PRACTICES

Encourage children to seek out or
try newtoys

Introduce children to new adults
in the company of familiar adults

Include objects of different sizes,
shapes and textures for children
tomanipulate

Talk about the way objectslook
and feel, “This blanket is very
soft; this block is hard.”

* Talk as you clean up, “I'm going
to put away all of thedolls.”

Provide pairs of objects and
multiples of materials for
matching

* Prompt children to look for
similarities in objects, “Can you
find the cup that looks like this
one?”

Provide shape sortersand other
materials designed to promote
matching

Encourage children to separate
similar objects from a collection,
“Let’s find all the round ones.”

Ask children to sort objects
according to one attribute, “Put
all of the red ones here and all of
the blue ones over here.”

Provide pairs of different objects
for children to sort sorting and
classifying

Model and describe sorting, “This
one is a circle. I'll put it in this pile.
This one is a square; it's different
from a circle. I'll put it here.”
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IYIX1>: ALGEBRAIC THINKING

MAT2b: Sets: Children will classify and organize objects according to properties and

attributes.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

2bYP-1 Match many objects according to one
attribute

2bOP-1 Match objects according to two or more
attributes

2bYP-2 Sortand place a group of objects with one
attribute

2bOP-2 Sort and place in a series objects
according to more than attribute

2bYP-3 Order up to 5 objects according to an attribute

DEVELOPMENTAL INDICATORS

2bOP-3 Put up to 10 objects in order according to an
attribute

2bOP-4 Demonstrate knowledge that the same set
can be sorted in different ways

Separatethelargeredcubesandputtheminagroup

Lineupagroupofcountingcubes by colorand shape

Describe more than one attribute of an object, “This
car has a red stripe and black wheels.”

Match forks and spoons from a collection of
silverware

Sort the same collection in different ways, such as
by color, then by use, then by size

Clean-up and return blocks and other materials to
the correct container or shelf

Sort buttons by shape, then regroup them and sort
by another attribute such as color orsize

) % * Separate and line up all the red cubes
2 5 * Select a toy or object when adult describes the
E < attributes, “Can you find the car with the red and
sY black wheels?”
< m
@ g » Sort the edge and inside pieces of a puzzle
& * Arrange a group of crayons by color
o
8 * Independently sort blocks by shape while playing in
N the block area
=
w
o
a
=
T
o
) g * Provide a variety of manipulatives, objects and other
g = materials for sorting and classifying
Z o
3 * Ask children to sort objects by function, such as
<§( o those for eating, those for writing
@ ‘j * Use routines for children to put objects into groups,
<z( “How many boys are here today and how many
o girls?”
w
i » Play sorting games during transitions, “All those
o who are wearing shoes, line up. Now, all those who
N are wearing sneakers line up.”

Ask children to sort objects, then tell you which has
most

Use “not” language to help children sort by one
attribute, “This group of bears is red; this group is
NOT red.”

Expand one-word answers by modeling complete
sentences, “Yes, there are 5 girls here.”

Use clean up as an the for sorting: “Put all the
square blocks on this shelf and all the long ones
on this shelf.” “Put the play dishes on the shelf and
the play pots and pans in the stove.”
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IYIX1>: ALGEBRAIC THINKING

MATZ2c: Patterns: Children will recognize simple patterns in daily life and play experiences.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2cl-1  Respond withregularity to 2cYT-1 Begin to predict events 2cOT-1 Identify what comes next
a daily routine in the daily schedule in the daily schedule or
steps within a daily routine
2cl-2  Explore objects with 2cYT-2 Notice the same 2cOT-2 Recognize a simple

different characteristics

characteristics in different
objects

pattern in the environment

2cOT-3 Repeat a simple 2-part
pattern, clap-clap or clap-
snap

2cOT-4 Understand the concept of

objects, “Feel this soft, white
sock.”

Callattention to similarities in
objects, “This block is blue and
soisthisone.”

“first”
o) 2 * Put head down on an adult’s + Sit down on the rug for circle * Tell an adult, “I just washed my
g 8 shoulder after being fed a bottle when the music starts hands and now | need a towel to
=0 . . . ”
T <  Lift legs to help adult change » Show interest in the pattern or Ay e,
<§( 4 a diaper shape of objects when adult * Ask, “We just washed our hands, is
[aa] P X
? <« Kick legs in anticipation of eating fgowi an(ilht_allfs abozt_ tthlemk It time for snack now
& when put in the high chair |'kee ovvl ,,'S IS round; it looks * Notice that all the coats are hung
% ike acircle. up on hooks
» : E’Ho'nt o o whenhadu‘lt says, « Tell an adult, “The garden has a row
> ere S My nose, where s your of red flowers, then a row of yellow
w nose? ”
= ones.
a . o 2
= Rgplfat in3 wgrdb_blute V\;TED * Follow the adult's movement
&) adu narlnes opjects of the pattern, Clap-stamp, clap-
same color stamp
* Tellachild, “You have adogand| « Say, “I'mfirst in line” or “I'm going
have adog. to eat my carrots first.”
) g * Keepregular routines and try to * Describe the sequence of * Remind children of the sequence
g = avoid sudden changes routines as you performthem of events or routine
Z06 . ; .
7 » Describe the steps of a routine, i e, THrsive p,l,Jt on * Read books with patterns
o o= 3 socks, then your shoes!
= First we talk off your wet diaper, .
< N * Provide beads, buttons or
D » then we wash your bottom, then * Ask child, “What happens next? SOUTTTE BEelE et 21re 2 colans
=z we put on a fresh, new diaper.” We've washed hands, now what or 2 sizgs I N
= i ) ) do wedo?”
o * Describe the differences in sort
w : “ . . q
@ obJekcts, dHtehre are your plrk;lr Rfead Ztorles ;hat have patterns « String beads on a necklace,
5 soc s”an ese are your blue of words or phrases naming them circle, square,
N ones. » Describe characteristics of circle, square...Help child find the

next bead in the sequence

Call attention to patterns in
clothing; “You both have stripes
onyour shirts!”

Describe a sequence of
events using ordinals like, first,
second and last
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IYIX1>: ALGEBRAIC THINKING

MATZ2c: Patterns: Children will recognize simple patterns in daily life and play experiences.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2cYP-1 Recognize that the daily schedule repeats

and is the same each day

2cOP-1 Identify differences in the daily schedule or

routine

2cYP-2 Notice a missing or different element in a

pattern

2cOP-2 Identify a pattern, and duplicate or extend

2cYP-3 Create with adult support a simple A-B pattern

(blue car, red car, blue car)

2cOP-3 Create a more complex pattern that includes

different attributes

2cYP-4

Identify first and last

2cOP-4 Identify more complex ordinals, such as

second, third, or next,

Duplicate a pattern with one different part; ask
children, “What’s different about this pattern?”

Call attention to the children who are first and last in
line, “Luis is the engine and Maya is the caboose.”

) 2 * Tell a new friend, “We always wash our hands before * Ask about a change in the daily routine, “Why aren’t
g 8 snack and then we sit down on the carpet.” we going outside now?”
E 2 » Draw the same object in different colors or different * Clap out a pattern of fast, fast, slow, slow
w .
<§,: o sizes * Look at a pattern of different colored and shapes
@ < * Notice that the stripes on one person’s shirt are blocks and duplicate
E different than the stripes on someone else’s shirt « Createa pattern fromacollection ofobjects
8 * Duplicate a pattern of red bear, blue bear, red bear, » Notice that towers of blocks being built gettaller
ED blue bear — the first one has 2 blocks, the next one has 3
z » Talk about who's first, second, etc. when children blocks, etc.
= line up
S
g * Point out the patterns of houses on the block
) g * Useapicture schedule toremind children ofthe * Remind children about a change in the daily
g = daily schedule schedule; “Tomorrow we have a visitor coming so
Z 0 ) f B f ”
3 « |dentify names or words that start with the same B2 eI e eUISER NG efIAg),
<§( o letter * Ask what comes next in a pattern, “Here is blue,
- o
@ a  Call attention to the patterns that are within books 128, Bllue, el it Gomiess nexit:
< . ; : ~ ]
=z * Ask children to help you remember the steps of an !nwtg cthren B CUAS UG MBI ATS
o - identified in books
7] activity
wn o . . . .
. * Clap a sequence with more than 2 parts: clap fast, z;?V|detgroups Sfopjeets et e Gregnizee 1t
8 clap fast, clap slow imerent ways
o

Call attention to patterns in the environment, “Look
how each of these doors has square windows!”

Line up a group of stuffed animals and ask, “Which
one isfirst?”
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IYIN3: SPATIAL REASONING AND GEOMETRY

MAT3a: Spatial Reasoning: Children will explore and describe the spatial relationships
between objects, their environment, and themselves.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS will
3al-1  Watch how objects move 3aYT-1 Move objects in different 3a0T-1 Manipulate objects by
ways to understand how moving them in different

they work ways and directions

3al-2  Explore how to make 3aYT-2 Deliberately move objects 3a0T-2 Stack and build with
objects move or fit to make them fitin spaces objects intentionally to
together create something new

3al-3 Explore space with body by 3aYT-3 Move body in different 3a0T-3 Move body to show

rolling, crawling or climbing

ways

understanding of basic
directionality

Include different types of balls
for rolling and gentle throwing

) 2 » Pull off a blanket to play » Shake or tap objects to see if * Move a car along a track or moveit
g ,(:D peekaboo they move through the air
E 2 * Put a block inside a bucket * Manipulate nesting boxes or * Rollor throw a ball
w
<§< o * Try to put the lid on a container cups * Puttogether simple puzzles
N < . . .
z * Look for an object that has fallen Ll nig e Bige eartloveie e » Stack blocks to make a house
L L[]
2 * Crawl over pillows and try to Srt:clrtblocl:s 19 2 < 2 * Jump 3 times or clap 2 times
8 climb onto chairs or stools smafl towe according toan adults’instruction
- * Move or dance to different types
] of music
o
3 * Roll a ball and watch it go
T
o
) g » Offer objects that nest inside » Put out different sized boxes for » Use prepositions that describe
g = one anotherorstackaccording children to climb in and out of position, “Cameron, pick up the
= O i »
S to size « Include trucks and cars of jup ;[jhat fell und.et;the tabtlf. or
<§( o * Show how a small box fits into a different types and sizes that Sare h’ ’}/ou are sitting nextto
D » larger one move in different ways aran.
- o g
<z( * Arrange the space to encourage * Play simple movement SmdgTHead, SELIEEIE, [KEEs
o children to safely climb or crawl games and songs and foes
w .
it * Include cars or trucks or objects » Add different types of stacking Plgy Sl el races s i
[ children to move in different
o that move toys B . .
& ways, “Hop like a bunny, fly like

abird.”

Include materials that fit together
like puzzles or blocks
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IYINH3: SPATIAL REASONING AND GEOMETRY

MAT3a: Spatial Reasoning: Children will explore and describe the spatial relationships
between objects, their environment, and themselves.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

3aYP-1 Manipulate objects by moving them to solve
problems

3a0P-1 Visualize a spatial transformation

3aYP-2 Manipulate objects to make them fit together,
or inside another, or to create something new

3a0P-2 Describe the way in which objects fit together or
verbally share plans with how to fit objects
together

3aYP-3 Follow basic directions about directionality
and positioning self in relation to objects

3a0P-3 Move body in different ways independently or
following directions in response to music or
song

Create scavenger hunts or play hide-and-seek types
of games

o) 2 * Play a modified version of Simon Says, “Touch your » Cut paper in half or flip it upside down and notice
g 8 head,nowtouchyourarms...” the change
E % e Tellan adult, “l am putting bear next to the dog.” * Follow orlgive simglﬂe directions, “Can you pick up
<§,: o « Sit next to another child, stating, “I'm sitting next to the pencil that fell?
@ < Elijah” * Tell an adult, “I'm going to put my picture on the
o ; : ”
a * Answer the question, “Where do we hang our ey Sl o gy
8 coats?” » Attempt to identify which way to turn, left or right
ED * Find the hidden object from a description, “It's under * Clean up toys by putting them back in the original
z thetable.” container
o
Q * Participate in an obstacle course * Play “Going on a Bear Hunt”
6 * Play “Freeze”, stopping movement whenever the
music stops
) g * Make obstacle courses for children that ask them to * Map out the obstacle course as children go through
% 5 gl Eroue, @yer and el » Use direction words to tell a story
o< . i
g @ “revliee oy et nezd 10 B pL e Eier * Use left and right to describe position
% ) . Extenq spaﬂal underitandmg by adding on o Ak @ileiEr e arenlie 2 losstfiar
a descriptive phrases, “We keep our coats on the .
< hooks inside our cubbies that are near thefront * Note, “Our tower needs a block here, can you think
o door.” of one that would fit best?”
w
&+ Play movement games that ask children to stand up, * Play songs or movement games that ask children
o sit down, put hands on head, feet, etc. to move their bodies in different ways
o
o .

Include puzzles or manipulative toys that require
children to move them around to fit
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IYIN3: SPATIAL REASONING AND GEOMETRY

MAT3b: Shapes: Children will explore, visualize, and analyze shapes and shape attributes.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS wiill

By 36 months (3 years), most
OLDER TODDLERS wiill

DEVELOPMENTAL INDICATORS

3bl-1
2 dimensional (2D) and 3
dimensional (3D) shapes

Exploreobjectsofdifferent

3bYT-1 Match 2D and 3D shapes

3bOT-1 Recognize and name
shapes: circle, triangle
square, cone, sphere

3bOT-2 Notice basic shapes in the
environment

SAMPLING OF

S OBSERVABLE ACTIONS

CHILDREN’

* Touch and look at different
shaped blocks or objects

» Find another circle when asked
by adult

Manipulate or touch objects of
different shapes

Match shapes in a shape sorter

* Name the shapes on a shape
puzzle while puttingittogether

* Find a circle-shaped or square
object when asked

* Acknowledge thataballisround

* Point to a triangle-shaped roof after
reading about triangles in a book

SAMPLING OF

PROFESSIONALS’

PRACTICES

* Provide different types of shaped
objects and describe them as
children play

Identify the shapes of blocks,
toys or foods, “I'm going to eat
this square cracker.”

Show children basic shapes
and help them to find another
that looks the same, “Let’s find
another circle.”

Provide different types of toys
and objects that are shape-
based, like wood blocks, puzzles,
shape sorters

Describe the shapes of food or
objects in the environment, “We
are eating circle crackers.” “The
paper towels are shaped like
squares.”

Take shape walks to look for
shapes in the neighborhood.
“Look at that house; it's a
square.” “The sunisroundlike a
circle.”

Either individually or in pairs,
hand children a shape and ask
them to find something like it in
theroom
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IYINH3: SPATIAL REASONING AND GEOMETRY

MAT3b: Shapes: Children will explore, visualize, and analyze shapes and shape attributes.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

3bYP-1 Recognize and name more complex 2-D and

3-D shapes: oval, rectangle, sphere, cone

3bOP-1 Identify and classify 2-D and 3-D shapes by

their attributes

3bYP-2

Identify and name shapes in play

3bOP-2 Visualize shapes by description and find

them in the environment

3bYP-3 Combine shapes to make new shapes

3bOP-3 Complete complex shape puzzles

) % » Notice that 2 squares put together, make arectangle » Describe the number of sides in a triangle or
2 5 e Tell an adult, “That cloud looks just like an oval.” square.
§ j « Negotiate shape stickers with a friend, “I'm going to * Identify that circles are round, they have no sides
% o take the star sticker; you take the moon.” * Notice the different shapes of road signs; stop sign
= * Use different sizes of block to build a house or barn is octagonal, yield sign is atriangle
w . . . a
4 * Go on a shape hunt during a walk to find triangles, Use blocks to build a pyramid or selid square
8 circles, or square * Put shapes together to make a design
> * Put together tangrams or geo-boards
@
a
=
T
o
) g * Demonstrate how 2 squares put together make a » Talk about the characteristics of shapes
2 5 reciEgle * Encourage children to use unit blocks to build
E I » Describe the attributes of shapes, “The rectangle creations and call attention to the shape(s)
o H . ”»
<§: i i & Sles 2 long) @il 2 slhat. * Provide shape blocks that can be sorted by the
@ a * Provide different types of blocks or building toys number of sides
<
(ZD ¢ Name and describe more complex shapes, “The * Graph the number of blocks that are circle, square,
7y moon is a crescent; a rectangle is longer than a triangle,
w ”»
o square. * Create a class shape book by taking photos of
8 shapeswithintheenvironment
o
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IYIX14: MEASUREMENT AND DATA ANALYSIS

MAT4a: Measurement and Time: Children will explore and communicate about distance,

weight, length, height, and time.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS will
4al-1  Engage with adult in 4aYT-1 Use basic size words 4a0T-1 Describe the length, weight,
measurement games such as big, little and height of objects
4al-2  Play with toys of various 4aYT-2 Explore measuring tools 4a0T-2 Pretend to use

shapes and sizes

measurement tools in play

4aYT-3 Explore and identify,

with adult support, the
characteristics of objects

4a0T-3 Make simple

comparisons about two
objects’ size

) % « Lift arms to play “so big” + State, “big dog” » Tell afriend, I'm taller than you.”
% 5 * Play with blocks of different sizes * Use a measuring tape in * Look ata chairand say, “Thatis
E < and types play, notnecessarilyforthe reallybig.”
w
<§< o correct purpose e Describe, “The bathtub has a lot of
@ g « Attempt to lift a big or heavy box waterinit.”
0 * Use the measuring tape in the block
S area to measure the length of the
» blocks
E * Hold two crackers andidentify
= which is biggest
=
T
o
o * Play games that use size, “So » Describe the attributes of * Compareobjectsbyanattribute,
o)
g = Big” or “This LittlePiggy” objects, “That box looks really “That leaf is bigger than this
Z 0 »” »
a7 * Provide toys of different sizes and iy ezl
<§( o weights for infants to explore * Provide different types of * Provide objects that can be
N measuring tools in the block or sorted into different attributesfor
= dramatic play area comparison, such as blocks or
= .
o * Model the use of a measurement SEUring) GLioes
% tool * Include different measuring tools
S + Talk about time, “It took us so IEhEE e i) ElicE
x longtogetthere.” * Use a timer to indicate the

beginning or end of an activity
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X l4: MEASUREMENT AND DATA ANALYSIS

MAT4a: Measurement and Time: Children will explore and communicate about distance,

weight, length, height, and time.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

4aYP-1 Order objects by an attribute

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

4a0P-1 Order objects in a series according to size

4aYP-2 Use a variety of standard and non-standard
tools to measure, with assistance

4a0P-2 Use a variety of techniques with standard
and non-standard tools to measure and
compare objects

4aYP-3 Compare objects based on more than one
attribute

DEVELOPMENTAL INDICATORS

4a0OP-3 Compare objects by two or more attributes

4aYP-4 Demonstrate an awareness of simple
concepts of time that occur within daily life
and routines

4a0P-4 Show a beginning awareness of the
concept of time as a sequence of events

4a0P-5 Use beginning skills of estimation in solving
everyday measurement problems

L2 Separate in a group all of the blue bears and all of  Line up different sized blocks according to size
8 g theysllowbears * Measure a table with string, aruler or hands
E 2 * Use small blocks to measure the length of a string « First, measure a box’s length, then it's depth
o w . : '
5 = Look at two cups and predict which holds more « Look at a jar of crayons and guess “how many”
< . i
(%) 5 Q?mparet se\:jerar!prtetztel sticks to find the one that « Think about how much string is needed to go
i is longest and shortes around a pumpkin
g . |r;)d?pendently pick out a book to read after lunch « Describe how many cubeswould be needed to
@ (before nap) measure a child’s foot
= » Explain the order of a daily routine, “First we eat
BQ‘ breakfast, then we play in learning centers, then we
- f ”
= go outside.
(%)
» Ask children to line up objects according to attribute, * Provide different sizes of the same object and ask
“Can you put all of the red dinosaurs in a row?” children to put themin order
w &+ Help children think of different ways to measure an * Ask children to fill different sized boxes with bead
8 E object, “How can we figure out how long this is?” or small blocks to find out which holds more
§ 2 * Read The Three Little Pigs, then ask children to act * Read “Inch by Inch” by Leo Lionni and then measure
% x it out. objects to determine how many inches
5, o  ° Askchildren to predict which holds more and then * Ask children, “When do you think you’ll be ready to
= find out share that toy? How many minutes?”
=
©  « Use vocabulary that indicates time: “We will do that * Ask questions that require children to consider or
2 in 15 minutes.” predict how many
o
o
2
o
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IYIX14: MEASUREMENT AND DATA ANALYSIS

MAT4b: Logical Thinking, Reasoning, and Data Analysis: Child uses logical thinking and
reasoning to solve meaningful problems and inform decisions.

By 9-12 months, most

By 18-24 months, most
YOUNG TODDLERS wiill

By 36 months (3 years), most
OLDER TODDLERS wiill

DEVELOPMENTAL INDICATORS

4bYT-1 Observe and imitate others

to solve a problem

4bOT-1 Try multiple approaches to

solve a problem

INFANTS will
4bl-1  Explore objects in the
natural world to observe
reaction
4bl-2 Seek objectsthat have

disappeared or are out of
reach

4bYT-2 Act on objects to gather

information

4bQOT-2 Take things apart and put

back together

o) 2 * Move objects from one handto * Watch another child dump toys, * Build simple block buildings, knock
g 8 the other or shake them to see then imitate the action them down and rebuild
E 2 what happens * Throw a ball to watch it bounce * Putthe bolts and screws onto a
Ll L]
<§( = Crtawfl towahrds a t?lallttha’t rc)tlled - Stack blocks, then knock them take apartcar
@ L ?;Jb(r)inrgGi(;loZrefu atoy's string down * Focusintently on stringing beads or
o . 5
o, Suillsm et wiie sl « Open a box to remove an object putting pegs into a board
S u IS ba anketwhile playing hidden within + Try different ways to reachan
» [Pl object that is too high
4
w
o
a
=
T
o
) g « Offer toys that produce a » Put items in small containers for * Ask, “How do you think we might
g = response to action children to open and remove reach that toy?”
Z o
3 * Place interesting toys just out of * Hide objects that children search * Remind children of the solution
=0 reach for and find that worked previously,
< " .
@ @ e Provide nesting toys * Talk about what others aredoing, Remember how we turned it
= . : upside down to get the ball out?”
<z( “Look at Miss Jen. She’s putting P g ’
o that lid on top of the box.” * Provide legos or otherblocks
A N ! that can be put together and
@ * Provide toys that can be sortedin
S different ways taken apart
o
o
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X l4: MEASUREMENT AND DATA ANALYSIS

MAT4b: Logical Thinking, Reasoning, and Data Analysis: Child uses logical thinking and
reasoning to solve meaningful problems and inform decisions.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

4bYP-1 Plan ways to solve problems with adult
support

4bOP-1 Use trial and error to reach a solution to a
problem

4bYP-2 Ask or why, who, what, where questions

4bOP-2 Gather data to answer questions to problems

4bYP-3 With adult help, draw a conclusion based on
data

4bOP-3 Make a prediction based on data

4bYP-4 Participate in creating charts or graphs to

4bOP-4 Interpret a chart or graph to explain data

represent data collection findings

) % * Ask why the blue car goes faster than the red one * Observe children racing cars down different-sized
2 5 « Ask a friend, “What’s going to happen when we mix ramps and Potte with hash marks which cars or
T < blue and red?” ramps are faster

w . i .
<§: o * Comparetworamp heightsanddetermine which hook at dlfferint—czlorzd pslmtmgs todetermine
@ g one will make a car go faster owmany preferredred orbiue

& * Counta group of children to determine whether 7 Reee at gr?tph @ désc_o\;]er hOIW, many_chh!ld”ren 1l

2 there are more boys or girls peanut butter sandwiches plain or with jelly

ED * Help an adult create a graph about how many : Dey\?\llapta qlueshon for data ’collecn?(‘)’n, s(;JChh

Z children like apples better than oranges by making Zst ? color ar? e;/e;y;ne S eyes?" andthen

“D‘ marks beside orange/apple as children etermine a way to fin eanswer

= announce theirpreference * Predict whether more children are wearin

I g

o sneakers or shoes
) g * Help children explore graphing by arranging objects » Ask children to look at two jars of buttons and
g = on the floor for them to sort and arrange predict which as more, then count to determine if
Z o
3 * Provide interesting materials that children can sort vz cenes!
<§( o and classify to discover an answer * Invite children to conduct surveys to find outan
@ ‘3 » Ask children who has more or the least of a certain GMSTET 19 &) GUEstion

<z( attribute or characteristic * Help the children use the survey responsesto

093 create a representation of the answer

ﬁ * Modelanalysisofagraph

o

o

o
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Adaptations and Accommodations for Children with Unique Needs

Environment

* Use real items to help children
understand mathematical concepts.

* Include classroom-made books with
photos of children performing
mathematical functions such as going in
and out, counting, building with blocks,
etc.

+ Limit the number of children who may
play in specific learning areas, posting
the number.

+ Adapt the length of activities based on
the needs of the child.

* Present activities at varying levels so
all children can reach and access
them.

Daily Schedule and Routines

Simplify a complicated task by breaking
it into smaller parts or reducing the
number of steps.

Address difficult concepts early in the
day while children are fresh.

Keep activities with a lot of
cognitive demands short.

Use pictures/visual aids throughout
daily activities.

Model and demonstrate math skills
during routine activities, counting stairs,
talking about the colors of clothing,
pairing socks.

Role play the way to solve math problems.

Materials

» Use real objects to count (i.e.
money, buttons, Legos, balls).

* Ask daily questions that engage
children’s problemsolving.

+ Provide raised/textured objects and
larger- sized manipulatives.

» Provide multiple types of sorting
materials such as counting bears,
shapes, blocks, counters and egg
cartons, muffin tins, etc.

» Use “finished baskets” to let children
know when their task is completed.

Instruction and Activities

Teach basic concepts like more/less,
big/ small, shapes, etc.

Relate abstract concepts to things the
child already knows.

Use quick and short language.

Use a multi-sensory approach that
involves listening and hearing, seeing,
touching and moving.

Vary types of questions to
accommodate children’s differing
abilities.

Use math vocabulary/terms in
your everyday language.

Young children who do well in math do well in school. And, those early
foundational skills make a difference! When early childhood professionals support
children’s learning of counting, patterns, and measurement skills, they are laying
the foundation for later mastery of more challenging, mathematical skills all the
way through high school. In fact, research tells us that children’s early math
achievement is a bigger predictor of school success than reading! Add math into
aaily routines and play experiences to help them succeed in school!

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



A Sampling of Foundational Practices

Environment and Materials

Include materials that involve math
concepts in all activityareas.

Include finger plays and counting in circle
time.

Make available games such as Candy
Land, Guess Whoordice games.

Limit the number of children who may play
in specific learning areas, posting the
number.

Display the number name, symbol and
number of dots to indicate numbers.

Provide multiple types of sorting materials
such as counting bears, shapes, blocks,
counters and egg cartons, muffin tins, etc.

Instruction

* Incorporate mathematical questions during
during routines or activities. “l wonder how
many steps it will take to get to the snack
table.”

» Extend children’s thinking about math
problems while participating in their
children’s block or dramatic play.

* Use mathematical vocabulary with children.

* Develop scavenger hunts or active play
strategies for children to find or use shapes
or numbers in the environment.

» Talk about the patterns that occur in
routines, materials, or events.

Children’s Books

Ten Minutes Till Bedtime by Peggy Rathmann

Albert Adds Up by Eleanor May and Deborah
Melmon

Anno’s Counting Book by Mitsumasa Anno
Color Zoo by Lois Ehlert

Fish Eyes by Lois Ehlert

Changes, Changes by Pat Hutchins
Chicka Chicka 1,2,3 Bill Martin, Jr.

Push, Pull, Empty, Full Tana Hoben

Ten Apples on Top Dr. Seuss

Miss Spider’s Tea Party and Counting Book
By Pamela Duncan Edwards

Ten Little Ladybugs by Melanie Earth

First the Egg by Laura Seeger

Math Fabels by Greg Tang

Crash! Boom! A Math Tale by Robin Harris
The Doorbell Rang, by Pat Hutchins

Inch by Inch by Leo Lionni

The Napping House by Don and Audrey
Wood

| Went Walking by Sue Williams
Shapes, Shapes, Shapes by Tana Hoban

Tangled: A Story about Shapes by
Anne Miranda and Eric Comstock

Inside Outside Upside Down by Stan and Jan
Berenstain

Adult Resources

» Erikson Institute Early Math Collaborative:
https://earlymath.erikson.edu

* MakingMathMeaningful (NAEYC)

https://www.naeyc.org/resources/topics/
math

» Early Math: Zero to Three
https://www.zerotothree.org/resources/299-
help- your-child-develop-early-math-skills

* Big Questions for Young Minds
https://www.naeyc.org/resources/pubs/b
ooks/ big-questions-young-minds

* Where'’s the Math? Books, Games, and
Routines to Spark Children’s Thinking
https://www.naeyc.org/resources/pubs/bo
oks/ wheres-the-math

Family Engagement

* Create a family space that offers resources
on helping children build math skills.

* Send home the words to finger plays and
songs that support math learning.

* Post a mathematical question of the week
on a family bulletin board that encourages
family memberstoworktogethertosolve.
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LANGUAGE AND
LITERACY (LLT)

Understanding and Expressing by

Speaking, Listening, Reading, and Writing

Children are born with the capacity to communicate with
others. Language helps them form new relationships,
develop social skills, and gather new information. Young
children learn that language can be used to express their
thoughts, feelings, and ideas and to understand others’
thoughts, feelings and ideas. They learn to respond to
adults with facial expressions, body movements, and

eye contact and progress to babbling, then to verbalizing
and eventually to engaging in conversations. Emergent
literacy or learning to read and write, builds on those early
relationships and experiences. Very young children view
pictures in books, begin to hold or carry them and progress
to pointing to pictures and turning pages. As children
grow, they begin listening to and selecting books and show
interest in writing. As children use books and other print
materials, they learn book-handling skills, the fundamentals
of reading and acquire the tools to express themselves
through writing or drawing.

WRE Oral Language
LLT1a: Receptive Language

LLT1b: Expressive Language
LLT1c: Social Rules of Language

Emergent Reading
LLT2a: Comprehension
LLT2b: Phonological Awareness
LLT2c: Alphabet Knowledge
LLT2d: Print Awareness and Book Handling

LLT3 Emergent Writing

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Did you know?

You can extend children’s
thinking through the
questions you ask.

When you use open-ended
questioning, you stretch
children’s curiosity and ability to
analyze or problem solve. Since
there are no right or wrong (or
yes/no) responses with open-
ended questions, children’s ideas
are affirmed and they learn there
can be more than one solutionto
an answer.

Therearedifferenttypes of
open-ended questions:

Knowledge questions
(What did it taste like?”)
Comprehension questions
(“How do know that?”)
Application questions
(“How can we find out?”)
Analysis  questions

(“Why do you think...")
Evaluation questions
(“What's a different way...”)
Creating questions

(“How do you think you can do
that?”)

Which ofthese doyou thinkis
open-ended?

“How did you get that to work?”
or “Does it work now?”

“How do they look different?” or
“Do they look the same?”

“What do you think will happen
next?” or “Do you know what
happened next?

From Bloormn’s Taxonomy
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Ml ORAL LANGUAGE

LLT1a: Receptive Language: Childrenwillgaininformation by understanding the

meaning of words and gestures.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS wiill

BY 36 months (3 years), most
OLDER TODDLERS will

1al-1  Respond tofacial

expressions and tones of
voice

1aYT-1 Show understanding by
complying with simple
commands

1a0T-1 Understand and follow
simple 1-step directions

1al-2 Recognize the spoken

name of familiar objects

1aYT-2 Point to characters or
objects in a story when
asked

1a0T-2 Respond to repeated words
and phrases with gestures
and body movements

DEVELOPMENTAL INDICATORS

1al-3  Turn head inresponse to

hearing name called

1aYT-3 Respond with gestures to
requests

1a0T-3 Respond to yes/no
questions and recognize
action words

) % * Look at the doll when adult says, * Wave good-bye whenasked * Get blanket or pick up a toy when
e 5 TSR, + Clap during shared finger play G
E < * Respond with tears or discomfort « Pick up nearby ball when asked * Respond to adult who says, “Give
<§( o from a stern voice or command me your hand.” or “Reach for the
Q * Point to picture of dog on page "
® < . Turn head when called by name whlen rez?(IjinL;J with adgult Pag slot
o “«
% * Look for familiar person when Shal:e e \I/;/:?(?’n 2Eee) oYY
@ named want more milk’
w
=z
w
o
a
=
T
o
) g e Call child by name * Talk to child throughout * Give simple directions while
g 5 « Make eye contact day, quCFIblﬂg actions and modelln%] the action, “Get your
52 experiences blanket.
oo * Describe actions during dail
<§( o o — 9 y * Add new words or vocabulary * Ask questions and wait for
Dy . . when describing events or response
objects . .
g * Play social games like peekaboo biect T Ty
= q
O  * Exaggerate facial + Point to pictures in books while with child at eye level
% expressions and tones reading to child . Engage in Sing—song and
o * ldentify child’s emotions * Sing simple finger plays word games
N and action songs like

“Where is Thumbkin?”

Praise children when they follow
directions

Ask open-ended questions
and model correct responses
as needed

Describe children’s feelings and
actions as they proceed through
the day

Read and re-read favorite books

148
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Ml 1: ORAL LANGUAGE

LLT1a: Receptive Language: Childrenwillgaininformation by understandingthe
meaning of words and gestures.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1aYP-1 Understand and follow two-step directions

1a0OP-1 Understand and follow multi-step directions

1aYP-2 Listen attentively to stories and answer

simple questions about the plot or characters

1a0OP-2 Recall the events described in a story

1aYP-3 Respond to what and where questions

1aOP-3 Respond to questions and extend answer to

convey new, but related, thought

1aYP-4 Listen attentively and participate in
discussions in back and forth exchange

1a0P-4 Attend to conversations and group

discussions and respond on topic

o) % * Follow a 2-step direction like, “Pick up the crayons * Comply with a set of directions, “Hop to the carpet,
O] f:D and put them in the box.” find your spot, and sit down.”
=
E 2 * Answer, “What happened to the hungry caterpillar » Use felt pieces to retell a simple story (may make
<§( o when he ate all the food?” up parts of story)
[aa]
@ § * Show adult the location of the shoe when asked, * Say, “l have a peanut butter sandwich today
& “Where did we put your shoes?” because Mom ran out of bologna.”
(92
8 » Talk to adult about a picture or new toy, answering » Pay attention to group discussion about the
w more than one question ladybug on the sidewalk and share thought or
> opinion about its size orcolor
@
Qa
=
T
o
) g * Expand children’s answers by adding extending * Give simple instructions during transitions that ask
g = questions, “You found a hat in the toy box. Do you for more than oneaction
Z o RO ; Tl
3 want to put it 02 USSRl . r * Provide puppets and felt story pieces for children
<§( o pleigdeE tore-tell stories
Do * Ask children simple questions about what happens * Engage in conversations during mealtimes or wait
Té‘ inabook, “Whathappenedwhenthe dogranaway?” timgesg 9
o * Use new vocabulary when describing an action or « Use teachable moments to bring children’s
w : “ . »
@ object, “I am hungry...starving...ravenous A ya
o Read books about different cultures or families - Read and re-read books to expand comprehension
o

by adding new vocabulary or ideas as you read

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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OVERVIEW

G
Figure C: Early English Language Development Performance Definitions — Receptive, Ages 2.5-4.5 w\‘/ ‘“
1IDA

Toward the end of each age cluster and given level of English language development, and with sensory and interactive supports, dual language learners
will process in English and non-verbally demonstrate understanding of:

Language Criteria Ages 2.5-3.5 (30-42 mos.) Ages 3.5-4.5 (43-54 mos.)

At all levels of
language
development,
home language
and English
language
development:

=== - - =g

Language Usage Shortsentencesrelatedtodaily routines, familiar Shortand some compound sentences related to familiar
- influence and people, songs, and stories stories and learning activities
reinforce each Repetitive phrasal patterns related to daily routines Sentence patternsrelatedtofamiliar storiesandlearning
other; and and familiar stories activities
General vocabulary related to daily routines and General and some specific vocabulary related to daily
- mediate familiar stories routines, familiar stories, and learning activities
understanding,
construction of
meaning, and
demonstration
of knowledge.

HOME LANGUAGE

Linguistic Words and repetitive phrases related to daily routines Words and phrases related to daily routines

At the very beginning stages of English language development, dual language learners typically understand more words than they are able to produce. Children may be non-
verbal in English and rely primarily on their home language and/or gestures to communicate their needs, wants, and ideas.

...within sociocultural contexts for language
use.
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Figure D: Early English Language Development Performance Definitions — Receptive, Ages 4.5-5.5

Toward the end of each age cluster and given level of English language development, and with sensory and interactive supports, dual language
learners will process in English and non-verbally demonstrate understanding of:

HOME LANGUAGE

At all levels of
language
development,
home language
and English
language
development:

- influence and
reinforce each
other; and

- mediate
understanding,
construction of
meaning, and
demonstration
of knowledge.

Language Criteria

Complexity

Language Usage

Ages 4.5-5.5 (55-66 Months)

Related ideas

Compound and some complex sentences related to familiar stories and learning activities
Sentence patterns related to specific learning activities and stories
General and some specific vocabulary associated with familiar environments and learning activities

At the very beginning stages of English language development, dual language learners typically understand more words than they are able to produce.
Childrenmay be non-verbalin Englishand rely primarily on theirhome language and/or gestures tocommunicate their needs, wants, andideas.

...within sociocultural contexts for language use.

OVERVIEW



Ml 1 ORAL LANGUAGE

LLT1b: Expressive Language: Children will use words and gestures to express their
thoughts, feelings and needs to others.

By 9-12 months, most

By 18-24 months, most

BY 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS will
1bl-1  Coo/gurgle/babble/use 1bYT-1 Combine gestures and words 1bOT-1 Use phrases and sentences
jargon in vocal play to communicate a thought of 2-3 words
1bl-2  Communicate needs 1bYT-2 Name familiar people and 1bOT-2 Repeat parts of songs
and feelings through non- objects
verbal actions or basic sign
language
1bl-3  Use sounds to indicate 1bYT-3 Answer yes/no questions 1bOT-3 Answer simple questions
needs or wants
1bl-4  Mimic adult speech 1bYT-5 Point to an object or person 1bOT-4 Use descriptive words when

intonations

speaking

1bYT-4 Speak about 10 -50 words

1bOT-5 Have a vocabulary of about 200
words

1bYT-6 Use appropriate vocal
inflection when using true
words and jargon

1bOT-6 Use simple questions to
ask for things or gain
information

1bOT-7 Speechisbecomingmoreclear,
familiar adults understand

5 % * Babble to get attention * Make animal, environmental, and * Name objects when asking forthem
2 5  Imitate different sounds MSTEETEE SEe S I (2} * Describe things with 2-3 word
g j « Say 1 or 2words 0 (Ijg(t)ﬁg}{ords together, “more phrases, “big book
<§( o ' * Sing Twinkle Twinkle Little Star
w g  * Indicate need for more by * Add consonants at the beginnin
§ reaching and moving body of words 9 9 e Tell an adult, “I'm making ahouse.”
u when asked
o . i i
o SRaea;ﬁh t?ég?;?g:rjlrgigngh”e * Use some adjectives and adverbs to
@ ying, describe objects, “big dog” or “sad
E * Respond to “Are you hungry?” doll”
DQ: i =S * Askanadult, “Why is she crying?”
;‘ * Point to person or object to learn the . Add“s” atthe end of words to
o name L .
indicate plurals and possession
* Share an opinion, “I like playing with
play dough.”
B 8 * Engage children by repeating and * Engage in lap-reading with * Do your thinking out loud, “I wonder
(O extending their sounds children every day what that person is looking at.”
Zo
22 * Verbalize child’s gestures such as, * Use gestures that match actions * Use descriptive language to talk
s a “You are pointing to the milk. Do such as lift arms when saying, “so about events or objects
< o o
» « LIS big * Askopen-ended questions that
<Z( ¢ Describewhatyou’re seeingand * Label objects, actions and events to need more than a one-word
o doing expand vocabulary response
% * Praise children’s attempts to say or * Model appropriate grammar
5 UERD BT * Ask children to describe a painting or
& what they did on the playground

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



Ml 1: ORAL LANGUAGE

LLT1b: Expressive Language: Children will use words and gestures to express their thoughts,

feelings, and needs to others.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

1bYP-1 Use phrases and sentences of 4-5 words

1bOP-1 Combine 5-8 words together into sentences

1bYP-2 Imitate songs and finger plays

1bOP-2 Engage in storytelling and pretend play, using
oral language

1bYP-3 Respond to questions with detail

1bOP-3 Answer questions with detailed and more
abstract words and ideas

DEVELOPMENTAL INDICATORS

1bYP-4 Use common form of verbs and plurals most
of the time (saw, men, were)

1bOP-4 Use mostly grammatically complex
sentence structures

1bYP-5 Have a vocabulary of about 500 words

1bOP-5 Have a vocabulary of over 1000 words

1bYP-6 Use questions to ask for things or gain
information.

1bOP-6 Ask specific questions to understand and
solve problems.

1bYP-7 Produce developmentally appropriate phonemes/
sounds in words using mostly clear speech

1bOP-7 Produce four to five word phrases using clear
and understandable speech

Talk about activities at school orhome

Sing “Wheels on the Bus” using motions

Tell an adult, “I can put on my own coat.”

SAMPLING OF

S OBSERVABLE ACTIONS

Saytoafriend, “I'musing green.”
Ask, “When issnack?”

Tell an adult, “I'm drawing my bedroom. Here’s my
bed and my chair.”

Tell an adult, “I went to the doctor.”

Point to the dinosaur in a book and say, “That’s a
tyrannosaurus.”

CHILDREN’

Describe activities, “l went to the park and played on
the swings.”

Enjoy playing rhyme games, “sat, pat, rat, mat”

Describe in detail the play in the dramatic play area,
“l am a police officer and I'm going to arrest the bad
guys.”

Respond to an adult’s question about favorite foods,
“| like pizza with lots of cheese, but | don’t like
mushrooms onit.”

Tell an adult, “I have no idea!”
Ask, “How did that sock end up under that chair?”

Use varied adjectives to describe things, “That ball is
humongous.”

Ask why and how questions

Use, “lwonder...”

PRACTICES

Encourage children to talk with one another

SAMPLING OF

PROFESSIONALS’

Ask children about their drawings or products

Correctlyrestate mis-pronounced words

Use interactive reading techniques to involve
children in thestory

Introduce new sounds and words through songs,
finger plays, andstories

Restate children’s words or sentences using new,
more advanced vocabulary

Define new words that may be introduced in stories

Use turn and talk to your partner during circle time,
providing time for children to talk with one another
about an idea

Ask questions that encourage children to elaborate
their answers

Include informational texts that encourage children
to find out more
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Figure E: Early English Language Development Performance Definitions — Expressive, Ages 2.5-4.5

OVERVIEW

WiDA

Toward the end of each age cluster and given level of English language development, and with sensory and interactive supports, dual language learners will express in English:

Language Criteria

- == ——— =g

r—---=------------ HOME LANGUAGE

At all levels of
language
development,
home language
and English
language
development:
Language Usage
- influence and
reinforce each
other; and

- mediate
understanding,
construction of
meaning, and
demonstration
of knowledge.

Ages 2.5-3.5 (30-42 mos.)

» Familiar phrases with emerging comprehensibility

« Shortrepetitive language patternsusedin familiar
fingerplays, songs, and stories

« General vocabulary associated with familiar
environments

Ages 3.5-4.5 (43-54 mos.)

andphrases
Approximations of ideas

Short sentences with emerging comprehensibility
Repetitive language patterns used in fingerplays,
songs, stories, or learning activities

General and a few specific vocabulary associated with
familiar environments; common expressions

Atthe very beginning stages of English language development, duallanguage learnerstypically understand more words than they are able to produce.
Childrenmay be non-verbalin English and rely primarily on their home language and/or gestures to communicate their needs, wants, andideas.

...within sociocultural contexts for language use.
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Figure F: Early English Language Development Performance Definitions — Expressive, Ages 4.5-5.5 wl DA

Toward the end of each age cluster and given level of English language development, and with sensory and interactive supports, dual language learners will express in English:

Language Criteria Ages 4.5-5.5 (55-66 Months)

At all levels of

language

development,

home language

and English

language

development: Approximations of related ideas

e ————— g

- influence and Language Usage Short and some expanded sentences with emerging comprehensibility

r?ihnfqrcegach Multiple repetitive language patterns used in stories, songs, and learning activities
QLR ER General and some specific vocabulary associated with familiar environments and

- mediate learning activities

w
Q
<
>
U]
2
<
|
w
2
®)
I

understanding,
construction of
meaning, and
demonstration
of knowledge.

P m————m — —————— ==

Children may be non-verbal in English and rely primarily on their home language and/or gestures to communicate their needs, wants, and ideas.

At the very beginning stages of English language development, dual language learners typically understand more words than they are able to produce.

...within sociocultural contexts for language use.

OVERVIEW
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Ml 1 ORAL LANGUAGE

By 9-12 months, most

By 18-24 months, most

LLT1c: Social Rules of Language: Children will use, adapt, and follow the rules of language.

BY 36 months (3 years), most

turn- taking with others

communications with
others, either vocally or
nonverbally

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill

2 1cl-1  Respond differently to 1cYT-1 Respond to others’ 1cOT-1 Use pauses and prompts
9 different tones and voices communications to maintain a conversation
< with gestures, facial
O .
a expressions and body
z movement
-
=
Z 1cl-2  Use eye contact to 1cYT-2 Pay attention to a speaker 1cOT-2 Listen and pay attention
E engage in jointattention by pausing physical to speaker by using eye
o activity or shifting gaze to contact and by asking
u speaker questions
a

1cl-3  Engage in vocal play 1cYT-3 Initiate and engage in 1cOT-3 Take turns in conversation

by initiating and sustaining
a simple conversation for
at least 2 turns

) 2 * Repeat, “da-da” after adults says * Pause play to listen to an adult * Repeat the question “why”
g f:D it when called by name multiple times
<0 ) . . . .
< * Show attention by looking at * Waitto seeifadultunderstands * Ask and answer a question about
<§( o adult when being spoken to and repeatsif needed “what”
[aa]
@ § * Smile when laughter is expressed * Ask a two-word question, * Look at an adult or peer while
= by others; show distress when “Where’s dog?” talking
(92 0
8 there are loud sounds orvoices « Stop and make eye contact when
w an adult says, “Look at me.”
E * Chat with a peer, asking and
g responding to a question, “I made
;‘ a dog, what did you make?”
© * Say “please” and “thank you”
* Answer a question during circle
time
) g * Talk to baby, describing whatis * Encourage children to talk with * Provide opportunities forchildren
(O being done or happening one another to engage in conversations with
Z0 ' . . . adults and peers
7 * Make eye contact when speaking * Provide words for children if
o .
<§( j - Saywords or nonsense sounds mey areI unsure how to express Modil tlhe usedof correr::t ,
%) & and pause to see if they will be emselves vocabulary and speech patterns
<z( repeated + Demonstrate how to engagein * Model polite responses, such as
o turn-taking conversation “please” and “thank you”
w
i * Use eye contact when conversing * Show interest in children’s
S conversations, asking questions
N and responding as appropriate
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LLT1c: Social Rules of Language: Children will use, adapt, and follow the rules of language.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

DEVELOPMENTAL INDICATORS

1cYP-1 Use nonverbal cues during conversations
according to personal cultural norms
(physical proximity, eye contact)

1cOP-1 Listen and respond on topic with individuals
and during group conversations

1cYP-2 Use socially acceptable communication rules
(volume, tone, turn-taking)

1cOP-2 Use language to communicate with others
during familiar and unfamiliar social
situations

1cYP-3 Engage in turn-taking conversation for at least
4 exchanges

1cOP-3 Initiate conversations and stay on topic
during at least 5 turn-taking exchanges

1cYP-4 Know to use simpler language and tone with

1cOP-4 Demonstrate conversational rules of

younger children language
) % * Use an inside voice when appropriate » Take turns during conversation without interrupting
2 5 * Walk upto a friend to ask a question instead of * Participate during a circle time discussion
g j ST R LN Ee * Answer questions about a story, “I think the bear is
Za * Hold a conversation with an adult, asking and going to hide in the cave.”
0N < g g @ ™
= respohdlgg tto chrJ]e,snglns,kl ha:jve E_tneVéSO% I:er * Introduce self to a new friend, “Hi, my name is
% name is eo. e’s black and white. She barks Sammy, what's yours?”
m really loud.
8 Talk ) . . -  Participate in an elaborate dramatic play scenario
cllsie ba_byl3|s’ter inasing song volce, “Youare with another, describing what they’re going to do
= such a biggirl.’
w
o
a
=
T
o
) g * Model the rules of turn-taking, listening, and » Show acceptance of different points of view
2 5 espeieing * Provide opportunities for children to share opinions
E = » Show children how to ask questions to get more and ideas with each other
< Sh hild how t k ti t t did ith h oth
x ) .
<§: A IelmEstery * Setup dramatic play situations that encourage
@ a * Model the use of quiet voices, eye contact, and one- children tointeract
=< } .
(ZD ClClIS RN Sl * Model the use of questions and responses to gain
) more information
@
[T
o
o
o
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IMEl>: EMERGENT READING

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

LLT2a: Comprehension: Children will demonstrate emerging understanding of both the
written and spoken word.

BY 36 months (3 years), most

OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

2al-1  Attend to storiesthat have

been read previously

2aYT-1 With prompting and
support, make sounds that
relate to pictures in books

2a0T-1 Answer simple questions

about the story

2al-2  Show interest in pictures in
books

2aYT-2 Show preference for
familiar stories

2a0T-2 Participate in shared

reading experiences by
asking questions and
making comments

2aYT-3 Point to pictures of objects
or characters when asked

2a0T-3 Retell some events

in a familiar story
with

macdnlina.and.nasintanco.

2aYT-4 Point to a picture and look
to adult to label it

2a0T-4 Use words to describe or

name pictures when reading

2a0T-5 Recite simple phrases or

words from a story

2a0T-6 Attend when an adult

describes a new word or

Set the stage for the next page,
“I wonder what we’ll see on the
next page.”

concept
® * Look at pictures when adult * Repeat the sound, “beep beep” * Listen to adult’s description of an
Z 0 names them as part of a story read aloud idea or word and for clarification
_

% 2 * Show anticipation when a » Point to a picture of a horse and * Answer, “Who is that?” with “It's me!”
g % familiar book is presented say, “neigh” - Answer a question about astory
a * Point to the dog in a story when “What’s that cow doing?” “It's

8 adult asks, “Where is thedog?” jumping!”
> * Look at adult and point to the * Remember that the caterpillar eats
& picture of a chicken, waiting for a alollipop in “The Very Hungry
8¢ response Caterpillar”
5 E ¢ Bring the same book to an adult * Laugh at the dinosaur who is
S < toread 2 or 3 days in arow eating ice cream in a book
* Remember what’s coming on the
next page
) g * Re-read books often, calling » Keepreading time short and repeat * Read the same book often,
(O attention to familiar objects it several times during theday pausing to ask what might happen
SE
Z0
a7 * Talk about the pictures on * Ask simple questions about what =
<§( o each page, calling attention is being read * Use | wonder statements, “I
%) i Lo (;har'?cteilitlcsk trlaJ[;nllght + Read books that talk about feelings wonder why the boy did that*
<Z‘ beba,ml lar, \;30 ha a orcommon objects or people * Point to pictures as you describe
Q aby's nose. rouhavea . Describe i anew word oridea
@ nose. escribe pictures orposters
* Pause during a repetitive verse
g » Givetimeforchildtolook ateach * Read letters or words as you and allow cr?ildrenpto finish the
i writethem
« page, turning pages slowly sentence

Create opportunities for children to
act out parts of a story, prompting
them with the sequence
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IMEl>: EMERGENT READING

LLT2a: Comprehension: Children will demonstrate emerging understanding of both the

written and spoken word.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2aYP-1 Use pictures to predict content

2a0P-1 Identify characters and setting in a story

2aYP-2 Use storybook language, forms and
conventions (once upon a time, that’s the end)

2a0P-2 Use title, pictures, and prior knowledge to
predict story content

2aYP-3 Retell or act out a familiar story with
prompting

2a0P-3 Retell or act out a story in the correct
sequence

2aYP-4 Share likes and dislikes about a book

2a0P-4 Make connections between stories and real-
life experiences

2aYP-5 Listen to and discuss informational text and
literature

2a0P-5 Answer questions about the characters and
events in a story

2aYP-6 Relate to concept or new word

2a0P-6 Generalize idea to another situation

) % * Tellanother, “l like to eat ice cream too” after * Use flannel board pieces to retell a story
2 5 NEEVING 290U ENEEIEEr SEENE BE SRl * Answer questions about a story as the adult reads
g < * Talk about what might happen to a character who’s « Anticipate what might come next
<§( Y driving too fast, “He’s going to get a ticket.”
Q * Identify the characters in a stor
@ < * Say, “I'm happy when that boy finds his teddy bear.” y y
i . ) » Use vocabulary like character or setting
®» * Act out a story in the dramatic playarea
N * Tell afactlearned about dogs after reading about
8 e Tell an adult, “I can ride my bike really fast justlike them 9 9
) Amir.”
=z ' » Seek out another book about a topic to learn more
& ¢ Pretend-readabooktoafriend &
a * Participate in a read aloud book reading by
T repeating sounds or actions throughout the story
S
» Tell an adult, “I have a striped shirt like the girl in
the story.”
) g * During a second or third reading, seek reminders * Introduce books before reading, “The author is...,
g = from children, “l forget what happens next.” the title is...”
Zo
7 « Call attention to new words or vocabulary... "Huge, » Ask children to predict what the story might be
<§( o that’s another word for big.” about by looking at the cover
@ 2 * Make your own book » Stop in the middle of a story and ask, “Why do you
< . . on
% * Ask what happens at the beginning, middle, end MRl Sz el e
%) » Ask child to predict, “What do you think will happen
i next?”
[N
8 * Talk about a story’s similarity to something in real
o

life, “That girl was scared, what makes you
scared?”

Assign character roles to children and ask them to
act them out as you read
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IMEl>: EMERGENT READING

LLT2b: Phonological Awareness
sounds in spoken language.

By 9-12 months, most

: Childrenwillbeginto recognize and associate words with

By 18-24 months, most

BY 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2bl-1  Listentosimplenursery 2bYT-1 Participate in familiar 2bOT-1 Imitate sounds in nursery
rhymes, chants, and nursery rhymes, chants rhymes and songs

songs and sounds
2bl-2  Experiment with sounds 2bYT-2 Play with different sounds, 2bOT-2 Engage in word play

using them for different
purposes

with adults, such as
using nonsense words or
beginning rhymes

2bOT-3 Distinguish between words
that sound alike

2bOT-4 Fill in words of familiar
songs and finger plays

) 2 * Take turns making sounds and * Repeat fun soundsin a * Recognize that some words start
g 8 repeating them with others song, e-i-e-i-o with the same sound, “ball and bike
3 & -+ Cooand babble * Tell someone that a cow says S
w “ ” o 5
<§< o  Listen to an adult who is singing mooo A;E]t Ou.t a2 mottlr:)nsbto songs, h
@ § * Repeat a word or sound after _er\q/wper_src])”n € bus goswish,
& adult says it SWISh, Swis
@ * |dentify that hat and rat sound the
8 same
= * Tell the last word in a familiar book
& when adult pauses, Silly Sally went
9 to ”town”
T
o
S g * Sing simple nursery rhymes * Recite finger plays and nursery * Recite nursery rhymes
2 5 el sengs uyimEs  Call attention to words that
E =z * Repeat baby’s nonsense * Change the beginning or ending rhyme, “bat — cat”, they sound
<§( o sounds back, wait for baby to sound of a word alikeorrhyme”
@ 2 TIPSR El0 it EgElm * Read books with wordsthat * Clap the words while recitinga
‘Z‘: * Change the beginning or ending rhyme nurseryrhyme
o . . .
177} tor: nonﬁense weels B ;t/)ou sgy * Encourage children to make * Read rhyming books, calling
i bO%T' 900, goo, goo, boo, boo, animal sounds,“grrrr” attention to the words that rhyme
[Ty
8 * Talkaboutthelettersinachild’'s
o

name and the sounds they
make
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IMEl>: EMERGENT READING

LLT2b: Phonological Awareness: Children will begin to recognize and associate words with
sounds in spoken language.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2bYP-1 Listen and match rhythm, volume and pitch of
rhymes, songs and chants

2bOP-1 Identify whether or not two words start or end
with the same sound

2bYP-2 Decide whether or not words rhyme

2bOP-2 Produce rhyming words

2bYP-3 Substitute different beginning sounds in
words

2bOP-3 Isolate and match the initial sounds in words
with adultguidance

2bYP-4 Segment sentences into individual words with
adult guidance

2bOP-4 Segment words into syllables

2bYP-5 Segment compound words with modeling and
guidance

2bOP-5 Identify words as separate units in
a sentence

2bOP-6 Blend sounds with adult guidance

) % * Use a quiet voice for a whisper part of a song * Respond to an adult’s question, “Do dog and doll
— H I?H
Q E  + Tellan adult that “up” and “cup” rhyme, but “up” and start with the same sound
E < “down” donot * Produce a series of rhyming words: ball, tall, call,
w
<§,: o * Clap out the words in a song or sentence, with adult fall, hall
@ < help » Clap out the syllables of a word with adult guidance
o
a « |dentify the parts of compound words, “hot---dog”, * Identify the beginning and ending sound in words
o @ ”
8 play—ground * Find or point to objects that start with a specified
- letter
=
[EN)
o
a
=
T
o
) g  Call attention to words that rhyme * Play “l Spy” something that starts with ...s”
2 5 « Call attention to the starting sounds of words and * Break apart words —base-ball, pan-cake
= X
g o how 2 words may start with the same sound « Ask children to finish the sentence with a rhyme or
5) i * Clap the beats for syllables in words, “straw-ber-ry” change the rhyme
w
= * Clap out syllables of a word and count them as you * |dentify words that end with the same sound
S doso * Play matching games where children match
3 « Call attention to words that start with the same picture and beginning sound
[NN) A
e sound as the child’s name « Make rhyming word lists
P * Describe the sound that letters make, “b...b...B”

* Show how to segment a word into different sounds,
p-a-t
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~i [MEM>: EMERGENT READING
]

LLT2c: Alphabet Knowledge: Children will demonstrate an emerging understanding
that letters and letter sounds represent the sounds of spoken language.

By 9-12 months, most By 18-24 months, most BY 36 months (3 years), most
INFANTS wiill YOUNG TODDLERS will OLDER TODDLERS will

2cOT-1 Understand that letters can
be individually named

2¢OT-2 Recognize the first or some
Not yet an expectation. Toddlers may letters in name
show interest in the ajphabetor letters ~ trrrirreeeeeees R ERREECRETE
in their name but recognition and AN RIS g OF
. . , , symbols in environmental
identification typically begins at print
3 years of age or later.

DEVELOPMENTAL INDICATORS

* Recognize the first letter of name
on a sign or in a book

Notice that a friend’s name starts
with the same letter

Point out the golden arches as
McDonalds or the brown truck as
a UPS vehicle

Sing the alphabet song with most
ofthe letters inthe correct order

S OBSERVABLE

SAMPLING OF CHILDREN’

ACTIONS

Label items that belong to children

* Point to and name letters as you
read books, signs, other printed
material

Spell out the letters in children’s
names as you write them ontheir
papers or read them on printed
material

PRACTICES

* Label items around the room

AMPLING OF
ROFESSIONALS’

|
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IMEl>: EMERGENT READING

LLT2c: Alphabet Knowledge: Children will demonstrate an emerging understanding
that letters and letter sounds represent the sounds of spoken language.

By 48 months (4 years), most By 60 months (5 years), most
YOUNG PRESCHOOLERS will OLDER PRESCHOOLERS will
2cYP-1 Identify some alphabet letter names, 2cOP-1 Recognize about half of the upper and lower
especially those in name case letters of the alphabet
2cYP-2 Point out own name in print 2cOP-2 Associate some letters of the alphabet with

their specific sounds

2cYP-3 Recognize words that start with the same 2cOP-3 Identify words that start with the same letter
letter as name or familiar word as their name

(1L77) ADVYYH3ILITANY IDVNONYT | uonesiunwwon) w

DEVELOPMENTAL INDICATORS

2cOP-4 Visually discriminate letter shapes and
formations

2cOP-5 Sortlettersandfind words that contain
specifiedletters

) % * |dentify the letters, E-L-E-N-A when reading name + Differentiate between “A” and “a “when reading
2 5 e Say, “I see an M —that’s the same asin my name.” name
g j « Point to name on the helper chart * Find the letter B after hearing the b.b.b sound
— 5 “ .
< @ . Tellanadult, “There are 2 Ts on that sign.” Tellan adult, ”Cat...that starts with the same letter
= as my name.
a » Pick out all of the As from a group of letters on the
3 table
fD  Distinguish between b and d
=
o * Find all of the Cs in a sentence or sign
a
% » Point to and name most of the letters on a posted
O alphabet chart
) g * Provide foam or wooden alphabet letters forsorting * Provide visual games and cues to help
Q 5 o Tk 2laaut dhe aimeriites o e o children distinguish the difference in letter
ol Lo d th shapes
oo « Label objects around the room . '
<§( o J * Play lotto or bingo games with the alphabet
- * Point out the titles of books and authors before
B i . : .
2 reading Post the alphabet in the writing area
5 * Follow along with your hand and announce letters v Cizaiie wordealels sl Commenly Lsee) wards
3 as you write on a message board * Create sign-in charts or opportunities for children
o Poi : to writename
S * Point to the letters as you sing the alphabet song
o> * Play “find that letter” games with printed material
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IMEl>: EMERGENT READING

LLT2d: Print Awareness and Book Handling: Child will construct meaning from and

appreciation of print.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS will

BY 36 months (3 years), most
OLDER TODDLERS will

2dI-1  Show interest in books by
touching, mouthing

2dYT-1 Select and ask for adult to

read books

2dOT-1 Select familiar books to
begin to self-read

2dl-2  Attend to shared book
reading

2dYT-2 Touch or identify pictures

in books when asked

2dOT-2 With help, discriminate
words from pictures on a

page

2dI-3 Imitate adults’ reading by
pointing to pictures and
trying to turn pages

DEVELOPMENTAL INDICATORS

2dYT-3 Hold book and turn

pages with adult
assistance

2dOT-3 Hold book withtwohands
and turns pages

2d0OT-4 Recognize familiar
environmental print

) % * Hold book and try to turn pages * Take a book to an adult to read » Select a favorite book and begin to
2 5 » Sit on adult’s lap and look at * Choose familiar and favorite self-read familiar passages
T < pictures in a book books to read multiple times * Readto a doll or stuffed animal
[RN)
<§: o * Seek out a book to read from the » Point to the object or character in * Repeat common phrases in a book
NS toy shelf a book when asked or finish the sentence orrhyme
o
a * Point to a picture in a bookand * Hold book with confidence and skill
[aa] 5
8 LESE 07 gieLll i e * |dentify a common logo (like
_ * Turn pages, sometimes 2-3 at McDonald’s) when driving or
Z a time, and flip back and forth walking past
&
=
T
o
S g * Provide hardback, washable and * Read favorite books repeated * Pointoutthelettersandwords
g = cloth books in different areas times upon request on pages as youread
Z o
7 Eraungliife B er IeLsE » Point to the words and the * Talk about the different parts of
<§( o * Encourage child to turn pages pictures as you read a book
@ 2 * Name objects or characters in * Invite child to hold book and * Pause to allow child to finish
‘Z‘ books while pointing tothem turn the pages while you read a phrase or rhyme in a book,
© together “chickachicka boom....”
n
0 * Talk about the correct way to * Read the words on buildings or
) hold and treat a book vehicles as you go past; identify
& common logos or signs

Label objects and areas
around theroom
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SECTION

IMEl>: EMERGENT READING

LLT2d: Print Awareness and Book Handling: Child will construct meaning from and
appreciation of print.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2dYP-1 Attend to different kinds of book genres

2dOP-1 Select different kinds of literature

2dYP-2 Recognize that print represents written words
and has meaning

2dOP-2 Show beginning understanding of word and
sentence structure

2dYP-3 Hold book right side up and turn pages from
right to left

2d0OP-3 Hold book correctly and read from beginning
to end

2dYP-4 Show awareness of the function of
environmental print

2dOP-4 Read some environmental print

2dYP-5 Know where to begin reading a story; point to
title

2dOP-5 Track words from left to right, top to bottom,
page to page

2dOP-6 Know that books have titles, authors, and

illustrators
o) % * Tell the adult, “I will read to you.” * Ask, “Who is the author or illustrator?”
2 5 e Ask, “What does thissay?” * Seekoutabookondinosaurs to find out which one
g j * Pretend to read maps in the block area to find a way s e (R
Zo home or a cookbook in the housekeeping area to * |dentify the name of a store from looking at the
@ g make dinner logo on a shopping bag
a » Point to and read, together with adult, the title of a * Recognize the superhero logo or name on a T-shirt
o
8 Sty * Read along with an adult during morning message
_ * Recognize that the book is upside down « Turn pages with skil
w o ’ ili i
x e gilers remes o e st » State, “the end” when reaching the end of a story
—
T
o
) g * Encourage the child to read the pages of a familiar * Make class books about events and display them
OF booktoyou aroundthe room
Zo
7 * Provide different types of print in different play » Post a word wall with familiar words for children to
<§( o areas read
@ 2 * Talk about the different parts of a book using * Use a “morning message” time that captures
s vocabulary like the author, cover, introduction important information to share
o ) . . . . .
) * Post meaningful print around the room » Offer different genres of literature, including poetry,
o * Read different genres of books to children i erel 15, weer
o
o
o
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MEl3: EMERGENT WRITING

LLT3: Emergent Writing: Children willdemonstrate emerging understanding of writing as

a way to communicate.

By 9-12 months, most
INFANTS will

By 18-24 months, most
YOUNG TODDLERS wiill

By 36 months (3 years), most

OLDER TODDLERS will

DEVELOPMENTAL INDICATORS

3I-1 Grasp and manipulate

object when placed in hand

3YT-1

Use full hand grasp
(palmar grasp) to hold
crayon

30T-1

Begin to grasp writing tool
with thumb and fingers

3YT-2 Make random scribbles on

paper

30T-2 Scribblewithintentto

represent something
observed and/orconvey a
message

strengthen children’s grip like
clothespins and cotton or
playdough

Post children’s attempts for them
toview

30T-3 Make repeated marks on
paper to represent lines
and circles
30T-4 Show interest inwriting for
a purpose
B % * Hold spoon with fist grasp * Make mark on paper withcrayon * Tell another what a scribbled
2 5 * Reachforandhold a crayon » Show interest in coloring fora SIS ERTEEEIE
T < short period oftime » Use crayon or pencil to make
[RN) g
Za + Use a clothespin to pick up markmgstttlwati IS (ST D
%) < cotton balls represent letters
o «
h + Scribble with finger paint Ask an adult, “What are you
m writing?”
8 * Make markings or stamps on . Practice “writing” | d ¢
‘ paper with bingo markers ractice “writing” in sand or water
E
o
a
=
T
o
S g * Give baby opportunities to grasp * Provide different writing or * Model writing, describing your
(O tools drawing tools such as chunky efforts, “l need to make my
% 2 crayons or washable markers shopping list.”
o o
<§( o « Offer washable stampers and * Encourage children to draw or
D i bingomarkers write at different times during
=< : : : - the day
= * Praise children’s attempts using
o descriptive language, “You are * Post alphabets where child can
% working really hard to make see and try toreplicate
S MErS e M pE2r. * Provide materials such as
& * Add other materials that playdough to strengthen

muscles needed for writing

Demonstrate how children can
“write” in sand or water

Ask children, “Tell me what you're
writing.” or “Let’s write a note to
Dad about your day.”
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W3 EMERGENT WRITING 3
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LLT3: Emergent Writing: Children willdemonstrate emerging understanding of writing as 3
a way to communicate. z
=}
=
=
By 48 months (4 years), most By 60 months (5 years), most g'
YOUNG PRESCHOOLERS wiill OLDER PRESCHOOLERS wiill —
>
2 3YP-1 Use a 3-finger grasp 30P-1 Use a dominant hand for writing é
o >
< ®
9 m
2 =
E 3YP-1 Create letter-like symbols to represent a word 30P-2 Use writing for a variety of purposes o
< oridea -
= 5
z m
- 2
z 5
e =
g 3YP-1  Write some letters 30P-3 Write some letters of the alphabet, including E
a name —
3YP-1 Experiment with a variety of writing tools and 30P-4 Begin to use inventive spelling using a letter
materials to represent a word
) %  Print letters in name * Draw a picture and “write” a description underneath
2 5 * Finger paint shapes, lines and letters * Make letters out of play dough
g j * Signin using some letters in name or markings * Ask, “Can you show me how to write dog?”
—
% g * Pretend to write a shopping list while playing in the » Write name on drawings or dictation
e CURITIRILE [play &l * Use ajournal to “write” down thoughts and ideas,
4 * Use different types of writing tools even if they are scribble orpictures
o
»  Dictate a description of a picture foran adult to * Use alaptop to make words or to write “stories”
> write
w
x * Pretend to write a letter to a family member
% * Practice makingletters orwords on alaptop
o
) g * Put writing tools and materials such as tablets to * Provide journals for children to record their ideas
g 5 make lists or sales checks in dramatic play area « Put common word cards in the writing area for
E =~ * Setup a writing area with paper and different types children toreplicate
x PR :
<§( j of writing implements such as pencils, crayons, « Encourage child to practice name-writing
D i markersorchalk
= ) . » Write name on top of a paper and encourage child
< .
= Dlsplay alphabet and common words for children to to copy underneath
o replicate
74 * Invite child to sound out write the letters that make
wn . g
! Model writing throughout the day up a word, even if they are not accurate
o . i ;
= Make available computers or tablets for children to « Encourage children to practice typing letters or

practice

Ask children, “What should we write about?”

words on a computer or tablet
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Adaptations and Accommodations for Children with Unique Needs

Environment

Provide at least 2-3 books at each learning
center that support the activity at that center.

Use visual, tactile and sign language
alphabets when creating materials for posting
orlabeling.

Make name symbols that may be a
combination of a picture or photo, letters or
Braille.

Use name and photo cards to help children
recognize and identify their name in print.

Offer different surfaces for writing such as
slanted and/or vertical surfaces like
easels.

Provide opportunities for children to explore
writing in a variety of materials, such as sand,
corn meal, shaving cream and paint.

Daily Schedule and Routines

Use peers as language models.

Encourageandwelcomesupportpersonnel
such as speech therapists to model
instructional strategiesandproblemsolving.

Provide physical guidance and support for
children having difficulty with communication.

Stagger story times with small numbers of
children in eachgroup.

Teach children a few basic words in sign
language to use with familiar songs and
phrases.

Read aloud at least two books every day.

Pair DLL children with buddies to guide their
adherence to the daily schedule.

Materials

Provide puppets/pictures as props when using
finger plays and songs.

Offer a wide variety of tools to develop fine
motor and handwriting skills such as large
pencils, large crayons, large brushes,
markers, finger paints, chalk, etc.

Make books from photo albums or modify
books with tabs for easy handling and page
turning.

Include books with texture or Braille, audio
books, or popup pictures.

Use pictures, signs, and symbols that
occur naturally in children’s environments as
visual cues.

Instruction and Activities
Use simple commands with as few words as
possible.
Repeat instructions or directions frequently

Speak clearly to children and model good
speech.

Directly give children facts, verbal labels, and
otherinformation.

Offer higher level books and activities for
advanced learners.

Pair children for reading activities.

Use vocabulary and phrasesin children’s
native languages to introduce new
ideas.

Place squirmy children near an adult for
reading times.

The joy of reading begins with babies who learn to associate the joy of snuggling
and listening to soothing voices with the fun of reading. As they mature, they
listen more closely to sounds and words and look at the pictures more intently.
Toddlers show interest in turning pages and pointing to pictures or repeating
words. When adults ask questions and talk about the pictures or ideas of a story,
toddlers build vocabulary and acquire inforrmation about book handling skills.
Preschoolers, who participate in shared reading experiences, enjoy the same
benefits of relationship-building as they learn about the world around them and
stimulate their imaginations, build vocabulary and reading skills.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



A Sampling of Foundational Practices

Environment and Materials

Stock library area with books of different
types, nonfiction, poetry, fiction, and rotate
them regularly.

Display print through labeled areas, signs,
helper charts, schedules,

Include print materials in different
learning areas, such as cookbooks in
the housekeeping area or mapsin the
block area,

Create a writing area with different types of
paper and writing tools, envelopes and a
mailbox.

Include magnetic letters, letter stamps,
letter blocks for experimentation, alphabet
charts, letter or shape stencils.

Add clipboards, chalkboards, blank books
for journalwriting.

Display flannel boards and flannel pieces for
story-telling.

Instruction

Model language by talking with children,
describing their actions and experiences.

Use or introduce new words to describe the

same object, such as big, huge, enormous,

large.

Introduce children to terms like author,

illustrator, title, cover and book conventions:

reading from right to left and top to bottom.
Repeat readings of the same book.

Talk about print with children, “This word
has a B. That’s the same letter in Bill’s
name”.

Play rhyming games.

Use a child sign-in process for
preschoolers.

Children’s Books

The Word Collector by Peter H. Reynolds

Big Words for Little People by Jamie Lee
Curtis

Chicka Chicka Boom Boom By Bill Martin, Jr.

Sheep in a Jeep By Nancy E. Shaw

In The Tall, Tall Grass By Denise Fleming
Silly Sally by Audrey Wood

Jump Frog Jump by Robert Kaplan

We’re Going on a Bear Hunt by Michael
Rosen

The Grouchy Ladybug by Eric Carle
Mr. Brown Can Moo! Can You? Dr. Seuss
No, David! David Shannon

The Click, Clack, Moo: Cows That Type by
Doreen Cronin

Alphabet City by Steven T Johnson
Dear Tyrannosaurus Rex by LisaMcClatchy

What's the Big Idea, Molly? by Valeri
Gorbachev

Look by Jeff Mack

Adult Resources

Developing Early Literacy: A Report by the
National Early Literacy Panel

What Works: An Introductory Teacher Guide
for Early Language and Emergent Literacy
Instruction

Early Language and Literacy Online
Modules, PDG TA,
https://pdg.grads360.org/#program/e
arly- learning-language-and-literacy-
series

Family Engagement

Invite family members to be volunteer
readers, asking them to select and read a
favorite story.

Start a monthly Family Book Club where
families come together to read and listen to
books and complete related activities.

Create take home bags that include a book
and suggested follow-upactivities.

Send home poems, finger plays or rhyme
games that have been used in your early
learning program.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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CREATIVE ARTS (CRA)

Expressing Feelings and Ideas through

Art, Music, Movement and Drama

Creative Art experiences encompass visual arts,
music, movement and dance, and drama. They
provide children with opportunities to express
themselves through the exploration of materials,
movement, emotions, and acting (Dodge, 2010;
Copple & Bredekamp, 2009; Mraz et al., 2016).
Creative art experiences encourage children to use
their imaginations as they try out new ideas, solve
problems, and learn about feelings and emotions.
When children actively engage in creative arts, they
are building skills across all developmental domains

such as: physical, social and emotional, language and

literacy. Providing space, materials, and interactions
that promote the development of children’s creativity
and individuality are critical factors to consider when
planning creative art experiences that support the
development of the whole child.

Visual Arts
Music
Movement & Dance

CRA Drama & Acting

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Did you know?

Process-oriented
experiences promote
creativity, strengthen
children’s interests and
extendtheirlearning.

Process art refers to a “journey”
that children take as they create
pictures, dance or act out a
story. Instead of focusing on the
end product, children use their
own ideas and feelings to create.
There are no right or wrong ways
to complete a task and every
child’s creation looks different.
These open-ended experiences
focus on discovery and the
exploration of techniques and
materials instead of the final
outcome. Invite children to dance
in response to the way music
makes them feel. Suggest they
create drawings or
representations of objects or
persons with different types of
supplies including crayons,
tissue paper and glue, or varied
paper types and textures. Talk
about their products; why they
chose specific materials or why
they moved in a specific way.
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CRA1: Visual Arts: Children will demonstrate an emerging understanding and enjoyment
of the use of visual arts as a form of self-expression.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

mouth to explore mediums

markers, and paints

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill

2 111 Show interestin visual 1YT-1 Explore art materials 10T-1 Useavarietyofdifferent
|9 stimuli types of visual art materials
<
S}
2 11-2 Attend to bright and 1YT-2 Respondtovisualarts such 10T-2 Demonstratepreference
i contrasting colors as photos in books and for favorite colors
= communicate preferences
&
E 11-3 Hold, touchand experience 1YT-3 Explore the differences in 10T-38 Usedifferent types of
© different textures art materials, textures, and materials and tools to
% processes moldandcreate products
a

11-4 Use fingers, hands, and 1YT-4 Make marks with crayons, 10T-4 Describe shapes or marks

as a product or idea

10T-4

Label ideas or objects
within own drawing

10T-6

Communicate preference for
one piece of art over another

the highchair tray for baby to
touch and move fingers through
it

dough for pounding or rolling

Call attention to the artwork in
books

o) ‘£ * Gaze at mobile, picture or photo * Begin to show interest in paints * Ask to use crayons or paint
S X
g = * Lookuptoceilingtowatcha 32? ‘E)rraigﬁ?;étrymg them out fora * Show enjoyment when finger
E 2 ceiling fan goaround y painting with snow or paint
<§( g » Attend to bright colors or shapes ’ E%Invt/;(ljl eiies I Seeks or e » Participate in art activities as part
< " . of the daily routine
> « Initiate touch of a bookwith
o ; * Show preferences inpictures © q
w 3
3 textureinserts oy UG o 8 S2me Gre ;I'heél Iir(ljo(t:r;?r,etl \évaS;:Q? red chair or
8 * Rub fingers or hands over repeatedly P q :
different textures - . * Make balls or snakes with pla
o . * Hold a crayon in fist, poke it onto dough play
w  + Explore applesauce or pudding paper to make random marks
[a) on highchair tray by moving it . ) * Name the objects orcharacters,
% with fingers Feel the dlfferencle in textgres or “Imade a dog.” or “That's me.”
o materials by holding, rubbing, or
touching them * Look at two different paintings and
choose a favorite
* Pound and pat play dough
o) a * Provide pictures and photos in * Provide crayons or paints for use * Make available different types of
I0) 8 locations where baby can view with adult supervision non-toxic drawing materials, crayons,
= .
E g them « Post pictures and paintings washable markers or finger paint
s a * Describe pictures and photos as and talk about them, describing * Provide play dough and tools for
% o you hold child up to them to view the colors and shapes childrentoroll, pound and mold
g « Talk with children about the * Make or provide texture books » Describe the characteristicsof
o feel of different textures, “This with different fabrics such as pictures and photos in books
anket feels so soft. cotton, corduroy, cardboard, foil, g @
% ST e EE g ttd g elogeieL el * Ask child to, “Tellme about your
S e Put a small amount of sandpaper picture.”
e P ) . . o .
x applesauce or non-toxic paint on Provide non-toxic or edible play « Honorchidren's preferencesforcolor,

“Youpaintedeverythingred!”

Ask childrento explain what they like
about certain photos or pictures

172
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CRAA1: Visual Arts: Children will demonstrate an emerging understanding and enjoyment of
the use of visual arts as a form of self-expression.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1YP-1 Use a variety of different types of art
materials to create an end product

10P-1 Use a variety of art materials to represent an
idea, feeling, or object

1YP-2 Explore the favorite color through art
representation

10P-2 Explore variations of the same color and
other colors

1YP-3 Describe general features of artwork: color,
shape, texture, lines

10P-3 Create an end product that integrates color,
shape, texture and lines

1YP-4 Create art that expresses individual creativity

10P-4 Create artistic works through an open-ended
process that reflect thoughts, feelings,
experiences, or knowledge

1YP-5 Discuss own artistic creations

10P-5 Discuss own artistic creations and those of
others

1YP-6 Comment on another’s artwork when asked a
specific question about the work

10P-6 Show appreciation for different art forms and
the creative work of others

an activity or feeling

Write a description of the child’s artwork on the
creation

) 2 * Combine pipe cleaners and play dough to make a * Experiment with color by combining colors or
g f:D figure exerting different pressure to make dark or light
=X3) ) . .
7 < * Createacollage incorporating different types of shades
<§( o materials * Plan and complete a creation, “I’'m going to make a
[aa] . )
@ § * Experiment with different types of sculpting or et ey il
& drawing tools * Model work after visual representations, “| made a
a ] ] ; . - cat like the picture in that book.”
8 * Make intentional designs within paintings and :
w drawings » Describe the characteristics of a creation or
E * Explain or describe a drawing in detail, “This is my Eliolte
g Mom and she’s holding a flower.” * Remark at a picture or photo in a book. “There are a
- : : ” « .
g « Look at a friend's drawing and say, I like your Iqt tof trees in tlha”t picture” or “The bear in that
picture.” picture ispurple.
) g « Offer readily available diverse, open-ended ¢ Include observational drawings in your routines or
(O materials for children to put together into unique opportunities for children to observe, then draw
% 2 constructions objects or events they see
o o
<§( o » Talk about children’s creations, asking them to * Display different types of art such as painting,
N describe what they’ve made photographs, sculptures throughout the facility
-
<z( * Model the way you comment about others’ * Ask open-ended questions to prompt children to
o creations, “Look at all the red circles you made.” think about their creations and give descriptions of
@ * Display children’s artwork at their eye level theirideas and perspectives
8 * Encourage children to make a creation to represent v il Z/9aut 2 teghmques n |Ilustrat|ons or
o photographs during read-aloud experiences,

Encourage peer-to-peer and small group
discussions of children’s creations and visual art
materials
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CRAZ2: Music: Children will demonstrate an emerging understanding and appreciation
of music as a form of self-expression.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

to different songs and

a particular song or sound

songs and fingerplays

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2 21-1 Imitate adultsounds by 2YT-1 Imitate sounds and 20T-1 Use sounds/words or their
9 babbling or making other movements to favorite bodies to imitate sounds,
S vocalizations soNngs or music beat orrhythm
2
- 21-2 Make sounds with toys 2YT-2 Use musical toys to 20T-2 Use rhythm instruments to
= or objects, creating intentionally produce experiment with rhythm
Z instruments sounds or music and sound
E
g 2l-3 Show interest and respond 2YT-3 Recognize and associate 20T-3 Participate in simple
o
a

chants

with a particular meaning

2074

Respond to change in tone
or melody

Repeat sounds while listening to
a song

Bang blocks together or shake a
rattle to make sounds

SAMPLING OF

S OBSERVABLE ACTIONS

Gaze attentively at adult while
listening to a simplefingerplay

Delightinandrepeat new sounds
such as lip smacking or squeals

CHILDREN’

Repeat the “e-i-e-i-0” sounds
while listening to Old McDonald
Push the button or switch on a

musical toy to hear the sound it
makes

Begin to clean-up when the adult
sings the clean-up song

Put head down when a lullaby
song is played

Change volume of sounds,
singing or talking louder or softer

Sing along to finger plays, using
simple hand movements

Sway to the sound of quiet music

Participate in a parade with musical
instruments

Dance or move body to music

Use a drum or triangle to represent
a sound in a book

Tapadrum, thentapaboxtohear
the differences insounds

Humatune

Ask an adult, “Can we sing Twinkle,
Twinkle?”

Play different types ofmusic

Hold baby and sway or dance to
music

PRACTICES

Sing or recite finger plays during
routines like diaper changing

SAMPLING OF

PROFESSIONALS’

Make different sounds, wait for
child to repeat, then repeat again

Provide simple musical
instruments such as a drum or
rattle

Demonstrate how to bang 2
blocks or objects together to
make sound, then wait for baby
totry

Sing rhyming songs and pause
so children can add the last word

Sing songs together that change
volume or speed

Announce routines or transitions
with song or music

Provide musical instruments to
play

Sing songs or finger plays that
have to do with different events

Send home the words to favorite
songs so families can sing them
at hometoo

Include singing and music in your
everydayroutine

Change wording in, “Where
is mommy?” or “Where is my
crayon?” (instead of Thumbkin)

Encourage children to move to
instrumental music to the sound

Provide scarves or rhythm sticks
to move or play along to music

Honor children’s requests for
favorite songs or give them
choices

Invite children to draw to the
rhythm of music
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CRAZ2: Music: Children will demonstrate an emerging understanding and appreciation

of music as a form of self-expression.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

2YP-1 Listen to different types of music (jazz,
classical, country lullaby, etc.)

20P-1 Describe differences in music types

2YP-2 Identify musical instruments by sight and
sound

20P-2 Use musical instruments to make or replicate
songs and sounds

2YP-3 Repeat a short melody

DEVELOPMENTAL INDICATORS

20P-3 Create and sing nonsense rhymes and songs

2YP-4 Identify changes in tempo or tone when
listening to music

20P-4 Replicate changes in tempo

20P-5 Describe preferences for music types or

instruments
) 2 * Manipulate and experiment with instruments to * Note the difference between a song that s loud
g 8 match beat orrhythm and fast and one that is very slow
£0 - . . . :
T < » Participate in musical games like Hokey Pokey or If * Move scarves or hands or body to the music,
<§( o You’re Happy and You Know It paying attention to fast and slow
[aa]
@ < * Make different sounds with voice, practicing high * Use a musical instrument to replicate a chain of
§ andlow, loud, and soft notes or sounds
8 * Request favorite songs » State, “I like the drum best because it makes a loud
ED * Repeat a rhythm after adult models; adult claps 3 sound.
Z times and pauses; children clap 3 times * Finish the end of a nonsense song
o
Q * Listen to a new song and repeat part of it * Create songs and rhymes of their own individually
(I) * Move body in time to different kinds of music a7 B
* Change the speed of maracas shaking according
to the music
* Demonstrate an interest in various genres of music
) g * Introduce children to varied songs and forms of * Provide opportunities for children to create their
g = music during routines and activities own instruments
Zo
7 ¢ Include diverse musical instruments * Invite musicians and community partners to
x . ) . . !
<§( ) - Ask children to use instruments or objects to !ntrtoduce tchlldrgn to a @versnﬁed variety of genres,
@ a represent sounds or words, such as clap hands instruments, and musicians
<z( wheneverthey hearthe word, “jump” * Incorporate songs and lullabies from various
®)
7y ¢ Involve children in action songs that encourage CUIEITES
i different movements * Use rhythm sticks or clapping to parse out syllables
[T
8 * Play rhythm games for transitions or wait times e
o

Demonstrate dances and songs from different
cultures

Sing silly songs or rhyming songs that children can
finish or modify

Add scarves, ribbons, bean bags or rhythm
sticks to music
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CRA3: Movement and Dance: Children will demonstrate growing interest and control in
using rhythmic movements for self-expression.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

according to instructions in
a song

directions while listening to
music

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
2 3I-1 Respond to music by 3YT-1 Spontaneously move body in 30T-1 Move body in different ways to
9 moving body response to music or sounds different music and sounds
S
% 3l-2 Indicate enjoyment of 3YT-2 Respond in creative ways 30T-2 Move anddancetofavorite
- music through body when hearing music songs and music
= movements
z
=
o 3YT-3 Attempt tomove body 30T-3 Follow simple movement
i
>
i
a

3074

Explore different ways
tomove with or without
music

movement games such as Row
Row Row Your Boat or Shake
Your Sillies Out

) % * Move body back and forth when + Sway back and forth to a lullaby * Move body in different ways
% 5 Mg TS * Bounce or shake body when * Move quickly to a fast-paced song
E < * Watch others move to music listening to an action song and attempt to move slowly during
[FN)
<§< o * Bounce when listening to an * Intentionally fall down during & dow seng
@ < action song Ring Around the Rosy * Ask an adult to play or dance toa
& favorite son
& « Attempt to follow movements in 9
8 Teddy Bear, Teddy Bear Turn * Claporshow pleasure when dance
» Around music is played
Z * Spontaneously move and * Raise hands high and then lower
= dance around when music is hands when asked as part of a
% played song
© * Participate in Head Shoulders
Knees and Toes, but may be
inaccurate in movements
) g * Gently move baby’s body parts to * |dentify children’s movements  Tell children to move like a tiger
g = different types of music as they make them, “You are or fly like an airplane to the snack
Z 0 )
< « Notice baby’s movements in swayl?g gently to that sweet table
<§( o response to music, “You are Song. ¢ Introduce children to movement
D bouncing to that song.” * Play different types of music and songs like The Freeze or
- 2 Q
< . Dance or sway while holding model how to dance or move in Dinosaur Stomp
o baby response » Give children feathers to move as
% * Use music and movement to they listen to music
o) announce transition times * Describe and model children’s
T * Introduce children to simple movements as they move to

music, “Now we are raising our
hands high, now we put them
down low.”

76
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CRA3: Movement and Dance: Children will demonstrate growing interest and control in

using rhythmic movements for self-expression.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

3YP-1 Move body to match different types of
tempos and rhythms

30P-1 Use varied movement elements in response
to music (high/low, fast/slow, up/down) etc.

3YP-2  Express feelings through dance or movement

30P-2 Use creative movement to express concepts
or ideas

3YP-3 Participate in guided movement games or
songs

30P-3 Follow choreographed movement sequences

3YP-4 Make up simple dances or movement
sequences

30P-4 Translate ideas into movement

3YP-5 Indicate preferences for certain kinds of
movement songs or music

30P-5 Watch with enjoyment when others dance or
move creatively

30P-6 Attempt or participate in dances from around

the world
) 2 * Move scarves or body to reflect the tone or tempo * Hop, jump, raise hands high or low, clap, etc. in
g 8 of music response to music
E 2 « Jump or move actively during fast-paced music and * Movetorepresentanideafroma story
[FN) 5
<§,: o change body movements when music slows * Move body to make the letters of the alphabet
0N < . . . .
P FellesinemovemeneiEeions e $eng * Repeat a teacher’s demonstrated steps to master a
& * Move body in response to an adult’s request “Move dance or movement sequence
m . . : ”
8 like a snake or fiy like & bird. * Move body in different ways to respond to music,
_ * Request a specific movement or action song, “Can “This music sounds sad, can you move like the
z we listen to Baby Shark?” music sounds?”
o
2 * Play Hokey Pokey or Go in and Out the Window
(I_) » Tell another child, “You are a good dancer.”
) g * Ask children to close their eyes and movein » Organize relay races during outdoor play where
g = response to what they’re hearing children move like crabs or jump like bunnies toget
Z 0
3 * Organize a marching band with children playing I O (Bl aeE
<§( o instruments and moving to match music » Play different types of music and ask children to
@ ‘j ¢ Introduce the parachute to children, asking them to SO el Mo izl budles
<z( lift it high and low, move it fast and slow * Play songs and music that direct children to
o) : . @ Al o
7] * Provide scarves or ribbons or other props for SR I e sy, Selire iy sillles O
i children to move as they listen to music * Play games like musical chairs without directing
§ anyone to be “out” if they don’t get a chair
o
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CRA4: Drama & Acting: Children will demonstrate an emerging appreciation for the use of

drama for self-expression.

By 9-12 months, most

By 18-24 months, most

By 36 months (3 years), most

DEVELOPMENTAL INDICATORS

INFANTS will YOUNG TODDLERS wiill OLDER TODDLERS wiill
41-1 Imitate familiar actions, 4YT-1 Experiment with voice 40T-1 Pretendtobeaperson
behaviors or sounds of inflections and sounds to orananimal through
others indicate something else movement, language, and/
or sounds
4YT-2 Role playfamiliar events 40T-2 Create dramatic
and routines, everyday play scenarios based on
situations during play real-life experiences
4YT-3 Use hats, pocketbooks, 40T-3 Use random objects to

clothes for dress-up and
simple role playing

represent other object
during play (e.g., block
becomes a cell phone)

Provide dolls or stuffed animals
for children to hold or use to act
out

40T-4 Participate in pretend play
with other children
) % * Watch an adult shake a spoon, * Pretend to feed self a bottle or * Rock a doll baby to sleep
g 5 then imitate call someone on the phone « Tellteddy bear to drink his milk,
E < * Push a button on a toy to make * Makeanimalsoundwhen holding a cup to his mouth
w . . :
<§< o itwork holding a stuffedanimal * Move like different animals such as
@ g * Show interest in dolls or stuffed * Choose a special outfit or article slither like a snake, fly like a bird,
g animals of clothing from dress-ups to etc.
8 wear * Begin to stir a pot next to a child
» * Walk around the room with adult whois cooking in the housekeeping
= shoes and hats area
w
= * Hold a doll or put doll to bed * Use blocks or other materials to
;‘ represent objects, “I made acar.”
© * Put on dress-up clothes and state,
“I'm the doctor.”
) g * Provide dolls or stuffed animals * Use puppets to represent actions » Put real-life objects in the
g = for babies to hold or ideas dramatic play area
Z o
7 * Pretend to talk on the phone * Use expression when reading * Provide play food, dishes,
<§( o or eat or make exaggerated stories, acting out movements or and pots and pans
% & movements to demonstrate ideas ideas within the story o Adil ol @lsies 2l cll
< * Introducefingerplays * Provide simple dress up clothes furniture for children to explore
o ) i ) .
) * Wear finger puppets and lie zits, purEes, neishess * Sing songs that ask children to
@0 encourage baby to reach and feel * Make animals sounds and mimic or act out motions, “The
) them movements and wait for child to itsybitsyspider...”
& repeat

Ask children to move in certain
ways when they’re moving from
one place to another, “Hop like
bunnies to thetable.”

Use puppets to tell astory
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CRAA4: Drama & Acting: Children will demonstrate an emerging appreciation for the use of

drama for self-expression.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

4YP-1 Create various facial expressions and voice
inflections when in character

40P-1 Use various facial expressions and voice
inflections when playing a character

4YP-2 Put together a set of pretend behaviors to
represent an action or event

40P-1 Participate in dramatic play activities to
express ideas and feelings

4YP-3 Use materials in creative and imaginative
ways as part of dramatic play

DEVELOPMENTAL INDICATORS

40P-1 Initiate role-playing experiences and playing
with props and costumes

4YP-4 Demonstrate an awareness of audience
(e.qg., ask others to watch performance)

40P-1 Demonstrate an interest in dramatizations of

others through actions, stories, and puppetry

Tell other children, “You be the mommy and I'll be
the child and we’ll go to the store.”

Act out movements within songs such as jump up
like a jack in the box or roll over like the bear

SAMPLING OF

S OBSERVABLE ACTIONS

Use a scarf as a hat or a piece of fabric as a cape

Use dolls or stuffed animals to act out scenarios

Ask others if they want to play store

Act out real life scenarios such as going through a
drive-through, ordering food, paying, then receiving
the food

Tell an adult, “Watch me while I hop like a bunny.”

CHILDREN’

Growl like a bear or chirp like a bird

Identify emotions behind actions, “That girl in the
story is sad.”

Assign parts to others during play, “You can be the
doctor and | will be the sick dog.”

Ask to set up a play scenario after reading a story,
“Can we make this area into an ice creamstore?”

Use body parts to represent different objects or
ideas

Act out family situations or experiences

Incorporate props and costumes into play, such as
aclipboard and stethoscope for a doctor’s office

Ask questions and make suggestions to extend
play-acting

Rotate materials and equipment in the dramatic
play area to encourage children’s creative play about
different real life experiences

PRACTICES

Join in children’s play in the dramatic play area and
ask questionstoextendtheirthinking

SAMPLING OF

PROFESSIONALS’

Model behaviors while joining in children’s pretend
play, “Let’s wash our hands before we eat lunch.”

Include objects and clothing from children’s cultures
in the dress-up area

Sing songs or tell stories that encourage children to
pretend

Add propstothe block area, such as cars, people or
signal lights and signs

Encourage children to act out parts of stories while

reading them, “I'll huff and puff and blow your house

in.”

» Use the dramatic play area to represent community
businesses such as a hair salon, grocery store,
veterinarian, pet shop

Rotate materials in the block area to reflect
construction that may be occurring nearby

Ask children to identify their dramatic play area
scenario and to research the types of materials to
be included

Ask children to help re-tell a story with expression
and movement

Create dress-up bags where children can use the
materials inside to act out a scenario
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lelgl Adaptations and Accommodations for Children with Unique Needs
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Environment

Provide a quiet space for children who
choose not to participate in teacher-
directed art experiences.

Design the room to allow for children
to move around freely during dance or
movement experiences.

Rotate materials to maintain interest.

Modify music and movement activities for
children with limited movement abilities.

Play soft music from different cultures as
children go about their day.

Daily Schedule and Routines

Make creative movement and dance a
regular part of children’s routines and
transitions.

Adjust the length of time for activities,
allowing for children to continue the
development of creative ideas or projects
from day to day.

Build in opportunities for non-verbal
children to express feelings or ideas
through art, song, or music.

Incorporate music, instruments, and dances
from children’s cultures.

Create a calm sequence of activities by
using music.

Materials

Provide a variety of art materials, such

as paints, modeling materials,

crayons,

markers, chalk and pencils that encourage
experimentation.

Offer adapted materials (large crayons/
brushes, adapted scissors, etc.).

Include instruments that are physically easy
to use (blocks, tambourines, etc.).

Use a picture board, sign language,
computerorotherelectronicdevicemay
help children express themselves.

Provide instruments for limited fine motor
and/or mobility, such as wrist bells.

Instruction and Activities

Focus onthe creative process
instead of product, praising all
types of accomplishments.

Use activities that relate to other things
childrenarelearning.

Provide alternate movements for finger plays,
dances, etc. to help physically challenged
children move or dance.

Beawarethatsomechildrenmaybesensitive
tounfamiliar textures, sounds, smells, etc.

Break dance or movement activities into
small steps, modifying the sequence to
accommodatedifferingabilitiesandinterests.

Dramatic play offers children learning opportunities by acting out real life
Situations. It offers an outlet for children to explore their own feelings or ideas
and naturally resolve potential confiicts with their peers. Rotate the props in
your dramatic play area periodically to attract children’s new and creative
play. Have you put our materials for a taco stand or pizza shop? Have you
included puppets or props to make a puppet theater?

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



A Sampling of Foundational Practices

Environment and Materials

Create adedicated area for art and music.

Provide room for children to dance or
actively move around and include scarves,
feathers, ribbons or ribbon sticks.

Have a place where children may store
unfinished artwork tocontinue atalater
time.

Add spaces and materials where children
canpretend.

Include varied art materials that are
replenished daily and offer children
opportunities to individually create: paper,
paint, markers, crayons, tissue paper,
feathers, glue, etc.

Rotate materials in the dramatic play area,
making scenarios according to children’s
interests: pet store, grocery store, doctor’s
office, ice cream parlor, etc.

Add books about art, music, dance or
movement to different learning areas.

Instruction

Schedule or include creative experiences
daily.

Encourage process or open-ended
experiences where there are no right or
Wwrong answers.

Play different types of soft music as
background during the day or duringrest
time.

Encourage children’s imaginative thinking,
“What could we do to...” or “How do you
thinkwe might...”

Design the schedule to allow for children
to complete art activities in small groups
rather than all together.

Plan for outdoor creative experiences by
taking easels outside or playing music as
children run ordance.

Design opportunities for children to act out
their favorite stories, creating costumes and

props.

Children’s Books

Mouse Paint Ellen Stohl Walsh

Little Blue, Little Yellow by Leo Lionni
Mix It Up! by Hervé Tullet

Blue Chicken by Deborah Freeman

Giraffes Can’t Dance by Giles Andreae and
Guy Parker-Rees

Elephants Cannot Dance! (An Elephant
and Piggie Book) by Mo Willems

Bark, George by Jules Feiffer
From Head to Toe, Eric Carle
Huff and Puff by Claudia Rueda

Like a Windy Day by Frank Asch and Devin
Asch

We're Going on a Bear Hunt by Michael Rose

andHelen Oxenbury

Go Shape Go by Denise Fleming
Many Colored Days by Dr. Seuss
The Hatby Jan Brett

The Little Red Hen by Paul Galdone

Adult Resources

Sierra, Judy. Flannel Board Storytelling
Book.New York: H.W.Wilson, 1987

Champlin, Connie. Storytelling with Puppets.

2d ed. Chicago: American Library Assn.,
1998.

Kohl, Maryanne F. Making Make Believe:
Hands on Projects for Play and Pretend

NAEYC: Expressing Creativity in Preschool

NAEYC. (2019). Serious Fun: How Guided
Play Extends Children’s Learning. (M. L.
Masterson, & H. Bohart, Eds.) Washington,
DC, US: NAEYC.

Family Engagement

* Invite family members to share their cultural

music, stories, dances.

Create art shows where children’s artwork
is displayed; invite families to attend and
include snacks and networking time.

Produce a list of needed throwaway
materials that families can contribute such
as egg cartons, paper towel rolls, crayon
stubs, etc.
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http://www.amazon.com/gp/product/1452137358/ref%3Das_li_tl?ie=UTF8&amp;camp=1789&amp;creative=390957&amp;creativeASIN=1452137358&amp;linkCode=as2&amp;tag=wdwdad-20&amp;linkId=GQNYOZWJO6JG5ESN
https://www.amazon.com/Elephants-Cannot-Dance-Elephant-Piggie/dp/1423114108/ref%3Dsr_1_16?keywords=picture%2Bbooks%2Babout%2Bdance&amp;qid=1568723485&amp;s=books&amp;sr=1-16
https://www.amazon.com/Elephants-Cannot-Dance-Elephant-Piggie/dp/1423114108/ref%3Dsr_1_16?keywords=picture%2Bbooks%2Babout%2Bdance&amp;qid=1568723485&amp;s=books&amp;sr=1-16
https://www.amazon.com/Elephants-Cannot-Dance-Elephant-Piggie/dp/1423114108/ref%3Dsr_1_16?keywords=picture%2Bbooks%2Babout%2Bdance&amp;qid=1568723485&amp;s=books&amp;sr=1-16
http://amzn.to/1QMYNG7
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PHYSICAL DEVELOPMENT

AND HEALTH (PDH)

Growing Strong, Healthy and Resilient

Physical or motor development occurs in all areas of
learning. Motor skills support children in fully exploring their
environment and interacting with people and things.
Research shows children’s physical skills also impact
children’s learning and school readiness. As children
demonstrate balance, coordination, and strength, they are
showing that they have the necessary skills to do things
such as sit still and pay attention, balance in a chair, hold a
pencil, or track their eyes on a line.

Gross Motor skills, sometimes called large muscle skills,
refer to moving the whole body and the larger muscles of
the body, such as those in the arms, legs, and core.
Infants’ physical development involves gaining control of
the head, neck, and torso to help them sit, creep, crawl,
and stand properly. As they mature into toddlers, they
develop the strength and coordination to walk, throw, and
stretch. Preschoolers gain even greater control over their
body, contributing to their increasing confidence and their
ability to engage in social play.

Fine Motor skills, or small muscle skills, involve the use
of small muscles such as those in the wrist and hand.
Children use their eyes, mouth, hands, and feet to learn to
control and coordination of small, specialized motions such
as picking up objects, fastening clothes, drawing and
painting, and completing puzzles or small block buildings.

0lsll Motor Development
PDH1a: Gross Motor Development
PDH1b: Fine Motor Development

gBlgl% Healthy Living
PDH2a: Healthy

Habits PDH2b: Safety

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Did you know?

Young children are able
to focus and pay better
attentionduringand
after physical activity.

Provide tummy time for babies to
help them build strength through
movement. Schedule both
structured and unstructured play
activities for toddlers and
preschoolers that allow them to
engage in light, moderate and
vigorous levels of movement.
Structured activities like
organized games or tumbling
and jumping, as well as
providing opportunities for
children to experience short
bursts of activity throughout the
day promote brain development
and bone health. Include both
indoor and outdoor play every
day.

Add it up! Young children should
be active for about 3 hours each
day.
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PDH1a: Gross Motor Development: Childrenwilldemonstrate increasing body

awareness, control, strength, and coordination of large muscles.

DEVELOPMENTAL INDICATORS

By 9-12 months, most By 18-24 months, most By 36 months (3 years),
INFANTS will YOUNG TODDLERS wiill most OLDER TODDLERS will
1al-1  Demonstrate controland 1aYT-1 Show coordination and 1a0T-1 Use strength and control
strength of basic body control of large muscle of large muscles to throw
movements such as rolling, movements by throwing or a large ball or to climb on
reaching and pulling up to kicking a large ball playground equipment
standing
1al-2  Show increasing stability 1aYT-2 Demonstrate non- 1a0T-2 Participate in non-
in non-locomotor skills locomotor body locomotor or activities that
through reaching, movements such as require stability such as
stretching and turning over shaking, wiggling, and swaying, stretching and
turning twisting
1al-3 Master beginning 1aYT-3 Show control of simple 1a0T-3 Demonstrate increasing
movement skills such body movements and control of more complex
as creeping, postures such as walking body movements and
crawling, scooting or climbing stairs with help postures such as climbing,
running, moving in/out/
under objects
1al-4  Show beginning body 1aYT-4 Show awareness of where 1a0T-4 Demonstrate body and

awareness by exploring
new positions and
movements

their body is in relation to
other objects and people in
the environment

spatial awareness by
negotiating and moving
around objects and people

SAMPLING OF

S OBSERVABLE ACTIONS

Pull self up from sitting to
standing

Stand, holding onto a table and
scoot around

Kick legs and wiggle arms

Stretch to pick up a toy that’s out
of reach

Push a riding toy to make it go
(no pedals)

Walk up stairs with support,
placing one or both feet on step

Climb and use age appropriate
playground equipment

Roll ball back and forth to an
adult

Move body parts to an action song,
“shake my sillies out”

Throw and catch a large ball with
some accuracy

Participate in simple exercises

Climb on sliding board ladders or
playground equipment

Participate in a simple obstacle
course that goes over, underand
through

Crawlunder a chairtoreach for atoy

SAMPLING OF

PROFESSIONALS’

PRACTICES | CHILDREN’

Show joy when child tries a new
task

Provide wedges or pillows or safe
props for child to crawl and climb

Put toy or object just out of reach
and encourage a child to reach
forit

Exercise child’s arms and legs, up
and down, in and out

Smile and laugh when playing
“so big”

Provide riding toys
Roll ball back and forth to child

Create safe areas for climbing

Stabilize shelves and furniture to
avoid tipping or falling

Provide push toys

* Play “chase” and ask children
to catchyou

Create simple bowling games
with empty milk cartons or
plastic soda bottles and a soft
ball

Play movement games like
“Hokey Pokey” or “If You're Happy
and You Know It”

Play catch with large
bouncing balls

Start out each morning with an
exerciseroutine

Allow for outdoor play as weather
permits

Create obstacle courses or relays
that ask children to climb over,
crawl through or jump around
objects
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Rl : MOTOR DEVELOPMENT

PDH1a: Gross Motor Development: Children will demonstrate increasing body
awareness, control, strength, and coordination of large muscles.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1aYP-1 Use armsandlegsin a coordinated manner to

jump, pedal a bike, bounce a ball

1a0OP-1 Coordinate movements with accuracy such
as throwing, catching, or kicking a ball

1aYP-2 Gain increasing stability through practicing
movements such as balancing, bending,
shaking, flexing, and turning

1a0OP-2 Demonstrate stability in body movements
by walking on balance beam, twisting and
turning, curling, and stretching

1aYP-3 Gain control of simple traveling skills such as
galloping, running or hopping

1aOP-3 Show increasing levels of proficiency in
traveling or movement skills: walking,
climbing, running, jumping, hopping, skipping,
marching, and galloping

1aYP-4 Understand the position or orientation of their
bodies to other objects and people

1a0OP-4 Move with an awareness of personal space

) %  Participate in relays that include running, hopping, * Hop on one foot

2 5 flying * Gallop andskip

g j * Bounce alarge ball back and forth to another - Move through an obstacle course
— L]

& 9 ExleiieienioE I e el * Participate in action songs like the “Freeze” or
Z * Dance with apartner “Hokey Pokey”
w
2 * Participate in simple exercises like knee bends or * Climb the ladder of a sliding board with ease
) it-
» SIHUES * Play catch with accuracy using a large ball
E * Pedal a bicycle o Bl il
o
a * Pump legs while swinging
T
o

) g * Play Red Rover or other movement games * Have a marchingband

2 E * Provide different kinds of balls such as large * Play count and move games that ask children to
Q

E =z bouncing balls, nerf balls, soccer balls, etc. make a specific number of hops, jumps, etc.
o

<§: ] * Play music that encourages fast and * Help children practice pumping to swing

@ @ slow movements ordancing independently
<
% * Provide riding toys with pedals * Put out mats for tumbling
?, * Ask children to jump to the table or hop to the * Play kick ball with children
[NN)
S cEl gt * Add more complex movements to relay races such
P as walk backward, gallop or skip
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PDH1b: Fine Motor Development: Children will demonstrate increasing strength, control,
and coordination of their small muscles.

Provide pop up toys or action
cubes that require pushing or
pressing

Provide simple puzzles with
knobs

Allow time for children toremove
their own clothes before bath

With supervision, give children
golf tees to push into styrofoam

Invite children to match shapes
with holes in shape sorters

By 9-12 months, most By 18-24 months, most By 36 months (3 years),
INFANTS will YOUNG TODDLERS wiill most OLDER TODDLERS will
2 1bl-1  Examine objects and 1bYT-1 Use eye-hand coordination 1bOT-1 Show moderate control
© transfer them fromone to manipulate objects, feed of hand-eye coordination
S hand toanother self, or fill containers by stringing large beads,
a putting together simple
=z puzzles, or using simple
pre shape sorters
|_
&
E 1bl-1  Grasp object using the 1bYT-2 Pick up small objects with 1bOT-2 Use tools that require
o] whole hand index finger and thumb finger and hand control
- such as a large paintbrush
a or shovel
1bl-1  Use hand to pat or shake 1bYT-3 Stack 2-3 blocks or objects 1bOT-3 Stack small blocks or put
objects large pegs in pegboard
) % * Hold bottle . Pgt together 3-4 piece puzzles * Turn pages of a book
2 5 e Put spoon to mouth with knobs » Stack one inch blocks into a tower
g E * Move objects from one handto @ T [PEIBES G ) (90 il el * Use fork and spoon with control
— L[] i -
< 2 another Build a 2-block tower « Puttogether simple puzzles
> 0 . . . o . . _ .
& E’lck up cracker or cheerio with Hold a crayon with a fist-grip and + String large beads
» fingers make marks on paper
o * Make snips with scissors
8 « Put small objects into a bigger * Placelarge pegsona pegboard .
i » Stira cake mix
- boxorcontainer « Stack rings
wo o, i ' * Openandclose acontainer
= Al 2 elafets n o e * Remove own socks and shoes >
- * Brush teeth with adultsupport
T
© * Turnadoorknob or handle
* Pullup alarge zipper
) g « Offer bottle to hold while holding * Encourage children child to hold * Put out playdough and tools so
g = child a board book and try to turn children can pound, roll, squeeze
Z o
7 * Put out foods like cheerios or pages * Provide opportunities for children
<§( o crackers on baby’s highchair tray * Provide toddler-size lego blocks to paint with brushes or with hands
® @« Provide opportunities for babies duslieceliciiiclii el el * Encourage children to pour or
<z( to fill and dump small objects * Provide stacking rings or peg fill containers in the bathtub or
o into larger ones boards water table
w
0 » Offer baby more than one object » Put out large crayons and paper » Ask child to turn the pages of
o at the same time and encourage children to make books while reading
N marks on paper

Provide legos or wood blocks for
stacking

Give children finger foods for
snack, such as cheerios,
cheese cubes

Offer paper and safety scissors
for children to snip

While cooking, invite children to
stir or pour an ingredient into a
bowl
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Rl : MOTOR DEVELOPMENT

PDH1b: Fine Motor Development: Children will demonstrate increasing strength, control and
coordination of their small muscles.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

1bYP-1 Show control of hand-eye coordination
by stringing small beads or pushing keys on a
keyboard

1bOP-1 Use precise control to accomplish tasks
such as fastening clothes or pouring liquid
from one container to another

1bYP-2 Use simple tools that combine dexterity,
strength, and control such as markers or
silverware

1bOP-2 Show increasing coordination and control of
tools that require strength and dexterity such
as hole punch or stapler

1bYP-3 Move puzzle pieces in different ways to fit, or
mold with play dough

1bOP-3 Build structures with small blocks or fit small
objects into small holes

Use plastic canvas with large holes and yarn for
sewing

o) % « String one-inch wood beads » Take the cap offa marker
2 5 * Use lacing cards * Hold pencil with pincer grasp
g j * Put together 12-24 piece puzzles * Copy simpleshapes
—
% 2 * Fasten shoes with Velcro ties * Move paper while cutting on a line
>
= * Build a tower with legos or bristle blocks * Use ahole punch
(92}
8 * Cut a straight line with scissors * Zip jacket
f” * Unbutton large buttons » Spread butter or jelly on bread
=
w * Spoon out peaches or pour milk with adult support * Useacomputer mouse
2 * Wipe the table with a sponge or cloth * Spinagame spinner
5
) g * Give children napkins and silverware to set the table * Play a board game that involves rolling dice or
O Gi : o : moving atoken
S * Give children opportunities to dish out own food or
7 pour own milk » Give children a hole punch and paper
o
<§,: * Give children tweezers or clothes pin to pick up * Put out mini-marshmallows and toothpicks
9 :
= szl eloes * Give children clothes pins and clothes to hang
g * Put out cereal loops or pasta to make necklaces (mittens or socks)
?, » Provide opportunities for children to set and clear » Provide opportunities for children to count out their
s the table after snack crackers or pretzels
o
o> * Use pipe cleaners and smallbeads * Put out pipe cleaners and a colander and invite

children to push pipe cleaners through the holes

Offerpencils, crayons, and markers

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

SECTION

(Had) INIWd013A3A TVOISAHd | yijeaH pue juawdojanaq [edisAyd .h

189



(<
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PDH2a: Healthy Habits: Children will show increasing independence in performing self-

care tasks.
By 9-12 months, most By 18-24 months, most By 36 months (3 years),
INFANTS will YOUNG TODDLERS wiill most OLDER TODDLERS will

2al-1 Tolerate handsand face
being washed teeth
being brushed

2aYT-1 Cooperate for hand and
face washing and tooth
brushing

2a0T-1 Attempt to wash own
hands and face and
begins self-tooth brushing

2al-2 Fuss to indicate a wet or
soiled diaper

2aYT-2 Begin to communicate 2a0T-2 Attempt toileting with adult
toileting needs help

2aYT-3 Show interest in self-
dressing

2al-3 Cooperate in dressing
activities such as raising
arm to put on shirt

2a0T-3 Begin to dress and undress
self by pulling up pants,
removing socks and shoes

DEVELOPMENTAL INDICATORS

2aYT-4 Interact with adults in
a variety of physical
activities

2al-4 Showengagementwhile
adult exercises arms, legs
andbodyinavariety of ways

2a0T-4 Participate in physical
activity that engages the
arms and legs

2al-5 Participate in feeding
routines

2aYT-5 Use utensils and cup
to self-feed

2a0T-5 Show increasing
proficiency in self-feeding

2al-6  Try newfoods 2aYT-6 Show interest in new foods 2a0T-6 Show preferences for

PROFESSIONALS’

“so big”

Exercise baby’s legs and arms
while diaper changing (move
them out, thenin, up, then down)

Provide spoon for infant tohold
during feeding

Introduce new foods multiple times

in using thetoilet

Describe foods as you eat

Involve children in active
movement games or songs

Allow time for children to try to
put on their own socks and
shoes, applauding their efforts

as they are presented foods
) 2 * Tolerate face and hands + Stick out hands and arms for * Remove socks, shoes, and jacket
g f:D being cleaned after a messy hand washing « Play “Row, Row, Row Your Boat” or
E 2 T2 + Attempt to put on socksand “I'm a Little Teapot”
2 :—; * I&'ﬁ arms and legs to help with shoes « Use toothbrush with adult support
ressin . Hi ; ; ;
@ <>< . 9 . Hide behind a chair or sit under « Attempt to wash face with a
it * Indicateamessy diaper the table to move bowels washcloth
5 .
) by flissing * "Dance” and move to action « Occasionally use the potty or
» * Cooperate while adult exercises songs like the “Hokey Pokey” or show interest
> legs and arms out and in, up and “Shake My Sillies Out” = -
* Hangup acoatonhoo
E down + Self-feed finger foods cet tg blp i "
. Qni i ' o + Set table with silverware wi
= sp't O,[UF rzjew fﬁ??S tgntllthey Y « Try new foods with interest I T
een tried multiple times
(&) . . .
* Pick up toys with adult reminders o Prefer eolEs one wesk A
+ Grab spoon fromadult and support orangesptie o
) g * Name foods while children are * Establish a mealtime routine * Model healthy eating habits by
g 5 eating « Sing songs about routines, “It’s sitting with children during meals
E =~ * Talk to children while you are time to brush our teeth, It's time » Talk about favorite foods and the
<§( o wiping their faces and hands with to brushourteeth...” food groups
2 a warm cloth « Talk about bathroom behaviors + Schedule frequent bathroom breaks
* Play exercise games such as and encourage children’s interest .

Praise children’s attempts to use
thebathroom

Allow time for children to practice
self-dressing

Introduce balls, riding toys and other
equipment for outdoor play

Transition with action, “Fly like
airplanes to your cubby.”
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EER: HEA LTHY LIVING

PDH2a: Healthy Habits: Children will show increasing independence in performing self-care
tasks.

By 48 months (4 years), most
YOUNG PRESCHOOLERS will

By 60 months (5 years), most
OLDER PRESCHOOLERS will

DEVELOPMENTAL INDICATORS

2aYP-1 Wash hands and face and toothbrushes with
adult guidance

2a0P-1 Wash hands and face and toothbrushes
independently

2aYP-2 Use bathroom for toileting needs with adult
help

2a0P-2 Complete toileting independently

2aYP-3 Manage most dressing activities with
adult support

2a0P-3 Independently dress and undress self

2aYP-4 Engage in physical activity that requires
strength and stamina for at least brief
periods.

2a0OP-4 Engage in physical activities of
increasing levels of intensity for sustained
periods of time

2aYP-5 Feed self independently; begin to pour and
spread

2a0P-5 Open food items independently; cut with
plastic knife

2aYP-6 Differentiate between healthy and non-healthy

2a0P-6 Classify foods by their food groups

Help children learn the steps of handwashing

foods
) % * Independently wash hands with water and soap * Cough and sneeze into elbow
2 5 * Use toilet with adult support » Explain that rest and sleep help keep you healthy
g i e Put on pants and shirt * Run in place or attempt sit-ups
—
5 2 * Pick out own clothing, with adultsupport * Explain the importance of handwashing and
> .
&« Trytocleanupaspill RIOTUISING
n o q
8 « Ask to pour own milk or juice Take off clothes and put on pajamas
f/) « Participate in relay races * Use the bathroomindependently
E * Unzip and remove jacket * Setthe table
2 * Tell an adult that carrots are good for you : Ialk £loai ety Gl fEes kee”p petliealiE
T Carrots help to make me strong.
o
* Explain, “Apples are a fruitand broccoliis a
vegetable.”
) g ¢ Include dress-up dolls that have zippers, ties and » Allow time for children to put on their own coats
g = snaps for children’s practice and hats before going outside
Z0
a7 » Show children how to put on jackets or coats using * Do simple cooking activities with children, talking
<§( o the jacket flip method about food groups as you prepare
@ 2 * Provide a dramatic play area with cooking props * Put stools by the sink to support children’s
= . . .
g ° Talkaboutthe way in which some foods help you :dle;iﬁnde;: hand\rfwvlashmghand Sl
) stay healthy, “Vegetables help you grow muscles.” elp them thoroughly was
@»n . : ; « »
r * Explain the importance of exercise for good health RO SN TEoYEr E eU...
o o . . . . .
= « Conduct simple exercises during group time Describe the way in which specific habits keep us

healthy

Conduct relay races or movement games during
outdoor play
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% EEl2: HEA LTHY LIVING

PDH2b: Safety: Children will demonstrate increasing awareness of safe habits, safety
rules, and personal safety.

DEVELOPMENTAL INDICATORS

By 9-12 months, most By 18-24 months, most By 36 months (3 years),
INFANTS will YOUNG TODDLERS wiill most OLDER TODDLERS will
2bl-1  Show discomfort when 2bYT-1 Accept redirection from 2bOT-1 Differentiate between
feeling unstable adult about safe behaviors harmful and safe situations
2bl-2  Depend on adult for safety 2bYT-2 Rely on adult to follow 2bOT-2 Use adult support to follow
safety rules basic safety rules
2bl-3  Show separation 2bYT-3 Show strong response to 2bOT-3 Differentiate between

and stranger anxiety

separation from familiar
adult

familiar people and
strangers

adult leaves

Use redirection, “Let’s play with
this bear.” to help children move
away from an unsafe behavior

) 2 * Cling to adult while being held * Heed warnings from adults, such * Follow simple rules such as “Use
9 8 « Fuss if held in an awkward as “No, no, it's hot.” a quiet voice” or “Walk” with
E %:) position » Stop unsafe behavior when EEEISIEINGE Ene (EINe2mE
w ; . - .
<§( = - Attempt to crawl or climb on r_edwe_cted or removed from Heed basic dlrect|on§ about safe
% < unsafe surfaces until adult situation vs. harmful, such as “Get down,
& intervenes * Look to adult to determine if et ool
% « Cryand reach for familiar adult behavior is safe or allowable * Hold an adult’s hand to cross the
2] when a new person approaches * Cry or throw a tantrum when SrEEL
> familiar adult leaves * Approach unfamiliar people but
o look to familiar adult for assurance
2
T
o
) g * Hold child securely in positions * Provide pictures of familiar * Postand review a few simple
g = that feel safe to child adults safety rules
Z o
3 * Permit children to explore * Use simple explanations to » Talk about safety in positive
<§( o climbing or exploration of describe what’s safe and not terms, “We walk inside and look
N materials but stay close by to safe both ways before you cross a
- R ”
< CHERTEAT = » Comfort children when they show street.
o * Reassure infant when unfamiliar strong emotions after hearing » Describe unsafe behavior and
% adult comesnear “no”. “I know you want to play safe alternatives: “When you
%5 . Use gentle and soothing erih that.” or ’lthmak(taﬁ }ﬁu s?d climb onl(tjhfat”cr&ar:r,ll m vvofmed
& language when familiar when you can’t have that toy. you could fall. Chairs are for

sitting.”

Stay nearby when a child
is unsure about a new adult

192
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EER: HEA LTHY LIVING

PDH2b: Safety: Children will demonstrate increasing awareness of safe habits, safety

rules, and personal safety.

By 48 months (4 years), most
YOUNG PRESCHOOLERS wiill

By 60 months (5 years), most
OLDER PRESCHOOLERS wiill

2bYP-1 Exhibit increasing independence in following
personal safety practices and routines

2bOP-1 Avoid and alert othersto danger, suchas
keeping a safe distance from swings

2bYP-2 Identify and follow basic safety rules with
adult reminders

2bOP2 Articulate basic safety rules and explain why
they are necessary

2bYP-3 Seek out trusted adults when feeling unsafe

DEVELOPMENTAL INDICATORS

2bOP-3 Explain how others help keep us safe

2bYP-4 Identify body parts that are “no touch”

2bOP-4 Explain what to do if someone attempts to
touch private body parts

2bOP-5 Recognize signs and symbols that
indicate danger

) %  Participate in a fire drill and practice “stop, drop, * Remind adult to buckle safety belt
2 5 el el » State and comply “Stop, look, and listen before you
E < * Get down from a high spot when asked by adult cross thestreet.”
[FN)
<§,: o * Slow bike down to avoid a crash with another * Explain that police officers are our friends
n <
P * Explain what to do if you find matches on the * Remind others to wear bikehelmets
w
% ground » Describe purpose of stop sign or light
» @ Uiy o EEE D Sie # iie carmes * Identify Mr. Yuk’s (poison control icon) intent
E : Idenyfy a bpdy & prlvelis e e e inose LeEle » Explain that no one touches others’ private parts
o bathing suitcovers
a
=
T
o
) g * Hold safety drills regularly * Invite police officers to visit and explain ways to
2 5 * Remind children of safety rules before they engage stay safe
3 in newactivities » Talk about bike safety and the importance of
<§,: * * Read books about children being safe wearing helmets
(20 .
g * Reviewdifferent situations where childrenare acting Read boaks about personal safety
% safely or unsafely and talk about the consequences » Talk about poisons and Mr. Yuk
g * Remind children to tell an adult if they see » Ask children to help you formulate a list of safety
r something unsafe or feel uncomfortable rules
o
e * Ask children to identify alternative solutionsto

unsafe situations
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% Adaptations and Accommodations for Children with Unique Needs

Environment

Provide enough space for children with
physical limitations to maneuver around the
environment.

Make sure that the play space and
activities are safe for all children.

Use tape or signs to denote boundaries.

Use picture cue cards to demonstrate
routines such as handwashing or table-
setting.

Include unbreakable mirrorsandencourage
children to identify body parts and physical
characteristics that make them unique.

Daily Schedule and Routines

Pace activities, offering active, then quiet
experiences.

Incorporate a resting time after vigorous
physical activity to allow time for
stimulation levels to decrease.

Build movement activities into routines,
regular activities, and transitions.

Allow extra time, as needed, for children’s
physical or timed activities.

Encourage children to complete activities in
pairs.

Give ELL students a peer partner to help
them learn routines and schedules.

Materials

Provide a variety of small motor materials
such as puzzles, lacing, sorting and
stringing.

Modify equipment for easier manipulation;
add Velcro to materials; use scoops and
balled socks; add pencil grips or glue small
knobs to puzzle pieces.

Use balls with sound to assist tracking.

Use pictures and manipulatives to
illustrate foods, as well as real foods when
appropriate.

Instruction and Activities

Accommodate less-mobile children by
giving them specific roles such as traffic
director or weather watcher or alternate
activities.

Engage children in short bursts of active
play throughout the day.

Teach concepts one at atime, breakinginto
small steps.

Provide for any food allergies and for any
feeding or swallowing issues before starting
anyfood-relatedactivities.

Cooking with young children is a great way to introduce them to healthy eating
habits, and at the same, help them develop physical and cognitive skills. A simple
cooking experience for older toddlers and preschoolers can encourage children to
try new foods and begin to differentiate between healthy and non-healthy foods.
Stirring a pot or pouring flour into a bow! strengthens fine motor skills; “reading” a
recipe or hearing new words like teaspoon or whip builds vocabulary; measuring
ingredients, setting the timer, or adding “one more” supports math skills; and
sclence concepts arise when ingredients blend into others or children watch
water boil. Try a simple food experience and watch those skills grow!

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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A Sampling of Foundational Practices

Environment and Materials Instruction
« Create safe areas, inside and outside, where » Schedule structured and free opportunities
children can be run, jump, and climb. for active play.
* Addsoft materials where young children * Play active movement games such as ring
can safely climb, roll and bounce. around the rosie or head, shoulders, knees
* Include manipulatives or materials that and toes.
encourage children to use theirhands and * Usefingerplays and songs where
fingers, such as rattles and stacking children move their hands and fingers.

toys, shape sorters, puzzles, blocks,

stringing beads. * Engage children in short bursts of active

play throughout the day.
« Offer a variety of materials and toys that

child can turn, push, poke, pull, shake,
grasp, put together and pull apart. * Teach children about the importance of
staying healthy.

* Introduce children to new foods.

* Include toys where children can practice

buttoning, zipping, and snapping. * Make handwashing part of the regular

. ) routine.
*« Make movement fun with scarves, musical

instrument, rhythm sticks can make
movement fun.

(Had) LNIWdO13AIA TVIISAHd | yijeaH pue 1uswdojanaq [eaisAyd .h

Children’s Books Adult Resources
* Pete the Cat: Firefighter Pete by James Dean * Moving and Learning: A Physical Education
* DuckonaBike by David Shannon Curriculum by Rae Pica
« Spot Loves Sports by Eric Hil * Kids Health:
https://classroom.kidshealth.org/index.
* Get Up and Go by Nancy Carlson jsp?Grade=cc&Section=hhfl
* Harold’s Purple Crayon + Talk About Touch Personal Safety
+ Gregory the Terrible Eater by Curriculum
* Bread Bread Bread by Ann Morris https://www.cfchildren. org/wp- .
' . ' content/uploads/ resources/previous-
+ Wiggle, Giggle, Shake by Rae Pika programs/talking-about-
+ Never Talk to Strangers by Irma Joyce and touching/tatPreKTeachers.pdf
GeorgeBuckett + Caring for our Children
+ Five Little Monkeys Jumping on the Bed by https://nrckids.org/CFOC
Eileen Christelow « Color Me Healthy:
* The Very Hungry Caterpillar by Eric Carle https://www.colormehealthy.com
» Eating the Alphabet board book by Lois i 7777777 mrmmirmmm s
Ehlert Family Engagement

e | Can Do It by Sarah Albee
* Review information about children’s health
* All By Myselfl by MercerMayer and habits at least annually.

+ Me and My Amazing Body by Joan Sweeney + Plan educational programs that help families

« The Busy Body Book by Lizzy Rockwell learn about childhood illnesses and their

* The Pigeon Needs a Bath by Mo Willems treatments.
* Plan family “challenges” where children and

their adults participate in home-school
exercise programs.

* Help families create safety evacuation routes
for home practice.
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CROSSWALK

Alabama Standards for Early Learning and Development (ASELD) and
Head Start Early Learning Outcomes Framework, Ages Birth to Five



HEAD START
Approaches to Learning

ALABAMA STANDARDS FOR
EARLY LEARNING AND DEVELOPMENT
Approaches to Play and Learning (APL):
Developing Skillsand Attitudes forSuccess

Goal P-ATL 1. Child manages emotions with
increasing independence

SED2a: Children will identify, manage, and express their feelings.

Goal P-ATL 2. Child follows classroom rules
and routines with increasing independence.

SST1b: Children will develop a sense of belonging to a group and
follow its rules.

Goal P-ATL 3. Childappropriately handles
and takes care of classroom materials

SST1b: Children will develop a sense of belonging to a group and
follow its rules.

Goal P-ATL 4. Child manages actions,
words, and behavior with increasing
independence.

SED1b: Children will develop confidence in their own abilities with
support of others.

Goal P-ATL5. Childdemonstratesan
increasing ability to control impulses.

SED2b: Children will begin to self-regulate.

Goal P-ATL 6. Child maintains focus and
sustains attention with minimal adult
support.

APL2a: Children will develop the ability to focus their attention and
concentrate to complete tasks.

Goal P-ATL 7. Child persists in tasks.

APL2a: Children will develop the ability to focus their attention and
concentrate to complete tasks.

Goal P-ATL 9. Child demonstrates flexibility
in thinking and behavior.

APL3b: Children will demonstrate a willingness to take risks and
try new things.

Goal P-ATL 10. Child demonstrates initiative
and independence.

APL3a: Children will show eagerness, imagination, and creativity
as they try new tasks.

Goal P-ATL 11. Child shows interest in and
curiosity about the world around them.

APL3a: Children will show eagerness, imagination, and creativity
as they try new tasks.

Goal P-ATL 12. Child expresses creativity in
thinking and communication.

APL3a: Children will show eagerness, imagination, and creativity
as they try new tasks.

CRA1: Children will demonstrate an increasing understanding and
enjoyment of the use of visual arts as a form of self-expression.

CRAZ2: Children will demonstrate an increasing understanding and
appreciation of music as a form of self-expression.

CRAS3: Children will demonstrate growing interest and control in using
rhythmic movements for self-expression.

CRA4: Children will demonstrate an increasing appreciation for the
use of drama for self-expression.

Goal P-ATL 13. Child usesimaginationin
play and interactions with others.

APL1a: Children will use their imaginations to learn about the world
around them.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



HEAD START
Social and Emotional Development

Goal P-SE 1. Child engages in and
maintains positive relationships and
interactions with adults.

ALABAMA STANDARDS FOR
EARLY LEARNING AND DEVELOPMENT

Social Emotional Development (SED):
Myself, MyFeelings,andMyRelationships

SED3a: Children form relationships and interact positively with
adults who consistently respond to their needs.

Goal P-SE 2. Child engages in prosocial
and cooperative behavior with adults.

SED3a: Children form relationships and interact positively with
adults who consistently respond to their needs.

Goal P-SE 3. Child engages in and
maintains positive interactions and
relationships with other children.

SED3b: Children develop ways to interact and build relationships
with peers.

Goal P-SE 4. Child engages in cooperative
play with otherchildren.

APL1b: Children will learn to work and play together to achieve a
common goal.

Goal P-SE 5. Child uses basic problem-
solving skills to resolve conflicts with other
children.

SED2b: Children will begin to self-regulate.

Goal P-SE 6. Child expresses a broad
range of emotions and recognizes these
emotions in self and others.

SED2a: Children identify, manage, and express their feelings.

Goal P-SE 7. Child expresses care and
concern towardothers.

SED2a: Children identify, manage, and express their feelings.

Goal P-SE 8. Child manages emotions with
increasing independence.

SED2a: Children will identify, manage express their feelings.

Goal P-SE 9. Child recognizes self as a
unigue individual having own abilities,
characteristics, emotions, and interests.

SED1a:Childrenwilldemonstrateanemerging personalidentity
through awareness of own personal characteristics and abilities.

Goal P-SE 10. Child expresses confidence in
own skills and positive feelings about self.

SED1b: Children develop confidence in their own abilities.

Goal P-SE 11. Child has sense of
belonging to family, community, and other
groups.

SST1a: Children will develop a sense of belonging to a family
group, articulate family members’ roles, and identify how families
are alike and different.

SST1b: Children build a sense of belonging to a group and follow
its rules.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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HEAD START
Language and Communication; Literacy

Goal P-LC 1. Child attends to communication
and language from others.

ALABAMA STANDARDS FOR
EARLY LEARNING AND DEVELOPMENT
Languageand Literacy (LLT): Understanding and
expressing by listening, speaking, reading and writing

LLT1a: Children will gain information by understanding the meaning of
words and gestures.

Goal P-LC 2. Child understands and
responds to increasingly complex
communication and language from others.

LLT1a: Children will gain information by understanding the meaning of
words and gestures.

Goal P-LC 3. Child varies the amount of
information provided to meet the
demands of the situation.

LLT1c: Children will use, adapt, and follow the rules of language.

Goal P-LC4. Child understands, follows, and
uses appropriate social and conversational
rules.

LLT1c: Children will use, adapt, and follow the rules of language.

Goal P-LC 5. Child expresses self in
increasingly long, detailed, and
sophisticated ways.

LLT1b: Children will use words and gestures to express their thoughts,
feelings and needs to others.

Goal P-LC 6. Child understands and
uses a wide variety of words for a
variety of purposes.

LLT1b: Children will use words and gestures to express their thoughts,
feelings and needs to others.

Goal P-LC 7. Child shows understanding of
word categories and relationships among
words.

LLT1b: Children will use words and gestures to express their thoughts,
feelings and needs to others.

Goal P-LIT 1. Child demonstrates
awareness that spoken language is
composed of smaller segments of sound.

LLT2b: Children will begin to recognize and word with sounds in spoken
language.

Goal P-LIT 2. Child demonstrates an
understanding of how print is used
(functions of print) and the rules that
govern how print works (conventions of
print).

LLT2d: Children will construct meaning and appreciation of print.

Goal P-LIT 3. Child identifies letters of the
alphabet and produces correct sounds
associated with letters.

LLT2c: Children begin to recognize that letters and letter sounds
represent the sounds of spoken language.

Goal P-LIT 4. Child demonstrates an
understanding of narrative structure through
storytelling/ re-telling.

LLT2a: Children willdemonstrate understanding of both the written and
spoken word.

Goal P-LIT 5. Child asks and answers
questions about a book that was read
aloud.

LLT2a: Children will demonstrate understanding of both the written and
spoken word.

Goal P-LIT 6. Child writes for a variety of
purposes using increasingly
sophisticated marks.

LLT3: Children demonstrate beginning understanding of writing as a
way to communicate and that their marks on paper convey a
message.
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HEAD START
Mathematics Development

Goal P-MATH 1. Child knows number names

and the count sequence.

ALABAMA STANDARDS FOR
EARLY LEARNING AND DEVELOPMENT
Mathematical Thinking (MAT):
Exploring, Processing and Logical Reasoning

MAT 1b: Children will connect number names to quantities.

GoalP-MATH2.Childrecognizesthe
number of objects in a small set.

MAT1a: Children will understand the concept of numbers, and the
relationships between numbers and quantities.

Goal P-MATH 3. Child understands
the relationship between numbers
and quantities.

MAT1a: Children will understand the concept of numbers, and the
relationships between numbers and quantities.

Goal P-MATH 4. Child compares numbers.

MAT1a: Children will understand the concept of numbers, and the
relationships between numbers and quantities.

Goal P-MATH 5. Child associates a
quantity with written numerals up to 5 and
begins to write numbers.

MAT1a: Children will understand the concept of numbers, and the
relationships between numbers and quantities.

Goal P-MATH 6. Child understands addition
as adding to and understands subtraction
as taking away.

MAT2a: Children will develop understanding of putting together or
adding to and taking apart and taking from.

Goal P-MATH 7. Child understands simple
patterns.

MAT2c: Children will recognize simple patterns in daily life and
play experiences.

Goal P-MATH 8. Child measures objects
by their various attributes using standard
and non-standard measurement.
Uses differences in attributes to

make comparisons.

MATA4: Children will explore and communicate about distance,
weight, length, height, and time.

MAT2b: Children will classify and organize objects according to
their properties and attributes.

GoalP-MATH9. Childidentifies, describes,
compares, and composes shapes.

MAT3b: Children will explore, visualize, and analyze shapes and shape
attributes.

Goal P-MATH 10. Child explores the
positions of objects in space.

MAT3a: Children will explore and describe the spatial
relationships between objects, the environment and themselves.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT
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ALABAMA STANDARDS FOR
EARLY LEARNING AND DEVELOPMENT

HEAD START Science Exploration and Knowledge (SCI):
Scientific Reasoning Exploring the World Around Me
Goal P-SCI 1. Child observes and SEK1a:Childrenwilldifferentiate betweenlivingand non-living
describes observable phenomena things andtheir characteristics.
(objects, materials, organisms, and
events). SEK1b: Children will demonstrate emerging understanding of

matter and energy.

SEK1c: Children will demonstrate emerging understanding of the
earth and atmosphere.

Goal P-SCI 2. Child engages in scientific talk. SEK1e: Children will gain knowledge through exploration and

discovery.
Goal P-SCI 3. Child compares and SEK1d: Children will gain knowledge through exploration and
categorizes observable phenomena. discovery.
Goal P-SCI 4. Child asks a question, SEK1d: Children will gain knowledge through exploration and
gathers information, and makes discovery.
predictions.
Goal P-SCI 5. Child plans and conducts SEK1d: Children will gain knowledge through exploration and
investigations and experiments. discovery.
Goal P-SCI 6. Child analyzes results, draws SEK3: Children will use logical thinking and reasoning to solve
conclusions, and communicates results. meaningful problems and inform decisions.

MAT4b: Child uses logical thinking and reasoning to solve meaningful
problems and inform.
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HEAD START ALABAMA STANDARDS FOR g_f

Perceptual, Motor, and Physical EARLY LEARNING AND DEVELOPMENT g
Development (PDH): Growing Strong, Healthy and Resilient 3

S

Goal P-PMP 1. Child demonstrates control, PDH1a: Children will demonstrate increasing body awareness and <
strength, and coordination of large control, strength and coordination of large muscles. §
muscles. =Y
w

Goal P-PMP 2. Child uses perceptual PDH1a: Children will demonstrate increasing body awareness and c
information to guide motions and control, strength, and coordination of large muscles. <
interactions with objects and other -
people. =
S

Goal P-PMP 3. Child demonstrates PDH b: Children will demonstrate increasing control and coordination 9
increasing control, strength, and of small muscles. E

coordination of small muscles.

Goal P-PMP 4. Child demonstrates personal PDH2a: Children will demonstrate increasing independence
hygiene and self-care skills. in performing in self-care tasks.
Goal P-PMP 5. Child develops knowledge PDH2a: Children will demonstrate increasing independence
and skills that help promote nutritious in performing in self-care tasks.

food choices and eating habits.

Goal P-PMP 6. Child demonstrates PDH2b: Children will demonstrate increasing awareness of safe
knowledge of personal safety practices habits, safety rules and personal safety.
and routines.
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SC/EM Birth-6 Months 8: develop an awareness of self as a separate individual from others

Alabama Standards
for Early Learning
and Development

Alabama Early Learning Guidelines: DHR Crosswalk

SOCIAL EMOTIONAL DEVELOPMENT (SED) Me, Myself, and My Relationships

SED1a Self-Awareness:
Children will demonstrate
an emerging personal
identity through
awareness of own
personal characteristics,
skills, and abilities.

SC/EM 6-12 Months 9: respond to her/his own image in a mirror

SC/EM 12-18 Months 5: try to achieve a sense of self-identity

SC/EM 4 Years 3: often seem selfish and unable to understand taking turns
SD Birth-6 Months 12: respond to her/his name and caregiver’s actions

SD Birth-6 Months 13: respond to self in mirror

SD 12-18 Months 2: imitate the actions and activities of others

SD 12-18 Months 5: begin to achieve a sense of self-identity

SD 3 Years 5: become defensive of toys and other possessions

SD 5 Years 8: argue about many things and have a strong sense of “fairness”
SD 5 Years 9: be independent, yet still want and need help

CD 18-24 Months 2: refer to self by name, and name other familiar objects

CD 2 Years 1: be able to say what gender she or he is

SED1b Self-Esteem:
Children will demonstrate
emerging confidence in
their own abilities.

SC/EM 12-18 Months 6: become more independent

SC/EM 18-24 Months 1: start to help when washing her/his hands
SC/EM 3 Years 7: want to do for herself/himself

SC/EM 4 Years 2: show pride in accomplishments

SC/EM 4 Years 4: demand doing many things for self

SD 5 Years 7: boast about accomplishments

SED2a Manage
Feelings:

Children will identify,
manage, and express
their feelings

SC/EM Birth-6 Months 3: express her/his needs and emotions with different cries and vocal sounds
SC/EM Birth-6 Months 4: smile in response to a friendly face or voice

SC/EM Birth-6 Months 10: imitate sounds, facial expressions, and actions of others
SC/EM 6-12 Months 1: cry when she/he needs help

SC/EM 6-12 Months 8: indicate her/his wants through movements and sounds
SC/EM 12-18 Months 2: ask for what she/he wants through sounds and motions
SC/EM 12-18 Months 7: start to show different social emotions, such as affection, jealousy, anger, and
sympathy

SC/EM 18-24 Months 4: choose toys to play with and help pick up toys

SC/EM 18-24 Months 5: let you know when she/he needs to use the toilet

SC/EM 18-24 Months 8: show different emotions and moods

SC/EM 18-24 Months 9: become aware of her/his own feelings

SC/EM 3 Years 1: be friendly, laugh often, and be eager to please

SC/EM 3 Years 2: have occasional nightmares and fear of the dark

SC/EM 4 Years 5: show very different emotions within a short period of time
SC/EM 5 Years 1: show many different feelings

SC/EM 5 Years 3: often be able to express feelings in words

SC/EM 5 Years 6: have better self-control of emotions

SD 6-12 Months 5: show affection

SD 12-18 Months 3: show affectionate responses and begin social interactions

SD 4 Years 1: be outgoing, friendly, and overly enthusiastic at times

SD 4 Years 6: rely more on verbal expressions than physical aggression

SD 4 Years 7: engage in name-calling and teasing

CD Birth-6 Months 2: smile and respond to faces or objects

CD Birth-6 Months 11: make same type of gesture as one that was modeled
LLD Birth-6 Months 10: laugh out loud

LLD 6-12 Months 8: show emotions by making different sounds and expressions
LLD 12-18 Months 10: greet people with a smile or concern

LLD 2 Years 10: begin to communicate feelings when having conflicts with others
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KEY SC/EM:Self-Concept/
Emotional

Alabama Standards
for Early Learning
and Development

CD: Cognitive Development
PD: Physical Development

SD: Social Development

LLD: Language & Literacy
Development

Alabama Early Learning Guidelines: DHR Crosswalk

SED2b Self-Regulation:
Children will begin to
self-regulate.

SC/EM Birth-6 Months 7: entertain self by playing with fingers, hands, and toes

SC/EM Birth-6 Months 11: spend less time crying, and will laugh out loud

SC/EM 12-18 Months 4: be able to sit still for a short while

SC/EM 12-18 Months 8: better control her/his own behaviors

SC/EM 2 Years 5: change mind and moods quickly

SC/EM 2 Years 6: sometimes be able to make choices

SC/EM 2 Years 7: sometimes want to hold onto the “old”, rather than try the “new”

SC/EM 2 Years 11: display aggressive behaviors, such as hitting, biting, and shoving
SC/EM 3 Years 5: sometimes have a special security blanket, stuffed animal or toy for comfort
SC/EM 3 Years 6: need affection, support and comfort when she/he is afraid, hurt or sad
SC/EM 4 Years 1: sometimes become physical/aggressive when angry

SD birth 6 Months 6: become upset if toys or other objects are taken away

SD 12-18 Months 8: begin to briefly wait for responses to her/his requests
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SED3a Relationships
with Adults:

Children will form
relationships and
interact positively with
adults who consistently
respond to their needs.

SC/EM Birth-6 Months 2: begin to establish emotional attachments or “bonding” relationships with
parents/family and caregivers

SC/EM Birth-6 Months 6: stop crying when parents, family members, and/or caregivers come near
SC/EM Birth-6 Months 9: seek attention of parent or caregiver by using body movements and/or
vocal sounds

SC/EM 6-12 Months 6: have emotional attachments to particular people

SC/EM 18-24 Months 6: recognize when people are feeling happy, sad, angry, or scared

SC/EM 18-24 Months 7: show affection for you and others that she/he knows

SC/EM 3 Years 8: possibly have difficulty adjusting to being away from parents

SC/EM 4 Years 6: show jealousy of others who seem to be taking an adult’s attention away from
her/ him

SC/EM 4 Years 7: desire to please adults

SC/EM 5 Years 2: start to understand the feelings of others

SD Birth-6 Months 4: reach out to familiar people

SD Birth-6 Months 5: become more outgoing and social

SD Birth-6 Months 7: smile in response to a friendly face or voice

SD Birth-6 Months 8: usually stop crying when picked up and held

SD Birth-6 Months 9: begin to develop a sense of security and trust with parents and caregivers
SD Birth-6 Months 10: imitate, maintain, or avoid interactions

SD Birth-6 Months 11: show individual responses to different people and situations

SD 6-12 Months 1: recognize and bond with primary caregivers

SD 6-12 Months 2: recognize familiar people and may be shy of strangers

SD 6-12 Months 3: begin to respond to more than one familiar person at a time

SD 6-12 Months 4: begin to be sociable by initiating interactions with other children and adults
SD 6-12 Months 6: grab caregiver’s hand or leg when frightened, or look at caregiver for reassurance
SD 18-24 Months 3: learn to seek help from caregivers, if needed

SD 18-24 Months 5: alternate between clinging to parents and caregivers or resisting them

SD 2 Years 5: develop trusting relationships with caregivers

SD 3 Years 10: enjoy adult attention

CD Birth-6 Months 2: prefer to listen to mother’s and primary caregiver’s voices

CD Birth-6 Months 3: often move body to speech of a parent or caregiver
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Alabama Standards
for Early Learning
and Development

Alabama Early Learning Guidelines: DHR Crosswalk

SED3b Relationships with
Children:

Children will develop ways
to interact and build
relationships with peers.

SC/EM 2 Years 10: enjoy social interaction

SC/EM 3 Years 4: show affection toward children who are younger or get hurt

SC/EM 5 Years 5: be caring and affectionate, especially toward injured children, younger children, and
animals

SD 12-18 Months 1: be sociable but able to play alone for a short time

SD 18-24 Months 1: mostly play next to, but not with, other children

SD 18-24 Months 6: offer toys to other children, but usually be possessive of playthings SD 2
Years 2: enjoy being with other children, but may use unacceptable social behavior SD 2
Years 4: enjoy small group activities

SD 2 Years 6: show interest in children of the same age

SD 2 Years 7: begin to cooperate with less physical aggressiveness

SD 3 Years 1: sometimes take turns, but will not always be willing to do so SD 3

Years 3: observe other children playing and may join in for a short time SD 3

Years 9: begin making friends

SD 3 Years 11: enjoy sitting with arms around friends, or holding hands

SD 4 Years 8: develop close friendships with playmates

SD 5 Years 4: enjoy friendships and often have one or two special playmates

SD 5 Years 1: enjoy telling jokes and making people laugh

SOCIAL STUDIES (SST) Learning about Myself, My Family, and My Community

SST1a Family Structure:
Children will develop a
sense of belonging to

a family group and can
articulate the roles of

its members and how
families are the same
and different.

SD 6-12 Months 7: identify family members, friends, and pets
LLD 18-24 Months 8: enjoy stories about self and family
LLD 3 Years 5: talk about known objects and people not present

LLD 4 Years 9: give first and last name, family members’ names, gender (girl or boy), and telephone number

LLD 5 Years 5: state the name of city/ town where child lives, birthday, and family members’ names
Years 13: notice how people are alike and different

CD 3

SST1b Community
Belonging: Children
will build a sense of
belonging to a
group and follow
its rules.

SC/EM 2 Years 2: choose toys and begin to put them away when asked to do so
SD 12-18 Months 6: follow simple directions

SD 5 Years 5: often follow directions and carry out responsibilities

CD 6-12 Months 5: recognize and anticipate activities

SST1c Diversity and
Culture:

Children will show
understanding of how
people are customs are
alike and different.

SST2a Economics:
Children will understand
about supply and
demand, why people
work, money, and
community helpers.

SST2b Geography:
Children will identify
basic concepts of
location and features in
the community.

SST2c History:

Children will
demonstrate
understanding of events
and people from the
past.
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KEY
Emotional

Development

Alabama Standards
for Early Learning
and Development

SC/EM: Self-Concept/

CD: Cognitive Development
PD: Physical Development

SD: Social Development

LLD: Language & Literacy
Development

Alabama Early Learning Guidelines: DHR Crosswalk

APPROACHES TO PLAY AND LEARNING (APL) Developing Skills and Attitudes for Success

APL1a Imaginative
Play:

Children will use their
imaginations to learn
about the world around
them.

SC/EM 6-12 Months 5: play

SC/EM 2 Years 9: enjoy playing

SC/EM 3 Years 3: often talk to self

SD 18-24 Months 2: engage in make-believe or dramatic play
SD 2 Years 1: use more imagination

SD 2 Years 3: imitate adults’ activities

SD 3 Years 4: use objects in pretend play

SD 3 Years 8: engage in make-believe play

SD 4 Years 2: sometimes have imaginary playmates or companions
SD 4 Years 3: boast, exaggerate, and make up stories

SD 5 Years 10: enjoy pretend-play

LLD 5 Years 17: show interest in social and workplace roles
CD 6-12 Months 11: imitate simple movements

CD 3 Years 6: act out real life situations

CD 4 Years 3: have an interest in acting out stories

CD 4 Years 9: have an interest in playing school

CD 4 Years 11: have a vivid imagination
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APL1b Collaborative
Play:

Children will learn to
work and play together
to achieve a common
goal.

PD 6-12 Months 18: play simple games

SD 3 Years 2: join in simple games and group activities

SD 4 Years 4: cooperate with others and participate in group activities
SD 5 Years 2: often play cooperatively

SD 5 Years 3: participate in group play and shared activities

APL2a Persistence,
Engagement, and
Attention:

Children will develop
the ability to focus their
attention and
concentrate to
complete tasks.

SC/EM Birth-6 Months 2: be awake and active for longer times

SC/EM 5 Years 7: dress self completely, learn to tie shoes, and sometimes notice when clothing is
on the wrong side

SC/EM 5 Years 8: enjoy responsibility and have a strong need to feel accepted and powerful
SC/EM 5 Years 9: plan and carry out activities and projects independently

SD 12-18 Months 7: begin to be eager and want to do more in her/his surroundings

LLD Birth-6 Months 3: turn head in response to sound from either side

APL2b Task Analysis:
Children will identify the
steps needed to
achieve a goal.

APL2c Reasoning and
Problem Solving:
Children will identify and
develop strategies for
solving simple
problems.

PD 6-12 Months 12: use different actions with different objects
CD 12-18 Months 9: have an interest in the ability to make changes
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Alabama Standards

for Early Learning

and Development Alabama Early Learning Guidelines: DHR Crosswalk

APL3a Curiosity, SC/EM 4 Years 8: enjoy being silly/playful

Invention and Initiative: SD 18-24 Months 4: show tremendous curiosity about people and things in their surroundings
Children will show SD 5 Years 6: continue to ask many questions

€agerness, PD 6-12 Months 8: learn about things by handling them

imagination, and
creativity as they try
new tasks.

PD 6-12 Months 9: look all around at things near and far

PD 6-12 Months 13: hold onto objects, look at them, and put them in mouth

CD 6-12 Months 6: reject an object or toy after playing with it many times

CD 6-12 Months 7: watch a fast-moving object as it goes up, down, or sideways

CD 6-12 Months 8: usually not turn objects over to see the other side

CD 6-12 Months 10: spend time looking at own hand

CD 12-18 Months 7: have an interest when others point out objects in her/his surroundings
CD 12-18 Months 8: give you several common objects when asked for by name

CD 12-18 Months 9: have an interest in exchanging objects with others

CD 12-18 Months 10: have an interest in pointing to objects

SCIENCE EXPLORATION AND KNOWLEDGE (SEK) Exploring the World Around Me

SEK1a Scientific LLD 5 Years 14: ask “why?” questions

Inquiry: PD 6-12 Months 15: like to play with many objects, dropping one and picking up another, one by
Children will gain one

knowledge and CD Birth — 6 Months 4: look about, even in a darkened area

through exploration and

. CD Birth — 6 Months 5: follow a slowly moving object through a complete arc of 180 degrees
discovery.

CD Birth — 6 Months 6: continue to gaze in direction of moving objects that seem to disappear
CD Birth — 6 Months 7: distinguish between objects

CD Birth — 6 Months 9: watch hand movements

CD Birth — 6 Months 10: focus on and reach for object, and distinguish between textures, solids, and
liquids

CD Birth — 6 Months 15: experience different environments

CD 6-12 Months 3: recognize that objects can change

CD 6-12 Months 4: follow a moving object with eyes, and will briefly look for an object that has
disappeared

CD 6-12 Months 9: be able to line up an object in one hand with another object in other hand

CD 6-12 Months 10: be able to grab an object which moves after she/he begins to reach for it

CD 12-18 Months 2: find an object by looking in the right place when it is hidden in first one place,
then another, and then a third place

CD 12-18 Months 6: notice features of sameness and differences

CD 12-18 Months 11: have an interest in the ability to make changes

SEK1b Biological LLD 12-18 Months 6: begin to point to and name body parts and learn about self
Science: CD 12-18 Months 4: point to three body parts when asked
Children will differentiate  cp 2 Years 2: point to smaller body parts when asked

between living and non- o 4 years 7: enjoy learning about how things grow and operate
living things and their

characteristics

SEK1c Physical CD Birth-6 Months 10: focus on and reach for object, and distinguish between textures,
Science: solids, and liquids
Children will

CD Birth — 6 Months 14: become aware of starting and stopping
CD 6-12 Months 7: watch a fast-moving object as it goes up, down, or sideways
CD 3 Years 10: have an interest in changing things in her/his environment

demonstrate emerging
understanding of matter
and energy.
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KEY SC/EM:Self-Concept/

Emotional

Development

Alabama Standards
for Early Learning
and Development

CD: Cognitive Development
PD: Physical Development

SD: Social Development

LLD: Language & Literacy
Development

Alabama Early Learning Guidelines: DHR Crosswalk

SEK1d Earth and
Space Science:
Children will
demonstrate emerging
understanding of the
earth and atmosphere.

CD Birth — 6 Months 10: focus on and reach for object, and distinguish between textures, solids, and
liquids
CD 4 Years 12: have an interest in day and night, before and after, and coming and going

SEK1e Environment
and Ecology:

Children will
demonstrate
understanding of their
impact on taking care of
the world.

SC/EM 6-12 Months: explore her/his environment
CD 18-24 Months 7: develop a sense of ownership
CD 3 Years 10: have an interest in changing things in her/his environment
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SEK2a Use of Tools:
Children willuse
simple andmore
complextools to
accomplish a task.

PD 4 Years 12: become more accurate at hitting nails and pegs with a hammer
CD 12-18 Months 13: have an interest in using objects as tools

CD 12-18 Months 13: have an interest in using objects as tools

CD 18-24 Months 5: continue to use objects as tools

SEK2b Media Literacy:
Children will
demonstrate
understanding of the
types of information they
are receiving through
media.

CD 3 Years 9: enjoy stories that give real information
CD 4 Years 13: have an interest in things real and not real

SEK2c Digital
Citizenship:

Children will
demonstrate safe use of
technology.

SEK2d Computational
Thinking:

Children will use
technological skills,
concepts, and
behaviors to solve
problems or complete
projects.

SEK3 Engineering
Processes:

Children will use
beginning design
processes for problem
solving.

PD 12-18 Months 2: try to stack blocks on top of each other
PD 4 Years 7: build a tower with ten or more blocks, using dominant hand
CD 18-24 Months 10: begin to understand that parts of an object can make a whole
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Alabama Standards
for Early Learning
and Development

Alabama Early Learning Guidelines: DHR Crosswalk

Mathematical Thinking (MATv): Exploring, Processing and Logical Reasoning

MAT1a: Number
Relationships:

Children will understand
the concept of numbers,
and the relationships
between numbers and
quantities.

CD 18-24 Months 4: understand amount words, such as more, less, and another

CD 18-24 Months 10: begin to understand that parts of an object can make a whole
CD 2 Years 8: become more interested in the concept of some and all

CD 3 Years 11: be interested in who has more or less

CD 5 Years 13: understand the concept of “less than”

MAT1b: Counting and
Number Sense:
Children will connect
number names to
quantities.

CD 2 Years 4: become interested in how many objects she/he has
CD 3 Years 12: continue to have an interest in counting

CD 4 Years 20: understand the concept of size and amount

CD 5 Years 10: count to 20 and above

CD 5 Years 11: recognize numbers from one to ten

MAT?2a: Children will
develop
understanding of
putting together or
adding to and taking
apart and taking
from.

CD 12-18 Months 12: notice same/different and some/all

MAT2b: Sets:

Children classify and
organize objects
according to properties
and attributes.

LLD 2 Years 4: begin to name and match colors, sizes, and shapes

PD 6-12 Months 11: enjoy playing with all kinds of objects

CD 18-24 Months 6: point to matching or similar objects

CD 18-24 Months 8: understand that words can label sameness and differences
CD 18-24 Months 9: understand that some have more, and some have less

CD 3 Years 2: sort objects based on shape or color

CD 3 Years 4: name and match primary colors

CD 5 Years 3: sort objects on the basis of both color and shape

CD 5 Years 4: sort a variety of objects in a group that have one thing in common

MAT?2c: Patterns:
Children will recognize
simple patterns in daily
life and play
experiences.

SD Birth-6 Months 3: enjoy familiar routines

LLD 6-12 Months 10: be aware of daily routines and activities

LLD 2 Years 8: respond to verbal and nonverbal signals for routines and changes
CD Birth-6 Months 14: become aware of starting and stopping

CD 4 Years 8: understand the sequence of daily events

CD 5 Years 12: identify objects in a series (first, second, last)
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KEY SC/EM: Self-Concept/ SD: Social Development CD: Cognitive Development

Emotional

LLD: Language & Literacy PD: Physical Development

Development Development

Alabama Standards

for Early Learning

and Development Alabama Early Learning Guidelines: DHR Crosswalk
MATS3a: Spatial LLD 3 Years 8: begin to learn “directional” words
Reasoning: CD 5 Years 1: build with small and large blocks

Children will explore
and describe the
spatial relationships
between objects, their
environment, and
themselves.

CD 5 Years 14: understand the concept of “one-half”

MAT3b: Shapes:
Children will explore,
visualize, and analyze
shapes and shape
attributes.

CD 2 Years 3: recognize and sort familiar objects with the same color, shape, or size
CD 3 Years 8: understand and point to a triangle, a circle, and a square
CD 5 Years 2: understand the concept of same shape and size
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MAT4:
Measurement and
Time:

Children will explore
and communicate
about

distance, weight, length,

height, and time.

CD 4 Years 1: have an interest in the order of things

CD 5 Years 5: understand the concept of smallest and shortest

CD 5 Years 7: begin to understand time concepts

CD 5 Years 8: begin to relate clock time to the daily schedule

CD 5 Years 9: probably be able to tell time on the hour

CD 5 Years 15: know the purpose of a calendar

CD 5 Years 16: recognize and identify a penny, a nickel, and a dime

MAT4b: Logical
Thinking, Reasoning,
and Data Analysis:
Children use logical
thinking and reasoning
to solve meaningful
problems and inform
decisions.

LLD 4 Years 8: answer appropriately when asked what to do if tired, cold, or hungry
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Alabama Standards
for Early Learning
and Development

Alabama Early Learning Guidelines: DHR Crosswalk

LANGUAGE AND LITERACY (LLT) Understanding and Expressing by Speaking, Listening, Reading, and Writing

LLT1a Receptive
Language:
Children will gain
information by
understanding the
meaning of words
and gestures.

SC/EM 2 Years 8: sometimes respond to what you ask her/him to do and sometimes do the opposite
SD Birth- 6 Months 2: look for person who is talking

LLD Birth-6 Months 1: distinguish between different sounds and voices

LLD Birth-6 Months 1: communicate by blinking, moving a body part, stopping a movement, shifting
eyes about, or making a startle response

LLD Birth-6 Months 2: show a preference for certain sounds, especially for human speech

LLD Birth-6 Months 4: hear and make different sounds

LLD Birth -6 Months 5: make sounds other than crying

LLD Birth -6 Months 6: communicate by crying in different ways when hungry, hurt, scared, or
uncomfortable

LLD Birth -6 Months 7: react to sounds and make sounds by cooing and blowing bubbles
LLD Birth- 6 Months 8: make sounds (coo) and move body when engaging in a face-to-face
exchange with parents and others

LLD Birth- 6 Months 9: search for source of sounds in immediate surroundings

LLD 6-12 Months 1: imitate some non-speech sounds

LLD 6-12 Months 2: begin babble (baby talk) to communicate

LLD 6-12 Months 3: turn head when called by name or when familiar objects or persons are named
LLD 6-12 Months 7: listen to conversations and understand what is being said

LLD 12-18 Months 3: be able to recognize, name, and/or pick out common objects

LLD 12-18 Months 7: begin to understand when asked to do something

CD Birth-6 Months 8/12: correctly find the source of a sound

CD 6-12 Months 1: continue to look toward the source of sounds

CD 18-24 Months 1: follow simple directions in the order given

CD 12-18 Months 3: understand and follow simple requests

CD 18-24 Months 3: be able to understand longer sentences

CD 3 Years 3: enjoy interaction, stories, and activities with riddles, guessing, and suspense
CD 3 Years 4: follow a two-step direction
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KEY SC/EM: Self-Concept/ SD: Social Development CD: Cognitive Development

Emotional

LLD: Language & Literacy PD: Physical Development

Development Development

Alabama Standards
for Early Learning
and Development

Alabama Early Learning Guidelines: DHR Crosswalk

LLT1b Expressive
Language:

Children will use words
and gestures to express
theirthoughts, feelings
and needs to others.

SC/EM Birth-6 Months 5: coo, gurgle, and squeal when awake
SD Birth-6 Months 1: make babbling sounds

LLD 6-12 Months 4: begin to repeat sounds or words of more than one syllable that have meaning to
her/him

LLD 6-12 Months 5: begin to say recognizable words

LLD 6-12 Months 6: begin to communicate and name many things

LLD 12-18 Months 1: babble words and try using words to describe actions

LLD 12-18 Months 2: begin to name familiar objects and their owners

LLD 12-18 Months 9: use one word questions to ask for or name something

LLD 18-24 Months 1: begin to actually understand how to use language to communicate
LLD 18-24 Months 2: begin to make phrases or short sentences of two or three words
LLD 18-24 Months 5: begin to express her/his needs using simple sentences and/or actions
LLD 18-24 Months 6: ask many questions

LLD 18-24 Months 7: speak 50 to 300 different words

LLD 2 Years 5: use sentences to say “no”

LLD 2 Years 6: continue to ask many questions

LLD 2 Years 7: begin to communicate the difference between one and many

LLD 3 Years 1: answer simple questions appropriately

LLD 3 Years 2: engage in conversation by taking turns talking and listening

LLD 3 Years 4: ask/gesture for desired objects or assistance

LLD 3 Years 9: talk about the actions of others

LLD 3 Years 10: continue to ask many questions

LLD 4 Years 6: use detailed sentence structure to describe events and activities

LLD 5 Years 1: have a vocabulary of 1500 words or more

LLD 5 Years 4: use sentences with 7 words or more

LLD 5 Years 7: have speech that is nearly 100% understandable

LLD 5 Years 9: use past tense of verbs

LLD 5 Years 10: understand singular and plural nouns

LLD 5 Years 11: define simple words by their use

LLD 5 Years 13: use “would” and “could” appropriately

LLD 5 Years 16: speak home language
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LLT1c Social Rules of
Language:

Children will use, adapt,
and follow the rules of
language.

LLD 12-18 Months 5: show increased interest in conversational turn-taking

LLD 18-24 Months 4: begin to use appropriate manners in speech and/or action

LLD 2 Years 1: understand longer sentences and use we, she, he, |

LLD 2 Years 2: talk more and use phrases and clauses to create more adult-like sentences
LLD 2 Years 3: sing and/or say nursery rhymes, songs, and fingerplays

LLD 2 Years 9: talk with other children while playing together

LLD 3 Years 11: join in social interactions

LLD 4 Years 2: refer to activities and events in the past tense

LLD 4 Years 3: match listener’s level of understanding by changing tone of voice and sentence
structure

LLD 5 Years 12: answer telephone appropriately and call person to the telephone or take a message
CD 12-18 Months 5: point to and tell you a specific object she/he wants
CD 2 Years 7: frequently ask the names of various objects and activities
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Alabama Standards
for Early Learning
and Development

Alabama Early Learning Guidelines: DHR Crosswalk

LLT 2a Comprehension:
Children will
demonstrate
understanding of both
the written and spoken
word.

SD 3 Years 6: sit and listen to stories for up to ten minutes at a time

SD 3 Years 7: not both others and dislike being bothered by others while listening to stories
LLD 12-18 Months 8: respond to simple questions with “yes” or “no” and/or appropriate head
movements

LLD 4 Years 1: answer “who?”, “what?”, “when?” “where”, “how?”, and “why?” questions
during conversation

LLD 5 Years 6: want to read and act out stories

CD 3 Years 1: listen attentively to age-appropriate stories

CD 3 Years 3: enjoy interaction, stories, and activities with riddles, guessing, and suspense
CD 4 Years 2: have an interest in how stories, finger plays, and songs look in writing

CD 4 Years 3: have an interest in acting out stories

CD 4 Years 5: enjoy using words and creating silly language

CD 4 Years 6: be interested in books

CD 4 Years 15: begin to picture read very simple picture books with a few words

CD 4 Years 16: recognize several printed words

LLT 2b Phonological
Awareness:

Children will begin to
recognize and word with
sounds in spoken
language.

LLD 2 Years 3: say nursery rhymes and sing songs

LLD 4 Years 7: recite rhymes and sing simple songs

CD 4 Years 17: tell if paired words are the same or different in sound
CD 2 Years 5: join in singing nursery rhymes and songs

LLT 2c Alphabet
Knowledge:

Children will
demonstrate an
emerging understanding
that letters and letter
sounds represent the
sounds of spoken

CD 3 Years 7: draw a circle, a square, and some letters

CD 4 Years 4: name about 10 letters, especially those in their name
CD 4 Years 10: have a growing interest in letters and numbers

CD 4 Years 18: write a few capital letters

CD 4 Years 19: possibly print own name

CD 5 Years 6: recognize many letters and some sounds

language.

LLT 2d Print LLD 6-12 Months 9: notice pictures

Awareness and Book LLD 12-18 Months 3: begin to name and point out familiar pictures in a book
Handling: LLD 3 Years 6: show interest in books

Children will construct
meaning and
appreciation of print.

LLD 3 Years 7: show interest in written words

LLD 4 Years 5: begin to make the connection between spoken and written words
CD 12-18 Months 1: look at and point to pictures in a book

CD 3 Years 5: pretend to read to others

CD 3 Years 9: enjoy stories that give real information

CD 4 Years 2: have an interest in how stories, finger plays, and songs look in writing
CD 4 Years 6: be interested in books

CD 4 Years 15: begin to picture read very simple picture books with a few words

LLT 3 Emergent Writing:
Children will demonstrate
beginning
understanding of the
idea that marks on
paper convey a
message.

LLD 3 Years 12: show interest in seeing her/his name
LLD 4 Years 4: want to write her/his name

LLD 5 Years 8: practice writing skills

LLD 5 Years 15: write her/his name

CD 4 Years 16: recognize several printed words
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KEY SC/EM: Self-Concept/ SD: Social Development CD: Cognitive Development

Emotional

LLD: Language & Literacy PD: Physical Development

Development Development

Alabama Standards
for Early Learning
and Development

CREATIVE ARTS (CRA) Expressing Feelings and Ideas through Art, Music, Movement and Drama

CRA 1 Visual Arts:
Children will
demonstrate an
increasing
understanding and
enjoyment of the visual
arts through exploration.

Alabama Early Learning Guidelines: DHR Crosswalk

CRA 2 Music:
Children will
demonstrate an
increasing
understanding and
appreciation of music
as a form of self-
expression.

LLD 12-18 Months 4: show increased interest in music and

rhythm

LLD 18-24 Months 9: sing along with familiar tunes

CD Birth-6 Months 13: connect sound and rhythms with movements

SC/EM 6-12 Months 7: become familiar with different types of sounds, tones of voices, and types
of music
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CRA 3 Movement and
Dance:

Children will
demonstrate growing
interest and control in
rhythmic movements.

SD 12-18 Months 4: enjoy listening to and making music, dancing, and singing

CRA 4 Drama & Acting:
Children will
demonstrate an
increasing
understanding of drama
through the exploration
of actions and
language.

LLD 5 Years 2: tell familiar stories using pictures
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Alabama Standards
for Early Learning
and Development

Alabama Early Learning Guidelines: DHR Crosswalk

PHYSICAL DEVELOPMENT AND HEALTH Growing Strong, Healthy and Resilient

PDH1a Gross Motor
Development:

Children will
demonstrate increasing
body awareness and
control, strength, and
coordination of large
muscles.

PD Birth-6 Months 1: engage in motor activities that are primarily uncontrollable

PD Birth-6 Months 3: turn head from side to side when placed in a face down position
PD Birth-6 Months 6: develop muscle tone

PD Birth-6 Months 7: improve in muscle strength and control

PD Birth-6 Months 8: raise head and upper body on arms when in a face down position
PD Birth-6 Months 9: turn head to either side when on back

PD Birth-6 Months 10: clasp hands above face, wave arms about, and reach for objects
PD Birth-6 Months 12: surprisingly roll onto side and then from front to back to side at will
PD Birth-6 Months 13: progress from sitting with full support to sitting with little support
PD 6-12 Months 1: crawl to get from one place to another

PD 6-12 Months 2: pull himself upright, and stand firmly while holding on

PD 6-12 Months 3: crawl up and down steps

PD 6-12 Months 4: gradually gain control of back muscles

PD 6-12 Months 5: bring hands in front of body and hold them together

PD 6-12 Months 6: turn body and grab an object with both hands

PD 6-12 Months 16: throw objects

PD 12-18 Months 5: develop overhand throwing

PD 12-18 Months 6: like to run around and sit still for a short period of time to play

PD 12-18 Months 7: walk well unsupported

PD 12-18 Months 8: move from sitting or stooping to standing without help

PD 12-18 Months 9: hit/pound objects

PD 12-18 Months 10: travel and carry objects from one place to another

PD 18-24 Months 6: walk directly to places she/he knows and remembers

PD 18-24 Months 7: kick or throw a ball forward

PD 18-24 Months 8: walk up and down stairs alone, both feet on one step at a time and holding onto
railing

PD 2 Years 1: stand on either foot and balance, jump, and stand on tiptoes

PD 2 Years 2: walk between two straight lines about 8 inches apart

PD 2 Years 3: be very active and more coordinated

PD 3 Years 1: walk, jump, hop, and run on two feet

PD 3 Years 2: throw and catch a large ball with some success

PD 3 Years 6: walk up and down stairs independently, using alternating feet

PD 3 Years 7: balance momentarily on one foot

PD 3 Years 8: hop on one foot, kick a large ball, and jump in place

PD 4 Years 1: walk forward on a straight line, hop on one foot, and cross legs when sitting on the
floor

PD 4 Years 2: pedal and steer a wheeled toy with confidence and skill

PD 4 Years 3: climb ladders, steps, trees, and playground equipment

PD 4 Years 4: throw a ball overhand

PD 4 Years 5: jump over or from objects five or six inches high and land with both feet together
PD 4 Years 6: run, stop, start, and move around objects with ease

PD 5 Years 1: walk, run, hop on one foot, jump, slide from side to side and begin to skip

PD 5 Years 2: throw and catch a large ball easily

PD 5 Years 5: walk backwards, heel to toe, balance on either foot with good control for ten
seconds and walk a balance beam

PD 5 Years 6: probably learn to do a forward roll

PD 5 Years 7: bend to touch toes without flexing knees

PD 5 Years 8: ride a tricycle or wheeled toy with speed and skillful steering, and probably learn to
ride a bicycle

SC/EM 12-18 Months 1: start to move freely
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KEY SC/EM: Self-Concept/
Emotional
Development

Alabama Standards
for Early Learning
and Development

CD: Cognitive Development
PD: Physical Development

SD: Social Development

LLD: Language & Literacy
Development

Alabama Early Learning Guidelines.:. DHR Crosswalk

PDH1b Fine Motor
Development:

Children will
demonstrate increasing
strength, control, and
coordination of their
small muscles.

PD Birth-6 Months 2: hold hand(s) in a fist

PD Birth-6 Months 4: grasp objects with entire hand

PD Birth-6 Months 5: hold hands in an open or semi-open position

PD Birth-6 Months 11: improve in eye coordination

PD Birth-6 Months 17: begin to use thumb and forefinger to grip

PD 6-12 Months 7: be able to hold a toy in each hand at the same time

PD 12-18 Months 3: scribble on paper while holding crayon in fist

PD 12-18 Months 4: begin to turn pages in books

PD 18-24 Months 1: turn pages of book one by one

PD 18-24 Months 2: string beads together

PD 18-24 Months 3: roll, pound, and squeeze clay

PD 18-24 Months 4: correctly place shapes in a form board/puzzle

PD 18-24 Months 5: imitate a vertical stroke on paper

PD 18-24 Months 9: look at magazines and tear paper

PD 2 Years4:imitate you folding paper or clothing

PD 2 Years 5: fit things into one another and take things apart and put them back together
PD 2 Years 6: draw a circle

PD 3 Years 3: hold crayon or marker between first two fingers and thumb
PD 3 Years 4: begin to cut with scissors

PD 4 Years 8: form shapes and objects out of clay/playdough

PD 4 Years 9: paint, draw, and describe the picture

PD 4 Years 10: make shapes and letters

PD 4 Years 11: hold a crayon or marker, using the first two fingers and thumb
PD 4 Years 13: thread small beads on a string

PD 4 Years 14: pick up puzzle pieces and manipulate the pieces into place
PD 5 Years 3: hold crayons, pencils, and paint brushes in more adultlike
grasp

PD 5 Years 4: use thumb and individual fingers to pick up small  objects
PD 5 Years 9: build three-dimensional structures with small cubes by copying from a model
SC/EM 6-12 Months 2: begin to hold her/his own bottle

SC/EM 6-12 Months 3: begin to try to feed herself/himself

SC/EM 6-12 Months 4: want to hold and try to use her/his drinking cup
SC/EM 18-24 Months 2: be able to eat and drink with only a little spilling
SC/EM 18-24 Months 3: be able to dress selfin simple clothing
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PDH2a Healthy Habits:
Children will show
increasing
independence in
performing self-care
tasks.

SC/EM 12-18 Months 3: begin to express that diaper needs

changing

SC/EM 2 Years 1: be able to eat and drink with limited spilling

SC/EM 2 Years 3: be able to get own water

SC/EM 2 Years 4: have “accidents” when toilet-trained

PD 6-12 Months 14: hold cup with both hands and drink from it

PD 12-18 Months 1: hold cup with both hands and drink from it

PD 18-24 Months 10: remove hat and mittens, snap large snaps, and unzip a large zipper
PD 3 Years 5: feed self without assistance

PD 5 Years 4: take full responsibility for using the toilet

PDH2b Safety:
Children will
demonstrate increasing
awareness of safe
habits, safety rules, and
personal safety
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Crosswalk to National and State Standards
Family and Community Engagement: Connections to Help Me Succeed

Alabama Standards for Early Learning and Development:
FCE1a: Child Development and Parenting: Child development and Parenting:
Early learning programs support families’ understanding of child development and parenting techniques.

Head Start
Performance
NEN LGS

Head Start
Parent, Family
and Community
Framework

National
Standards for
Family-School
Partnerships-
National PTA

First Class
Alabama

Alabama
Child Care

1302: 50 (b)(1) Recognize parents as their children’s primary teachers and nurturers and
implement intentional strategies to engage parents in their children’s learning and
development and support parent-child relationships, including specific strategies for father
engagement

1302.51: Parent activities to promote child learning and development

Family Outcomes: Families as lifelong learners

Parents and families learn about their child>s personality, development, and learning style.
They also advance their own learning interests through education, training, and other
experiences that support their parenting, careers, and life goal

Family Outcomes: Positive parent-child relationships
Beginning with the transition to parenthood, parents and families develop warm
relationships that nurture their child>s health, development, and learning

Standard 3: Supporting school success

Families and school staff continuously collaborate to support students’ learning and
healthy development both at home and at school, and have regular opportunities to
strengthen their knowledge and skills to do so effectively.

CF 2 Parent/Family Engagement Expectations

Family participation in the First Class Pre-K program is expected. Families are
responsible for completing 12 participation hours each school year. Examples of ways
to participate are attending the family orientation, completion of the ASQ-3 screener,
attending field trips,

volunteering in the classroom, attending parent conferences, attending enrichment
meetings, participating in IEP meetings and completing take-home activities.

CF 2.1 Parental Programming
4. Parent education and parent engagement activities

Licensing

D 5. Staff-Parent Communication:

a. The staff and parent(s)/guardian(s) shall discuss discipline or behavior problems to
determine appropriate action consistent with disciplinary practices above.

The center shall provide parents with information about the influenza disease and influenza
vaccine. (Code of Alabama 1975, Section 38-7-14.1.)

Alabama Quality Stars

Level 1: Shares information on child development and children’s health with families
annually Level 2 Shares information with families regarding the importance of having a
primary healthcare provider for children

Level 4: Has a parent resource area that addresses the need and interests of the families
serve
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m m m Crosswalk to National and State Standards
Family and Community Engagement: Connections to Help Me Succeed

Alabama Standards for Early Learning and Development:
FCE1b: Communication:
Early learning programs promote respectful and reciprocal communication strategies with families.

Head Start
Performance
NEN LGS

Head Start
Parent, Family
and Community
Framework

National
Standards for
Family-School
Partnerships-

National PTA

First Class
Alabama

Alabama
Child Care

1302.50 (b)(2): Develop relationships with parents and structure services to encourage
trust and respectful, ongoing two-way communication between staff and parents to
create welcoming program environments that incorporate the unique cultural, ethnic,
and linguistic backgrounds of families in the program and community

1302 (b)(5)(5) Conduct family engagement services in the family’s preferred language, or
through an interpreter, to the extent possible, and ensure families have the opportunity to
share personal information in an environment in which they feel safe; and

Program Impact Area: Family Partnerships

program staff and families build ongoing, reciprocal, and respectful relationships.
Program staff value families’ unique expertise about their children. Staff engage in regular
communication with families to understand their goals for their children and themselves
and work toward those goals together

Standard 2: Communicating effectively
Families and school staff engage in regular, two-way, meaningful communication
about studentlearning.

CF 2 Parent/Family Engagement Expectations

Family participation in the First Class Pre-K program is expected. Families are
responsible for completing 12 participation hours each school year. Examples of ways
to participate are attending the family orientation, completion of the ASQ-3 screener,
attending field trips, volunteering in the classroom, attending parent conferences,
attending enrichment meetings, participating in IEP meetings, and completing take-
home activities.

CF 2.1 Parental Programming
2. Formal and informal parent/teacher conferences

Licensing

D 5. Staff-Parent Communication:

Staff shall be available for communication and conferences with the
parent(s)/guardian(s) at a mutually convenient time.

Alabama Quality Stars

Level 3: Holds at least two parent teacher conferences annually

Level 3: Holds a parent orientation to include program philosophy, goals, objectives, and
expectations

Level 4: Conducts an annual written parent survey that is available to all families
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m m m Crosswalk to National and State Standards
Family and Community Engagement: Connections to Help Me Succeed

Alabama Standards for Early Learning and Development:
FCE1c:
Early learning programs connect in-home and out-of-home experiences to optimize children’s learning.

1302:51(a) A program must promote shared responsibility with parents for children’s early
learning and development, and implement family engagement strategies that are designed
to foster parental confidence and skills in promoting children’s learning and development

Head Start
Performance
Standards

Head Start Program Impact Area: Teaching and Learning

Through teaching and learning, families and staff work together to promote children’s
learning, development, and school readiness. As children’s first and most important
teachers, families are engaged as partners in their children’s learning and development.

Parent, Family
and Community
Framework
Families share their knowledge about their child. Teachers and home visitors share information

aboutthe child’s progress. Head Startand Early Head Start programs build connections with community
partners to offer children and families access to other learning opportunities

Family Outcomes: Parents as lifelong educators
Parents and families observe, guide, promote, and participate in the everyday learning of
their children at home, school, and in their communities.

Family Outcomes: Family Engagement in Transitions

Parents and families encourage and advocate for their child’s learning and development
as they transition to new learning environments within and between Early Head Start, Head
Start, early childhood services, early elementary grades, and beyond

Standard 3: Supporting school success

Families and school staff continuously collaborate to support students’ learning and
healthy development both at home and at school, and have regular opportunities to
strengthen their knowledge and skills to do so effectively.

National
Standards for
Family-School
Partnerships-
National PTA

CF 2 Parent/Family Engagement Expectations

Family participation in the First Class Pre-K program is expected. Families are
responsible for completing 12 participation hours each school year. Examples of ways
to participate are attending the family orientation, completion of the ASQ-3 screener,
attending field trips, volunteering in the classroom, attending parent conferences,
attending enrichment meetings, participating in IEP meetings, and completing take-
home activities.

First Class
Alabama

CF 2.1 Parental Programming
1. Home visits, including home visitation models such as HIPPY, Parents as Teachers

Licensing
Alabama L
eildl Care D 5. Staff-Parent Communication

Alabama Quality Stars

Level 5: Completes a developmentally appropriate child assessment on each child three
times annually and aggregates data into a written report that documents child outcomes
and shares information with families
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m m m Crosswalk to National and State Standards
Family and Community Engagement: Connections to Help Me Succeed

Alabama Standards for Early Learning and Development:
FCE1d: Family Participation:
Early learning programs promote families’ participation in their children’s program experiences.

Head Start
Performance
NEN LGS

Head Start
Parent, Family
and Community
Framework

National
Standards for
Family-School
Partnerships-

National PTA

First Class
Alabama

Alabama
Child Care

1302.34 (b)(5): Parent and family engagement in education and child development
services

1302:50 (b)(4): Family Engagement
Provide parents with opportunities to participate in the program as employees or volunteers

Program Impact Area: Teaching and Learning

Through teaching and learning, families and staff work together to promote children’s
learning, development, and school readiness. As children’s first and most important
teachers, families are engaged as partners in their children’s learning and development.

Families share their knowledge about their child. Teachers and home visitors share
information about the child’s progress. Head Start and Early Head Start programs build
connections with community partners to offer children and families access to other learning
opportunities.

Standard 1: Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and
connected to each other, to school staff, and to what students are learning and doing in
class.

CF 2 Parent/Family Engagement Expectations

Family participation in the First Class Pre-K program is expected. Families are
responsible for completing 12 participation hours each school year. Examples of ways
to participate are attending the family orientation, completion of the ASQ-3 screener,
attending field trips,

volunteering in the classroom, attending parent conferences, attending enrichment
meetings, participating in IEP meetings, and completing take-home activities.

CF 2.1 Parental Programming
3. Classroom visits and options for parents and families to participate in classroom activities
6. Opportunities to engage families outside of the regular service day

Licensing
D 5. Staff-Parent Communication:

Alabama Quality Stars
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Crosswalk to National and State Standards
Family and Community Engagement: Connections to Help Me Succeed

Alabama Standards for Early Learning and Development:
FC1e: Decision-Making and Leadership:
Early learning programs provide families with opportunities to contribute to their children’s program operation.

Head Start
Performance
NECEIGS

Head Start
Parent, Family
and Community
Framework

National
Standards for
Family-School
Partnerships-

National PTA

First Class
Alabama

Alabama
Child Care

1301.4 (a) Establishing parent committees. A program must establish a parent committee
comprised exclusively of parents of currently enrolled children as early in the program year
as possible.

1301.4 (b): Within the parent committee structure, a program may determine the best
methods to engage families using strategies that are most effective in their community, as
long as the program ensures the parent committee carries out the following minimum
responsibilities

Family Outcomes: Families as advocates and leaders

Parents and families advocate for their children and take on leadership roles in Head
Start and Early Head Start. They participate in decision-making, policy development, and
organizing activities in communities and states to improve children’s safety, health,
development, and learning experiences.

Standard 4: Speaking up for every child

Families are empowered to be advocates for their own and other children, to ensure that
students are treated fairly and have access to learning opportunities that will support their
success

Standard 5: Sharing power
Families and school staff are equal partners in decisions that affect children and
families and together inform, influence, and create policies, practices, and programs

CF 2 Parent/Family Engagement Expectations

Family participation in the First Class Pre-K program is expected. Families are
responsible for completing 12 participation hours each school year. Examples of ways
to participate are attending the family orientation, completion of the ASQ-3 screener,
attending field trips, volunteering in the classroom, attending parent conferences,
attending enrichment meetings, participating in IEP meetings, and completing take-
home activities.

CF 2.1 Parental Programming
5. Family involvement in decision making about their own child and about their child’s early
childhood program

Licensing

D 5. Staff-Parent Communication:

The center shall notify parent(s)/guardian(s) of procedures for making a complaint,
including name(s) of person(s) to contact.

Alabama Quality Stars
Level 5: Utilizes results from annual parent survey to improve programmatic outcomes
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m m m Crosswalk to National and State Standards
Family and Community Engagement: Connections to Help Me Succeed

Alabama Standards for Early Learning and Development:
FCEZ2: Program Climate and Environment:
Early learning programs are welcoming to all children and families.

Head Start
Performance
NEN LGS

Head Start
Parent, Family
and Community
Framework

National
Standards for
Family-School
Partnerships-

National PTA

First Class
Alabama

Alabama
Child Care

1302.50 (b)(2): Develop relationships with parents and structure services to encourage
trust and respectful, ongoing two-way communication between staff and parents to
create welcoming program environments that incorporate the unique cultural, ethnic,
and linguistic backgrounds of families in the program and community

Program Impact Area: Program Environment

Refers to the features and physical setting of the program, which affect the interactions
and relationships families and staff experience. High-quality program environments help
protect the health and safety of children, families, and staff. They make families feel
welcomed, valued, and respected. They also promote children’s well-being, learning,
and development. High-quality environments facilitate cultural and linguistic
responsiveness, promote open and regular communication, and provide a sense of
support to families. These environments create opportunities for families to build
relationships with other Head Start parents and community organizations

Standard 1: Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and
connected to each other, to school staff, and to what students are learning and doing in
class.

CF 2 Parent/Family Engagement Expectations

Family participation in the First Class Pre-K program is expected. Families are
responsible for completing 12 participation hours each school year. Examples of ways
to participate are attending the family orientation, completion of the ASQ-3 screener,
attending field trips, volunteering in the classroom, attending parent conferences,
attending enrichment meetings, participating in IEP meetings, and completing take-
home activities.

Licensing

D 5. Staff-Parent Communication:

The center shall be open to visits from parent(s)/guardian(s) at any time during the
center’s operating hours.

Parent(s)/guardian(s) shall be informed of their right to visit and observe their child during
hours of care.

Alabama Quality Stars
Level 5: Has a written parent engagement plan
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!T] m m Crosswalk to National and State Standards
Family and Community Engagement: Connections to Help Me Succeed

Alabama Standards for Early Learning and Development:
FCE3: Community Partnerships:

Early learning programs collaborate with community agencies to support children and families.

Head Start 1302.53: Community partnerships and coordination with other early childhood and

education programs
Performance brog

Standards

Head Start Program Impact Area: Community Partnerships

Through community partnerships, Head Start, Early Head Start, and childcare programs
build collaborative relationships with community organizations that support positive child
and family outcomes. These organizations may include libraries, health centers, schools
Framework [SaRsasee| districts, sources of economic support, the workforce, higher education,
human services agencies, faith-based organizations, businesses, and others

Parent, Family
and Community

Program Outcomes: Family Connections to Peers and Community

Parents and families form connections with peers, mentors, and other community
members in formal and informal social networks. These networks are supportive and
educational. They honor and are inclusive of families’ home languages and cultures.
They also enhance families’ social well-being and community life

Standard 6: Collaborating with community

Families and school staff collaborate with community members to connect students,
families, and staff to expanded learning opportunities, community services, and civic
participation.

National
Standards for
Family-School
Partnerships-
National PTA

CF 2 Parent/Family Engagement Expectations

Family participation in the First Class Pre-K program is expected. Families are
responsible for completing 12 participation hours each school year. Examples of ways
to participate are attending the family orientation, completion of the ASQ-3 screener,
attending field trips, volunteering in the classroom, attending parent conferences,
attending enrichment meetings, participating in IEP meetings and completing take-
home activities.

First Class
Alabama

Alabama
Child Care
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Crosswalk to Alabama Courses of Study

Social and Emotional Development: Myself, My Feelings, My Relationships

ASELD KINDERGARTEN FIRST GRADE SECOND GRADE

SED1a: Self- Physical Education Physical Education Physical Education
Awareness: K-4.1 Personal responsibility 1-4.1 Personal responsibility 2-4.1 Personal responsibility
Children will Follow directions, Acknowledge personal Practice skills with minimal
demonstrate an adhere to class responsibility by using teacher prompting and
emerging procedures, use equipment and space safely accept responsibility for
personal identity equipment properly, and appropriately while behavior and performance
through and accept following the rules and actions to ensure a safe
awareness responsibility for boundaries of the learning environment.

of one’s own behavior, when prompted, environment

personal to create a safe

characteristics, environment.

skills, and

abilities.

SED1b: Self- ALSDE Character Education Standards specify the following standards:

Esteem: Children
will demonstrate
emerging
confidence

in their own
abilities.

SED2a; Manage
Feelings: Children

1) courage

2) patriotism
3) citizenship
4) honesty

5) fairness

6) respect for others

10) self-control
11) courtesy
12) compassion
13) tolerance
14) diligence
15) generosity

19) school pride

20) respect forthe
environment

21) patience
22) creativity
23) sportsmanship

will identify, and 7)  kindness 16) punctuality 21 leyeliyy
]cexriress their 8) cooperation 17) cleanliness 25) perseverance
eelings

E 9) self-respect 18) cheerfulness
SED2b: Self- Physical Education Physical Education Physical Education
Regulation: K-4.4: Conflict Resolution 1-4.4: Conflict Resolution 2-4.4: Conflict Resolution

Children begin to
gain control of
their emotions
and responses

Demonstrate willingness to
seek help for solving
problems and making
decisions.

Identify alternative solutions
to a given problem.

Develop effective coping
skills for dealing with
problems

SED3a:
Relationships with
Adults: Children
form relationships
and interact
positively with
adults.

Physical Education

K.4.2 Accepting and giving
feedback

Appropriately respond
to general feedback
from teacher.

Physical Education

1.4.2 Accepting and giving
feedback

Appropriately respond to
specific feedback from
the teacher.

Physical Education

2.4.2 Accepting and giving
feedback

Appropriately respond to
and implement specific
feedback from the teacher.

SED3b:
Relationships with
Peers: Children
develop ways to
interact and build
relationships with
peers.

Physical Education

K-4.3: Working with Others
Share equipment and space
with peers.

1-4.3 Physical Education:
Working with Others

Work in a variety of class
environments with moderate
supervision. Examples:
partner, small group, large
group, whole class

2-4.3 Physical Education:
Working with Others

Work in a variety of class
environments with minimum
supervision. Examples:
partner, small group, large
group, whole class
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Crosswalk to Alabama Courses of Study
Social Studies: Learning about Myself, My Family, and My Community

ASELD

SST1a: Family
Structure:
Children will
develop a sense
of belonging to
a family group,
articulate family
members’ roles,
and identify how

KINDERGARTEN

K.2: Identify rights and
responsibilities of citizens
within the family,
classroom, school, and
community.

FIRST GRADE

1-12: Compare common
and unique
characteristics in societal
groups, including

age, religious beliefs,
ethnicity, persons with
disabilities, and equality
between genders.

SECOND GRADE

2.1: Relate principles of
American democracy to the
founding of the nation.

families are

alike and

different.

SST1b: K.2: Identify rights and 1.2: Identify rights and 2.2: |dentify national historical
Community responsibilities of citizens responsibilities of citizens figures and celebrations
Belonging: within the family, within the local that exemplify fundamental
Children build classroom, school, and community and state. democratic values, including
a sense of community. equality, justice, and

belonging to a
group and follow
its rules.

K.3: Describe how rules
provide order, security, and
safety in the home, school,

responsibility for the
common good.

SST1c: Diversity
and Culture:
Children show
understanding of
how people and
customs are alike
and different.

K.6: Compare cultural
similarities and
differences in
individuals, families, and
communities.

1.11: Identify traditions
and contributions of
various cultures in the
local community and
state. (Alabama).

2.9: Describe how and why
people from various
cultures immigrate to the
United States.

SST2a:
Economics:
Children will
understand
about supply
and demand,
why people
work, money,
and community
helpers.

K.5: Differentiate between
goods and services.

K.7: Describe roles of
helpers and leaders,
including school principal,
school custodian,
volunteers, police officers,
and fire and rescue workers.

1.3: Recognize leaders
and their roles in the
local community and
state. (Alabama).

1.10: Describe the role of
money in everyday life.

2.7: Explain production
and distribution
processes.

2.8: Describe how scarcity
affects supply and demand
of natural resources and
human- made products.

SST2b:
Geography:
Children will
identify basic
concepts of
location and
features in the
landscape.

K.8: Recognize maps,
globes, and satellite
images.

K.9: Differentiate between

landforms and bodies of water

on maps and globes.

K.10: Apply vocabulary
related to giving and
following directions.

1.8: Identify land masses,
bodies of water, and other
physical features on maps
and globes.

2.5:Differentiate between
a physical map and a
political map.

2.6: Identify states,
continents, oceans, and the
equator using maps, globes,
and technology.
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Crosswalk to Alabama Courses of Study
Social Studies: Learning about Myself, My Family,and My Community

ASELD KINDERGARTEN

SST2c: History:
Children will
demonstrate
understanding
of events and

customs, famous
individual, and
celebrations

people from and nation (Alabama).
the past and
present. K.12: Describe families

and communities of

the past, including
jobs, education,
transportation,

communication, and

recreation.

K.11: Identify symbols,

representative of our state

FIRST GRADE SECOND GRADE

2.1: Relate principles of
American democracy to
the founding of the nation.

1.3: Recognize leaders
and their roles in the
local community and
state. (Alabama).

2.2: |dentify national
historical figures and
celebrations

that exemplify fundamental
democratic values, including
equality, justice, and
responsibility for the
common good.

1.5: Identify historical
events and celebrations
within the local
community and
throughout Alabama.
(Alabama).

1.6: Compare ways
individuals and groups in the
local community and state
lived in the past to how they
live today. (Alabama).

2.3: Use various primary
sources, including
calendars and timelines,
for reconstructing the
past.

2.11:Interpretlegends,
stories, and songs that
contributed to the
development of the cultural
history of the United States.
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Success

ASELD

APL1a: Imaginative Play:
Children

will use their
imaginations to learn
about the world around
them.

Crosswalk to Alabama Courses of Study
Approaches to Play and Learning (APL): Developing Skills and Attitudes for

KINDERGARTEN

KAET-1: Transition between
imagination and reality and use
words and gestures to invent
and inhabit an imaginary
“elsewhere” in dramatic play or
guided drama experience

FIRST GRADE

SECOND GRADE

APL1b:

Collaborative Play:
Children will learn to
work and play together
to achieve a common
goal.

KAET-3: Participate in dramatic
play or a guided drama
experience alone and with peers

KAET-13: Activity engage and
make choices independent and
with others in drama play or a
guided drama experience

APL2a:Persistence,
Engagement, and
Attention: Children will
develop the ability to
focus their attention and
concentrate to
complete tasks.

A:A2.2: Demonstrate how effort
and persistence positively affect
learning

A:A2.2: Demonstrate
how effort and
persistence positively
affect learning

A:A2.2: Demonstrate
how effort and
persistence positively
affect learning

APL2b: Task Analysis:
Children will identify the
steps needed to
achieve a goal.

A:A2.1: Apply time-management
and task-management skills

C:A2.9: Utilizetime-and
task- management skills

A:A2.1: Apply time-
management and task-
management skills

C:A2.9: Utilize time-
and task-
management skills

A:A2.1: Apply time-
management and task-
management skills

C:A2.9: Utilize time-
and task-
management skills

APL2c: Reasoning and
Problem Solving:
Children will identify
and develop strategies
for solving simple
problems.

A:B2.5: Use problem-solving
and decision-making skills to
assess progress toward
educational goals

PS:B1.5: Demonstrate when,
where and how to seek help for
solving problems and making
decisions

APL3a: Curiosity,
Invention, and Initiative:
Children will show
eagerness, imagination,
and creativity as they try
new tasks.

APL3b: Risk taking and
flexibility: Children will
demonstrate a
willingness to take risks
and try new things.
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Crosswalk to Alabama Courses of Study

Science Exploration and Knowledge: Exploring the World Around Me

ASELD

SEK1a: Scientific
Inquiry:

Children will
gain

knowledge
through
exploration

and discovery.

KINDERGARTEN

Scientific and Engineering Practices:

FIRST GRADE

1)  Planning and Carrying out Investigations

2)  Asking Questions and Defining Problems

3) Analyzing and Interpreting Data

4)  Constructing Explanations and Designing Solutions

5)  Obtaining, Evaluating, and Communicating Information

6) Developing and Using Models

7)  Engaging in Argument from Evidence

SECOND GRADE

SEK1b: Biological
Science: Children
will differentiate
between living
and non-living
things and their
characteristics.

Ecosystems: Interactions,
Energy and Dynamics

3) Distinguish between living
and nonliving things and
verify what living things need
to survive (e.g., animals,
needing food, water, and air;
plants needing nutrients,
water, sunlight, and air).

4) Gather evidence to
support how plants and
animals provide for their
needs by altering their
environment (e.g., tree roots
breaking a sidewalk to
provide space, red fox
burrowing to create a den to
raise young, humans
growing gardens for food
and building roads for
transportation).

From Molecules to Organisms:
Structures and Processes

5. Design a solution to a
human problem by using
materials to imitate how
plants and/or animals use
their external parts to help
them survive, grow, and
meet their needs (e.g.,
outerwear imitating animal
furs for insulation, gear
mimicking tree bark or shells
for protection).*

6. Obtain information to
provide evidence that
parents and their offspring
engage in patterns of
behavior that help the
offspring survive (e.g.,
crying of offspring indicating
need for feeding, quacking
or barking by parents
indicating protection of
young). Heredity:
Inheritance and Variation of
Traits

7. Make observations to
identify the similarities and
differences of offspring to
their parents and to other
members of the same
species (e.qg., flowers from
the same kind of plant being
the same shape, but differing
in size; dog being same
breed as parent, but differing
in fur coloror pattern).

Ecosystems: Interactions,
Energy, and Dynamics

5. Plan and carry out an
investigation, using one
variable at a time (e.g.,
water, light, soil, air), to
determine the growth needs
of plants.

6. Design and construct
models to simulate how
animals disperse seeds
or pollinate plants

(e.g., animals brushing fur
against seed pods and
seeds falling off in other
areas, birds and bees
extracting nectar from
flowers and transferring
pollen from one plant to
another).”

7. Obtain information from
literature and other media to
illustrate that there are many
different kinds of living things
and that they exist in different
places on land and in water
(e.g., woodland, tundra,
desert, rainforest, ocean,
river).
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Crosswalk to Alabama Courses of Study

Science Exploration and Knowledge: Exploring the World Around Me

ASELD KINDERGARTEN FIRST GRADE

SEK1c: Physical
Science: Children
will demonstrate

Mobility and Stability:
Forces of Nature

Waves and Their Applications in
Technologies for Knowledge Transfer

emerging 1. Investigate the I. Conduct experiments to
understanding resulting motion of provide evidence that

of matter objects when forces vibrations of matter can create sound
and energy. of different (e.g., striking a tuning fork, plucking a

strengths and
directions act upon
them (e.g., object
being pushed,
object being pulled,
two objects
colliding).

guitar string) and sound can make
matter vibrate (e.g., holding a piece

of paper near a sound system speaker,
touching your throat while speaking).

2. Construct explanations from
observations that objects can be seen
only when light

is available to illuminate them (e.g.,
moon being illuminated by the sun,
colors and patterns in a kaleidoscope
being illuminated when held toward
a light).

3. Investigate materials to determine
which types allow light to pass
through (e.g., transparent materials
such as clear plastic wrap), allow
only partial light to pass through
(e.g., translucent materials such as
wax paper), block light (e.g., opaque
materials such as construction
paper), or reflect light (e.g., shiny
materials such as aluminum foil).

4. Design and construct a device that
uses light or sound to send a
communication signal over a distance
(e.g., using a flashlight and a piece of
cardboard to simulate

a signal lamp for sending a

coded message to a classmate,
using a paper cup and string to
simulate a telephone for talking to

a classmate).*
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SECOND GRADE

Matter and its Interactions

I. Conduct an investigation
to describe and classify
various substances
according to physical
properties (e.g., milk being a
liquid, not clear in color,
assuming shape of its
container, mixing with water;
mineral oil being a liquid,
clear in color, taking shape
of its container, floating in
water; a brick being a solid,
not clear incolor, roughin
texture,

not taking the shape of its
container, sinking in

water).

2. Collect and evaluate data
to determine appropriate
uses of materials based on
their properties (e.g.,
strength, flexibility, hardness,
texture, absorbency).*

3. Demonstrate and explain
how structures made from
small pieces (e.g., linking
cubes, blocks, building
bricks, creative construction
toys) can be disassembled
and then rearranged to make
new and different structures.
4. Provide evidence that
some changes in matter
caused

by heating or cooling can be
reversed

(e.qg., heating or freezing of
water) and some changes
areirreversible (e.g.,
baking a cake, boiling an
€gg).
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Crosswalk to Alabama Courses of Study

Science Exploration and Knowledge: Exploring the World Around Me

ASELD KINDERGARTEN

SEK1d: Earth and
Space Science:

Earth's Systems

FIRST GRADE

Earth’s Place in the Universe

SECOND GRADE

Earth's Systems

Children will 7) Observe and describe 8. Observe, describe, and 8. Make observations from
demonstrate the effects of sunlight on predict patterns of the sun, media to obtain information
emerging Earth’s surface (e.g., heat moon, and stars as they about Earth’s events that
understanding from the sun causing appear in the sky (e.g., sun happen over a short period
of the earth evaporation and moon appearing to rise in of time (e.g., tornados,
and of water or increased one part of the sky, move volcanic explosions,
atmosphere. temperature of soil, rocks, across the sky, and set; stars earthquakes) or over a time
sand, and water). other than our sun being period longer than one can
visible at night, but not during observe (e.g., erosion of
8) Design and construct a the day). rocks, melting of glaciers).
device (e.g., hat, canopy, 9. Create models to
umbrella, tent)toreduce 9. Observe seasonal identify physical features
the effects of sunlight. patterns of sunrise and of Earth (e.g., mountains,
sunset to describe the valleys, plains, deserts,
9) Observe, record, and relationship between the lakes, rivers, oceans).
share findings of local number ofhours of daylight
weather patterns over a and the time of year (e.g., 10. Collect and evaluate
period of time (e.g., more hours of daylight data to identify water
increase in daily during summer as found on Earth and
temperature frommorning compared towinter). determinewhether it is a
to afternoon, typical rain and solid or a liquid (e.g.,
storm patterns from season glaciers as solid forms of
to season) water; oceans, lakes,
rivers, streams as liquid
Earth and Human Activity forms of water).
10) Ask questions to obtain
information about the
purpose of weather forecasts
in planning for, preparing for,
and responding to severe
weather.
SEK1e: Ecosystems: Interactions, Earth and Human Activity
Environment and Energy and Dynamics
Ecology 11. Examine and test

6) Identify and plan possible

solutions (e.g., reducing,

reusing, recycling) to lessen

the human impact on the
local environment.”*

solutions that address
changes caused by Earth’s
events (e.g., dams for
minimizing flooding, plants
for controlling erosion).*
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Crosswalk to Alabama Courses of Study

Science Exploration and Knowledge: Exploring the World Around Me

ASELD KINDERGARTEN

SEK2a: Use of
Tools: Children
will use simple
and more
complex tools
to accomplish
a task.

Digital Tools

R6) Produce, review, and
revise authentic artifacts that
include multimedia using
appropriate digital tools.

Global Collaborator:
Collaborative Research

7) Locate letters and
numbers on the keyboard.

DigitalCulture:lImpactof
Computing

6) Recognize ways in
which computing devices
make certain tasks easier.

Computational Thinker:
Programming and
Development

2) Demonstrate use of input
devices

Computing Analyst: Systems
12) Use a variety of digital
devices, in both
independent and
collaborative settings.

Computing Analyst: Data

11) Describe how digital
devices save information.

FIRST GRADE

Digital Tools

R6) Produce, review, and
revise authentic artifacts that
include multimedia using
appropriate digital tools.

Digital Identity: Impact of
Computing

8) Identify waysin
which computing
devices have
impacted people’s
lives.

Global Communicator:
Communication

9) Use a variety of digital
tools collaboratively to
connectwith otherlearners.

Global Communicator: Digital Tools

10) Identify an appropriate
tool to complete a task when
given guidance and support.

I'l) Type five words per
minute minimum with 95%
accuracy using appropriate
keyboarding techniques.

Computing Analyst: Data

16) Demonstrate how digital
devices can save
information as data that can
be stored, searched,
retrieved, and deleted.

Computing Analyst: Systems

17) Use digital devices with
a variety of operating
systems

18)Label visible
components of digital
devices

SECOND GRADE

Digital Tools

R6) Produce, review, and
revise authentic artifacts that
include multimedia using
appropriate digital tools.

Digital Identity:Impact of
Computing

8) Identify waysin
which computing
devices have
impacted people’s
lives.

Global Communicator:
Communication

9) Use a variety of digital
tools collaboratively.

Global Communicator: Digital Tools

10) Identify multiple
tools which could be
used to complete a
task.

I'l) Type 10 words per
minute with 95% accuracy
using appropriate
keyboarding techniques.

Computing Analyst: Systems

17) Explain the purposes
of visible input and
output components of
digital devices
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Crosswalk to Alabama Courses of Study

Science Exploration and Knowledge: Exploring the World Around Me

ASELD

SEK2b: Media
Literacy: Children
will demonstrate
understanding
of the types of
information they
are receiving
through media

KINDERGARTEN

Impact of Computing

R3) Assess the
validity and
identify the
purpose of
digital content.

Collaborative Research

R5) Locate and
curate
information from
digital sources
to answer
research
questions.

Global Communicator:
Collaborative
Research

8) Present
information from
a variety of
digital resources

Computing Analyst:
Data

10) Collect data
and organize it
in a chart or
graph
collaboratively

FIRST GRADE

Impact of Computing

R3) Assess the validity and
identify the purpose of
digital content.

Collaborative Research

R5) Locate and curate
information from digital
sources to answer research
questions.

Computational Thinker:
Abstraction

1) Classify and sort
information into logical
order with and without
computer

Computational Thinker:
Algorithm

2) Order eventsinto a
logical sequence or
algorithm

Citizen of a Digital Culture:
Legal and Ethical Behavior

5) Differentiate between
prior knowledge and ideas
or thoughts gained from
others

Global Communicator:
Collaborative Research:

12) Identify keywords in a
search and discuss how
they may be used to
gather information

Computing Analyst: Data
14) Discuss the purpose of
collecting and organizing

data

15) Interpret data displayed
in a chart.

SECOND GRADE

Impact of Computing

R3) Assess the validity and identify the

purpose of digital content.

Collaborative Research

R5) Locate and curate information

from digital sources to answer.

Computational Thinker:
Abstraction

1) Create and sortinformation into useful

order using digital tools.

Computational Thinker:
Algorithm

2) Create an algorithm for other

learners to follow.

Citizen of a Digital Culture:
Digital Identity

7) List positive and negative

impacts of digital communication.

Global Collaborative:
Collaborative Research

12) Conduct basic keyword searches

to gather information.

Computing Analyst: Data

14) Collect, create, and organize dataina

digital chartorgraph.

I5) Explain how users control the ways
digital devices save information in an

organized manner.

Computing Analyst: Systems

16) Compare the different operating
systems used on digital devices.
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Crosswalk to Alabama Courses of Study

Science Exploration and Knowledge: Exploring the World Around Me

ASELD

SEK2c: Digital
Citizenship:
Children will
demonstrate safe
use of technology

KINDERGARTEN

Safety, Privacy, and Security

R1) Identify, demonstrate
and apply personal safe use
of digital devices

Legal and Ethical Behavior

R2) Recognize and
demonstrate age-
appropriate responsible use
of digital devices and
resources as outline in
school/district rules

Systems

R4) Identify and employ
appropriate troubleshooting
techniques to solve
computing or connectivity
issues.

Citizen of a Digital Culture:
Safety, Privacy and Security

3) Distinguish between
private and public
information.

4) |dentify age-appropriate
methods for keeping
personal information private.

Citizen of a Digital Culture:
Legal and Ethical Behavior

5) Demonstrate appropriate
behaviors for working with
others responsibly and
kindly.

FIRST GRADE

Safety, Privacy, and Security

R1) Identify, demonstrate
and apply personal safe use
of digital devices

Legal and Ethical Behavior

R2) Recognize and
demonstrate age-appropriate
responsible use of digital
devices and resources as
outline in school/district
rules.

Systems

R4) Identify and employ
appropriate troubleshooting
techniques to solve
computing or connectivity
issues.

Citizen of a Digital Culture:
Safety, Privacy and Security

4) ldentify age-appropriate
methods for keeping personal
information private.

Citizen of a Digital Culture:
Legal and Ethical Behavior

6) ldentify appropriate
and inappropriate
behaviors for
communicating in a
digital environment.

Citizen of a Digital Culture:
Digital Identity

7) Recognize that a person
has a digitalidentity.

SECOND GRADE

Safety, Privacy, and Security

R1) Identify, demonstrate
and apply personal safe use
of digital devices

Legal and Ethical Behavior

R2) Recognize and
demonstrate age-appropriate
responsible use of digital
devices and resources as
outline in school/district
rules.

Systems

R4) Identify and employ
appropriate troubleshooting
techniques to solve
computing or connectivity
issues.

Citizen of a Digital Culture:
Legal and Ethical Behavior

5) Cite media and/or
owners of digital content at
an age- appropriate level.

6) Demonstrate
appropriate behaviors for
communicating in a digital
environment.
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Crosswalk to Alabama Courses of Study

Science Exploration and Knowledge: Exploring the World Around Me

ASELD

SEK2d:
Computational
Thinking:
Children will use
technological
skills, concepts,
and behaviors to
solve problems
or complete
projects.

Children will use
beginning design
processes for
problem solving.

KINDERGARTEN FIRST GRADE SECOND GRADE
Computational Thinker: Computational Thinker: Computational Thinker:
Algorithms Programming and Programming and
Development Development
1) List the sequence of events
required to solve problems. 3) Construct elements of a 3) Constructelements of
simple computer program a simple computer
Global Communicator: in collaboration with program using basic
Collaborative Research others. commands.
9) Create a research- Global Communicator: 4) |dentify bugs in
based product Collaborative Research basic programming.
collaboratively using online
digital tools, given specific 13) Create a research- Global Communicator:
guidance. based product Collaborative Research
collaboratively using online
Innovative Designer: Design digital tools. 13) Create a research-
Thinking based product
Innovative Designer: Design collaboratively using online
13) Use a design process Thinking digital tools.
in a guided setting to
create an artifact or solve 19) Identify and revise Innovative Designer: Design
a problem. problem-solving strategies Thinking

to solve a problem.
18) Investigate the design
process and use digital
tools toillustrate potential
solutions to a problem,
given guidance and support.

Scientific and Engineering Practices:

8)

9

10)
)
12)
13)
14)

Planning and Carrying out Investigations

Asking Questions and Defining Problems

Analyzing and Interpreting Data

Constructing Explanations and Designing Solutions
Obtaining, Evaluating, and Communicating Information
Developing and Using Models

Engaging in Argument from Evidence
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ASELD

MAT1a: Numbers
and Quantity:
Number
Relationships.
Children will
understand the
concept of
numbers, and
the relationships
between numbers
and quantities.

KINDERGARTEN

Foundations of Counting

Count to tell the number of
objects.

Compare numbers.
Operations with Numbers

Workwithnumbers 11-19togain
foundations for place value.

Crosswalk to Alabama Courses of Study

FIRST GRADE

Operations and Numbers: Base
Ten

Understand place value.

Use place value
understanding and
properties of operations to
add and subtract.

Mathematical Thinking (MAT): Exploring, Processing and Logical Reasoning

SECOND GRADE

Operations and
Numbers: Base Ten

Understand place value.

Use place value
understanding and
properties of
operations to add and
subtract.

MAT1b:
Numbers and
Relationships:
Counting and
Number Sense.
Children will
connect number
names to
quantities.

Foundations of Counting

Know number names and the
countsequence.

Operations and Numbers: Base
Ten

Extend the counting sequence.

MAT2a:
Algebraic Thinking:

Operations. Children

will develop an
understanding of
putting together,
adding to, taking
apart, and taking
from.

Operations and Algebraic Thinking

Understand addition as putting
together and adding to, and

understand subtraction as taking

apart and taking from.

Operations and Algebraic Thinking

Represent and solve
problems involving addition
and subtraction.

Understand and apply
properties of operations
and the relationship
between addition and
subtraction.

Add and subtract within 20.

Work with addition and
subtraction equations.

Operations and Algebraic
Thinking

Represent and solve
problems involving
addition and
subtraction.

Add and subtract within
20.

Work with equal groups
of objects to gain
foundations for
multiplication.

MAT2b:

Algebraic Thinking:
Sets Children
classify and
organize objects
according to
properties and
attributes.

Data Analysis

Collect and analyze data and
interpret results.

Data Analysis

Describe and
compare measurable
attributes.

Data Analysis

Describe and
compare
measurable
attributes.

MAT2c: Algebraic
Thinking: Patterns
Children will
recognize simple
patterns in daily
life and play
experiences.

Operations and Algebraic Thinking

Understand simple patterns

Operations and Algebraic Thinking

Understand simple patterns

Operations and Algebraic
Thinking

Understand simple
patterns
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Crosswalk to Alabama Courses of Study

uon Mathematical Thinking (MAT): Exploring, Processing and Logical Reasoning
ASELD KINDERGARTEN FIRST GRADE SECOND GRADE
MAT3a: Spatial Geometry Geometry Geometry
Reasoning
and Geometry: Identify and describe Reason with shapes and their Reason with shapes and their
Spatial Reasoning shapes (squares, circles, attributes. attributes.
Children will explore triangles, rectangles,
and describe hexagons, cubes, cones,
the spatial cylinders, and spheres).
relationships
between

objects, their
environment, and

themselves.
MAT3b: Spatial Geometry Geometry Geometry
Reasoning
and Geometry: Identify and describe Reason with shapes and their Reason with shapes and their
Shapes Children shapes (squares, circles, attributes. attributes.
will explore, triangles, rectangles,
visualize and hexagons, cubes, cones,
analyze shapes cylinders, and spheres).
and shape
attributes. Analyze, compare,
create, and compose
shapes.
MAT4a: Measurement Measurement Measurement
Measurement and
Data Analysis: Describe and Describe and compare Measure and estimate
Measurement and compare measurable attributes. lengths in standard units.
Time Children will measurable Work with time and money
explore and attributes. Relate addition and
communicate about subtraction to length.
distance, weight,
length, height, and Work with time and money.
time.
MAT4b: Data Analysis Data Analysis Data Analysis
Measurement and
Data Analysis: Logical Collect and analyze data Collect and analyze data and Collect and analyze data and
Thinking, Reasoning, and interpret results. interpret results. interpret results.

and Data Analysis
Children use logical
thinking and
reasoning to solve
meaningful problems
and inform
decisions.
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Crosswalk to Alabama Courses of Study

Language and Literacy:
Understanding and Expressing by Speaking, Listening, Reading, and Writing

Qo
b | ¢

ASELD

LLT1a: Receptive

Language:

Children will gain

KINDERGARTEN

Speaking and Listening
Standards Comprehension
and Collaboration

FIRST GRADE

Speaking and Listening
Standards Comprehension
and Collaboration

SECOND GRADE

Speaking and Listening
Standards
Comprehension and

information by SL.K.1 (31) SL.1.1 (31) Collaboration
understanding SL.K.2 (32) SL.1.2 (32) SL.2.1 (29)
the meaning SL.K.3 (33) SL.1.3 (33) SL.2.2 (30)
of words and SL.2.3 (31)

gestures. Presentation of Knowledge and Presentation of Knowledge
Ideas and Ideas Presentation of Knowledge
SL.K.4 (34) SL.1.4 (34) and Ideas
SL.K.5 (35) SL.1.5 (35) SL.2.4 (32)
SL.K.6 (36) SL.1.6 (36) SL.2.5 (33)
SL.2.6 (34)
Language Standards Language Standards
Conventions of Standard Conventions of Standard Language Standards Conventions
English English of Standard English
L.K.1 (37) L.1.1 (37) L.2.1 (35)
L.K.2 (38) L.1.2 (38) L.2.2 (36)
Vocabulary Acquisition and Use Vocabulary Acquisition and Use Knowledge of Language
L.K. 4 (39) L.1.4 (39) L.2.3 (37)
L.K. 5 (40) L.1.5 (40)
L.K.6 (41) L.1.6 (41) Vocabulary Acquisition and Use
L.2.4 (38)
L.2.5(39)
L.2.6 (40)
LLT1b: Speaking and Listening Speaking and Listening Speaking and Listening
Expressive Standards Comprehension Standards Comprehension Standards Comprehension
Language: and Collaboration and Collaboration and Collaboration
Children will SL.K.1 (31) SL.1.1 (31) SL.2.1 (29)
use words SL.K.2 (32) SL.1.2 (32) SL.2.2 (30)
and gestures SL.K.3 (33) SL.1.3 (33) SL.2.3 (31)
to express
their Presentation of Knowledge Presentation of Knowledge Presentation of Knowledge
thoughts, and Ideas and Ideas and Ideas
feelings and SL.K.1(34) SL.1.4 (34) SL.2.4 (32)
needs to SL.K.2 (35) SL.1.5 (35) SL.2.5 (33)
others. SL.K.3 (36) SL.1.6 (36) SL.2.6 (34)

Language Standards Conventions
of Standard Language

Language Standards
Conventions of Standard

Language Standards
Conventions of Standard

L.K.1 (37) English English
L.1.1(37) L.2.1(35)
Vocabulary Acquisition and Use L.1.2 (38) L.2.2 (36)
L.K.4 (39)
L.K.5 (40) Vocabulary Acquisition and Use Knowledge of Language
L.K.6 (41) L.1.4 (39) L.2.3 (37)
L.1.5 (40)
L.1.6 (41) Vocabulary Acquisition and Use
L.2.4 (38)
L.2.5(39)
L.2.6 (40)
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.. Crosswalk to Alabama Courses of Study

-
b |

ASELD

LLT1c: Social
Rules of
Language:
Children will use,

Language and Literacy:
Understanding & Expressing by Speaking, Listening, Reading, and Writing

KINDERGARTEN

Speaking and Listening
Standards
Comprehension and
Collaboration:

FIRST GRADE

Speaking and Listening
Standards Comprehension
and Collaboration:

SL.1.3 (33)

SECOND GRADE

Speaking and Listening
Standards Comprehension
and Collaboration:

SL.2.3 (31)

adapt, and follow SL.K.3 (33)
the rules of Presentation of Knowledge Presentation of Knowledge
language. Presentation of Knowledge and |deas and |deas
and ldeas L.1.4 (34) L.2.4 (32)
L.K.4 (34) L.1.6 (36) L.2.6 (34)
L.K.6 (36)
Language Standards Language Standards
Language Standards Conventions of Standard Conventions of Standard
Conventions of Standard English English
English L.1.1(37) L.2.1(35)
L.K.1 (37)
Vocabulary Acquisition and Use Knowledge of Language
Vocabulary Acquisition and Use L.1.4 (39) L.2.3 (37)
L.K.4 (39) L.1.4 (40)
L.K.4 (40) L.1.6 (41) Vocabulary Acquisition and Use
L.K.6 (41) L.2.4 (38)
L.2.5(39)
L.2.6 (40)
LLT2a: Reading Standards for Reading Standards for Reading Standards for Literature
Comprehension: Literature Literature Key Ideas and Details:
Children will Key Ideas and Details: Key Ideas and Details: RL.2.1 (1)
demonstrate RL.K.1 (1) RL.1.1 (1) RL.2.2 (2)
emerging RL.K.2 (2) RL.1.2 (2) RL.2.3 (3)
understanding of RL.K.3 (3) RL.1.3 (3)
both the written Integration of Knowledge and Ideas
and spoken Integration of Knowledge and Ideas  Integration of Knowledge and Ideas  RL.2.7 (7)
word. RL.K.7 (7) RL.1.7 (7) RL.2.9 (8)
RL.K.9 (8) RL.1.9 (8)
Range of Reading and Level of
Reading Standards for Information Reading Standards for Text Complexity

Text

Key Ideas and Details
RI.K.1 (10)

RI.K.2 (11)

RI.K.3 (12)

Craft and Structure
RI.LK.4 (13)
RI.LK.5 (14)
RI.LK.6 (15)

Reading Standards:
Foundational Skills
Fluency

RF.1.4 (23)

Informational Text Key
Ideas and Details
RI.1.1 (10)

RI.1.2 (11)

RI.1.3 (12)

Craft and Structure
RI.1.4 (13)
RI.1.5 (14)
RI.1.6 (15)

Reading Standards:
Foundational Skills
Fluency

RF.1.4 (23)

RL.2.10 (9)

Reading Standards for
Informational Text Key
Ideas and Details
RI.2.1 (10)

RI.2.2 (11)

RI.2.2 (12)

Craft and Structure
RI.2.4 (13)
RI.2.5 (14)
RI.2.6 (15)

Range of Reading and Level of
Text Complexity
RI.2.10 (19)

Reading Standards:
Foundational Skills
Fluency

RF.2.4 (21)
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Crosswalk to Alabama Courses of Study

Language and Literacy:
Understanding and Expressing by Speaking, Listening, Reading, and Writing

Qo
b | ¢

ASELD

LLT2b:
Phonological
Awareness:
Children will

begin to
recognize and
associate words
with sounds in
spoken language.

KINDERGARTEN

Reading Standards:
Foundational Skills
Phonological Awareness
RF.K.2 (21)

Phonics and Word Recognition
RF.K.3 (22)

FIRST GRADE

Reading Standards:
Foundational Skills
Phonological Awareness
RF.1.2 (21)

Phonics and Word Recognition
RF.1.3 (22)

SECOND GRADE

Reading Standards:
Foundational Skills

Phonics and Word Recognition
RF.2.3 (20)

LLT2c: Alphabet
Knowledge: Children
will demonstrate

an emerging
understanding that
letters and letter
sounds represent
the sounds of
spoken language.

Reading

Standards:

Foundational Skills

Phonics and Word Recognition
RF.K.3 (22)

Reading Standards:
Foundational Skills

Phonics and Word Recognition
RF.1.3 (22)

Reading Standards:
Foundational Skills

Phonics and Word Recognition
RF.2.3 (20)

LLT2d: Print
Awareness and
Book Handling:
Children will
construct meaning
from and
appreciation of
print.

Reading Standards for Literature:

Craft and Structure
RL.1.4 (4)
RL.1.5 (5)
RL.1.6 (6)

Reading Standards for
Informational Text
Craft and Structure
RI.K.5 (14)

RI.K.6 (15)

Reading Standards
Foundational Skills
Print Concepts

Reading Standards for Literature:
Craft and Structure

RL.1.4 (4)

RL.1.5 (5)

RL.1.6 (6)

Reading Standards for
Informational Text Craft
and Structure

RI.1.5 (14)

RI.1.6 (15)

Reading Standards
Foundational Skills
Print Concepts

Reading Standards for Literature:
Craft and Structure

RL.2.4 (4)

RL.2.5 (5)

RL.2.6 (6)

Reading Standards for
Informational Text Craft
and Structure

Rl.2.4 (13)

RI.2.5 (14)

RI.2.6 (15)

Reading Standards
Foundational Skills

RF.K. 1 (20) RF.1.1 (20) Phonics and Word Recognition
RF.2.1 (20)
LLT3: Emergent Writing Standards Writing Standards Writing Standards
Writing: Children Text Types and Purposes Text Types and Purposes Text Types and Purposes
will demonstrate W.K 1 (24) W.1 1 (24) W.2 1 (22)
emerging W.K 2 (25) W.1 2 (25) W.2 2 (23)
understanding that W.K. 3 (26) W.1.3 (26) W.2 3 (24)
writing Production and Distribution of Production and Distribution of Production and Distribution of
is a way to Writing Writing Writing
communicate. WK5 (27) W.1.5 (27) W.2.5 (25)
WKé6 (28) W.1.6 (28) W.2.6 (26)
Research to Build and Research to Buildand Present ResearchtoBuildandPresent
Present Knowledge Knowledge Knowledge
W.K.7(29) W.1.7 (29) W.2.7 (28)
W.K.8 (30) W.1.8 (30) W.2.8 (29)
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@[, ] Crosswalkto Alabama Courses of Study

F
7 Creative Arts: Exploring Feelings and Ideas through Art, Music, Movement and
Drama
ASELD KINDERGARTEN FIRST GRADE SECOND GRADE
CRAA1: Visual Arts Anchor Standard 1: Generate and conceptualize artistic ideas and work.
Children will
demonstrate an Anchor Standard 2: Organize and develop artistic ideas and work.
emerging
understanding Anchor Standard 3: Refine and complete artistic work.

and enjoyment of the

UEe c sl A s 2 Anchor Standard 4: Select, analyze, and interpret artistic work for presentation

O @ gelf— Anchor Standard 5: Develop and refine artistic techniques and work for presentation
expression.
Anchor Standard 6: Convey meaning through the presentation of artistic work.
Anchor Standard 7: Perceive and analyze artistic work.
Anchor Standard 8: Interpret intent and meaning in artistic work.
CR_A2: MU§IC Anchor Standard 9: Apply criteria to evaluate artistic work.
Children will
demon.strate an Anchor Standard 10: Synthesize and relate knowledge and personal experiences.
emerging

understanding

and appreciation of
music as a form of
self- expression.

CRAS3: Movement and
Dance

Children will
demonstrate growing
interest and control in
using rhythmic
movements for self-
expression.

CRA4: Drama and Acting
Children will
demonstrate an
emerging
appreciation for the
use of drama for

self- expression.
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Crosswalk to Alabama Courses of Study
Physical Development and Health: Growing Strong, Healthy, and Resilient

&

ASELD KINDERGARTEN FIRST GRADE SECOND GRADE

PDH1a:

Gross Motor
Development:
Children will
demonstrate
increasing body
awareness and
control,
strength, and

Physical Education Anchor Standard 1: Motor Skills and Movement Patterns: The physically literate
individual demonstrates competency in a variety of motor skills and movement patterns.

2-1.1 Locomotor skills
Demonstrate correct form for

skipping.

1-1.1 Locomotor skills
Demonstrate correct form for
hopping, galloping, and sliding.

K-1.1 Locomotor skills
Attempt to hop, gallop, jog,
run, slide, skip, jump, and
leap while maintaining
balance.

Apn1S 10 S8S1N0YD eWRgR]Y 01 )|BMSS01D

coordination of
large muscles.

K-1.2 Locomotor skills
Developmentally
appropriate/ emerging
outcomes first appear in
Grade 2

1-1.2 Locomotor skills
Developmentally
appropriate/ emerging
outcomes first appear in
Grade 2

2-1.2 Locomotor skills
Demonstrate correct form of
jogging and running

K-1.3 Locomotor skills
Perform jumping and landing
actions

1-1.3 Locomotor skills
Perform jumping and
landing of activities with
balance

2-1.3 Locomotor skills

Use avariety ofone-and
two- footed takeoffs and
landings

K-1.4 Locomotor skills
Apply rhythmic expression in
response to music

1-1.4 Locomotor skills
Combine locomotor, non-
locomotor, and manipulative
skills in rhythmic activities

2-1.4 Locomotor skills
Demonstrate directionality in
simple folk, line, partner, and
circle dances and rhythmic
routines

K-1.5 Non-locomotor skills
(stability)

Use different bases of
support to maintain
momentary stillness

1-1.5 Non-locomotor skills (stability)
Maintain stillness on different
bases of support with different
body shapes

2-1.5 Non-locomotor skills
(stability)

Balance on different bases
of support, combining levels
and shapes

K-1.6 Non-locomotor skills
(stability)

Attempt to create wide,
narrow, curled, and twisted
body shapes by curling
and stretching

1-1.6  Non-locomotor skills
(stability)
Create  wide, narrow,
curled, and twisted body
shapes by curing and
stretching

2-1.6 Non-locomotor skills
(stability)

Differentiate among
twisting, curling, bending,
and stretching actions

K-1.7 Non-locomotor skills
(stability)

Attempt to transfer weight
from one body part to
another:

a. in self-space

b. by rolling sideways

in multiple body

shapes

1-1.7 Non-locomotor skills (stability)
Transfer weight from one body
part to another in self-space
with both narrow and curled
body shapes

2-1.7 Non-locomotor skills
(stability)

Transition weight from
various bases of support by:
transferring weight from feet
to different body parts while
maintaining balance; rolling
in different directions with
both a narrow and curled
body shape

K-1.8 Manipulative Skills
Attempt underhand and
overhand throw

1.1.8 Manipulative Skills
Throw underhand and
overhand with hand/foot
opposition

2.1.8 Manipulative Skills
Throw underhand and
overhand, demonstrating
correct form with hand/foot
opposition
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% Crosswalk to Alabama Courses of Study

3 Physical Development and Health: Growing Strong, Healthy, and Resilient
ASELD KINDERGARTEN FIRST GRADE SECOND GRADE

K-1.9 Manipulative 1.1.9 Manipulative Skills 2.1.9 Manipulative Skills Catch a self-
Skills Attempt to Catch various sizes of soft tossed or well- thrown object with
catch a dropped objects from a self-toss hands, not trapping or cradling against
ball from varying before they hit the ground the body
heights
K-1.10 Manipulative 1.1.10 Manipulative Skills 2.1.10 Manipulative Skills Dribble
Skills Attempt to Dribble continuously in a continuously in self space and while
dribble a ball with stationary position, using traveling, with preferred hand,
one hand using the preferred hand demonstrating correct form

consecutive contacts

K-1.11 Manipulative 1.1.11 Manipulative Skills 2.1.11 Manipulative Skills Dribble with
Skills Tap a ball Walk while tapping a ball, alternating feet, demonstrating control
forward, using using alternating feet of ball and body

inside of foot

K-1.12 1.1.12 Manipulative Skills 1.1.12 Manipulative Skills Pass and
Manipulative Skills Pass and trap a moving trap a ball with accuracy to a

Attempt to pass ball in a static partner, using varying force and

and trap a slow- environment, distance

moving ball demonstrating correct

K-1.13 Manipulative 1.1.13 Manipulative Skills 2.1.13 Manipulative Skills Demonstrate
Skills Kick a Approach a stationary ball, kicking skills by: using a running
stationary ball, make contact below center approach towards a stationary ball
planting foot and line, and kick it forward with correct form; attempting to make
making contact with contact with a moving ball; attempting
shoelaces to kick a dropped ball/object, making

contact with shoelaces

K-1.14 Manipulative 1.1.14 Manipulative Skills 2.1.14 Manipulative Skills Demonstrate
Skills Independently Independently volley a volleying lightweight objects with

volley a lightweight lightweight object upward partner

object with varying with consecutive hits

body parts

K-1.15 Manipulative 1.1.15 Manipulative Skills 2.1.15 Manipulative Skills Demonstrate
Skills Attempt to Demonstrate striking a striking a lightweight object upward
strike a lightweight lightweight object upward with a short-handled implement, using
object with a paddle with a short-handled consecutive hits

or other short- implement

handled implement

K-1.16 Manipulative 1.1.16 Manipulative Skills 2.1.16 Manipulative Skills Strike an
Skills Attempt to strike a  Strike a stationary object object, using correct hand placement
stationary object with a  with a long-handled and proper body orientation

long-handled implement implement using correct

2

K-1.17 Manipulative 1.1.17 Manipulative Skills 2.1.17 Manipulative Skills Demonstrate rope
Skills Attempt a Demonstrate rope skills by skills with correct form by: jumping
single jump with jumping self-turned rope; self-turned rope consecutively forward
self-turned rope. attempting to turn a long and backward; jumping a long rope
rope multiple times multiple times consecutively with
consecutively with a partner student partners
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Crosswalk to Alabama Courses of Study
Physical Development and Health: Growing Strong, Healthy, and Resilient

&

ASELD KINDERGARTEN FIRST GRADE SECOND GRADE

Physical Education Anchor Standard 2: Movement and performance: The physically literate individual applies
knowledge of concepts, principles, strategies, and tactics related to movement and performance

K-2.1 Movement Concepts: Space
Demonstrate the difference
between movement in
personal and general

space while attempting to
maintain self-control

1-2.1 Movement Concepts: Space
Demonstrate moving in
personal and general space
while maintaining self-
control, in response to
designated class
expectation

2-2.1 Movement Concepts: Space
Apply the concept of
personal and general

space during class

activities

K-2.2 Movement Concepts:
Pathways, shapes, levels
Travel: by using various
pathways; demonstrating
various levels

1-2.2 Movement Concepts:
Pathways, shapes, levels
Understand and employ a
variety of relationships with
objects

2-2.2 Movement Concepts:
Pathways,shapes,levels
Integrate shapes, levels,
and pathways into simple
movement sequences

K-2.3 Movement Concepts:
Speed, direction, force
Travel: in general space with
varying speeds; attempting
directionality concepts

1.2.3 Movement Concepts:
Speed, direction, force
Demonstrate the difference
between strong and light force

2.2.3 Movement Concepts:
Speed, direction, force
Recognize and adjust
exertion of force on an object
required during an activity

K-2.4 Movement Concepts:
Strategies and tactics
Developmentally appropriate/
emerging outcomes first
appear in Grade 3.

1.2.4 Movement Concepts:
Strategies and tactics
Developmentally appropriate/
emerging outcomes first
appear in Grade 3.

2.2.4 Movement Concepts:
Strategies and tactics
Developmentally appropriate/
emerging outcomes first
appear in Grade 3.

Physical Education Anchor Standard 3: Physical Activity and Fitness: The physically literate individual
demonstrates the knowledge and skills to achieve and maintain a health-enhancing level of physical activity and

fitness.

K-3.1: Physical activity
knowledge

Differentiate between
active play and non-
actively play outside
physical education class

1.3.1: Physical activity
knowledge

Identify the benefits of
participating in physical
activity for at least 60
minutes a day

2.3.1 Physical activity
knowledge

Describe the benefits of
participatingin moderate
to vigorous activities
outside physical

K-3.2 Engagement in physical
activity

Participate in

physical education

class

1.3.2 Engagement in physical
activity

Actively engage in physical
education class

2-3.2 Engagement in physical
activity

Actively engage in physical
education class in response to
instruction and practice

K-3.3 Fitness knowledge
Discover the connection
between physical activity
and the change in heart rate
and breathing

1-3.3 Fitness knowledge
Verbalize how active play
and physical activity
strengthen the heart muscle

2-3.3 Fitness knowledge
Identify physical activities that
contribute to a high level of
fitness and the importance

of warm-up and cool-down
related to vigorous physical
activity
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Crosswalk to Alabama Courses of Study
Physical Development and Health: Growing Strong, Healthy, and Resilient

ASELD KINDERGARTEN FIRST GRADE SECOND GRADE
Physical Education Anchor Standard 4: Personaland Social Behavior: The physically literate individual
exhibitsresponsiblepersonalandsocialbehaviorthatrespectsselfandothers. (See ADSELDs Social
Emotional Development domain)

Physical Education Anchor Standard 5:ValuesPhysicalActivity: Thephysicallyliterateindividual recognizes

the value of physical activity for health, enjoyment, challenge, self-expression, and/or social interaction.

K-5.1 Health 1-5.1 Health 2-5.1 Health

Acknowledge that physical Identify physical activity as Describe the relationship

activity is important for a component of good between physical activity

good health health and good health

K-5.2 Challenge 1-5.2 Challenge 2-5.2 Challenge

Acknowledge that physical Explainthat continued Identify physical activities

activities require varying practice in physical activities that build confidence and

degrees of challenge and can lead to success activities that are

difficulty challenging

K-5.3 Self-expression and 1-5.3 Self-expression and 2-5.3 Self-expression and

enjoyment enjoyment enjoyment

Name physical activities that Recall positive feelings that List physical activities that

are enjoyable result from participating in provide self-expression
physical activities

K-5.4 Social interaction 1-5.4 Social Interaction 2-5.4 Social Interaction

Discuss the enjoyment of Share personal reasons for Describe the positive

active play with peers enjoying physical activities social interactions that
that involve peers come with engaging with

others in physical activity

PDH1b: Not addressed

Fine Motor

Development:

Children will

demonstrate

increasing

strength,

control, and

coordination of

their small

muscles.
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ASELD

PDHZ2a: Healthy
Habits: Children
will show
increasing
independence
in performing
self- care tasks.

KINDERGARTEN

Crosswalk to Alabama Courses of Study
Physical Development and Health: Growing Strong, Healthy, and Resilient

FIRST GRADE

SECOND GRADE

Health Education Anchor Standard 1: Students will comprehend concepts related to health promotion and disease

prevention to enhance health.

K.1.1 Health Promotion: Healthy
Behaviors

Identify behaviors that impact

personal health

1.1.1 Health Promotion:

Healthy Behaviors

Explain how healthy behaviors
impact personal health

2.1.1 Healthy Promotion:
Healthy Behaviors Describe
behaviors that

enhance physical and
mental health.

K.1.2 Health Promotion: Nutrition
and Food
Identify healthy food choices

1.1.2 Health Promotion: Nutrition
and Food
List food safety precautions

2.1.2 Nutrition and Food
Summarize motivations for
eating food.

K.1.4 Health Promotion: Hygiene
Explain why healthy
behaviors such as brushing
teeth and getting adequate
sleep are important

1.1.4 Health Promotion:
Nutrition and Food
Explain rationale for not
sharing hygiene products.

2.1.4 Health Promotion: Nutrition
and Food

List ways to prevent

germs from spreading.

K.1.5 Health Promotion: Disease
Prevention and Health Care
Describe ways to prevent
the spread of
communicable diseases

1.1.5 Health Promotion: Disease
Prevention and Health Care
Apply measures for
cleanliness and

disease prevention

2.1.5 Health Promotion: Disease
Prevention and Health Care
Investigate how
immunizations and regular
care from health
professionals prevent
disease.

K.1.7 Health Promotion:
Dimensions of Health Identify
positive examples of physical
health

Health Education Anchor Standard 2: Students will analyze the influence of family, peers, culture, media,
technology and other factors on health behaviors.

1.2.2 Analyzing Influences: Media &
Technology

Describe how advertisements
can influence food choices.

2.2.1 Analyzing Influences:
Family, Peer, Culture
Identify ways the school
supports personal health
practices and behaviors.

2.2.2 Analyzing Influences: Media &
Technology

Discuss how

advertisements can

influence individuals to
purchase certain products.
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@ Crosswalk to Alabama Courses of Study
@% Physical Development and Health: Growing Strong, Healthy, and Resilient

ASELD KINDERGARTEN FIRST GRADE SECOND GRADE

Health Education Anchor Standard 3

1.3.1 Access to Information: 1.3.1 Access to Information: 2.3.2 Access to Information;
Information, Products and Information, Products and Information, Products and
Services Services Services

Identify school and Describe the roles of various Identify adults and
community health helpers healthcare professionals. professionals who help
who can assist in to promote regular
understanding health physical activity.
procedures

1.3.2 Access to Information:
Information, Products and
Services

Identify school and
community health helpers
who can be contacted in
emergencies.

Health Education Anchor Standard 6: Students will demonstrate the ability to use goal-setting skills to enhance

health.

K.6.1 Goal Setting: Self- 1.6.1 Goal Setting: Self- 2.6.1Goal Setting: Self-
Awareness Awareness Awareness

Define a goal and identify Create an age- appropriate Describe various ways to
several potential age- personal health goal. reach a personal health
appropriate, short-term health goal.

goals.

K.6.2 Goal Setting: Problem Solving  1.6.2 Goal Setting: Problem Solving  2.6.2 Goal Setting: Problem Solving

Identify family members Describe ways that parents Identify school and

who can assist with and other trusted adults can community individuals who
achieving short-term health help a student achieve a can help support personal
goals health goal. health goals

Health Education Anchor Standard 7: Students will demonstrate the ability to practice health- enhancing behaviors
and avoid or reduce health risks.

K.7.1 Self-Management: Monitor 1.7.1 Self-Management: 2.7.1 Self-Management:
Progress Monitor Progress Monitor Progress

Show healthy behaviors Identify healthy practices and Predict how healthy

that improve personal behaviors to maintain and behaviors can reduce health
health and wellness. improve personal health. risks

Health Education Anchor Standard 8: Studentswilldemonstratetheabilitytoadvocateforpersonal, family,and
community health.

K.8.1 Advocacy: Promote 1.8.1 Advocacy: Promote 2.8.1 Advocacy: Promote

Healthy Habits Healthy Habits Healthy Habits

Role play behaviors that Encourage peers to make Enlist family and community
promote personal positive health choices. participation in positive health
healthy habits. activities.
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PDH2b: Safety:

Children will health.
demonstrate

increasing K1.3
awareness of

List everyday chemical
products that can be used
like a harmfuldrug.

safe habits,
safety rules

Crosswalk to Alabama Courses of Study
Physical Development and Health: Growing Strong, Healthy, and Resilient

FIRST GRADE

1.1.2
List food safety precautions

SECOND GRADE

Health Education Anchor Standard 5: Children will demonstrate the ability to use decision-making skills to enhance

2.1.6
List ways to prevent
common childhood injuries

and personal
safety. K.1.6
List reasons to call for
emergency assistance

1.1.3

Explain how over-the-
counter and prescription
medicines can be misused

244
Summarize strategies for
reporting harmful acts.

K.5.1

Discuss when and
what assistance is
needed for health-
related situations.

1.1.6

Demonstrate asking for
assistance to enhance
safety for self and others

245

Demonstrate how to tell a
trusted adult if
inappropriate touching
occurs.

K.7.2

Demonstrate healthy
behaviors that prevent
injuries

1.4.4

Demonstrate ways to respond
in an unwanted, threatening,
or dangerous situation.

2.5.1

Differentiate between
situations when a health-
related decision can be
made individually or when
assistance is needed.

1.4.5
Identify appropriate and
inappropriate touches

2.7.2

Describe personal
behaviors that enhance
safety at school, home,
and within the community.

1.5.1

Describe situations in which
students must choose
between healthy and risky
behaviors.

1.7.2
Determine behaviors that
avoid or reduce injury

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT

Apn1S 10 S8S1N0YD eWRgR]Y 01 )|BMSS01D

255



256 ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



APPENDICE S




xipuaddy

The Wonder of Play

Play is a vital part of children’s development and

learning. Play helps young children learn about their P/ayprowdes Op,OO/’Z‘U/?/'Z‘/'@S
own abilities and interests, how to get along with for children to take on roles
othe.rs and to appr.e.mate othgrs differences. Play and act out familiar
provides opportunities for children to take on roles ) ) )

and act out familiar situations to give them a window situations to give them a
on the world. It builds children’s vocabulary and winadow on the world.
encourages their creativity and curiosity. Children 000000000000 000000000000000000000

problem solve when they try new ways of doing things

like ride a bike or put together a puzzle, and active

play grows children’s muscles, strength and stamina. In fact, play enables children to
experience the four key ingredients for successful learning: children who are
mentally active; engaged not distracted; socially interactive; and connecting to their
world learn best. (Hirsh-Pasek, 2015)

Two Types of Play

Two types of play contribute to children’s engagement and learning. The first, free
play, is child-directed without adult involvement and unstructured. This play is
spontaneous and occurs naturally, encouraging children’s curiosity and creativity.
Pretend play or playground play are examples. Guided play, the second type, builds
on free play through adult interaction. Adults keep children’s learning goals in mind
and scaffold or guide their play. Children still lead or direct

the play while adults engage with them, suggesting

Professionals who join children in the block

corner or who make play dough shapes

with them guide their play through the

big block on the tower? ” or “Mary wants !

to play with us, how can we find her |

some play dough?” When adults

of time and research indicates that

academic outcomes improve when children
are exposed to guided play.

additional materials and asking questions to G A
encourage deeper thinking or exploration. W
questionstheyask. “Whatdoyou think

might happen if you put that ”"

participate in play, children typically

continue their play for longer periods
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Stages of Play

Children progress through stages of social play. As early as 1932, an educational
pioneer Mildred Parten identified six stages of play, beginning at birth.

Age it typically

What it typically looks like happens

Unoccupied Play Babies explore materials and objects Birth to 3 months
around them as they learn about the
world around them.

Solitary Children play alone, typically without Birth to two years
noticing others. They use this type of
play to explore new ideas and to
master basic skills.

Onlooker Children watch others play and may Two to three years
ask them questions but they do not
join in. They are learning about social
roles and rules through observation.

Parallel Children play next to each other or side Two and a half
by side without interacting together. yearstothree
They are paying attention to each other years

but they are not engaged in social
exchange.

Associative Children show interest in what others Three to four years
are doing and may have the same
goals for play. They ask questions
and communicate with each other
buttheir play has no set rules.

Cooperative (or Children may play in a group and Four to six years
Social) follow or establish rules for play. They
share ideas and toys and may even
adopt goals or guidelines for their play.
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Many Kinds of Play

Play activities come in different forms and in different ways, each of which may have
its own unique connection to children’s learning. Can you recognize these kinds of

play?
« Symbolic play: children use objects or actions to represent other objects
* Rough and tumble play: children engage in active play that gauges physical strength
« Socio-dramatic play: children act out experiences
« Social play: children are involved in interactive play where everyone follows rules
» Creative play: children use their imaginations and try new things

« Communication play: children use words or gestures during play such as
charades or joke-telling

« Dramatic play: children are assigned roles to act out
« Locomotor play: children use movement like hide and seek, tag or races

» Deep play: children try new experiences to conquer fear, such as climbing on a
play structure

» Exploratory play: children use their senses to discover things around them
« Fantasy play: children make believe; they act out things that are unlikely to happen

+ Imaginative play; children use unconventional rules during play such as
pretending to fly

« Mastery play; children control the physical environment like digging holes
+ Object play: children use eye-hand coordination such as painting
* Role play: children explore ways of being like using a laptop or cell phone

* Recapitulative play: children explore history, stories, rhymes

Bob Hughes. A Playworker’s Taxonomy of Play Types, London, Playlink, UK.

Supportive Environments

Children’s play can be supported and enhanced when the environment is
purposefully designed to consider varied play experiences and where the
materials and equipment promote the different types and forms of play.
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Materials and Equipment to Support Children’s Play and Learning

Add'these materials
forYoung Toddlers

Addthese materials
for Older Toddlers

Addthese
materials for

Include these

materials for

Infants

* Sucking toys

Music boxes

Sand play with

Preschoolers

* More toys for

Shape sorters

9| . Rattles . Busyboxes hoysehold sand and water
< objects play
o | * Unbreakable mirrors | « Large bells
i andgdrums » Scarves for dancing | « Rhythm instruments
2| « Patterned crib sheets , , ,
s . Mobiles « Non-toxic finger  Listeninggames * Prisms
= paint and play » Texture boards » Feely boxes
uo) dough Musical i
Z * Musical instruments
wu « Water play with
cups and spoons
* Foam climbing * Crawling tunnel » Low climber * Low balance beam
\r,j.;zz Sa”d - Riding toys and slide - Lowbasketball
> Large « Cardboard boxes + Wagon hoop and balls
: + Sandbox andtoys * Tricycles
2| brightly + Balls natey y
g coloredballs ¢ Push and pu“toys ‘ [;lr?(;ile(;::il killgess * Parachute
5| + Bouncy toys gtoy * Bean bags
< + Bouncy balls . Jump ropes
* Mini trampoline
» Soft blocks » Cardboard blocks » Wood unitblocks * Full set of wood
5 » Nesting toys » Stacking toys « Little people unit bIoc.:ks
S + Pounding bench » Wood or plastic » Woodsigns
o animals and
o) * Foam blocks accessories
z « Large duplo blocks |° Cars and trucks for roadways
5 « Wire mazes » Train and tracks . Sma“ carpet
2 « Toy construction with roadways
5 tools « Woodworking bench
% « Alphabet blocks and materials
o « Lincoln logs
and tinkertoys
« Largerings * 2-6 piece * 4-6 piece puzzles * 12-20 piece
* Squeeze toys Eséélses with + Large beads g:;ilg:zr?jr;d
o | ¢ Textured balls . for stringing o
i * Nesting toys . Stacking toys + Stringing and
E » Large * Large pegboards lacing toys and
< measuring 9€ peg + Scissors and cards
S| spoons * Snaptogether cards forcutting
% toys with large Pattern blocks
<§( pieces * Dressing boards

Measuring tapes
and rulers
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Addthese
materials for

Addthese materials
for Older Toddlers

Add'these materials
forYoung Toddlers

Include these materials

for Infants

Soft dolls

* Peek-a-boogames

Finger plays and
songs

Blankets to wrap
dolls

Dishes,
pans,
spoons,

Brooms, dustpan

Dollbedand
carriages

Dollclothes
Realistic dolls
Table andchairs

Toy appliances —

Preschoolers

* Theme-based
collections of dress-
ups and realistic
accessories (hair
salon, pet store,
doctor office, etc.)

* Dollhouse and

Take apart toys and
materials

E * Unbreakable mirrors stove, refrigerator, furniture
o * Shopping cart etc.
(@]
= * Purses * Simple dress-
<
<§( * Telephones up clothes
g * Pretend food * Puppets
+ Stuffed animals
= * Recordings of songs, * Books with simple * Books with stories * Books from different
§ voices and sounds stories about familiar things genres (non-fiction,
(D .
o Z » Sturdy cloth or * Finger plays * Flannel board poetry, fiction)
= = cardboard books and songs and pieces
a l-ll_J <
= » & |+ Lap books with large » Posted pictures at
x < pictures of faces, objects, eye level
shapes * Puppets
* Large paper * Fat pencils » Colored pencils
* Fatcrayons « Different types of * Posted alphabet
* Bingo markers paper * Simple words (cat,
E * Stampers boy)
x
g - Feely letters - Stencils
=z * Magnetic letters * Journals
'_
g » Chalkboards » Alphabet cards
and chalk * Dry erase boards and
markers
* Texturedobjects * Finger paint » Water-based paint » Watercolors
* Brightly coloredtoys * Non-toxic, washable andlarge brushes * Hole punchers
* Edible finger paint (baby markers ’ tshc_;'SSO:S antd * Glue, paste and thing
food) ¢ Chalk ings tocu to paste
<  Fat, * Play dough * Magazines to cutup
Ll .
o unwrapped Lgrge paper of * Crayons and markers
< crayons different textures
E « Large paper and colors . |Natural materials like
. eaves or pinecones
» Stickers andpaper
* Collage materials
* Play phones * Keyboard and mouse | « Boomboxes, CD
>
Q * Playcameras + Digital books to players and
9 list ith adult headsets
3 « Simple isten with adults o
% musical * Play laptopsor * Digitalcameras
8 instruments tablets * Laptops or tablets
'_

* Codingandrobotics
games and toys

Adapted, with permission, from Bright from the Start, Georgia Department of Early Department of Early care and Learning
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APPENDIX TWO

Stages of Development and Learning

Children’s development typically progresses through stages, each stage building on the
one before. While young children’s growth is often uneven, with mastery of some skills
earlier than others, the steps that children go through remain the same. This document
describes early childhood theorists’ identified stages in the areas of: psychosocial (or
developmental) development; dual language learning; play; writing; and art.

Stages of Psychosocial Development (Erik Erikson)

Erikson, a psychologist, developed a theory on the stages of children’s development. He
believed that children go through a series of eight stages that are influenced by their
relationships and social interactions. They experience basic conflicts between their own
feelings and needs and those of the world around them and develop virtues or positive
characteristics that enable them to handle conflicts or crises. Adults who creative positive,
nurturing environments and experiences for children impact the results of each stage,
affecting children’s social and emotional development, and ultimately the way in which
they view the world and life. Each stage builds on the one(s) before them and the early
stages that children, birth through age 5, experience may be reflected in their behaviors
and attitudes that are exhibited in early learning programs.

Stage 1: Mistrust vs. Trust occurs from birth through 18 months. Children develop a
sense of trust, confidence and security if they are well cared for and nurtured. If
their needs are not met, they develop mistrust or a sense of worthlessness and
insecurity. Infants develop the basic virtue of hope during this stage.

Stage 2: Autonomy vs. Shame generally occurs between 18 months and three years old.
Well-cared for children develop a strong sense of independence, confidence and
self-esteem and begin to learn right from wrong. Children without strong adult
relationships experience feelings of worthlessness and shame and may even have
difficulty learning. The basic virtue children develop is will.

Stage 3: Initiative vs. Guilt impacts preschoolers, age 3-5. Confident and well-adjusted
children begin to develop social roles during this stage. They may copy or imitate
adults, engage in dramatic play to understand the world and build strong familiar
relationships. Mal-adjusted preschoolers are easily frustrated and experience
guilt. Children develop a sense of purpose at this stage.

Stage 4:Industry vs Inferiority developsin children between 5 and 12 years old. Children who
are encouraged to be creative and innovative become competent and confident in
their ability to reach their goals. The virtue they develop is competence. Children may
feel inferior if they are restricted in their attempts to try or master new things.

Learn more about Erikson'’s stages of psychosocial developrment that continue until
adulthood at https.//www.simplypsychology.org/Erik-Erikson. html.
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Stages of Dual Language Learners’ English Acquisition

STAGE ONE
Home Language Use

The child uses his home language with other
children and adults. This may last for days or
months until the child realizes that others cannot
understand him.

STAGE TWO
Nonverbal Period

The child limits the use of his home language, and
primarily uses nonverbal ways of communication.
He uses this time to observe, listen to, and learn
the features, sounds, and words of the new
language. This important stage may last a few
months to a year.

STAGE THREE
Telegraphic and Formulaic
Speech

The child repeats familiar one- and two- word
phrases in English to name objects and respond to
situations. He may not understand the meaning of
the words he is using or use them appropriately all of
the time, but he notices that the words get the
response he needs. (For example, the child may use
the phrase “Lookit” to get other children’s attention
while playing.)

STAGE FOUR
Productive Language Use

The child produces simple sentences in meaningful
contexts. As his experiences broaden, his
sentences become increasingly longer and more
complex. Errors are common as he tries out new
vocabulary and language rules during this stage. He
will also frequently use linguistic features of his
home language(s) to maximize understanding and
communication in English.

Taken from: WIDA, the Early Years: Planning for Dual Language Development and Learning.
WCER | University of Wisconsin—Madison | www.wida.us
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Stages of Play

xipuaddy

Children progress through stages of social play. As early as 1932, an
educational pioneer, Mildred Parten, identified six stages of play,

beginning at birth.

What it typically looks like

Age it typically
happens

Unoccupied Play

Babies explore materials and objects
around them as they learn about the
world around them.

Birth to 3 months

Solitary

Children play alone, typically without
noticing others. They use this type of
play to explore new ideas and to
master basic skills.

Birth to two years

Onlooker

Children watch others play and may
ask them questions but they do not
join in. They are learning about social
roles and rules through observation.

Two to three years

Parallel

Children play next to each other or side
by side without interacting together.
They are paying attention to each other
but they are not engaged in social
exchange.

Two and a half
yearstothree
years

Associative

Children show interest in what others
are doing and may have the same
goals for play. They ask questions
and communicate with each other
buttheir play has no set rules.

Three to four years

Cooperative (or
Social)

Children may play in a group and
follow or establish rules for play. They
share ideas and toys and may even
adopt goals or guidelines for their play.

Four to six years
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Stages of Writing*

Drawing

Stages of Emergent Writing

Description

Drawings that represent writing

Scribbling

Marks or scribbles the child intends to
be writing

Wavy scribbles or mock handwriting

Wavy scribbles that imitate cursive
writing and have a left-to-right
progression; child pretends to write
words

Letter-like forms or mock letters

Letters and marks that resemble
letter-like shapes

Letter strings

Strings of letters that do not create
words, written left to right, including
uppercase and lowercase letters

Transitional writing

Letters with spaces in between to
resemble words; letters/words copied
from environmental print; letters often
reversed

Invented or phonetic spelling

Different ways to represent the sounds
in words; the first letter of the word

or beginning and ending sounds
represent the entire word

Beginning word and phrase writing

Words with beginning, middle, and
ending letter sounds; short phrases

o~
A
-

P ANA

Conventional spelling and
sentence writing

Correct spelling of words, generally
the child’s name and words such

as mom and dad; sentences with
punctuation and correct use of
uppercase and lowercase letters

N ™

Promoting Children’s Emergent Writing/Young Children/November 2017
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Stages of Drawing

Stage One: Scribbling

Children use their hands and fingers with some control as they develop eye-hand coordination.
Color is less important than the lines they are making. Provide unwrapped crayons, chalk,
tempera paint, large paper, clay, wide bristle brushes, collage materials and materials that
encourage children to experiment with colors and tools. Set up a specified area for art and a
place to display children’s creations.

Disordered or Random Scribbling Controlled Scribbling Named Scribbling (3
(18 months to 3 years) These (2-3 years) to 5 years)
scribbles are usually This stage begins Children begin to name and
children’s first markings. about 6 months after describe the marks they
Children are exploring with scribbling begins. have made even though
different tools and may hold Children learn that they they may be
them upside down or can control the marks unrecognizable. They may
sideways. There are no definite | they are making and respond to adults’ questions
pictures, just marks as they begin to make shapes about their artwork.
learn to coordinate their hands like circles, crosses, or
with the markings they're squares as well as Ve 3ﬂ
making. wavy lines, putting : ;.//

theminthe | ~ r b o o %\

| chosen, ge 1
direction. + 302 e o

Preschematic Stage (between 4 and 7 years old)
Children begin to draw objects that are recognizable but usually = ,{’:‘;
unrealistic. They typically begin by drawing pictures of themselves or t} é .=
family members and may add more body parts as they begin more 9

{ i 8
aware of their own body. Children often use colors that don’t represent \f \\ v
the object (blue apples, green body) and positioning may be all over the = & & & .22 ;‘ oy

page. They use shapes and lines to create their depictions.

Schematic Stage (between 5 and 8 years old)
Children are developing their own ideas about how to

represent objects or figures (schema) and repeatedly il 2 AR e
use the same symbol or design for these objects. For

example, they may draw a person with large lips and g A B
flowing pants or a house with windows but no doors. = %;}' ‘Agﬁ
Drawings show a difference between sky and ground, 0 ol

become more complex, including more detail using
the same schema (or representations). Children may
make up stories to go along with their artwork.

Taken from: Young in Art a developmental look at child art. Craig Roland 1990, 2006. Art Junction http://www.artjunction.org/young_in_art.pdf
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APPENDIX THREE

Inclusion in Early Learning Programs

(Adapted from: Delaware Guide to Promoting Inclusion in Early Care and Education’; A Place For Me:
Including Children With Special Needs in Early Care and Education Settings by Phyllis A. Chandler?;, and
Preparing Young Children for the Inclusion of Children with Disabilities into the Classroom by Marla
Lohmanr’)

“Inclusive early education is not just about placement in a program,
but is more about active participation in social interactions and the
developrment of children’s abilities and skills. Children at a range of
developmental levels, including children identified with special
needs, should be welcomed as valued members of the community by supporting

active participation in all early childhood settings.”
(UNDERWOOD ET AL., 2012)

Inclusive early childhood programs are in the best interests of all young children, with
and without disabilities, and result in greater empathy and acceptance of differences
among all children, as well as in improved academic, social, and behavioral
outcomes for children with disabilities. Like all children, it is critical for children with
disabilities to be exposed to a variety of rich experiences where they can learn in the
context of play and everyday interactions and engage with their peers. High-quality
early childhood programs can facilitate experiences that foster learning for all children
(U.S. Department of Health and Human Services and U.S. Department of Education,
2015).

Young children with and without disabilities play and learn together in a variety of
settings: homes, daycare centers, Head Start centers, as well as private, state, and
federally supported early childhood programs. Promoting development and a sense
of belonging for every child are widely held values among early education and
intervention professionals and insociety.

Inclusive early care and education is:

Children of all abilities and backgrounds living, learning, and playing together in the
same classroom,;

Children of all abilities and backgrounds fully participating in daily activities
because the activities and routines are planned to meet the needs of each child;

« Caregivers and teachers holding high expectations for every child; and

» Valuing each child’s individual strengths and needs.
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Protections for students with disabilities:

Protections for young children with disabilities
are provided through long-standing federal laws
such as the Individuals with Disabilities
Education Act (IDEA). In the findings to the IDEA
(2004), Congress states, “Almost 30 years of
research and experience has demonstrated that
the education of children with disabilities can be
made more effective by ... having high
expectations for such children and ensuring
their access to the general education
curriculum in the regular classroom program, to
the maximum extent possible in order to ...meet
developmental goals and ... the challenging
expectations that have been established for all
children...” This principle applies equally to

the participation of young children with
disabilities in inclusive early childhood
programs. Although more broadly based than

the IDEA, the Americans with Disabilities Act

(ADA) and Section 504 of the Rehabilitation Act

of 1973 safeguard children with disabilities’ access to programs and services
provided by entities that receive any federal funding. These laws prohibit
discrimination based on service availability, accessibility (e.g., ramps), and
delivery. Under both the ADA and Section 504, programs cannot deny a child with
a disability the opportunity to participate in or benefit from a program’s services
solely based on the disability. (lllinois Early Learning Project, 2015).

What does inclusive early care and education look like?

Children with different abilities, interests, and backgrounds playing and learning
together in the same classroom;

Every child involved in all daily activities;

Any specialized services needed by individual students are embedded within the
routines and curriculum of the regular early childhood setting;

Materials or activities adapted to meet the different needs of each child;
Full participation of every child intentionally encouraged;
Needs of the children are the basis for the daily plans and schedules; and

Teachers encouraging and modeling attitudes of acceptance, high
expectations, and facilitated learning at all times.
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Who benefits from inclusion and inclusive early care and education?

The early childhood professional:

 Inclusionimproves teachers —teachers experience increased growth and
learning to benefit allchildren.

* Inclusion allows for more interaction with colleagues — regular and special
education teachers, along with service providers, work together to meet the
unique learning needs of all students.

* Inclusion is rewarding - all children will learn and grow together.

Other children in your care:
¢ Inclusion helps children discover that all children are more alike than different.

* Inclusion builds children’s self-esteem.
* Inclusion allows children to learn from each other.

* Inclusion helps children see the strengths and abilities of each unique friend.

Children with a disability:
* Inclusion increases children’s opportunities to play and talk together.

* Inclusion creates opportunities for friendships among children.

* Inclusion builds children’s self-esteem and independence.

Families:
* Inclusion connects families to other families and resources in their community.

* Inclusion increases families’ participation in the classroom, school, and community.

Community:
* Inclusion increases the sharing of resources among various agencies,
benefiting all children.

* Inclusive early care and education sends a message to the community that
v~ all children are valued and welcomed equally.

&
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Successfully including children with special needs in early childhood programs
with typically developing children depends on:

» teacherswhobelievethatallchildrenhavethepotentialtolearn. Apositive attitude
towards helping all children grow and develop is important.

 teachers who know and understand child development. Understanding that children learn
skills in a particular order will help the early care and education provider and
educator set realistic expectations for a child’s skill development. As an example, a
child needs to practice standing before the child can practice walking. A child with
special needs may need to have a skill divided into smaller steps before the skill can
be mastered.

 teacherswhorealize that the child with special needs is more like other children than different.
While there are some exceptions, many two-year-old children with special needs have
the same challenges of being two that all children face. Where and when possible,
setting similar expectations for all children will help them to be accepted by peers.

* teachers who encourage a child to be independent. Children like to do things on their own.
There is a tendency to “over” help children with special needs. However, it is better for
the development of all children to encourage them to do whatever they can for
themselves.

* havingaphysical environment that meets the needs ofthe child. In most cases, the
environment may not need to be changed at all. Adapt your space to
the needs of the child.

* planning activities that all children can do. ltis possible to
plan activities, snacks, meals, and programs that are
appropriate for all children.

* awillingness of the teachers to work with the family and
other professionals who may be providing support
services to the child. Whileinan early care and
education program, a child with special needs may
receive additional services from a specialist.
Communication with those providing support helps
improve the experience of the child.

An inclusive early care and education program plans
activities and routines so that all children can participate.
Some activities may need to be adapted or changed for
children of different abilities or stages of development. When
you observe children being successful, repeat the activity or
plan similar activities to let children practice their skills.
Success builds on success. Adjust routines to meet the
needs of all children with special needs, as well as for all
children in the program.
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How can you make your program more inclusive and help all students be
successful?

Be sure that your classroom is physically accessible for all students.
Remove any barriers that might prevent a child getting from one place to
another.

Position children with disabilities in the midst of their peers. Do not place a child with
a disability at the edge of the group or away from his peers.

Encourage children without disabilities to interact with children with disabilities.

Promote authentic friendships—children without physical impairments sometimes
take on a “parent” role in interactions with their peers with disabilities.

Help children find common ground and ways to interact with one another as friends.

Give all children tools for interactions and conversations. Provide them with toys
or objects to initiate discussion (an example might include a popular book).

Provide children who struggle with communication with alternate ways to
express themselves. This could be pointing or using pictures and using picture
schedules.

Pair children with and without disabilities to work and playtogether.

Use a variety of methods for instruction—talk to the children, illustrate with pictures,
model, and provide the opportunity for hands-on learning whenever possible.

Provide a detailed and changeable visual classroom picture schedule so that all
children know the planforthe day.

Explain a child’s disability to other children in an age-appropriate way. Allow them to
ask questions about differences.

Provide developmentally appropriate activities in the early childhood setting that
meet the learning, behavioral, and social needs of all children.

Assist children with self-help skills but expect them to help themselves
whenever possible. Foster independence in all children.

Communicate frequently with parents and other early childhood professionals.
Treat all children in your classroom with love andrespect.
Have high expectations for all children, regardless of their abilities.

Seek out resources for learning more about teaching all types of learners, for
example, the Early Childhood Technical Assistance Center
(http://ectacenter.org/) and the Technical Assistance Centeron Social Emotional
InterventionforYoungChildren (http:// challengingbehavior.fmhi.usf.edu/)
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Suggestions for activities to support children’s needs

To support children with speech and language delays:

Talk while you are doing activities —use simple words:
—Talk to yourself, describing what you are doing.
—As a child is doing a task, talk about the steps the child is using to complete a task.

Repeat what the child says, modeling correct grammar and forms of words (ex.:
verb forms, word endings, etc.) and adding any omitted words.

Take advantage of opportunities or events that naturally occur during the day totalk.

Talk with children while going through tasks during the day using as much
descriptive language as possible.

Create situations where a child needs to communicate (for example, forget silverware
for a meal; place objects out of reach and ask the children to get or ask for objects).

Create situations that would encourage a child to interact and talk (for example,
offer a new toy, a popular book, a new learning center, or a new visual).

Count a set of objects together, out loud, and name the objects.

Use visual supports to help children express themselves (pointing, using
pictures, individual picture schedules, first-then boards, etc.).

Give simple directions.
— Start with one step at atime.
— Repeat directions if necessary, using simplified wording.

Activity ideas to help children to develop speech and language skills.

Sing.

Read to a child or to the group.

Use rhymes, pausing before saying a word to let the child/children shout it out.
Repeat sounds in a game-like fashion, imitating each other.

Play “What’s this?” with pictures.

Use picture cards: “feed the dog” by pretending to feed a stuffed animal picture
cards of the alphabet, numbers, colors, and/or pictures of common objects.

Do simple puzzles —supply words for colors, shapes, and directions.
Plan time each day for each child to talk with you and with other children.

Plan for “show and tell” — at first, a child may just nod “yes” or “no” to statements
you provide about their item. As a child feels more comfortable, they will start to add
words.

Let other children ask questions about the “show and tell” item.
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To support children with developmental delays:

* Follow routines.
* Be consistent, follow the same routine every day.
* Give the child one direction at a time.

+ Plan new activities for a short amount of time and gradually increase the time
spent on the activity each day.

» Practice skills over and over again.
+ Limit number of choices given to avoid confusion.
+ Give information in a variety of ways — speech, gestures, and/or pictures.

+ Use activities that involve the interests of the children (for example, dinosaurs, cars,
and/ or sports).

Activity ideas to help children develop their skills:

* Develop an obstacle course to encourage crawling, pedaling, etc.

» Scavenger hunt for items with characteristics (for example, use plastic eggs to hunt
for colors or objects to hunt for shapes).

» Give food in small pieces like cereal to pick up with fingers.
« Sort and make patterns with colored blocks, beads, etc.

* Prepare food or snacks — naming food items; counting and measuring; physically
mixing, rolling, and stirring during the food preparation.

» Create areas for children to use pretend play such as a grocery store, doctor’s
office, restaurant, beach, or farm. These theme areas allow children to interact at
all different levels.

To support children with hearing 10ss.
« Speak or gesture directly to the child.

Position the child near to the front of the classroom and/or the speaker.

Wait for children to watch you. This indicates they are ready to pay attention.

Eliminate background noises that may be distracting.

Help children use simple signs that the entire group can practice at circle time.
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Activity ideas to help children who have hearing 1oss.

+ Use simple music activities — shaking rattles to music or rhythm.

* Play matching games — taking time to identify the picture and look at it.
» Exercise with picture directions or video.

« Cook with picture cards.

+ Sing songs with actions such as “If You’re Happy” and “Hokey Pokey”.

Have all children learn simple signs to use at mealtime or snack time.

Have children use picture cards to express what they want.

To support children with visual impairment:

* Be aware of lighting — make sure the rooms are well lit.

« Arrange furniture to have clear, uncluttered pathways.

Talk, describing what everyone is doing during an activity.
+ Use many descriptive words rather than vague words.
+ Use more words to replace gestures or body language.

* Use clear visual images — dark solid lines for cutting.

Activity ideas to help children who have visual impairments.

+ Play games involving the senses of touch, smell, and taste.

* Velcro®laminated body parts, animals, etc. on board or mat.

Tossballs.
» Put shapes into a shapebox.

« Make up stories during circle time; use their imagination —each child adds a sentence.

Play “Copy Cat” — stacking blocks in different patterns.

To support children with physical disabilities.

» Ensure walkways are wide enough for all children to move freely around the room.
» Position children with disabilities in the midst of their peers.

+ Make sure the furniture arrangement can be adjusted for special equipment.

+ Adapt activities so that all children can participate.

+ Use larger crayons or special scissors as needed.
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Activity ideas to help children who have physical disabilities:
* Blow bubbles.

* Use puzzles with knobs on them.

* Put shapes into shape boxes.

* Animal walk.

» Scarf dance to music.

* Play “Hot Potato” — sitting or standing.
* Play “l Spy”.

* Use group exercises.

* Use a “Follow the Leader” approach. Consider playing “Follow the Leader” in different
positions (lying, standing, sitting, etc.) so that all can participate.

* Toss beanbags.
* Prepare food — Consider cooking at a table rather than standing at a counter.

» Play obstacle course — Set up the course in a way that all children can participate,
perhaps having children crawl on the floor or use “wheeled” transportation.

* Do art projects — Create group murals or collages while lying on the floor or sitting at a
table.

* Lace cardboardcards.
* Use Velcro® wall boards that children can access either standing or sitting.

* Bowl with plastic water bottles as pins.

To support children with social and/or behavior issues:

* Follow routines.

* Be consistent, follow the same routine every day.

* Use a lot of structure to offer comfort and predictability.
* Promote positive behavior; model appropriate behavior.
* Use activities appropriate for age or ability.

* Provide a safe, risk-free environment for children to try new activities without feeling that
they might fail. Focus on their willingness to try something new.

* Watch for frustration, talk through possible ways to solve problems.

* Do new activities or teach a new skKill when children are rested and relaxed.
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» Balance physically demanding activities with less active or quiet activities (for
example, plan a quiet activity before nap time).

+ Remember that some children may need to “watch” before participating.

* Provide a quiet place in case a student needs to “cool down”.

Activity ideas to help children with social and/or behavioral issues.

* Have a “Show and Tell” during circle time.

» Use play dough.

* Make individual or group collage.

* Have a music center — Play marching band with simple homemade instruments.

» Follow the leader through a course using a variety of movements such as
crawling, slithering, or walking.

» Play a game of “Red Light/Green Light” or “Go/Stop”.

Final Thoughts: Inclusion Benefits Everyone

A child with a disability is a child first. His disability does not define him. Children
with disabilities are as different as all children are - treat them as individuals. All
children can develop friendships with peers, learn how to play and interact with one
another, andlearn new skills by observing and imitating peers through
participating in an inclusive early childhood environment. The experiences that
children with and without disabilities have with teachers in their earliest years can set
the tone for theirinteractions with teachers in later grades and are crucial to
promoting positive attitudes about school and learning (National CenteronQuality
TeachingandLlLearning,2013).

If you are concerned that your child may have a disability:

For children O through 2 years:
Early Intervention Child Find - 1-800-543-3098 (or TTY 800-499-1816)

For children 3 through 21 years:
Contact your local school system’s Special Education department.

1 Adapted from the Guide to Promoting Inclusion in Early Care and Education.: A Section of the User’s Guide to the
Growing Together Portfolio, Delaware Health and Social Services Birth to Three Early Intervention System
(https.//www.dhss.delaware.gov/dms/epqc/birth3/files/qrowingtogether. pdf).

2 Adapted from A Place For Me: Including Children With Special Needs in Early Care and Education Settings by Phyllis
A. Chandler: National Association for the Education of Young Children, Washington, D.C., 1994.

3 Adapted from Preparing Young Children for the Inclusion of Children with Disabilities into the Classroom by Marla
Lohmann: NationalAssociationforthe EducationofYoung Children(NAEYC)Blog. (2017). (https:/www.
naeyc.org/resources/blog/preparing-young-children-inclusion).
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Additional References:

DEC/NAEYC. (2009). Early childhood inclusion: A joint position statement of the
Division  for Early Childhood (DEC) and the National Association for the Education
of Young Children (NAEYC). Chapel Hill: The University of North Carolina, FPG Child
Development Institute. lllinois Early Learning Project. /nclusion in Preschool
Classrooms. (2015). Retrieved from
https://illinoisearlylearzning.org/tipsheets/inclusion/.

Individuals with Disabilities Education Act, 20 U.S.C. § 1400 (2004).

National Center on Quality Teaching and Learning. (2013). /mproving Teacher-
Child Interactions. Using the CLASS in Head Start Preschool Programs. Retrieved
from https:// eclkc.ohs.acf.hhs.gov/publication/improving-teacher-child-interactions-using-
class-head-start- preschool-programs.

Underwood, K., Valeo, A., & Wood, R. (2012). Understanding Inclusive Early Childhood
Education: A Capability Approach. Contemporary Issues in Early Childhood, 13(4), 290-
299. Retrieved from https://journals.sagepub.com/doi/abs/10.2304/ciec.2012.13.4.290.

U.S. Department of Health and Human Services and U.S. Department of Education.
(2015). Policy statement on inclusion of children with disabilities in early childhood
programs. Retrieved from https:/sites.ed.gov/idea/files/joint-statement-full-text.pdf/.

Resources in Alabama:

http://www.rehab.alabama.gov/individuals-and-families/early-intervention

This site is Alabama’s Early Intervention System, which contains information for
families and service providers of children ages 0 through age 2 with suspected or
diagnosed disabilities. If concerned about your child’s development please call Child
Find to make a referral — 1-800-543-3098.

https://www.alsde.edu/sec/ses/Pages/home.aspx

This site is the Alabama State Department of Education, Special Education Services,
which contains information for families and service providers children ages 3 through
21 with suspected or diagnosed disabilities.

https://helpmegrowalabama.org/
This site is Help Me Grow Alabama, which links children birth to age 8 and their families
to community-based developmental and behavioral services and support.

Additional Resources on Inclusion for Families and Professionals:

http://www.circleofinclusion.org/

This site offers demonstrations of and information for children from birth through age
eight on inclusive programs, methods, and practices with interactive lessons, forms,
and other materials that can be downloaded.
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http://www.kidshealth.org
This site provides doctor-approved health information about children, including information
on growth and development, behavior, and positive parenting.

http://www.zerotothree.org
This site provides early childhood professionals information and resources about child
development from birth through age three.

http://www.edu.gov.on.ca/childcare/underwood.pdf
This site contains an article, “Everyone Is Welcome: Inclusive Early Childhood Education
and Care” by Dr. Kathryn Underwood, Ryerson University, Ontario, Canada.

https://cainclusion.org/camap/
This site is the California MAP to Inclusion & Belonging: Making Access Possible, providing
supports, resources, and training for early care providers and families around inclusion.

https://www.cde.state.co.us/resultsmatter/RMVideoSeries PracticesHereAndThere
This site is part of the Colorado Dept. of Education, Results Matter Video Library which
contains videos on several early childhood topics, including inclusion, to be used in
professional development activities.

https://www.acf.hhs.gov/ecd/child-health-development/watch-me-thrive

This site is Birth to 5: Watch Me Thrive!, a coordinated federal effort to encourage healthy
child development, universal developmental and behavioral screening for children, and
support for the families and providers who care for them.

https://ccids.umaine.edu/resources/ec-growingideas/inclusionres/

This site is from the University of Maine, Center for Community Inclusion and Disability
Studies. The page on Inclusive Early Childhood Education — Selected Resources includes
numerous resources, articles, books, and tools on inclusion for families and professionals.

http://www.practicalautismresources.com/printables

This site contains a list of over 100 pages of free printable items, as well as games and
activities, designed for creating tasks including associations, task boxes, vocabulary,
picture cards, math materials, blank templates, behavioral supports, and data forms.

http://www.supportforfamilies.org
This site offers general information on inclusion, tips, and links to other resources.

https://www.pacer.org/ec/

This site, PACER’s Early Childhood Family Information and Resources Project, gives parents
of children ages birth through 5 years tools to help their children obtain education, health
care, and other services.
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https://www.fmptic.org/resources/early-intervention-early-childhood
This site is Family Matters Parent Training & Information Center Early Intervention/Early
Childhood, which contains resources for parents, including a library of articles and videos.

https://ectacenter.org/topics/inclusion/

This site is part of the Early Childhood Technical Assistance Center. The Inclusion page
contains indicators of high-quality inclusion, federal requirements, research and studies on
inclusion, and tools on inclusion for early childhood programs.

Books for Children on Disability-Related Topics:

https://www.notimeforflashcards.com/2018/03/picture-books-promote-diversity-inclusion.html
This site is part of No Time for Flashcards. The Picture Books that Promote Diversity and
Inclusion list focuses on building community through inclusion and the strength that comes
from a diverse community.

https://chipublib.bibliocommons.com/list/share/72113334/75171110

This site is part of the Chicago Public Library. This topic guide, Children’s Picture
Books About Disabilities, contains a list of positive books about disability or that feature
characters with disabilities.

https://iris.peabody.vanderbilt.edu/resources/books/

This site is part of the IRIS Center at Vanderbilt University. The page of Children’s Books:
Portrayals of People with Disabilities contains information and synopses of children’s and
young adult literature about or having to do with people with disabilities.
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APPENDIX FOUR

Dual Language Learnersin Alabama’s Early
Learning Programs

(adapted from Minnesota Practice Brief #3, Dual Language Learners )

Introduction

The term dual language learners (DLL) refers to children, age birth to five, who are learning
two or more languages at the same time or learning a second language while continuing

to develop their first language. Children who are DLLs come from homes where a language
other than English is spoken. For some, both a language other than English and English
may be spoken at home. (U.S. Department of Health and Human Services and U.S.
Department of Education, 2016)

DLLs may master two or more languages in different ways. Some may begin learning them
at the same time or simultaneously, right from the beginning — at birth. Others may learn
them sequentially, learning their home language first and adding English as they begin to
participate in schools or early learning programs. The timing and exposure and opportunity
to use both languages impacts the rate of development. Also important to DLLs’ language
mastery are community attitudes towards their learning and use of multiple languages, as
well as each child’s own personality, motivation, and ability. (WIDA, 2074)

Children exposed to two languages early in life develop two separate, but inter-related
language systems. Learning more than one language at the same time does not confuse
young children; rather, the human brain is capable of learning multiple languages at very
young ages. In fact, this learning is often easiest at young ages, under the right conditions.
(Espinosa, 2013)

We know that language learning occurs through relationships and is a primary task in young
children’s development. As infants interact with their family members and primary
caregivers, they hear the sounds of the language that surrounds them. In addition to
sounds, children learn vocabulary and meaning from daily interactions that are concrete
and related to their experiences. For example, the word “apple” conveys the concept of a
round fruit that may be red, yellow, or green; that is ready to eat in the fall; that can be eaten
raw or cooked, etc. Just one word carries a great deal of meaning.

“During the first five years of life, children’s brains develop rapidly, highly influenced by the
experiences they share with the adults and peers in their lives. Exposure to language is

a unique experience because itis continuous and constant. Children are surrounded by
language during many of their waking hours. Constant exposure makes language highly
consequential for brain development and learning.” (U.S. Department of Health and
Human Services and U.S. Department of Education 2016)

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT 283


https://education.mn.gov/mdeprod/idcplg?IdcService=GET_FILE&amp;dDocName=MDE070677&amp;RevisionSelectionMethod=latestReleased&amp;Rendition=primary

284

The capability for infants to learn multiple languages is now well-recognized in the field

of neuroscience. Through exposure to the home language, children’s language learning
narrows and becomes focused on the interactions with their loved ones. Beginning as early
as nine months of age, the brain starts to do away with language synapses that are no
longer necessary for understanding the child’s home language (Kluger 2013). Throughout
their early years, children’s ability to learn multiple languages is more acute than in the
adult years as this pruning continues. Therefore, it is important for families and early
childhood professionals to make the most of these remarkable capabilities and consider

the benefits of learning multiple languages.

“The weight of current research indicates that becoming
proficient in two languages is both possible for and
beneficial to young children. Reports also show that a strong
home- language base makes it easier to learn English, and
that young children can learn two languages as naturally

as learning one. (August & Shanahan 2006; Genesee 2010;
Castro, Ayankoya, & Kasprzak 2011; Magruder, et al 2013)

“There is a scientific consensus that children have the
capacity to learn two languages from birth and that this
early dual language exposure does not confuse children or
delay development in either language. In fact, dual
language learning provides children with many cognitive
and linguistic benefits. DLL children should be provided with
high quality language experiences and support to master
both of their languages.” (Sandhofer & Uchikoshi, 2013).

The growing number of children who speak two or

more languages often presents challenges in a

society that is primarily English-speaking. As
professionals in early childhood programs and
educational systems implement use Alabama’s
Standards for Early Learning

and Development and work toward high quality services to
improve child outcomes, they must consider strategies for
using the ASELDs effectively with all children including dual
language learners.

Stages of Dual Language Learners’ Development

The number of DLLs in early
care and education programs
and public schools in the
United States has continued
to rise during the past 20
years, with some states
experiencing over a 200%
rate of growth. (Espinosa,
2013)

The US Census Bureau
projects that by the 2050s,
children whose home
language is other than
English will increase from
roughly 22 percent to 40
percent of the school-age
population. The numbers are
growing even more rapidly
for the preschool years due
to increasing immigration and
birth rates (Center for Public
Education 2012). (Magruder,
Hayslip, Espinosa,

and Matera 2013)

Preschoolers who learn English as a second language after they have begun
learning a home language will typically progress through several stages (Tabors,
2008). The variability of how and when these stages happen can be even greater
for DLLs than for children learning a single language, depending on how well-
developed their first language may be and how well their first language transfers to

their second. (Sandhoffer & Uchikoshi, 2013)
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Children’s second-language learning can be dependent on the similarity of the two
languages, and the child’s exposure to the second language. Their exposure to their home
language also impacts learning since they are dependent on this information to build new
knowledge. While it may take longer to learn some aspects of language that differ between
the two of them, those differences are typically normal and do not indicate a delay or
disorder. (Espinosa, 2013)

* In stage one, children keep using their home language at school but may begin to say
less or even stop talking if the school environment does not supportit.

* In stage two, children observe interactions and develop receptive language, but may not
yet be willing to express the language they have learned. At stage two, a child may go
right to his seat at the table when he hears the teacher announce lunch time, but is not
ready to reply when asked what kind of sandwich he wants.

* In stage three, children understand the rhythms and intonations of English and begin to
use some key phrases. You may hear “telegraphic speech” — for example, “Up!” can
mean “Look up at the bird!” while “Up?” can mean “Will you reach up and get me that
toy?” Children also employ “formulaic speech” — using memorized phrases that serve a
function when a gesture or word is added. For example, “l want ___” plus pointing might
mean “l want an apple.”

* In stage four, children have informal fluency in the new language, including the ability to
speak in full sentences and hold conversations. Even when they have progressed to the
fourth stage, young DLLs still think and understand many things in their first language
and will continue to need support and experiences in that language while continuing to
develop their English. (Nemeth, 2016)

Alabama’s Standards for Early Learning and Development
support professionals’ identification of children’s
o language development stages and the design of strategies
] ™. to support their learning.

Benefits of Multilingualism

\ Children who understand and speak multiple
"\ languages experience unique benefits and
advantages. In fact, new studies show that
\ a “multilingual brain is nimbler, quicker, better
able to deal with ambiguities, resolve conflicts
and even resist Alzheimer’s disease and other
forms of dementia longer.” (Kluger 2013)

Researchers have found differences in brain
structure and development between bilingual
children and their monolingual peers. Individuals
who have continuous, high-quality exposure to more
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than one language from a young age have greater grey matter density and more
efficient synaptic connectivity in regions of the brain associated with language
processing, as well as memory, attention and other executive functions. The extent of
these differences, some studies have found, is greatest among individuals who were
exposed to two languages before the age of five, and is dependent on how proficient
the individual is in his or her second language, and at what age exposure to a second
language began. (U.S. Department of Health and Human Services and U.S.
Department of Education, 2016)

The Center on the Developing Child at Harvard University DU&?/ /anguage /@é?f/?@fS
reminds us that executive function and self-regulation skills 0’@/770/751‘/’3[@ COQ/?/'Z‘/'V@

are those mental processes that enable us to plan, focus f/e)(/b/V/z‘y or are b@ﬁé/’

attention, remember instructions, and juggle multiple tasks

successfully. Dual language learners use executive function to able to task SW/ZLCh;

figure out the differences and similarities in words they hear in nhibit /mpu/ges, and
1 th dto. Th ble t itch

all languages they arg expo§e o] gy are a. e to switc solve ,0/”0[9/6/775.

between languages, ignore irrelevant information, and transfer 0000606060606660006060606066000000606600e

knowledge.

Dual language learners, compared to their non-bilingual peers,

have been found to have an easier time understanding math

concepts and solving word problems; developing strong thinking

skills; using logic; focusing, remembering and making decisions; thinking about
language; and learning other languages. They demonstrate cognitive flexibility or are
better able to task switch, inhibit impulses and solve problems.

Children’s social emotional skill-building or their developing identity is also positive
impacted as they become bilingual. DLLs show stronger ties to their family, culture and
community. They are able to make new friends and establish strong relationships.
(ZLelasko and Antunez, 2000). And, recent research has also found that children raised in
bilingual households show better self-control (Kovics and Mehler, 2009), which is a key
indicator of school success.

The benefits for dual language learners continue into adulthood. “One-half to two-thirds of
adults around the world speak at least two languages. In today’s global society, they have
many advantages. Globally, bilingual and biliterate adults have more job opportunities than
monolingual adults. Bilingual and biliterate individuals have the opportunity to participate in
the global community in more ways, get information from more places, and learn more
about people from other cultures.” (7Too Small to Fail)

With so many benefits identified, it is clear that young children who are dual language
learners have many strengths. Yet, historically, their academic achievement has lagged
behind native English- speakers (Magruder, etal 2013). Itis essential that early childhood
professionals build on the many strengths identified and engage in thoughtful and
intentional practices that address the needs of DLLs in all varieties of programs and
services for children and families.

ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



xipuaddy

Addressing Gaps in Dual Language Learners’ Achievement

Research tells us that children who are dual language learners enter kindergarten behind
their peers in language, literacy and math, and these disparities grow as children progress
through their school years. This is particularly true for children from lower incomes. This
may be a result of early childhood systems lack of preparedness and failure to recognize
children’s cultures and languages as assets.

“Unless teachers and families make an effort to support both the home language and
English, young DLLs can easily lose the ability to speak and understand their home
language, or lose the balance between the two languages (Puig 2070, Castro,
Ayankoya, & Kasprzak20117).

Ifyoung children lose the language of their home, they will never experience the many
advantages of becoming fully bilingual. They might find communicating with elder
family members difficult and feel less connected to their family traditions and heritage.
This disconnect can lead to emotional and self-esteem concerns as DLLs approach
adolescence. (Wong Fillmore, 19 19917), (Magruder, et al 2013)

These gaps can be impacted when professionals provide early childhood programs and
services for children and families that attend to the social and cultural context in which
children are being raised and recognize and celebrate the diversity of families,
languages, and cultures in their programs and communities.

Recent policy statements and recommendations emphasize the importance of honoring
children’s diversity. The Division for Early Childhood tells us: “For optimal development and
learning of all children, individuals who work with children must respect, value, and support
the culture, values, beliefs, and languages of each home and promote the meaningful,
relevant, and active participation of families.” (Division for Early Childhood 20170)

The U.S. Departments of Health and Human Services and Education states: Early
childhood programs should be prepared to optimize the early experiences of these young
children by holding high expectations, capitalizing on their strengths- including cultural
and linguistic strengths - and providing them with the individualized developmental and
learning supports necessary to succeed in school.” (DHHS and DOE 2016)

WIDA, an organization that provides language development resources to those who
support the academic success of multilingual learners has developed Early English
Language (E-ELD) and Early Spanish Language (E-SLD) Development Standards to
provide guidance to early childhood professionals. The key message is that children who
are dual language learners need listening, speaking, and meaning-making skills (e.g.
gestures and facial expressions) to make sense of and to contribute to the world of the
classroom, home, and community. (See Standards for Dual Language Learners in
ASELD’s Language and Literacy domain.)
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Establishing a Classroom Language Model

Early childhood programs have opportunities to work with children and families at the time
in children’s lives when language development in multiple languages has its most potential.
Recommendations focus on a strength-based approach that recognizes the many benefits
of bi- and multilingualism for children. Administrators and teachers and providers can
identify a “language plan” for their program. (Passe 2013). They can approach language
learning with children who are dual language learners by identifying and implementing a
Classroom Language Model (CLM). (DHHS and DOE 2016).

“Taken together, research on language use in early childhood programs, and on the
aforementioned benefits of supporting home language development, including fostering
bilingualism, maintaining cultural connections and communication with family members,
and the transferability of home language skills to English language acquisition, suggests
that systematic and deliberate exposure to English, paired with supporting home language
development within high quality early childhood settings, can result in strong, positive
outcomes for children who are DLLs, as well as positive outcomes for native English
speakers. (DHHS and DOE 2016, 12)”

There are different classroom language models (CLM) that can be adopted to ensure
children’s exposure and use of language are intentionally planned and implemented.
These plans will identify strategies that promote children’s optimal language and literacy
development. Early childhood programs should carefully choose their CLM, based on the
composition of the home language/s of the children in their program and their learning
needs, and the language proficiencies of their lead teachers and providers, informed by
input from families.

While four models are identified, the first three have the greatest impact for young dual
language learners. And benefits are seen, for not only dual language learners, but for
monolingual English-speaking children as well.

e Dual immersion. This approach provides instruction in both English and a second
language at alternating times of the day, on alternating days, or on alternating weeks.

* Home language instruction with English support. Under this model, instruction is primarily
provided in children’s home language, but there is support for English language
acquisition, through intentional exposure to English, the availability of learning materials in
English, and the display of English words. This approach can be appropriate for infants
and toddlers who areDLLs.

* Englishlanguage instruction with home language support. In this approach, instruction is
primarily provided in English, but there is support for the home language through
intentional exposure to- and some instruction in- the home language, the availability of
learning materials in the home language, and the display of multicultural pictures and
words in the home language. This approach can be appropriate for preschool children who
are DLLs whether or not the program also serves monolingual-English-speaking children.
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* Use of English-only. In this model, instruction and all activities are carried out in English
only, without home language or cultural support. Not supporting development of the
home language means that DLLs who speak that language are less likely to  receive
the benefits discussed above, including developing bilingualism, maintaining cultural
connections and communication with family members, and the transferability of home
language skills.

Supporting Dual Language Learners

Unless you believe “in your bones” that having a second language in addition to English is
a gift, and not a disadvantage, and diversity is a resource, not a problem to be solved, you
are likely torespond to DLL childreninways that discourage the continued use of their
home language—especially if you are not fluent in the child’s home language. (Espinosa
and Magruder, 2015)

Minnesota’s Practice Brief for Dual Language Learners identifies six primary strategies for
supporting Dual Language Learners in their programs that build on children’s strengths
and scaffold opportunities to support the development of each child towards their full
potential.

I. Celebrate the cultural and linguistic diversity of children and their families.

2. Support children’s fluency in their home language or honoring home languages if staff
are not proficient in that language.

3. Use best practices to teach English.
4. Establish a culturally responsive learning environment across domains.

5. Support children’s language development through play (in English and in-home
languages).

6. Talk, read, and sing together every day in English and in-home languages.

1. Celebrating Cultural and Linguistic Diversity

Developmentally appropriate practices include addressing the social and cultural
context in which a child is being raised. This context is a complex whole of language,
knowledge, beliefs, art, morals, laws, customs, and ways of living. When early childhood
educators are intentional in creating a climate that celebrates cultural and linguistic
diversity, they establish strong partnerships with families built on trust and acceptance.

“Early childhood leaders should intentionally promote a climate and values that are
respectful of each and every child and their family, welcoming and inclusive to all, and
assumes that every child has strengths that can be built on to help them meet their
potential. Leaders should communicate that bilingualism is an asset, not only for DLLs,
but for all children. Learning two or more languages is not a risk factor; it is a strength
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that should be fostered. Families, regardless of their English proficiency, should be
seen as capable partners in promoting children’s learning and development and should
be provided language assistance services to ensure they can act as the most
important advocates in their children’s educational experience. ((In some cases,
language assistance services may be required to be provided.) The program should
not only demonstrate respect for peoples of all cultures; it should embrace and
celebrate their diversity. “(DHHS and DOE 2016, 20-21)

Alabama’s professionals are encouraged to adopt the ASELDs in conjunction with
curriculum and assessment in their programs. They must recognize the
appropriateness of the developmental expectations in the standards for all children,
while also taking into consideration the social, cultural, and linguistic context in which
the children in their program are being raised. They communicate with familiesina
reciprocal, two-way manner so that their knowledge of family values, beliefs, and
child-rearing practices helps them to consider the ways children are demonstrating
their accomplishment of specific indicators of progress. They view the ASELDs
through the lenses of the cultures of the families in their program community.

2. Supporting Children’s Fluency in Their Home

Language and Honoring Home Languages “DLLs come to early childhood
programs with richly varied

backgrounds, sets of skills, and
cultural ways of knowing: they
need teachers who welcome
them and recognize their unique
abilities, what they know, and
what they need to learn. Teachers
of young DLL s understand that
children communicate their
knowledge using the safest
method possible, and this may
mean the use of their home
language, English, or a mixture of
both.” (Magruder, et al 2013)

It is important that professionals support and honor
children’s continued use of their home languages
and recognize their developmental capabilities and
accomplishments in the languages of their families
rather than in English alone. Research has found that
dual language learners who receive instruction in
their home language make greater gains than those
who received little or no home-language support.

In one study of Spanish speakers across 11 states,
results found that DLLs showed greater gains in math
and reading when they received instruction in their
home language.

Children whose home language is supported within
theirearlylearningprogramare morelikelytodevelop
a strong cultural identity and feel more confident in

communicating with family members.

Monolingual English educators have the responsibility to honor the children’s home
languages, even if they do not know those languages. They can make use of language
specialists, family members, and volunteers to assist them in learning key words

and phrases, finding resources in various languages to bring into the classroom, and
interacting with the children in their home languages.
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3. Using Best Practices to Teach English

English is the dominant language in the United States and Alabama. There is agreement
that all young children need exposure and instruction to learn English. There are multiple
ways to approach teaching English and more and more research to guide English-
language learning experiences for children whose home language is not English.

“Multiple bodies of literature — including developmental and cognitive psychology,
education research, and neuroscience — point to the benefits of supporting the
home language of young children who are DLLs, alongside their English language
development, in early childhood settings.” (DHHS and DOE 2016)

4. Establish a Culturally Responsive Learning Environment

To be culturally and linguistically responsive, the learning environment needs to reflect
the children and families in the early childhood program. Professionals intentionally

plan for an environment that is organized into established learning areas appropriate

for the age and developmental capabilities of the children in the program. They consider
materials and experiences that will encourage interaction among children and adults so
that oral language is nurtured and supported. They offer materials in multiple languages
so that they are reflecting children’s home languages as well as English. Print-rich
environments include labeling of shelves and areas and providing books and posters in
multiple languages.

Here are additional recommmendations for establishing a culturally responsive learning
environment for DLLs:

I. Find out what languages will be spoken by children in your class and focus your
classroom setup on what will most effectively support children who speak those
languages.

2. Stock bookshelves with bilingual and monolingual books in each of the languages
needed. Look for storybooks and nonfiction books that come with CDs or books
available as apps with sound to help you learn to pronounce words in each child’s
language. Wordless books are also great for multilingual classes.

3. Ask families to send in photos of things that are meaningful to each child, such as
foods, celebrations, and family activities. Ask them to help you label the images with
words in both English and the home language to give you lots to talk about with the
children. Use the pictures to make personalized posters, displays, and class books
that children can relate to.

4. Add labels thatreflect the represented languages. Ask families or volunteers to help
with the proper and the phonetic spelling. Labels don’t build language and literacy
unless you and the children really use them.

5. Play music from different countries and in different languages. Ask families to send
in their favorites to build that home-school connection.
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6. Learn to say 10 to 20 key words in each child’s home language to help them feel
welcome, safe, and comfortable starting from their first day. Use an online translation
app like Google Translate or ask parents to record words for you to learn. Try hello,
my name is, eat, drink, hurt, bathroom, your parents will be here soon, wash your
hands, help, yes, and no to start.

7. Make a picture communication board to help all children communicate their needs
and feelings. Post photos of the children looking sad and happy, helping each other,
cleaning up toys, going outside, solving a conflict, and participating in daily routines.
(Nemeth 2016, 5)

-

5. Supporting Children’s Language Development through Play

The most effective curricular approaches in early childhood are based on young children
as active learners emphasizing play, exploration, and constructive learning more so than
didactic, teacher- led, passive learning experiences. The Alabama Standards for Early
Learning and Development emphasize play, exploration, and active learning for children
from birth through kindergarten entry.

Play provides multiple opportunities for professionals to address children’s language
development. Books, toys, art, science, building materials, and dramatic play props
can generate rich language interactions that reinforce vocabulary, concepts and
language usage in all areas of the classroom. Adults interact with children as they play,
narrating what they are doing, asking questions, and engaging children in non-verbal
and verbal conversations. If early educators speak the children’s language, they can
have a conversation in that language. If they do not speak the child’s language, early
educators must use clear and precise English, with the addition of demonstrations,
gestures, and facial expressions.

Play facilitation can be conducted in a child’s home language or in English.
Professionals can pair children in ways to encourage cross-language communication.
Early educators must be aware of the amount of talking that children do. Classrooms
with dual language learners tend to be quieter than classrooms with monolingual
speakers, as children have less language to use with each other. Professionals do not
want to miss the great meaning play has for children and the rich possibilities for both
receptive and expressive language development it provides.

6. Talk, Read and Sing Together Every Day

One of the most common recommendations to support dual language learners involves
talking, reading, and singing together every day with children as they learn both English
and their home languages.

“The more interesting and interactive the conversations are that children take part

in, the more language they learn. Reading books, singing, playing word games, and
simply talking to and with children builds their vocabulary while providing increased
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opportunities to develop listening skills. Children learn by engaging in daily interactions
and experiences with peers and skilled adults.” (Magruder, et al 2013)

Daily conversations, exposure to books, and engagement in songs and chants are
common happenings in early childhood programs. When professionals plan intentionally
to engage with children in these ways, they are supporting the language development
of all children. Conversations within the context of a warm and caring relationship
provide a safe place in which to take risks with self- expression. Dual language learners
may attempt to interact with a trusted professional in their second language because
they know they will be supported. They feel confident to interact in the new language
when adults encourage them in a calm and matter of fact manner. That happens best at
play or reading time, one-on-one and in small groups.

Professionals recognize that learning language is important and are intentional in
supporting such learning. They know that exposure to books in many languages

builds on children’s enjoyment of stories and connections to print and the sounds of
languages. And that songs and chants provide opportunities for repetition, vocabulary,
rhythm, and word play. In addition, for preschoolers, they plan for opportunities to
support their emergent writing skills in multiple languages.

Partnering with Families

Alabama’s Standards for Early Learning and Development stress the importance of family
engagement in early childhood programs. Partnering with the families of dual language
learners is an essential step in supporting their development. Professionals should:

* Create arespectful, welcoming, and inclusive climate.
* Perceive dual language learning as a strength and benefit.

* Learn about children’s language backgrounds and families’ preferred language for
ongoing communication with the program.

* Engage with families in establishing a culturally responsive learning environment.

* Inform families of how the ECIPs are used with dual language learners and with all
children.

* Emphasize the importance of oral language as the foundation for literacy.
* Support families as children transition between programs and systems.
* Reassure families that their children will learn English to be successful in school.

Policies and procedures in early childhood programs should include attention to the needs
of dual language learners and their families and provide information to families about the
benefits of bilingualism, the importance of home language development, and families’
central role in home language development and tips on providing a high-quality language
environment in the home language, at home and in the community. (DHHS and DOE 2016)
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Conclusion

Children who are dual language learners are attending early childhood programs in growing
numbers. The benefits of bi- and multilingualism for both children and adults are well-
documented. The Alabama Standards for Early Learning and Development are designed

to support high quality services to improve child outcomes. Early childhood professionals
must take steps to use the ASELDs effectively with ALL children including children who are
dual language learners.

“....Everyone brings valuable resources to the education community. Children and youth
who are linguistically and culturally diverse, in particular, bring a unique set of assets that
have the potential to enrich the experiences of all learners and educators. Educators can
draw on these assets for the benefit of both the learners themselves and for everyone

in the community. By focusing on what language learners can do, we send a powerful
message that children and youth from diverse linguistic and cultural backgrounds
contributetothevibrancyofourearlychildhoodprogramsandK—12schools.” (WIDA)

For additional resources to support children who are Dual Language Learners,
view the Family and Community Engagement domain of the ASELDs as well as
each of the Adaptations and Accommodations pages for each domain.
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Physical Activity: Good Health through Movement

Introduction

Research shows that there is a relationship between cognitive (or learning) readiness
and physical skill mastery. As children demonstrate balance, coordination, and
strength, they are showing that they have the necessary skills to do things such as sit
still and pay attention, balance in a chair, hold a pencil, track their eyes on a line — all
necessary skills for learning. Children initially develop these skills through the typical
sequence of skill mastery and then further develop them through play. The Center for
Disease Control (CDC) tells us that “regular physical activity can help children and
adolescents improve cardiorespiratory fitness, build strong bones and muscles, control
weight, reduce symptoms of anxiety and depression, and reduce the risk of
development health conditions such as heart disease.”

How Much Physical Activity is Enough?

Shape America, or the Society of Health and Physical Education, has produced a set of
guidelines for young children in its document Active Start: A Statement of Physical Activity
Guidelines for Children, Birth to Age 5, 2™edition. It specifies the amount and type of
activity children should experience. Similar guidance is provided by Nemours Healthy
Start, Standard 3.1.3 (Physical Activity and Screen Time) in Caring for Our Children, and the
American Heart Association.

Guidelines for Infants

hd Guideline 1 Infants should interact with caregivers in daily physical activities that are
dedicated to exploring movement and the environment.

Guideline 2 Caregivers should place infants in settings that encourage and stimulate
movement experiences and active play for short periods of time several times
a day.

Guideline 4 Infants should be placed in an environment that meets or exceeds
recommended safety standards for performing large-muscle
activities.

Guideline 5 Those in charge of infants’ well-being are responsible for understanding the
importance of physical activity and should promote movement skills by
providing opportunities for structured and unstructured physical activity.
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Guidelines for Toddlers

Guideline 1 Toddlers should engage in a total of at least 30 minutes of structured physical
activity each day.

>

Guideline 2 Toddlers should engage in at least 60 minutes -- and up to several hours -- per
day of unstructured physical activity and should not be sedentary for more
than 60 minutes at a time, except when sleeping.

Guideline 3 Toddlers should be given ample opportunities to develop movement skills that
will serve as the building blocks for future motor skillfulness and physical
activity.

Guideline 4 Toddlers should have access to indoor and outdoor areas that meet or exceed
recommended safety standards for performing large-muscle activities.

Guideline 5 Those in charge of toddlers’ well-being are responsible for understanding the
importance of physical activity and promoting movement skills by providing
opportunities for structured and unstructured physical activity and movement
experiences.

Guidelines for Preschoolers

{ Guideline 1 Preschoolers should accumulate at least 60 minutes of structured physical
activity each day.

Guideline 2 Preschoolers should engage in at least 60 minutes -- and up to several hours
-- of unstructured physical activity each day, and should not be sedentary for
more than 60 minutes at a time, except when sleeping.

Guideline 3 Preschoolers should be encouraged to develop competence in fundamental
motor skills that will serve as the building blocks for future motor skillfulness
and physical activity.

Guideline 4 Preschoolers should have access to indoor and outdoor areas that meet or
exceed recommended safety standards for performing large-muscle activities.

Guideline 5 Caregivers and parents in charge of preschoolers’ health and well-being are
responsible for understanding the importance of physical activity and for
promoting movement skills by providing opportunities for structured and
unstructured physical activity.
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Daily Play Recommendations

MINIMUM TIME FOR

Teacher-led Unstructured Outdoor Play Additional
Play Play Recommendations

Infants Build up to 30 minutes 2-3 times Limit time to be
in pre-made
equipment

Toddlers 30 minutes 60 minutes 60-90 Limit inactivity to
minutes no more than
one hour at a
time except
when sleeping

Preschoolers 60 minutes 120 minutes | 60-90 Include light,
minutes moderate, and
vigorous play

Physical Activity for Infants

It's never too early to encourage children’s exercise for good health. Infants need
opportunities for physical activity to develop their muscles, their bones and to practice
their gross and fine motor skills. Babies’ earliest movements and exploration help them
make those brain connections that develop into healthy behaviors as they grow older,
protect against obesity and support better sleep habits. Infants need opportunities to
explore, move their bodies, and to experience the results of movement and action.
Infants’ physical activity begins with tummy time. When babies are laid on their tummies,
they are acquiring the brain connections that link to motor development. They can use
their limbs to reach, push, pull, kick, and twist. They strengthen their neck muscles and
ready themselves for crawling and walking. Very young babies should be given 3-5
minutes of tummy time at a time, building up to about 30 minutes.

Infants’ routines offer opportunities for physical activity. Professionals can move babies’
legs and arms as they are change diapers and get them dressed. They can wiggle
fingers and toes as they sing movement songs like “This Little Piggy”. Self-feeding, as well
as toys that children can shake, bang, stack, or grasp build eye-hand coordination.

Infants’ movement must be supervised and should not be restricted. As babies begin to
roll, sit, crawl, and walk, they need plenty of space and opportunities to safely practice
those skills. Infant equipment such as swings, bouncy seats or molded seats should be
limited and used for short periods.
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Physical Activity forToddlers

Toddlers need opportunities to stay healthy and develop motor skills through physical
activity. Just like infants, they are building those important brain connections that link
physical activity with skills. Toddlers need experiences that help them associate the joy
of physical activity and movement with good attitudes and habits. They need to learn the
skills that later make exercise easier and enjoyable.

Active play materials and equipment should assist toddlers’ use and practice of basic
movements. For example, delays in climbing mastery may occur if children aren’t given
opportunities to climb steps or eye-hand coordination may lag if they don’t have access to
balls to roll, throw and catch.

Toddlers’ vigorous play typically occurs in short spurts that last for about 5-10 minutes,
and then are followed by quieter activities. Professionals should provide both structured
and unstructured play experiences that consider toddlers’ short attention spans. Examples
of structured play include dancing to music or a parade. Unstructured play allows children
to move about freely and can include climbing or riding toys, running or walking.

Toddlers enjoy walking, jumping, running, marching and moving to music. They like

riding toys and using toys that move like cars or trucks. Provide obstacle courses or
opportunities to climb over, crawl through or climb over build muscles; and encourage their
fun with rolling or throwing balls.

Physical Activity for Preschoolers

The U.S. Department for Health and Human Services recommends that pre-school children
aged 3-5 should be physically active throughout the day with a minimum of three hours

of a combination of light, moderate, and vigorous activity (2018). While the goal of three
hours may seem daunting, physical activity can be integrated during the daily schedule

and be used to support children’s learning. Purposefully-designed physical activity can be
used for transitions, and active play time like blocks or dress-up, and moving to music
count toward the three hour goal.

Research also shows that when professionals design structured physical activities or games,
children’s physical activity levels are greater. Professionals should consider ways to design
short, structured activities such as relay races or parachute play to promote physical activity.

The National Association for Sport and Physical Education describe three elements of
exercise: endurance, strength, and flexibility. Aerobic activities such as running or
hopping where children are active for periods of time, increase the heart rate, develop
endurance. Climbing activities or exercise develop strength; and activities like stretching
or bending that improve children’s range of motion help to develop children’s flexibility.

Preschoolers like to hop, skip, and jump. They enjoy balancing, catching, and kicking

balls, and practicing gymnastic skills like tumbling. Preschoolers have fun with bike-
riding, dancing, or using playground equipment.
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Integrate Physical Activity throughout the Day

Early childhood professionals can incorporate physical activity experiences throughout
the day. They can intentionally build motor skill development and movement as they teach
math, literacy, or social-emotional concepts or through the design of their environment.

Children can:

* Move and act out stories (language and literacy)

* Walk or move like animals (science)

* Exercise to music (creativity)

* Use rhythm sticks, scarves or clapping games (mathematics)

» Count while they hop or jump from one object to another (mathematics)

* Participateinobstacle courseswheretheyarelearningover, under, up, down, etc.
(language and literacy and mathematics)

» Dance or move with others (social)
« Actout different feelings such as stomp when mad (emotional)

» Follow directions during movement games, like stop or go, fast and slow (approaches
to learning and language and literacy)

* Make the shape of letters or numbers with their bodies or hands (mathematics and
language and literacy)

Transitions may be more controlled when professionals build movement into them.
Children can hop to the door, crawl to the table, or dance from one activity to another.
As they walk outside, they can gently tap their heads or tummies, or walk on a tape line
to balance. Prepare children for quiet or listening activities with a movement exercise.
Do a series of exercises before story time; play Head Shoulders Knees and Toes before
preparing for lunch.

Outdoor Play Leads to Good Health

Outdoor play must is a vital part of children’s daily experiences. They need to breathe the
fresh air, release pent-up energy, and engage in the exploratory, active play that being
outside promotes. The Harvard School of Medicine, in their Health Publishing Blog
describes 6 Reasons Children Need to Play Outside and how they support children’s good
health. They tell us outside play provides: 1) sunshine; 2)exercise; 3) executive functioning
(unstructured time to make up games and rules, to explore on their own and figure things
out; 4)risk-taking; 5)socialization; and 6) appreciation of nature.

Head Start, in Going Outside Improves Health, lists numerous benefits from outdoor play.
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Outdoor time:

» strengthens the heart and muscles
* strengthens children’s immune systems

» reduces the number of viruses they may acquire and it provides access to vitamin D
that improves bones and teeth.

» Positively impacts children’s sleep patterns

* Reduces the likelihood of near-sightedness

* Produces milder symptoms of ADHD

* Helps develop a general sense of well-being

* Exposes children to a specific type of bacteria in dirt that may reduce anxiety and
improve the ability to learn new tasks

Infants and Outdoor Play

There are wonderful experiences for infants outside! Through their senses, they can
explore nature, enjoying its smells, sights, and sounds. Babies can enjoy the touch of tree
bark, the smell of flowers, or the sounds of birds as they tweet from trees. Infants can be
laid on their bellies on a blanket or a safe area of grass to watch others’ actions or to feel
the grass through their fingers. They can also practice pushing-up, crawling, climbing or
early toddling in the grass or on outside surfaces.

Toddlers and Outdoor Play

Toddlers learn about their bodies when they play on outdoor equipment. As they climb up
the ladder of a slide or crawl through a tunnel on a climbing structure, they are learning
about taking risks, developing confidence and understanding about their body in space.
Toddlers love to dig; sandboxes or dirt piles present exciting

opportunities for learning.

Preschoolers and Outdoor Play

Outdoor play for preschoolers offers children
opportunities to master skills like running,
hopping and jumping and skipping. They can
practice climbing, learn how to pedal riding toys,
and use soil, sand and water to learn concepts.
Nature walks expose them to the environment,
building stronger attitudes and behaviors

about nature and its need for protection.
Preschoolers continue to develop the confidence
and information about their own bodies in space
and relish experiences that encourage independent
exploration as well as social play with others.
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APPENDIX SIX

Technology in Early Learning Programs

“A computer can help you learn to spell H-U-G, but it can
never know the risk or the joy of actually giving or

receiving one.”
FRED ROGERS

Technology and interactive media are a part of young children’s lives. They have access to
digital books, games and videos, tablets and laptops, online chats and downloadable
apps. The challengeistodetermine how much exposureis appropriate, what types of
technology are best, and what content should be viewed or used. Fred Rogers told us, “No
matter how helpful computers are as tools in the classroom (and of course, they can be
very helpful tools), they don’t begin to compare in significance to the relationship between
the teacher and the child that is human and mutual.” It is those relationships that must
guide adults’ decision-making around technology use for young children.

Technology and interactive media play many roles in early childhood programs, for
programs, professionals, and children.

Programs use interactive media to promote their
program and to communicate with families. Social
media has enabled programs to keep families
informed. Program staff can send newsletters by
email, post policies and upcoming events, provide
links to child-friendly websites and postings, and
share information about community events.

Professionals who work directly with children use
technology and interactive media as learning
devices and to document and share children’s
experiences. They can take photos or videos of
children’s work for documentation and assessment.
They can send daily updates or photos to families;
use whiteboards, laptops or other videos to help
children learn a concept; and they can use
adaptive technology for children with special
needs.

Children watch TV, use smart, tablets or

laptops to play games, watch videos, or learn
new information. They use video chats to
communicate with others and enhance fine motor
skills through the use of a mouse or cursor.
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The prevalence of interactive technology has triggered research and policy
recommendations to guide programs’ and families’ appropriate use for children, birth to
five. The U.S. Departments of Education and Health and Human Services have written a
policy brief; the Fred Rogers Center and National Association for the Education of Young
Children have issued a joint position statement, and the American Academy of Pediatrics
has published recommendations, all of which offer support for professionals’ incorporation
of technology into their programs.

Technology and Interactive Media Defined

“We define technology broadly to mean anything human-made that is used to solve
a problem or fulfill a desire. Technology can be an object, a system, or a process
that results in the modification of the natural world to meet hurman needs and
wants. From our perspective, technology in the classroom, in informal learning
environments, and at home includes both analog tools such as a pencil or a
wooden block, and digital tools, including tablets and digital carmeras, microscopes,
tangible technology, and simple robotics. In the digital age, the focus has become
new screen-based technologies and interactive media. However, in the context of
STEM, educators need to consider all the ways they use technology as a tool for
learning and the affordances of new digital tools that make it possible for a child
to move from media consumer to media creator.” (Chip Donahue in Early STEM
Matters: Providing High-Quality STEM Experiences for All Young Learners)

Technology tools are defined by the joint position statement “7echnology and Interactive
Media as Toolsin Early Childhood Programs Serving Children from Birth throughAge8”...
encompasses a broad range of digital devices such as computers, tablets, multitouch
screens, interactive whiteboards, mobile devices, cameras, DVD and music players,
audio recorders, electronic toys, games, e-book readers, and older analog devices still
being used such as tape recorders, VCRs, VHS tapes, record and cassette players, light
tables, projectors, and microscopes. “

The position statement further defines interactive media, “... refers to digital and analog
materials, including soft-ware programs, applications (apps), broadcast and streaming
media, some children’s television programming, e-books, the Internet, and other forms of
content designed to facilitate active and creative use by young children and to encourage
social engagement with other children and adults.”

These technology tools and interactive media, when used with purpose and care can
provide children with access to new ideas and information and new ways of learning.
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Research Findings

The amount of research that has been compiled on the impact of interactive media use
with young children continues to grow. The findings, to date, agree on both its positive and
negative influences. Frequent use of media reduces the amount of time children spend in
creative play and interacting with others. Passive use

of interactive media may negatively influence Ff@C]U@/?f use Ofmed/a

children’s health by encouraging obesity and poor OI 4
sleep patterns. Children may show language delays reauces the amount

and have trouble paying attention in school. They may Off/me children 5,08/7(,7'
exhibit aggressive behavior and read less. n creative ,0/3)/ and
Children can benefit from the use of technology and /772‘9/”8()2‘//79 with others.
interactive media when used appropriately. When eecceccccccccccsccccecsccee

usage is hands-on and engaging, children can extend

their learning and skill development. They can research new information, explore new
kinds of materials and tools, use technology tools to problem solve, expand vocabulary
development and build long-distance relationships through digital media.

Appropriate Use of Technology

Technology and media tools should not replace other materials such as writing, art or
building materials, but instead be used in conjunction with them to support children’s
successful learning and attainment of their learning goals. Adults who use co-viewing

or shared media viewing techniques can expand children’s learning while staying activity
engaged with them.

Lisa Guernsey, author of Screen Time.: How Electronic Media—/From Baby Videos to
Educational Software—Affects Your Young Child, suggests that both families and
professionals apply the “Three Cs” when selecting and using technology. Adults should
ask themselves:

* Content—How does this help children learn, engage,
express, imagine, or explore?

¢ Context—What kinds of social interactions (such as
conversations with parents or peers) are happening
before, during, and after the use of the technology?
Does it complement, and not interrupt, children’s
learning experiences and natural play patterns?

* The individual child—What does this child need right
now to enhance his or her growth anddevelopment?
Is this technology an appropriate match with this
child’s needs, abilities, interests, and development stage?
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Use of Technology and Interactive Media with Infants and Toddlers

Very young children learn by exploring their environment. They need opportunities to
learn about their world through the use of their senses: touching, smelling, seeing or
looking, hearing and tasting. Technology usage may reduce children’s direct interactions
with materials and people and should be limited for children under 2. In fact, it is not
recommended at all for children under 15-18 months.

The American Academy of Pediatrics explains, “Children younger than 2 years need hands-
on exploration and social interaction with trusted caregivers to develop their cognitive,
language, motor, and social-emotional skills. Because of their immature symbolic, memory,
and attentional skills, infants and toddlers cannot learn from traditional digital media

as they do from interactions with caregivers and they have difficulty transferring that
knowledge to their 3-dimensional experience. The chief factor that facilitates toddlers’
learning from commercial media (starting around 15 months of age) is parents watching
with them and reteaching the content.”

In other words, appropriate use of technology and interactive media for toddlers must
be combined with individualized adult engagement. It is best used in a family or home
environment and is discouraged in more formal early learning programs. Professionals
and families, alike, can make decisions about media use by considering the 4 Pillars
of Learning: Engaging, Actively Involved, Meaningful and Social. (Zero to Three.
What the Research Says about The Impact of Media on Children Aged 0-3 Years
Old, p.15)

Look for content that both actively involves children while also helping them stay
focused. Features that give children control over their
experience can help keep children in minds-on mode.

child can relate to. These features focus children’s engagement on the
learning goal. Avoid content with many “bells and whistles” that may
distract children from the educational content or from understanding the
story.

2 Lookfor contentwith familiar settings, strong storylines, and characters that your

Use repetition wisely. Repetition can be useful when the contentis well-

3 chosen. Just as children like to choose the same book many times, they
also enjoy viewing other media content repeatedly. When interacting with
media on repeated occasions, adults can point out different aspects of
the touchscreen activity or TV show. For example, if the show is focused
on counting fruits, focus on naming and describing the fruits during one
viewing and on counting the next time you watch. Be cautious of auto-play
options on streaming services.

Look for content that encourages social interaction. This can take many
4 forms, like programs or apps that encourage children’s interactions with
people in their own home.
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Zero to Three offers additional strategies for family-sharing interactive media with very
young children:

* Adults should point out and name things children are seeing on the screen
* Engage children in activity while they are using media, such as dancing to music
* Connect what children see on TV to what’s happening in their lives

* Answer and ask questions about what children are seeing on the screen to help them
understand

* Avoid using media to help children fall asleep

Technology and Interactive Media for Preschoolers (Children 2 to 5
years old)

Researchers tell us, “Appropriate technology and media use balances and enhances
the use of essential materials, activities, and interactions in the early childhood setting,
becoming part of the daily routine. (Anderson 2000; Van Scoter, Ellis, & Railsback
2001; Copple & Bredekamp 2009; NAEYC 2009a).

Technology and media should not replace activities 7—6’0/7/70/09)/ and media
such as creative play, real-life exploration, physical should not fé’p/&?Cé’

activity, outdoor experiences, conversation, and é?CZ“ f@S S C/? as C/’@ﬁl" )
social interactions that are important for children’s it u a4

development. Technology and media should be ,0/3)/, real-life 6’)(,0/0/’82‘/'0/7,
used to support learning, not an isolated activity, ,0/7)/5/'03/ é?CZ‘/'l//'ZL)/, OUfC/OOf
and to expand young children’s access to new . ,
content (Guernsey 2010a, 2011Db). experiernces, cor V@fSé)f/O/?,
and social interactions
Furthermore, the American Academy of Pediatrics that are //77/90/’1‘3/71‘ for

tell us, “It is important to emphasize to parents . 5
that the higher-order thinking skills and executive children’s d@l/@/0,0/??@/?f.
functions essential for school success, such ceeccceccococococeecoc0c0seeeeee
as task persistence, impulse control, emotion

regulation, and creative, flexible thinking, are best

taught through unstructured and social (not digital) play, as well as responsive parent—

child interactions.”

In the Early Learning Technology Brief, (2016) writes provide four guiding principles for use
of interactive technology and media.

306 ALABAMA STANDARDS FOR EARLY LEARNING AND DEVELOPMENT



xipuaddy

Guiding Principle #1: Technology—when used appropriately—can be a tool for learning.
Children can use technology to solve problems and role play. They
can explore new information and ideas, and engage in fun learning
activities.

Guiding Principle #2: Technology should be used to increase access to learning
opportunities for all children. It can introduce children to new ideas or
cultures, expand access to books or research, and allow them to
seek answers to questions or problems beyond familiar adults.

Guiding Principle #3: Technology may be used to strengthen relationships among
parents, families, early educators, and young children. Programs
can use technology to create digital portfolios of children’s work;
allow families to track children’s progress and enhance; and to
communicate with families about their children’s accomplishments
and daily experiences as well as provide information about the
program.

Guiding Principle #4: Technology is more effective for learning when adults and peers
interact or co-view with young children. Children benefit when adults
participate in children’s use of technology. Adults can watch the
content alongside children, interacting as the content is offered. They
can introduce children to the content or story line before viewing and
they can engage children in related activities after viewing, such as
singing a song or reading a book.

Technology and Interactive Technology for Children with Unique Needs

Children who have disabilities may benefit from the use of assistance technology.
“Technology can be a tool to augment sensory input or reduce distractions. It can provide
support for cognitive processing or enhancing memory and recall. The variety of adaptive
and assistive technologies ranges from low-tech toys with simple switches to expansive
high-tech systems capable of managing complex environments. When used thoughtfully,
these technologies can empower young children, increasing their independence and
supporting their inclusion in classes with their peers. With adapted materials, young
children with disabilities can be included in activities in which they once would have been
unable to participate. By using assistive technology, educators can increase the likelihood
that children will have the ability to learn, move, communicate, and create.” (NAEYC and
Fred Rogers Center: Technology and interactive media as tools in early childhood
programs serving children from birth through age 3)

Digital resources can enhance the development of both hone language and English
language skills for dual language learners. Professionals can translate materials, use
speech-recording or playback and families can create their own stories to add to the
classroom library.
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APPENDIX SEVEN

Early Childhood Professionals as Advocates

Early childhood professionals have a unique opportunity to advocate for young children, their
families, and for the profession itself. In fact, it’'s one of the most important things we can do;
to speak out collectively as a group voice, to inform others about the benefits of early
childhood, to promote the impact of quality on children’s learning, and the importance of
supporting the workforce. Advocacy does not have to be difficult; it can start with a
conversation with a friend, family, neighbors, and others in the community (McCormack,
2015). It can involve defending a person’s needs or supporting a cause. The Ounce of
Prevention Toolkit tells us you’re an advocate if you have helped a family receive services;
stood up for someone who was being treated unfairly; attended a parent-teacher conference
at your child’s school or participated in a city council meeting.

Advocacy in Early Childhood is Foundational

Early childhood agencies, bothonanationaland state level, haverecognized the importance of
advocacy andits relationship to the field’s professionalism. Theyinclude references to advocacy
andprovideresourcesintheir CodesofEthics, programstandardsandontheirwebsites.

National Programs’ Codes and Standards

The National Association for the Education of Young Children (NAEYC) specifies
advocacy within its sixth standard in the Unifying Framework. The first goal of the
Standard 6, Professionalism as an Early Childhood Educator, refers to early childhood
professionals’ capacity to identify and participate as a member of the profession, serving
as advocates for children,families,andthe profession. “Early childhood educators
understand the profession’s distinctive values, history, knowledge base, and mission, as
wellasthe connections between the early childhood education professionand otherrelated
disciplines and professions with whichthey collaborate whileserving young childrenand
theirfamilies. They knowthatequity ineducation beginsinearly childhood and thatearly
childhood educators have a special opportunity and responsibility to advance equity in their
daily classroom work with children and their work with families and colleagues.” (NAEYC
Unifying Framework)

The Division of Early Childhood, (DEC) of the Council of Exceptional Children includes
policies about advocacy throughout its code of ethics. In its first principle, Professional
Practices, it offers guidance “We shall serve as advocates for children with disabilities and
their families and for the professionals who serve them by supporting both policy and
programmatic decisions that enhance the quality of their lives.” The second principal,
Professional Development and Preparation, includes,” We shall continually be aware of issues
challenging the field of early childhood special education and advocate for changes in laws,
regulations, and policies leading to improved outcomes and services for young children with
disabilities and their families. Advocacy is also cited in guidance for the third principal,
Responsive Family Practices, “We shall advocate for equal access to high quality services
and supports for all children and families to enhance their quality of lives.”
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Head Start’s parents and families are encouraged to become advocates. At alocal level,
Head Start and Early Head Start’s professionals support and guide family adults to take
onleadershiproles where they participate in decision-making and policy development.
The Head Start Performance Standards specify the creation of parent policy councils,
parentcommittees and transition practices to ensure active family participation. Within its
Knowledge Center, National Head Start Association (NHSA) provides members with
resources toreach out tolegislators and community leaders and

for participation in national Head Start campaigns.

Child care professionals can join National Child 4 .
Care Association to learn about legislation that may p
impact them, obtain resources related to funding
sources, such as the Child Care Development
Block Grant, and obtain resources including videos
and fact sheets about quality
child care and advocacy.

The National Home Visiting Resource

Centeris a comprehensive organization that
provides data, research briefs, and other
resources to

specifically support home visiting professionals.
The Center’s goal is to “ support sound decisions
in policy and practice to help children and families
thrive.”

Dedicated to infants and toddlers, Zero to Three offers, within

its advocacy section, resources on parenting, workforce development, and policy
development. Journals, podcasts, technical assistance, publications, and webinars are
among the many materials that viewers can access to support the youngest population.

State Advocacy

Within Alabama, several agencies have joined together to advocate for high quality early
learning programs. Each of them share a common mission that focuses on school access,
readiness, and success. Together, A+ Education Partnership, Alabama Giving, Alabama
Partnership for Children and VOICES for Alabama’s Children have formed the Alabama School
Readiness Alliance (ASRA), a statewide coalition that is designed to support the expansion of
high-quality pre-k with a goal of ensuring that all children enter school ready to learn.

In addition to its own advocacy work, the Alabama Association for Early Care and
Education (AALECE) provides resources and support to its members. The Alabama
Family Child Care Association’s (ALFCCA) mission statement specifies advocacy, “...an
organization dedicated to unite Alabama’s Family Child Care providers in establishing
higher quality standards, advocating for provider benefits, building and enhancing
resources, and providing consistent support for local associations.” Federation of Child
Centers Alabama (FOCAL) also includes advocacy within its mission, stating,
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“...to measurably improve the lives of children and families in Alabama through childcare
training, leadership development, advocacy and organizing.”

Head Start professionals can benefit from the state’s Alabama Head Start Association that
“is the unified voice representing early education and advocacy for low-income children
and families in Alabama.” Additionally, Alabama’s Head Start State Collaboration Office
(HSSCO) is housed within The Alabama Department of Early Childhood Education and
strives to ensure a unified early care and education system that supports low-income
families.

Alabama Parent Training and Information (AL PTI), developed primarily for families,
“provides information and services to Alabama families with children ages birth to twenty-
six with disabilities. The program is designed to empower and enable them to work
collaboratively with schools and agencies to improve services for their children. AL PTI
provides free information and training to families to assist them in becoming advocates
for their children with disabilities.” The Alabama Council for Developmental Disabilities is
another organization that “promotes independence, advocacy, productivity, and inclusion
for Alabamians with developmental disabilities.”

Advocacy in Action Informed professionals
Advocate for Children who develop and maintain
Informed professionals who develop and maintain positive IOOS/'ZL/'I/Q fé’/&'f/bﬁSh/pS with

relationships with parents and families are ultimately ¢ O, f /i
advocating on behalf of the child. Professionals can share parents anaiamines are

their knowledge and expertise, while at the same time, u/z‘/maz‘e/y c’z’dVOCQZ‘/hQ on
gain understanding about each child’s needs through a be/?a/fofz‘/?e child

family partnership.
All young children deserve access to high quality early learning, and need champions

to design and implement culturally, linguistically, and developmentally appropriate

programming to ensure children’s development and learning. In particular, children who

are at-risk for learning benefit from access to early learning experiences and skilled

professionals who promote equity for young children.

Aavocate for High Quality Early Childhood Programs

Professionals can advocate for high quality early learning policies and practices. It

is important to stay current with research, new curriculum recommendations, and

new understandings about the way children learn and with new initiatives within their
communities and the state. Professionals can participate in quality initiatives that provide
resources and new perspective and transfer that information into everyday practice.
Equally important is professionals’ delivery of new ideas and perspectives to colleagues
and families to help them make good decisions about high quality early learning.

Program and child-specific data is foundational to articulate the practices and policies that
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influence children’s healthy development and learning. Professionals need to collect, use,
and analyze data to inform practices, policies and standards. To the extent possible, they
should participate in new state and local initiatives that support high quality elements for
early learning. Professionals can take part in reading or literacy campaigns and add new
materials and experiences for children that promote learning.

Advocate for Professional Recognition

It is critical for early learning professionals to identify their own strengths and areas for
growth. This enables them to seek out and participate in new learning opportunities to
advance knowledge. The more knowledge and practice each professional attains, the more
uniquely qualified they are to work in this unique and special profession. They should work
towards meeting, retaining or exceeding the required credentials for their role and to seek
advancement when appropriate.

Professionals can learn to use tools to enhance their stories, sharing a personal testimony,
or a personal challenge or success to illustrate a viewpoint. Many times data is very useful
and helpful in advocacy but having a personal testimony gives a face to the data and
makes a bigger impact giving data life.

Join and participate in professional organizations to keep informed, and to become part
ofa unifiedforce. Thereis powerin numbers. There are many organizations that promote
earlylearning: NAEYC andits state and local affiliates, Division for Early Childhood,

Head Start, and Zero to Three are just a few examples of organizations that offer online
resources and communications. Within Alabama, the Alabama Association for Early Care
and Education advocates for high quality, affordable childcare. Membership offers
access toresources and professional development.

Advocate for the Communities” Support

Community groups and services advocate for young children and their families. Local
Children’s Policy Councils or advisory committees typically represent different agencies
and families within the community to address disparities and concerns. The community
may offer support via grants, or letters of support for grants and new programming.
Without a community voice, state leaders may be unaware of service needs and gaps.
Legislators and policy makers need to hear from each of us. They can’t change what
they don’t know. It is up to us to educate and inform leaders about issues that are
important. There are many ways to work with systems including writing letters, calling, or
meeting face to face. To find out who your legislative representatives are and the contact
information go to http://capwiz.com/state-al’/lhome/ and enter your home address and zip
code. Join Voices for Alabama’s Children’s Child Advocacy Network to stay informed and
to access tool kits and tip sheets.

Write letters. Be specific, brief and courteous. Address your letter to specific legislators and
if you are able to, include information on bills they are considering. Share your opinion and
why you feel the issue is important. Give sources of information. Include your name, address
and a little about you and make sure you request a reply.
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Call. Thisis quick and easy. Plan your call and keep your point to only one issue. Introduce
yourself as a constituent (they want to stay in office and your opinion matters to them).
Outline yourissue and why it’'simportant. Request aresponse. You may have to leave a
message with someone if the legislator is unavailable at the time you call. Thank them for
their time and encourage others to call about the issue as well.

Meet face to face. Like the other methods, plan your meeting carefully. Keep to only one

issue. Organize notes so you stay on topic. Make an appointment ahead of time. Discuss
your concerns and give personal stories to illustrate why this issue is so important.

Prepare a one page fact sheet that they can review on what the issue is, and what they can
do along with sources of information to read more if they choose. Follow up the meeting with
a thank you note thanking them for their time and assistance in the matter.

Parents’ and Families’ Advocacy

Parents and families have many different opportunities to engage in advocacy work as
part of the early childhood community. Just as professionals are encouraged to support
their profession, parents and families can advocate for their children, for access to high
quality programs, and for the use of responsive processes within a program. Early
childhood professionals can encourage and guide families’ advocacy by building
processes for their involvement into policies and action.

Parent and Families’ Involvement

Parents and families can take an active role in their children’s experiences at their early
learning program. They can volunteer, engage in informal and formal information sharing
about children’s growth and development, attend programs’ family gatherings, and join the
professionals in linking the home-school connection.

Parents and families have a responsibility to protect the rights of their children. A

parent may need to advocate in the school to receive services for the child to enhance
development and learning or to support children’s specific and unique learning needs. Early
childhood professionals can remind family adults, that as their children’s first teacher, they
know their children well and their voice is valuable and necessary.

Parents and families can also advocate by being part of the program’s decision-
making process. They can join committees or advisory groups to participate in the
programs’ development or review of policies and standards.

Parents and families can share their views and needs with community members,
businesses and legislators. Communities can best understand the strengths and gaps of
their programs when they hear from the adults in children’s lives.

Guidance for Families

Be informed. Read more and learn more about specific challenges your child may have.
Understand your child’s strengths too. Research more about how you can become actively
involved to enhance and support development and learning. Keep current with the latest
information.
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Keep and organize paperwork. Keep copies of all documents such as report cards,
progress reports, evaluations, medical records, etc. They can help support and highlight
the needs in your advocacy efforts.

Build relationships. Having a good relationship with others who are involved with your child can
help support work across systems of home and for example school. Good relationships help
with good communication and often reduce miscommunication ormisunderstandings.

Ask questions. Sometimes professionals forget that not everyone shares the same
knowledge or background. Make sure to ask questions on anything you don’t understand.
Be clear so that you can make better informed decisions. Don’t be afraid to disagree,
remember you are the expert on your child and you are their voice; let others know

your concerns. Remember to keep records of who you have spoken with and notes from
conversations that you can refer to if necessary. Learn the language and ask for
clarification on phrases and terms professionals use that you may not understand.

Remember you are part of the team. You are the expert on your child. Your voice and
knowledge are valuable amongst the team. Listen openly to other professionals on the
team, but do not feel intimidated. Your contribution is equally valuable.

Stay calm and collected. Even if you disagree try to remember that the other team members
are there to try to help. Getting angry or making threats is not productive.

Talk to your child. You are helping to represent his/her voice, don’t forget to ask for their input
about how they are feeling or how things are going.

Communicate regularly. Parent teacher meetings are good opportunities to discuss
questions and concerns about your child, but you don’t have to wait for those to occur. In
fact, with good relationship building you can enhance regular communication with other
professionals working with your child and keep up with updates and changes. Make sure
as a parent you are also updating the teacher or provider with important information, or
changes you see at home.

“How do we change the world for our children in a positive and
sustained way? The answer is simple. If we want to change the world,
we have to change policy. Children are powerless because they have

no voice and they have no vote. They are virtual afterthoughts at best in
the political process. That is where we come in. Through advocacy,
each of us can help level the playing field for our children.”

MELANIE R. BRIDGEFORTH,
FORMER EXECUTIVE DIRECTORVOICES FOR ALABAMA'S CHILDREN
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APPENDIX EIGHT

Glossary

General Terms
Active learners: Children who learn by doing, participating, and/or playing.

Active physical play: Playful physical activities (structured or free-play) that promote
physical fitness and motor development.

Accommodate: To make changes in materials, activities, interactions, or environments so
all children can participate fully.

Adaptive equipment: Devices or equipment designed to be used to support development
and learning by helping a child more easily participate in play, curriculum activities, and
caregiving routines.

Age Appropriate: Learning opportunities, experiences, a physical learning environment,
equipment, materials and interactions with that match a child’s age and/or stage of growth
and development.

Alignment: The relationship between content addressed in two sets or age levels of
standards.

Assessment: The act of gathering information about a child’s level of development and
learning for purposes of making decisions that will benefit the child.

Assistive technology: A range of devices and strategies used to promote a child’s access
to and participation in learning opportunities, from making simple changes to the
environment and materials to helping a child use special equipment.

Child-directed play: Allowing children to choose their own playin an environment that
includes several options or choices.

Child-Initiated: Experiences which offer children choices among a wide range of
opportunities for play and learning so that they can directly experience and manipulate
new ideas and objects (e.g., choosing from a variety of activities throughout much of the
day.

Developmental delay: When children’s developmentin one or more domains lags behind
what is typical for their age.

Developmental Indicator: Specific statement that defines what children are able todo ata
particular age level.

Developmental stage: The typical progression in children’s physical, social, emotional, and
cognitive development, which includes developmental milestones or specific skills or tasks
that most children can do in a certain age range.

Disability: A delay or impairment that is physical, cognitive, mental, sensory, emotional, or
some combination of these.
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Domain: One of the broad categories of learning and development in which goals and
strategies are grouped, such as Physical Development and Health.

Dual Language Learner (DLL): Refers to children who are learning a second language at
the same time they are continuing to develop their native or home language.

Engaged: To become involved or to be attentive.

Family: the closest relationships that a child has, including the child’s mother, father, foster or
adoptive parents, grandparents, and/or others who are the primary caregivers in a child’s life.

Evidence-Based Practice: Designing program practices based on the findings of current best
evidence from well-designed and respected research and evaluation (e.g., better
understanding of preschool children’s mathematics capabilities as a function of recent
research).

Goal: Statement that describes a general area or aspect of development that children
make progress on throughout the birth through age five period.

Hands-onlearning experiences: Learning activities thatenhance children’s understanding of
a concept through activities that they do with materials, toys, etc., rather than just listening
to an adult or practicing isolated skills or knowledge.

Home language: The language that a child’s family typically speaks and that the child
learns first.

Imagination: the ability to form a picture in your mind of something that you have not seen or
experienced; the ability to think of new things.

Imitate: To copy, pretend or practice the activity of another individual.
Impulse: A sudden spontaneous action based on needs or wants.

Inclusion: attitude and knowledge that encourages the enrollment and participation of all
children, including children with disabilities.

Inclusive setting: The environment, facilitated through the organization and provision of
space, (e.g., preschool children learn concepts through their play or in an activity like a
project; early primary children work as a team on a project that includes literacy, math and
science or the arts).

Integrated Approach: Children’s learning activities, experiences and projects thatinvolve
multiple domain areas of the curriculum, instead of constant isolated study of content
areas.

Interest areas: Areas in a childcare environment where similar materials, such as dramatic
play materials, are grouped together to capture children’s interest and engage them in play
and learning activities.

Model: The act of teaching others (children) through the example of doing the desired
behavior.

Modeled and Shared Writing: The teacher demonstrates how writing works.
Parallel talk: Adults talking to a child, describing what the child is doing.

Redirect: A teaching strategy used to re- focus a child’s attention on an alternative object,
feature in the environment, and/or activity rather than directly correcting the child’s behavior.
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Reinforce: To strengthen a response with some type of physical, emotional, or verbal
reward.

Responsive: Warm, sensitive, well-timed, and appropriate to the child’s needs; used to
describe caregiver-child interactions that promote healthy development.

Reciprocal: Refers to something that goes both ways or to something that is done in
return for a similar behavior (e.g., mom blows a kiss to her child and the child responds by
blowing a kiss back to mom).

Routines: A pattern of events or interactions planned and occurring on a regular basis.

Safe environments: Environments where children can be actively involved in things that
interest

Scaffolding: Teacher’s use their knowledge of children’s Zones of Proximal Development
(ZPD) to support and guide children’s learning to build upon their emerging abilities and
interests.

Self talk: Narrating your own actions. Talking about what you are doing, seeing, eating,
touching, or thinking when your child is present.

Sensory: Related to the senses: hearing, seeing, touching, tasting, and smelling.

Sensory impairments: Vision or hearing losses or other sensory disabilities that may require
specialized assistance or early intervention.

Sensory materials: Materials and experiences that stimulate at least one of the five
senses: hearing, seeing, touching, tasting, and smelling.

Separation anxiety: The stress experienced by a child when separated from a parent or
primary caregiver.

Setting: Any place where children receive care.
Special needs: Developmental disabilities that may require specialized care.

Stimulation: Any number of sounds, textures, temperatures, tastes, or sights that impact a
child’s senses or development.

Strategies: Suggested activities, materials, and ways of interacting that promote
development and learning in the areas described by the Goals and Developmental
Indicators.

Subdomain: Subtopics that fall withinadomain, such as “Healthy Habits” whichisincluded
inthe Physical Development and Health domain.

Symbol: Something that represents something else by association.
Transition: To move or change from one activity or location to another activity or location.

Turn-taking games: Games between adults and young children where an adult makes
a sound or action and waits for the child to mimic or copy them. Once the child responds,
the adult makes a sound or action.

Universal Design for Learning (UDL): A set of principles is intended to assist educators and
others to design flexible learning opportunities that provide children with: (1) multiple means
of representation; (2) multiple means of expression; and, (3) multiple means of
engagement.
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Zone of Proximal Development (ZPD): The difference between what a learner can do without
help and what he or she can do with help or between a learner’s ability to perform a task
independently versus with guidance.

SECTION

1 Relationships and Connections Glossary

Family and Community Engagement
Collaboration: actively working together to achieve a common goal.

Culturally Sensitive: being aware that people may have different backgrounds or
experiences without assigning a value to them, such as negative or positive or good or bad
or better or worse.

Family-centered approach: supporting children’s positive learning experience through
engagement with the whole family that builds on families’ strengths.

Family Engagement: a shared, interactive process, when families and early learning adults
work together to support children’s growth and development and success.

Family Involvement: the amount of participation that a family member has with the child’s
school and learning.

Formal Information Sharing: Planned information exchanges such as conferences or
home visits, family handbooks, written incident reports.

Home-school connections: partnerships built between families and schools to focus on
student progress and success.

Home visits: a service that is provided within the home of families with their young
children.

Informal Information Sharing: casual and unofficial ways to transmit information, often
spontaneously. Examples include an update when children are being picked-up or
delivered, a quick reminder note or social media postings.

Parent volunteers: parents who volunteer their time to their children’s school.

Partnership: a relationship created between 2 or more people or groups to achieve a common
goal through an expressed or implied commitment.

Reciprocal: mutual, two-way, give and take between family members and program adults.

Referrals: the process or steps school staff members take to acquire additional assistance
for students with whom they work directly on a regular basis.

Strength-based Approach: focus on families’ abilities, talents and resources.
Transition: Movement from one activity or program to the next.

Two-waycommunication: occurs whenboth the senderandreceiver shareinformation and
feedback.
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Social Emotional Development

Attach/Attachment: The strong emotional tie children feel with special people in their lives
(family members and other caregivers).

Co-regulation: the warm, responsive interactions and support, structure, coaching, and
modeling provided by caregivers to foster self-regulation development in children
(Pahigiannis, Rosanbalm, & Murray, 2019)

Cultural responsiveness: Equitable, unbiased, and culturally conscious supports and
practices (CASEL, 2018).

Emotional Literacy: The ability to label emotions and regulate them in socially appropriate
ways.

Empathy: the ability to recognize, respond and share in another’s emotions, thoughts or
feelings.

Executivefunction: the ability to display inhibitory control, working memory, and attention such
as the set of mental processes that enable a person to plan, remember, focus, and
balance multiple tasks. (Center for Development of the Child, Harvard, 2017)

Pro-social behavior: voluntary behaviors designed to help another person, such as
cooperating, sharing, helping, informing, comforting, and increasing capabilities to initiate
engagement with peers and adults in child’s environment. (Eisenberg et al., 2006; Early
Social Development Lab, Brownell, 2016)

Self-awareness: Being aware of oneself, including feelings, behaviors, and characteristics.
Self-care routines: Tasks or routines carried out to take care of health and hygiene needs.
Self-identity: the way in which people view themselves and their role in the world.

Self-regulation: the ability to recognize and control and cope with emotion, changes, etc.,
and cooperate in relationships with peers and adults. (Center for Development of the Child,
Harvard, 2017)

Temperament: The unique way a child responds to the world.

Trauma-informedteaching: the ability to recognize childhood trauma, stressors, mental health,
etc. and respond appropriately to the child’s needs in the classroom and potentially connect
to resources outside the classroom. (Child Trends, National Center for Children in Poverty,
Barlett, Smith, & Bringewatt, 2019)
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Social Studies

Citizen: Member of a political society who therefore owes allegiance to and is entitled to
protection by and from the government.

Community: A group of people who share a common social, historical, regional, or cultural
heritage.

Community Helpers: Any group or individual who plays a role in the community such as
doctors, nurses, dentists, teachers, parents, fire fighters, police officers, trash collectors,
animal control officers.

Culture: A way of life of a group of people, including the behaviors, beliefs, values,
traditions, religion, and symbols that are typical for the group and generally done/ accepted
without thinking about them.

Diversity: Refers to the variety of characteristics that make individuals (and/or families)
unique (e.g., culture, ethnicity, education, religion, economic background, etc.).

Ecology: the study of how living things interact with and rely on other living and non-living
things in the environment where theylive.

Economics: A social science dealing with the production, distribution and consumption of
goods and services.

Environment: the surroundings or conditions in which a person, animal, or plant lives or operates.

Geography: The naturalfeatures ofaregion; a science that deals with the natural features of
the earth and the climate, products and inhabitants.

History: A branch of knowledge that records and explains past events.
Landform: a natural feature of the earth.

Natural Resources: Something that is found in nature and is necessary or useful to
humans, such as a forest, mineral deposits, or fresh water.

Resource: A source of supply or support; a natural source of wealth or revenue; a source of
expertise orinformation.
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2 Exploration and Critical Thinking Glossary

xipuaddy

Approaches to Play and Learning
Attentiveness: The ability to focus and maintain attention on one topic or thing.
Approach: a way of looking or thinking about something.

Disposition: frequent and voluntary habits of thinking and doing; a pattern of behavior that is
repeated regularly (Katz, 1993).

Executivefunction: the ability to display inhibitory control, working memory, and attention such
as the set of mental processes that enable a person to plan, remember, focus, and
balance multiple tasks. (Center for Development of the Child, Harvard, 2017)

Habits of Mind: A cluster of traits reflect thoughtful, individual approaches to learning, acting,
creating, and problem solving.

Inventiveness: The ability to invent or create with one’s imagination.

Independence: The child’s ability to do, think, and learn on his/her own with little or no help.
Initiative: The inclination or ability to start or begin an activity.

Persistence: Continued effort; steadfastness.

Play: Spontaneous actions chosen by children and considered by them to be fun and
meaningful.

Problem-solving: Behaviors practiced by young children that allow them to explore questions
or situations and try different solutions.

Social Dispositions: A cluster of selected positive behaviors that have value in society and
allow children to participate and interact more effectively with others.

Trial and error: Attempting to solve a problem by randomly trying different approaches.

Science Exploration and Thinking

Discovery learning: children find out for themselves by looking into problems and asking
questions.

Earth and sky: the study of earth and sky. They way children explore and interact with the
earth and sky.

Experiment: an organized and detailed series of steps or investigation that is conducted to
validate or reject a hypothesis.

Exploration: investigation or study.

Hypothesis: an idea or theory that can be tested or evaluated.

Inquiry: research into a topic to gain knowledge and insight.

Investigation: to study something using close examination and systematic inquiry.

Life science: the study of life and things. The way children interact with things in the natural
environment.
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Matter: anything that has weight and takes up space (i.e. all items children interact with).
Physical thinking: the way children explore and interact with matter in the environment.
Prediction: a forecast, what someone thinks will happen.

Property (of an object): something that can be observed using the five senses or can be
measured without changing the matter.

Scientific inquiry: The way children naturally explore the world.

Engineering and Technology
Abstraction: See what is different between all the problems. (see computational thinking)
Algorithms: Write out a sequence of instructions using. (see computational thinking)

Computational thinking: the process of approaching a problem in a systematic manner
and creating and expressing a solution such that it can be carried out by a computer and
has 4 stages: decomposition, pattern location, abstraction, and algorithms.

Decomposition: Analyze the problem and break it up into smaller problems. (see computational
thinking)

Digital citizenship: teaching students to be responsible, respectful with online tools and
interactive and social media with the support of adults.

Digital Literacy: The ability to use, understand and explore both technology and various
types of interactive media.

Digital Technology Tools: (include interactive multitouch screens, iPads, tablets, television,
computers.

Media literacy: the ability to access and create media with the support of adults.

Pattern Location: See patterns that are common in all the problems. (see computational
thinking)

Technology Literacy: the ability to responsibly use appropriate technology to
communicate, solve problems, and access, manage, integrate, evaluate, and create
information to improve learning in all areas of learning and to acquire lifelong knowledge
and skills in the 21st century.

Technology tools: simple tools (e.g. toy hammer, toy cell phone, toy shovel)

Tools: Anything used or created to accomplish a task or purpose.or

Mathematics

Algebraic Thinking: learning to recognize patterns, make generalizations, and then use
symbols to represent problems and their solutions.

Attribute: characteristics or qualities of objects, such as color, position, shape or size.

Classification: Knowledge of grouping objects by attribute (ex: cows, pigs, and dogs are
animals). (Kamii, Miyakawa, Kato, 1996)

Cardinality: The ability to count a set and match numeral to set without recounting (NTCM,
2019).
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Directionality: the ability to identify where things are and understand where they in
relationship to those things.

Geometry: the area of mathematics that involves shape, size, position, direction, and
movement.

Graphs: a way to display information.

Logical Thinking: (mental relationships) that occurs within a child’s mind which combines
the following types of knowledge: social-conventional, physical, spatio-temporal
knowledge, and classification relationships. (Inhelder & Piaget, 1964; Piaget, 1974; Kamii,
2004).

ObjectPermanence: Theabilitytolocateanobjectthatishidden (typically 7-10months of
age) (ex: hiding a ball under blanket, infant removes blanket and finds ball) .(Piaget,
1963)

One-to-one correspondence: The ability to match eachiteminone set to anotheritem within
a different but equal set (e.g., matching a set of socks with a set of shoes).

Non-Standard Measurement: unit of measure whose values may vary, such as a person’s
foot length, paper clips, paces, or blocks.

Numeral: A written symbol used to represent a number.
Operations: mathematical processes, like addition or subtraction.

Patterns: regular or repetitive forms, orders, or arrangements of objects, sounds, or
movements.

Physical Knowledge: Knowledge of how objects move and function in the observable
world (Piaget, 1974; Kamii, 2004). (ex: knowledge that a cylinder block will roll, a piece of
paper will tear).

Reasoning: the ability to understand how to solve a problem and then apply strategies to
reach a solution; thinking in a logical way to form a conclusion.

Rote count: Counting in sequence (e.g. 1, 2, 3, 4, 5, etc.) without assignment of number to
object (i.e. rational counting).

Sets: a group of objects.

Social-Conventional Knowledge: Knowledge that people create over-time (Piaget, 1974;
Kamii, 2004) (ex: words such as one, two, three, the numeral one, days of the week, etc.).

Spatial-temporal Knowledge: Knowledge of spatial relationships and ordinal relationships in
situations, objects, or during problem solving (ex: in pick up sticks, if | move this stick first,
then | can move that stick next) (Inhelder & Piaget, 1959, 1964).

Standard unit of measurement: measurements whose values don’t change, such as an
inch or a pound standard unit of measure, such as inch or pound, whose values do not

vary.
Subitize: The ability to name a set of objects without individually counting each object (ex:
**** child looks at stars and immediately says, “there are four stars”) (Clements, 1999)/

Two-dimensional shape: a flat image of the shape.

Three-dimensional shape: a three-dimensional shape appears to have width and height
and allows for rotation and depth.
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SECTION

3 Communication Glossary

Language and Literacy

Alphabetic principle: The understanding thatletters and letter patterns represent the
sounds of spoken language.

Book knowledge: Knowledge of the basic features of a book such as the cover, title, author, etc.

Communication : The act of understanding and/or expressing wants, needs, feelings,
and thoughts with others. Forms of communication may include crying, vocalizing, facial
expressions, speech, gestures, sign language, pictures, and/or objects.

Critical Period of Language: The first few years of life constitute the time during which
language develops readily and after which (sometime between age 5 and puberty)
language acquisition is much more difficult and ultimately less successful.

Decoding: The ability to apply knowledge of letter-sound relationships, including knowledge
of letter patterns, to correctly pronounce written words. Understanding these relationships
gives children the ability to recognize familiar words quickly and to figure out words they
haven’t seen before.

Early literacy: Describes the foundations of reading and writing that begin to develop in
infancy and continue to emerge through the toddler, preschool, and kindergarten age periods.

Environmental Print: The print seen in our immediate surroundings and used in our
everyday lives. Environmental print awareness is the ability to recognize signs, symbols,
and words that occur frequently in the environment (Westwood, 2004).

Expressive language: The ability to use words or gestures to communicate meaning.

Grammatical construction: Words that are put together according to the conventional rules of
grammar to form sentences.

Informational text: A type of non-fiction writing that conveys factual information about the natural
or social world.

Language: Words, signs, and symbols used by a group of people to communicate.
Literacy: the ability to read and write.
Modeled and Shared Writing: The teacher demonstrates how writing works

Onset and Rime: Parts of monosyllabic words in spoken language that are smaller than
syllables—onset is the initial consonant sound of a syllable (the onset of ‘bag’ is ‘b’); rime is
the part of a syllable that contains the vowel and all that follows it (the rime of ‘bag’ is -ag’).

Phonological awareness: The ability to detect, manipulate, or analyze the auditory aspects of
spoken language (including the ability to distinguish or segment words, syllables, or
phonemes) independent of meaning; breaking the stream of language into smaller and
smaller parts.

Print awareness: Awareness of the purposes of print, the conventions of print and book
handling skills; children discovering print as organized in fun and meaningful ways.

Print conventions: The concept of the basic features of print, including what a letter is, the
concept of words, and the understanding of the directionality of print.
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Reading behaviors: An understanding of the reading process, including the developmental
skills and strategies children need to become proficient readers.

Receptive Language: What children can understand from the communication around them,;
understanding what is said and understanding what is read (once you are a reader).

Segmenting: pulling words apart into syllables and sounds.
Vocabulary: The collection of words that a child understands or uses to communicate.

Word awareness: Knowledge that words have meaning. Students with word awareness can
discriminate individual words in a passage read to them. Beginning readers must have this
skill before they can extract meaning from what they read.

Writing conventions: Generally accepted rules for writing, such as spelling, punctuation,
and capitalization.

Creative Arts
Visual effects: Results of a child’s artistic efforts that can be seen by others.

Rhythm: A musical term that refers to the repeated pattern of sounds or silences. Also
referred to as the “beat” of asong.

Dramatic play: Refers to the various kinds of play where children can take on roles and act
them out (e.g., pretending to be a parent or using dolls to tell a story).

Creativity: The ability to move beyond the usual ideas, rules, patterns, or relationships.

Creative arts: activities that engage the child’s imagination through art, dance, music, or
dramatic play.

Tempo: the speed at which music should be played.
Melody: a pleasant or agreeable sequence or arrangement of single notes.

Storytelling: the art of using words and actions to tell a story that captures the listener’s
imagination.

Performing Arts: creative activities that are performed in front of an audience.

Imagination: the ability to form a picture in your mind of something that you have not seen or
experienced; the ability to think of new thing.
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4 Physical Development and Health Glossary

Large muscle control: Ability to use the large muscle groups, such as the muscles in the arms
and legs, in a relatively coordinated manner.

Manipulatives: Materials that allow children to explore, experiment, and interact by using their
hands, such as beads, puzzles, small blocks, or snap beads.

Dexterity: Skill and grace in physical movements.
Motor coordination: Various parts of the body working togetherin a smooth, purposeful way.

Natural reflexes: The body’s automatic response to specific stimuli (leg kicks upward when
knee is tapped).

Eye-Hand coordination: The ability to coordinate vision and hand movementin orderto
accomplish a task.

Locomotor: movement that causes the body to move from one place to another or travel, such
as walking, running, hopping, or marching.

Non-locomotor: body movement without causing the body to travel. They may be specific body
parts or the whole body, such as swinging arms, twisting, bending, or stretching.

Pincer grasp: Putting the index finger and the thumb together.

Self-Help Skills: Adaptive skills that enable children to take care of themselves and move
toward independence in activities related to eating, dressing, toileting, washing hands, etc.

Small muscle control: Ability to use the small muscles of the hands in a relatively coordinated
manner.

Stamina: The ability to maintain prolonged physical or mental effort.
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APPENDIX NINE

Resources

General Resources

Catherine Scott-Little, Ph.D. ; Sharon Lynn Kagan, Ed.D. ; Jeanne L. Reid, Ed.D.;Teressa
Cameron Sumrall, M.A. Emily A. Fox, B.A. Common Early Learning and Development
Standards Analysis for the North Carolina EAG Consortium - SUMMARY REPORT. Build
Initiative.

Daily, S., Burkhauser, M., and Halle, T. (2010). Areview of school readiness practicesin
the states: Early Learning Guidelines and Assessment. Early Childhood Highlights: Child
Trends, Vol. 1 Issue 3. June 17, 2010.

Division for Early Childhood (2014) DEC Recommended Practices in Early Intervention/
Early Special Education 2014. Retrieved from http://dec-sped.org/recommendedpractices

Division for Early Childhood (2010). Responsiveness to Family Cultures, Values, and
Languages: Position Statement. Retrieved January 2014, from Division of Early Childhood
www.dec-sped.org

Early Childhood LearningandKnowledge Center: TheHead StartEarlyLearningOutcome
Framework. (2015). Retrieved from https://eclkc.ohs.acf.hhs.gov/hslc/hs/sr/approach/
pdf/ohs-framework.pdf

Early Learning Guidelines Resource: Recommendations and Issues for Consideration when
Writing or Revising Early Learning Guidelines. Catherine Scott-Little, Ph.D. ; Sharon Lynn
Kagan, Ed.D. Victoria Stebbins Frelow.

Education Development Center (EDC). Supporting Emergent Bilingual Children in Early
Learning. https://www.edc.org/sites/default/files/Emerging-Bilingual-Promising-

Practices. pdf

Greenman, dJ. (2007). Caring Spaces, Learning Places: Children’s Environments that
Work. Redmond: Exchange Press, Inc.

Lally,J.R.andSigner, S. (2008). WestEd, The Programfor Infant/Toddler Care.
Retrieved March2008, fromThe Programforinfantand Toddler Care:
http://www.pitc.org

National Association for the Education of Young Children and the National Association of
Early Childhood Specialists in State Departments of Education (2002). Early Learning
Standards: Creating the Conditions for Success. Washington, DC: Author.
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National Association for The Education of Young Children (2009). Responding to Linguistic
and Cultural Diversity: Recommmendations for Effective Early Childhood Education. Position
Statement. Washington, DC: NAEYC. Retrieved January 2014 from http://www.naeyc.org/
files/naeyc/file/ positions/diversity.pdf

National Center on Early Childhood Development, Teaching, and Learning. Alignment Self-
Assessment Tool: State Early Learning Standards-Head Start Child Outcomes.
States’ Early Learning Standards and Guidelines
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1 Resources: Relationships and Connections

Family and Community Engagement

Delgado-Gaitan, C., (2001). The power of community: Mobilizing for family and schooling.
Boulder, CO: Riwman & Littlefield.

National Standards for Family-School Partnerships. PTA https://www.pta.org/home/run-
your-pta/National-Standards-for-Family-School-Partnerships

NEA Policy and Practice Department, Center for Great Public Schools. NEA Policy Brief.
Parent, Family, Community Involvement in Education. Retrieved from http://www.nea.org/
assets/docs/PB11 Parentinvolvement08.pdf

U.S Department of Health and Human Services and U.S. Department of Education.
(2016) Family Engagement: From the Early Years to the Early Grades. Retrieved from
https://www2.ed.gov/about/inits/ed/earlylearning/files/policy-statement-on-family-
engagement.pdf

U.S. Department of Health and Human Services, Administration for Children and Families,
Office of Head Start, National Center on Parent, Family, and Community Engagement.
(2011). The Head Start Parent, Family, and Community Engagement Framework:
Promoting familyengagementandschoolreadiness, fromprenataltoage 8. Retrievedfrom
https:// eclkc.ohs.acf.hhs.gov/hslc/standards/im/201 1/pfce-framework.pdf

WIDA. (2014). ABCsof Family Engagement: Key Considerations for Building Relationships
with Families and Strengthening Family Engagement Practices. Wisconsin Center for
Education Research. Retrieved from https://wida.wisc.edu/sites/default/files/resource/
ABCs-Family-Engagement.pdf

Social Emotional Development

Collaborative for Academic, Social, and Emotional Learning. (n.d.). [Website]. Retrieved from
http://www.casel.org/
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Centeronthe Socialand EmotionalFoundationsfor Early Learning. http://csefel.vanderbilt.
edu/

Dombro, A. L., Jablon, J., & Stetson, C. (2011). Powerful interactions. How to connect
with children to extend their learning. Washington, D.C.: National Association for the
Education of Young Children.

Dusenbury, L. et al. (2011) State Learning Standards to Advance Social Emotional
Learning: The State Scan of Social and Emotional Learning Standards, Preschool through
High School. University of lllinois at Chicago Social and Emotional Research Group.

Epstein, A. (2009). Me, you, us. Social-emotional learning in preschool. Ypsilanti, MI:
HighScope Press.

Fostering Healthy Social & Emotional Development in Young Children: Tips for EARLY
Childhood Teachers and Providers

Rosanbalm, K.D., & Murray, D.W. (2017). OPRE Brief#2017-79. Washington, DC: Office
of Planning, Research, and Evaluation, Administration for Children and Families, US.
Department of Health and Human Services

U.S. Department of Healthand Human Services, Administration for Children and Families.
Head Start Effective Practice Guides. Social Emotional Development.
https://eclkc.ohs.acf.hhs.gov/school-readiness/effective-practice-guides/social-
emotional- development

Social Studies
Epstein, A. Social Studies in Preschool? Yes! (2014). Young Children.

Fromboluti and Seefeldt.(1999). Early Childhood: Where Learning Begins-Geography.
Retrieved from http://teacherlink.ed.usu.edu/tlresources/reference/geography.pdf.

Hachey, AC & Butler, D. (2013). Science education for preschoolers through gardening
and nature-based play. Spotlight on Young Children: Exploring Science. Washington,
DC: NAEYC.

Koralek, D., & Mindes, G. (Eds.) (2006). Spotlight on young children and social studjes.
Washington, : NAEYC.

Mindes, Gayle. (2005) Social Studies in Today’s Early Childhood Curricula. Beyond the
Journal. Young Children on the Web.

National Council of Social Studies (2019). Early Childhood in the Social Studies Context.
Retrieved from https://www.socialstudies.org/early-childhood-social-studies-context
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National Association for the Education of Young Children, (2005). Exploring Social Studies
through Children’s Books. Young Children, 60(5), 1- 5.

NAEYC Position Paper. Responding to Cultural and Linguistic Diversity: Recommendations
for Effective Early Childhood Education (NAEYC 1995) NAEYC Position Paper Update.
Where We Stand: On Responding to Cultural and Linguistic Diversity (NAEYC 2009)

National Council of Social Studies. (2010) National Curriculum Standards for Social
Studies. Retrieved from https://www.socialstudies.org/standards

Shaffer, LF, Hall, E., Lynch, M. (2013). 7Toddlers’ scientific explorations: Encounters with
insects. Spotlight on Young Children: Exploring Science. Washington, DC: NAEYC.

Sparks, L.D., Edwards, J.O. (2010). Anti-bias education for young children and ourselves.
Washington, DC: National Association for the Education of Young Children (NAEYC).

Resources: Exploration and Critical Thinking (STEM Skills)

Approaches to Play and Learning

Ackerman, Debra J., Friedman-Krauss, Allison H. (2017) Preschoolers’ Executive
Function: Importance, Contributors, Research Needs and Assessment Options.

Center on the Developing Child at Harvard University (2011). Building the brain’s “air traffic
control” system: How early experiences shape the development of executive function: Working
Paper No. 11. Retrieved from www.developingchild.harvard.edu

Center on the Developing Child (2012). Executive Function (InBrief). Retrieved from www.
developingchild.harvard.edu.

Galinsky, E. (2010). Mind in the making: The seven essential life skills every child needs.
New York: Harper Collins.

Ginsburg, K. (2007). The importance of play in promoting healthy child development and
maintaining strong parent/child bonds. Pediatrics 119;182 Available at http./pediatrics.
aappublications.org/content/119/1/182.full.htrml

Hyson, M. (2008). Enthusiastic and engaged learners: Approaches to learning in the
early childhood classroom. New York, Teachers College Press and Washington, DC:
NAEYC

Hyson, Marilou, Ph.D. (retrieved 2019) The Role of Play in Promoting Children’s Positive
Approaches to Learning. https://www.researchconnections.org/files/childcare/pdf/
PlayandApproachestol earning-MarilouHyson-1.pdf
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National Association for the Education of Young Children. (2011). Fostering critical
thinking and problem-solving skills. Young Children.

Peterson, S. (2012, Sept.). Approaches to learning: Supporting brain development for
school success. Zero to Three. 33(1), 24-27.

SueRobson &VictoriaRowe (2012) Observing young children’s creative thinking:
engagement, involvement and persistence, International Journal of Early
Years Education, 20:4, 349-364, DOI: 10.1080/09669760.2012.743098

Twardosz, S. (2010). Effects of experience on the brain: The role of neuroscience in early
development and education. Early Education and Development, 23. 96-119.

U.S. Departmentof Healthand Human Services, Administration for Childrenand Families.
Head Start Effective Practice Guides. Approaches to Learning.
https://eclkc.ohs.acf.hhs. gov/school-readiness/effective-practice-guides/approaches-

learnin

Science Exploration and Knowledge

Early Childhood STEM Working Group. (2017). Early STEM Matters. Retrieved from http://
d3lwefg3pyezlb.cloudfront.net/docs/Early STEM Matters FINAL.pdf

Education Development Center (EDC). Integrating Technology into Early Learning. Retrieved
from  https://www.edc.org/sites/default/files/Integrating-Technology-Brochure English.pdf

Erikson Institute Technology in Early Childhood Center. http://teccenter.erikson.edu

McClure, E. R., Guernsey, L., Clements, D. H., Bales, S. N., Nichols, J., Kendall-Taylor, N.,
& Levine, M. H. (2017). STEM starts early: Grounding science, technology, engineering,
and math education in early childhood. New York: The Joan Ganz Cooney Center at
Sesame Workshop

National Association for the Education of Young Children and the Fred Rogers Center for
Early Learning and Children’s Media. (2012). Technology and Interactive Media as Tools
in Early Childhood Programs Serving Children from Birth to Age 8. Retrieved from: www.
naeyc.org/files/naeyc/PS technology WEB.pdf

National Association for the Education of Young Children and the Fred Rogers Center for
Early Learning and Children’s Media at Saint Vincent College. (2012). Selected Examples of
Effective Classroom Practice Involving Technology Tools and Interactive Media

NGSS Lead States. 2013. Next Generation Science Standards: For states,
by states. Washington, DC: National Academies Press.

National Science Teaching Association. Position Statement: Early Childhood Science
Education. Retrieved from https://www.nsta.org/about/positions/earlychildhood.aspx
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U.S. Departmentof Healthand Human Services, Administration for Childrenand Families.
Head Start Effective Practice Guides. Cognition. https://eclkc.ohs.acf.hhs.gov/school-
readiness/effective-practice-guides/cognition

Zan, B., & Geiken, R. (2010, Jan.). Ramps and pathways: Developmentally appropriate,
intellectually rigorous, and fun physical science. Young Children.

Mathematics

DREME Development and Research in Early Mathematics Education. https://dreme.
stanford.edu/projects/early-math-resources-teacher-educators

Erikson Institute: Early Math Collaborative. https://earlymath.erikson.edu

Greenberg, J. (2012). More, All Gone, Empty, Full: Math Talk with Infants and Toddlers—
Every Day, in Every Way. Spotlight on Young Children: Exploring Math. Washington, DC:
NAEYC.

Mathematics learning in early childhood: Paths toward excellence and equity. Committee
on Early Childhood Mathematics, ChristopherT. Cross, Taniesha A. Woods, and

Heidi Schweingruber, Editors. Center for Education, Division of Behavioral and Social
Sciences and Education. Washington, DC: The National Academies Press

NAEYC and the National Council of Teachers of Mathematics (2010). Position Statement:
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NAEYC/NCTM Joint Position Statement: Early Childhood Mathematics - Promoting Good
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http://www.naeyc.org/files/naeyc/file/positions/psmath.pdf
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3 Resources: Communication

Language and Literacy
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eclkc.ohs.acf.hhs.gov/school-readiness/effective-practice-guides/perceptual-motor-
physical-development

U.S Department of Health and Human Services. Physical Activity Guidelines for Americans,
2 edition. Washington D.C. U.S. Department of Health and Human Services, 2018
https://drive.google.com/drive/folders/1jgXkEexlix MX3gptg89CfJjQURCBa6G

Wright, P.M., & Stork, S. (2013). Recommended practices for promoting physical activity
in early childhood education settings. Journal of Physical Education, Recreation &
Dance, 84(5), 40-43.

Zero to Three. (2004). On the Move: The Power of Movement in the Child’s First Three
Years. Retrieved from https://www.zerotothree.org/resources/316-on-the-move-the-power-
of-movement-in-your-child-s-first-three-years
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APPENDIX TEN

Acronyms

Acronym Full Name

ADA American Disabilities Act

AlaKiDS Alabama Kindergarten Inventory of Developing Skills
ALSDE Alabama State Department of Education

ANFRC Alabama Network for Family Resource Centers
APC Alabama Partnerships for Children

ASELD Alabama Standards for Early Learning and Development
ASQ Ages and Stages Questionnaire

ASQ-SE Ages and Stages -Social Emotional Questionnaire
ASRA Alabama School Readiness Alliance

ASSIST Additional Support Systems and Instructional Strategies for Teachers
CACFP Child and Adult Food Program

CCDBG Child Care Development Block Fund

CCR &R Child Care Resource and Referral

CDA Child Development Associate

CFTF Children’s First Trust Fund

CLASS Classroom Assessment Scoring System

CNP Children’s Nutrition Program

COR Child Observation Record (High Scope

CTF Children’s Trust Fund

DAP Developmentally Appropriate Practice

DEC Division for Early Childhood

DECA Deveraux Early Childhood Assessment

DECE (AL) Department of Early Childhood Education

DHR (AL) Alabama Department of Human Resources

DPH (AL) Alabama Department of Public Health

ECAC Early Childhood Advisory Council

ECE Early Childhood Education

ECERS-R Early Childhood Environment Rating Scale

ECLKC Early Childhood Learning and Knowledge Center
EHS Early Head Start

El Early Intervention
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Acronym

Full Name

EITC Earned Income Tax Credit

EPSDT Early and Periodic Screening, Diagnostic and Treatment
FCCERS-R Family Child Care Environment Rating Scale
HMG Help Me Grow

HS Head Start

HV Home Visiting

IDEA Individuals with Disabilities Act

IECMH Infant and Early Childhood Mental Health

IEP Individual Education Plan

IFSP Individualized Family Service Plan

IRR Inter-rater Reliability

ITERS-R Infant Toddler Environment Rating Scale

KEA Kindergarten Entry Assessment

LEA/SEA Local Education Agency/State Education Agency
MIECHV Maternal Infant and Early Childhood Home Visiting
NAEYC National Association for the Education of Young Children
NIEER National Institute for Early Education Research
OSEP Office of Special Education

OSR (AL) Office of School Readiness

PAL Parent Assistance Line

PAS Program Administration Scale

PBIS Positive Behavioral Support

PD Professional Development

PDG B-5 Preschool Development Grant, Birth to 5

PITC Program for Infant Toddler Care

QRIS Quality Rating Improvement System

SF Strengthening Families

SLDS State Longitudinal Data System

SNAP Supplemental Nutrition Assistance Program

T/TA Training and Technical Assistance

TANF Temporary Assistance for Needy Families

TEACH Teacher Education and Compensation Helps

VFC (Alabama) Vaccines for Children

WIC (Alabama) Women Infant and Children Program
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